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Objectives

* Obtain a high-level overview of the changes in the 2024 Standards
of Learning.

* Review all ten of the 2024 English Standards of Learning strands,
their sub-strands, and focus of that strand.

 Gain a deeper understanding of the Developing Skilled Readers and
Building Reading Stamina (DSR) strand and the role that grade
level-complex text plays in meeting the rigor of the standards.
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Summary of the Changes in the 2024 English

Standards of Learning

* Highlighted and provided clarity on the expectations
for foundational literacy skills.

* Added the Developing Skilled Readers and Building
Reading Stamina (DSR) Strand.

* Provided clarity for grade level expectations around
text complexity.

* Ensured coherence within a grade level between the
strands, and vertically across grade level.



The Strands



Strands of the 2024 English Standards

* The strands of the 2024 English Standards of Learning:
- *New* Foundations for Reading (FFR)
- *New* Developing Skilled Readers & Building Reading Stamina (DSR)
- *New* Reading and Vocabulary (RV)
- *New™* Reading Literary Text (RL)
- *New™* Reading Informational Text (RI)
- *New™* Foundations for Writing (FFW)
- Writing (W)
- *New™* Language Usage (LU)
- Communications & Multimodal Literacies (C)
- Research (R)



Scarborough's Reading Rope and the English

Standards of Learning

Language Comprehension

Reading and Vocabulary (RV) I Background Knowledge

Reading Literary Text (RL) | Vocabulary Knowledge

Reading Information Text (RI) I Language Structures
Language Usage (LU)

Developing Skilled Readers (DSR)

I Verbal Reasoning
Communications (C)

I Literacy Knowledge
Research (R)

Word Recognition

. Phonological Awareness &=
Foundations for »

Reading (FFR) I Decoding (and Spelling) //
I Sight Recognition

Scarborough, H.2001. Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and
practice. Pp. 97-110 in S. B. Neuman & D. K. Dickinson (Eds.) Hendbook of Early Literacy. NY: Guilford Press.

Increasingly
Automatic



Joan Sedita's Writing Rope and the English

Standards of Learning

Knowledge of form
Reading and Vocabulary (RV)

Word choice
Writing (W)
Sentence structure
Language Usage (LU) : s
Developing, organising
Communications (C) & sequencing ideas
Research (R) Editing, redrafting,

refining

Spelling & phonological

V4
awareness /'z\:/

Foundations for Writing (FFW) c
Handwriting o o
Transcription

Punctuation
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How to Read the 2024 English Standards of

Learning

Reading Literary Text
Strand

8.RL The student will use textual evidence to demonstrate comprehension and build
knowledge from a variety of grade-level complex literary texts read to include short stories,
literary nonfiction, novels, poetry, and drama.

Sub Strand 8.RL.1 Key Ideas and Plot Details

Standard A. Analyze and explain the development of theme(s) over the course of texts and their
relationship to the characters, settings, plots, and overall messages.

Standard B. Explain how different plot patterns (e.g., comedy, drama, tragedy) and subplots create
meaning and examine their influence on characters, theme, pacing, and point of view.

Standard C. Justify the decisions and actions of dynamic versus static characters using dialogue or
specific events from the text.

Sub Strand 8.RL.2 Craft and Style

Standard A. Interpret the meaning and analyze the impact of poetic elements in prose and poetry (e.g..
rhyme, rhythm, repetition, alliteration, and onomatopoeia) on the reader.

Standard B. Analyze how the elements of an author’s style (e.g., dialogue, sentence structure and word
choices) are used to influence and develop tone and voice.

Standard C. Analyze how an author develops and contrasts the points of view of different characters or
narrators in a text.

Standard D. Analyze how an author’s use of literary devices including foreshadowing, flashback,
symbolism, and irony are used to build mystery, suspense, or surprise.



New: The Foundations for
Reading Strand



Foundations for Reading Strand K-5

* The skills in this new strand can be found in the 2017 Reading Strand.

* New Foundations for Reading (FFR) Strand focuses on:

- Providing clarity and specificity for the grade level expectations for the
application of letter/sound correspondences and word analysis skills.

- Fostering students’ understanding and working knowledge of foundational
reading skills.

* The foundational skills addressed in Foundations for Reading (FFR) are
necessary and important components in developing proficiency in reading, but

they are not the end goal themselves.
* Foundational skills at each grade level in Kindergarten through Grade 5 align

with the Virginia Literacy Act and ensure explicit, systematic and evidence-
based literacy instruction for our youngest learners.
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Sub strands within Foundations for Reading

* Sub Strands within Foundations for Reading (FFR):

- Print Concepts
o Directly address the skills needed for students to understand how print
works.
- Phonological and Phonemic Awareness
o Directly focus on students’ understanding of how speech can be broken
into smaller units of sound. An emphasisis placed on phonemic
awareness, understanding the individual sounds (phonemes) within
a word and blending and segmenting words and syllables at

the phoneme level.

- Phonics and Word Analysis

o Contains grade level expectations for the phonics features that
students will apply. These standards include the use of syllables and

affixes to aid in decoding, highlighting that English is
a morphophonemic language.
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Virginia's Anchored Approach to
Reading Comprehension

Growing from foundational skills to understanding what is needed to fully
comprehend what is read.



FOUNDATIONS FOR READING: THE "HOw TO READ"

STANDARDS

Foundations for Reading (FFR)

. 4

FFR.3 Phonics and

FFR.1 Print Concepts (K) FFR.2 Phonological and Phonemic

The student will apply Awareness (K-2) Word Analysis (K-5)
knowledge of how print is The student will orally identify and produce The student will
organized and read. various phonemes (individual sounds) within apply phonetic

principles to read

words to develop phonemic awareness in support
and spell words.

of decoding (reading) and encoding (spelling).

Developing Skilled Readers and Building Reading Stamina (DSR) $

Reading Text Complexity, Textual Evidence, Deep Reading on Reading Strategies

Fluency, K-12 2-12 K-12 Topics to Build 3-12
Knowledge and

Vocabulary K-12
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VIRGINIA'S ANCHORED APPROACH K-12

(Sample) Developing Skilled Readers and Building Reading Stamina

8.DSR The student will build knowledge and comprehension skills from reading a range of challenging, content-rich texts. This

includes fluently reading and gathering evidence from grade-level complex texts, reading widely on topics to gain worthwhile

knowledge and vocabulary, and using reading strategies when comprehension breaks down.

A. Read avariety of grade-level complex text with accuracy, automaticity, appropriate rate, and meaningful expression in successive
readings to support comprehension. Monitor while reading to confirm or self-correct word recognition and understanding, as necessary
(Reading Fluency, K-12).

Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at the higher range ofthe grades 6-8
band (See the Quantitative and Qualitative Analysis charts for determining complexity in the Appendix.)

(Text Complexity, 2-12)

When responding to text through discussion and/or writing, draw several pieces of evidence from grade-level complex texts to support
claims, conclusions, and inferences, including quoting or paraphrasing from texts accurately and tracing where relevant evidence is
located (Textual Evidence, K-12).

Regularly engage in reading a series of conceptually related texts organized around topics of study to build knowledge and vocabulary.
(These texts should be at a range of complexity levels so students can read the texts independently, with peers, or with modest support.)
Use this background knowledge as context for new learning (Deep Reading on Topics to Build Knowledge and Vocabulary, K-12).

Use reading strategies as needed to aid and monitor comprehension when encountering challenging sections of text. These sense-
making strategies attend to text structure, common organizational structures, summarizing, asking questions of the text, and others
(Reading Strategies, 3-12).

*Note: These standards will be applied when students are reading, writing, collaborating, and researching as

described in the remaining standards and can be used as applicable in other content areas.
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VIRGINIA'S ANCHORED APPROACH K-12

- The Developing Skilled Readers and Building Reading Stamina
(DSR) Strand contains the anchor Standards that teachers need
to be prepared to address to meet the rigor of the remaining
Strands in a grade level.

- The DSR Strand appears immediately after the Foundations for
Reading Strand in Grades K-5 and firstin Grades 6-12 because
students will use the Standards within this Strand every time

they engage with a text.
- The DSR Standards serve as the anchor for all other Standards outlined
in the grade level.
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Developing Skilled Readers & Building Reading

Stamina Strand (DSR) K-12

* Formerly part of the 2017 Reading standards (e.g., reading fiction, reading nonfiction,
and reading vocabulary).

e Focuses on:

Developing and building knowledge, comprehension, and vocabulary skills by
regularly reading literary and information texts, including those that have similar
topics. Students achieve this by reading a range of challenging and complex

texts (DSR.D).

Supporting reading comprehension, students should build fluency to read words
accurately, quickly, and with appropriate expression (DSR.A, B).

Using reading strategies to support their comprehension when they encounter a
challenging section or passage (DSR.E).

Using what students read as evidence to support their claims in their discussions
and writings, including quotations or paraphrasing when relevant (DSR.C,B).

Supporting opportunities for cross-curricular content and disciplinary integration as
well as utilizing skills in practice (DSR.D).
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DSR.A
Reading Fluency

Read avariety of grade-
level complex text with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support comprehension.
Monitor while reading to
confirm or self-correct
word recognition and
understanding, as
necessary. (Reading
Fluency, K-12).

Developing Skilled Readers & Building Reading Stamina

DSR.B
Text Complexity

Proficiently read and
comprehend a variety of
literary and informational
texts that exhibit
complexity within the
grade level band. (Text
Complexity, 2-12).

DSR.C
Textual Evidence

When responding to text
through discussions
and/or writing, draw
several pieces of evidence
from grade-level complex
texts to support claims,
conclusions, and
inferences, including
quoting or paraphrasing
from texts accurately and
tracing where relevant
evidence is located.
(Textual Evidence, K-12).

DSR.D
Building Knowledge
& Vocabulary

Regularly engagein
reading a series of
conceptually related texts
organized around topics of
study to build knowledge
and vocabulary (These
texts should be at a range
of complexity levels so
students can read the
texts independently, with
peers, or with modest
support.). Use this
background knowledge as
context for new learning.
(Deep Reading on Topics
to Build Knowledge and
Vocabulary, K-12).

DSR.E
Reading Strategies

Use reading strategies as
needed to aid and monitor
comprehension when
encountering challenging
sections of text. These
sense-making strategies
attend to text structure,
common organizational
structures, summarizing,
asking questions of the
text, and others. (Reading
Strategies, 3-12).

This strand serves as the bedrock for grade-level reading comprehension expectations and
should be applied when students are reading, writing, collaborating, and researching.



Additional Strands New to Each
Grade Level



New Reading and Vocabulary Strand K-12

* Formerly part of the 2017 Reading Standards

* New Reading and Vocabulary (RV) Strand focuses on:

- Supporting students' vocabulary developmentis through reading high
quality, content rich texts- that is why Reading and Vocabulary were
combined for this strand.

- Systematically building vocabulary and word knowledge from reading grade
level texts and participating in discussions.

- Providing clarity and an authentic representation for the ways in which
readers build their vocabularies.

- Word etymology, context clues, and cross-discipline vocabulary words
Impact reading comprehension.
* Sub Strand within Reading and Vocabulary
- Vocabulary Development and Word Analysis

20



New Reading Literary Text Strand K-12

* Formerly part of the 2017 Reading Strand.
- In 2017, this strand was named Reading "Fiction."

* Focusis on students reading a variety of literary genres (Kindergarten-Grade
12).
* Within the Reading Literary (RL) strand, students are deepening and

demonstrating comprehension in the understanding of complex literary texts,
textual elements, structure, and themes.
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New Reading Informational Text K-12

* Formerly part of the 2017 Reading Strand.
- In 2017, this strand was named “Reading Nonfiction."

* The Reading Informational Text (RL) strand focuses on deepening and
demonstrating comprehension in the understanding of complex informational
text, textual elements, structures, and purposes.

22



An Emphasis on Pairing Text and
Use of Multiple Texts



Pairing of Literary & Informational Text

* Housed within the "Integration of Concepts" sub strand.
* Standards relating to paired texts begin in Grade 3.

* These standards require students to compare/contrast details
between literary and informational texts that are related by topic or

theme.
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Progression of Paired Text

* Grade 3-5: Compare and contrast details in paired literary and informational
nonfiction texts including their treatment of similar themes, topics, and patterns of
events.

 Grade 6: Compare and contrast details in two or more paired literary fiction and
nonfiction texts on the same topic or with similar themes, including how chapters,
scenes, or stanzas work together to provide the overall structure of each text.

* Grade 7: Compare and contrast how two or more authors writing about the same
topic shape their presentations or viewpoints of key information by emphasizing
different facts, opinions, and reasoning.

* Grade 8: Compare and contrast texts in different forms or genres (e.g., stories and
poems; historical novels and fantasy stories; literary nonfiction and informational) in
terms of their approaches to similar themes and topics.

 Grade 11: Analyze information within and between paired passages for similar and
conflicting ideas and how authors reach similar or different conclusions.
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New Foundations for Writing Strand K-5

* Formerly housed within the 2017 Writing Strand.

* The foundational, transcription skills that students must have to effectively
and efficiently communicate their ideas through writing.

* The 2024 English Standards of Learning provide specificity to highlight the
iImportance of students using learned phonetic patterns, high-frequency
words, and common affixes when spelling.

* Foundations for Writing standards work in tandem with the writing standards
as students move from foundational writing skills to engaging in the writing
process through Grade 12.
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Sub strands within Foundations for Writing

* Sub Strands within Foundations for Writing:
- Handwriting

o Address students' ability to be accurate and automatic with letter
formation in printing and cursive.

o Address skills like applying spaces between words and students signing
their first and last names.

- Spelling
o Contain the phonics features that students are responsible for at each
grade level.

o (Otherthan in Grade 1) FFR (decoding) and FFW (encoding) standards
align.
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Writing Strand K-12

* These standards were revised to provide specificity on the components of
each mode of writing and to highlight the need for students to write in
response to texts they read.

* The 2024 English Standards of Learning provide specificity for what students
should be held accountable for revising (which includes quality of ideas,
organization, sentence fluency, and word choice) and editing (to include
capitalization, usage, punctuation, and spelling).

* Teachers should consider the Language Usage standards for more grade-level
specifics of skills students should be applying and correcting within their
writings.

* Focus on the writing process K-12 and composing a variety of writings for
diverse audiences and purposes.
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New Language Usage Strand K-12

In 2017, Grammar and Usage were a part of the Writing strand, these standards moved to
Language Usage (LU) in 2024.

These standards reflect the reciprocal nature of speaking and writing. These standards focus
on students' use of language when communicating their ideas both orally and in writing.

The LU standards focus on developing and using the conventions of Standard English when
speaking and writing as appropriate for the context.

These standards house the grade level expectations for grammar and usage when applied to
speaking and writing.

The 2024 English Standards of Learning introduces new standards and provides specificity to
improve the progression of skills across grade levels and to increase rigor - These standards
grow in content and rigor across the grade levels.

When instructing students on these standards, it is important to remember that students
should be encouraged to apply knowledge of these skills within their oral language
communication prior to being asked to use them when writing.
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Communication Strand K-12

* The 2024 English Standards of Learning integrate skills between strands. This
integration of literacy skills recognizes that students will often demonstrate an
understanding of new learning through oral communication experiences prior
to applying their learning to their reading and writing.

* Focuses on students building skills to effectively share their ideas through
speaking and developing the cognitive processes necessary for presenting
their ideas in an organized and focused manner.

* The 2024 English Standards of Learning highlight the importance of the
reciprocal nature of speaking and writing. By focusing on students’ speaking
skills, teachers are strengthening students’ writing and vice versa.
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Research Strand K-12

In the Research strand, students will conduct research and read conceptually
related texts for a variety of purposes.

* This strand helps students build knowledge on grade-level content and
supports cross-curricular learning.

* These standards clarify the process by which students will conduct their
research.
* Sub Strand within Research
- Evaluation and Synthesis of Information

o Students are encouraged to formulate questions, evaluate the
validity of their research from multiple sources, and apply it in their
writing and/or responses.
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Standards of Learning: Additional Resources

Course Standards of Learning Crosswalk
All English K-12 Word | PDE K-12 Word | PDE

Course Understanding Overview of
the Standards  Revisions Standards Revisions
Kindergarten Word PPT | PDE Grade 6 Word PPT | PDE
Grade 1 Wor PPT | PDE Grade 7 Word PPT | PDFE
Grade 2 Word PPT | PDE Grade 8 Word PPT | PDF
Grade 3 Word PPT | PDE Grade 9 Word PPT | PDF
Grade 4 Word PPT | PDE Grade 10 Word PPT | PDE
Grade 5 Word PPT | PDE Grade 11 Word PPT | PDF
Grade 12 Word PPT | PDE


https://www.doe.virginia.gov/home/showpublisheddocument/53641/638499761301600000
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000
https://www.doe.virginia.gov/home/showpublisheddocument/55982/638569728793270000
https://www.doe.virginia.gov/home/showpublisheddocument/55984/638569730475070000
https://www.doe.virginia.gov/home/showpublisheddocument/55034/638591402307700000
https://www.doe.virginia.gov/home/showpublisheddocument/55114/638530217203230000
https://www.doe.virginia.gov/home/showpublisheddocument/55084/638530203405430000
https://www.doe.virginia.gov/home/showpublisheddocument/55036/638591402637000000
https://www.doe.virginia.gov/home/showpublisheddocument/55106/638530216595430000
https://www.doe.virginia.gov/home/showpublisheddocument/55078/638530199811300000
https://www.doe.virginia.gov/home/showpublisheddocument/55038/638530184473570000
https://www.doe.virginia.gov/home/showpublisheddocument/55108/638530216765900000
https://www.doe.virginia.gov/home/showpublisheddocument/55080/638530200875430000
https://www.doe.virginia.gov/home/showpublisheddocument/55040/638530184904030000
https://www.doe.virginia.gov/home/showpublisheddocument/55110/638550107658970000
https://www.doe.virginia.gov/home/showpublisheddocument/55082/638550106337870000
https://www.doe.virginia.gov/home/showpublisheddocument/55042/638591402924870000
https://www.doe.virginia.gov/home/showpublisheddocument/55104/638530217365300000
https://www.doe.virginia.gov/home/showpublisheddocument/55086/638530204787970000
https://www.doe.virginia.gov/home/showpublisheddocument/55044/638591403230600000
https://www.doe.virginia.gov/home/showpublisheddocument/55112/638530217057930000
https://www.doe.virginia.gov/home/showpublisheddocument/55088/638530204795870000
https://www.doe.virginia.gov/home/showpublisheddocument/55046/638530185271200000
https://www.doe.virginia.gov/home/showpublisheddocument/55092/638530207030030000
https://www.doe.virginia.gov/home/showpublisheddocument/55094/638530211322530000
https://www.doe.virginia.gov/home/showpublisheddocument/55048/638530185277330000
https://www.doe.virginia.gov/home/showpublisheddocument/55100/638530214757300000
https://www.doe.virginia.gov/home/showpublisheddocument/55096/638530211330670000
https://www.doe.virginia.gov/home/showpublisheddocument/55050/638530185283570000
https://www.doe.virginia.gov/home/showpublisheddocument/55102/638530214806900000
https://www.doe.virginia.gov/home/showpublisheddocument/55098/638530211339870000
https://www.doe.virginia.gov/home/showpublisheddocument/55058/638591403493430000
https://www.doe.virginia.gov/home/showpublisheddocument/55122/638530219013230000
https://www.doe.virginia.gov/home/showpublisheddocument/55128/638530221988100000
https://www.doe.virginia.gov/home/showpublisheddocument/55052/638591403946700000
https://www.doe.virginia.gov/home/showpublisheddocument/55116/638530218940100000
https://www.doe.virginia.gov/home/showpublisheddocument/55124/638530221972170000
https://www.doe.virginia.gov/home/showpublisheddocument/55054/638530186612770000
https://www.doe.virginia.gov/home/showpublisheddocument/55118/638530218953500000
https://www.doe.virginia.gov/home/showpublisheddocument/55126/638530221980600000
https://www.doe.virginia.gov/home/showpublisheddocument/55056/638591404193600000
https://www.doe.virginia.gov/home/showpublisheddocument/55120/638530218969170000
https://www.doe.virginia.gov/home/showpublisheddocument/55130/638530221997630000

Text Complexity and the 2024
English Standards of Learning



Text Complexity

* The Standards define a two-part model for determining how easy or difficult a
particular textis to read and grade-by-grade specifications for increasing text
complexity in successive years of schooling.

* Coupled with grade-specific reading standards that require increasing
sophistication in students’ reading comprehension, the standards approach
the intertwined issues of the what and the how of student reading.

* The standards’ model of text complexity consists of two equally important

parts: (1) quantitative measures of text complexity and (2) qualitative
measures of text complexity.

- Both measures are needed for an appropriate placement of a text.
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STARTING WITH 2ND GRADE, THE 2024 STANDARDS NOW EXPLICITLY CALL

FOR A FOCUS ON INCREASINGLY COMPLEX TEXT AT EVERY GRADE

Developing Skilled Readers and Building Reading Stamina

6.DSR Tye student will build knowledge and comprehension skills from reading a range of
challenzing, content-rich texts. This includes fluently reading and gathering evidence from
grade-level complex texts, reading widely on topics to gain purposeful knowledge and
vocabulary, and using reading strategies when comprehension breaks down.

A. Read a vanety of grade-level complex text wnh accuracy, autnmallmty appmpnatc rate,

and meaningful expression in succy
while reading to confirm or self-co
necessary (Reading Fluency, K-1

B. Proficiently read and comprehend =]

C. When responding to text through dj

complexity at the lower range of th
Analysis chart for determining com

evidence from grade-level complex
including quoting or paraphrasing 1
evidence is located (Textual Evide

Developing Skilled Readers and Building Reading Stamina

7.DSR T.ae student will build knowledge and comprehension skills from reading a range of
cumiienging, content-rich texts. This includes fluently reading and gathering evidence from
grade-level complex texts, reading widely on topics to gain purposeful knowledge and

vocabulary, and using reading strategies when comprehen

A. Read a variety of grade-level complex text with accurg
and meaningful expression in successive readings to s\
while reading to confirm or self-correct word recognit
{Reading Fluency, K-12).

B. Proficiently read and comprehend a variety of literary

A laseibns ot tlha s e sl the seadas £ @ bhand 7

challerzing, content-ric
grade-level complex text
vocabulary, and using

C. When responding to text through discussion andf/or writing, draw several picces of
evidence from grade-level complex texts to support claims, conclusions, and inferences,
including queting or paraphrasing from texis accurately and tracing where relevant
evidence is located (Textual Evidence, K-12).
D, Regularly engage in reading a series of conceptually related texts organized around topics
of study to build knowledge and vocabulary (These texis should be at a range of
complexity levels so students can read the texts independently, with peers, or with modest
support.). Use this background knowledge as context for new leaming (Deep Reading on
Topics to Build Knowledge and Vocabulary, K-12).
Use reading strategics as needed to aid and monitor comprehension when encountering
challenging sections of text. These sense-making strategies attend to text structure,
common organizational structures, summarizing, asking questions of the text, and others
(Reading Strategies, 3-12).

(ewqiovl aueelics’ 3-13)°

and meaningful ex
while reading to cg
(Reading Fluency|

Developing Skilled Readers and Building Reading Stamina
8.DSR Tie student will build knnw]ed.gc and mmpn‘:hcnsmn skills from rcadmg a range of

A. Read a variety of c

B. Proficiently read and comprehend a variety of literary and informational texts that exhibat

complexity at the higher range of the grades 6-8 band (See the Quantitative and Qualitative
Analysis charts for determining complexity in the Appendix.) (Text Complexity, 2-12).

. When responding to text through discussion and/or wrting, draw several pieces of

evidence from grade-level complex texts to support claims, conclusions, and inferences,
including quoting or paraphrasing from texts accurately and tracing where relevant
evidence is located (Textual Evidence, K-12).

, Regularly engage in reading a serics of conceptually related texts organized around topics

of study to build knowledge and vocabulary. (These texts should be at a range of
complexity levels so students can read the texts independently, with peers, or with modest
support,) Use this background knowledge as context for new lcaming (Deep Reading on
Topics to Build Knowledge and Vocabulary, K-12),

Use reading strategies as needed to aid and monitor comprehension when encountering
challenging sections of text. These sense-making strategies attend to text structure,
common organizational structures, summarizing, asking questions of the text, and others
(Reading Strategies, 3-12).




Quantitative Analysis Chart for Determining Text

Complexity

* Correlated to college- and career-readiness levels. Quantitative text features
best “seen” and assessed by a computer, including word frequency, sentence

length and variety, and text cohesion.

Quantitative Analysis Chart for Determining Text Complexi

Degrees of ‘ oo The Lexile
Reading Power Flesch-Kincaid Framework

Grade Levels

K and Grade 1 There are no text complexity demands for these grades.
Grades 2-3 2.75-5.14 42 - 54 1.98 - 5.34 420 — 820
Grades 4-5 4.97-7.03 52 -60 4.51-17.73 740 — 1010
Grades 6-8 7.00 —9.98 57-67 6.51 —10.34 925 - 1185
Grades 9-10 9.67—12.01 62—72 8.32-12.12 1050 — 1335
Grades 11-12 11.20-14.10 67 —74 10.34-14.2 1185 - 1385
36




QUANTITATIVE CHART FOR TEXT COMPLEXITY

The Lexile level of many books
are readily available online. For
shorter articles and passages,
you may need to copy & paste
text into a quantitative text
analyzer to determine the
complexity of the passage.

uantitative Analysis Chart for Determining
Degrees of

Reading Power

Grade Levels

Text Complexity
Flesch-Kincaid

The Lexile
Framework

K and Grade 1 There are no text complexity demands for these grades.
Grades 2-3 275-514 42 =54 198-534 420 - 820
Grades 4-5 497-7.03 32-60 4351-773 740 - 1010
Grades 6-8 7.00-998 57-67 6.51-1034 925 - 1185
Grades 9-10 967-1201 6272 8.32-12.12 1050 = 1333
Grades 11-12 11.20-14.10 67-T4 10.34-142 1185 = 1385

Hamlet

by: Shakespeare, William
New edition of the best selling CSS title.

Pages: ISBN13: 9780152834164

416 Find This Book =

Add to Reading List



QUANTITATIVE MEASURES ALONE, HOWEVER, ARE INSUFFICIENT TO

MEASURE THE COMPLEXITY OF TEXT.

No one measure is sufficient to
determine complexity, and the
novel on this screenis a very clear
case in point.

Grapes of Wrath
Lexile Score: 680L
Grade Band Placement: 2-3

GRAPEST;WMTH Of course, when you consider

/fézfm Steinbeck’s use of simple language

and dialogue as a stylistic choice, it
makes sense that the textis very
readable — but | think we can all

agree that second and third graders

are not yet prepared to take on the

Joads!




Qualitative Measures for Determining Text

Complexity

* Qualitative Measures appraise those characteristics best judged by human evaluation, including

text structure, language clarity, knowledge demands, and purpose.

Qualitative Measures for Literary Texts

FEATURE

Exceedingly Complex

Verv Complex

Moderately Complex

Slightly Complex

TEXT
STRUCTURE

Organization: Is miricate nath.
regand ta such elements as point
of view, time shifts, multiple
charactars, storvlines and detail
Tse of Graphics: Ifused,
ilhistrations or graphics are
essential for understanding the
meaning of the text

Organization: My includa
subplots, time shifts and more
complex characters

Uze of Graphics: If uzed,
illnstrations or graphics support or
extend the meaning of the text

Organization: hay have two or
more storylines and occasionally
e difficult to predict

Usze of Graphics: Ifused, a
range of illustrations or graphics
suppart selected parts of the text

Organization: Iz clear,
chronological, or easy to predict
Use of Graphics: Ifused, either
illustrations diractly soppart and
assizt in imterpreting the text or
are not neceszary to uaderstand
the meaning of the text

LANGUAGE
FEATURES

Conventionality: Denze and
complex; containe abstract, iromic,
and’or figurative language
Vocabulary: Complex, generally
unfamiliar, archaic, subject-
specific, or overly acadsmic
langmage; may allow for nultiple
interpretations based on the
context of the tett Sentence
Structare: Mainky complex
sentences with several
subardinate clauses or phrases;
sentences ofien contain multiple
Conc

Conventionality: Fairly
complex; contains some abaract,
framic, amd'or figurative language
Vocabulary: Fairly complex
lanznzge that is sometimes
unfamiliar, archaic, subject-
specific, or overly academic
Sentence Structare: hany
complex sentences with several
subordinate phrases or clanses
and transition words

Conventionality: Largely
explicit and ezsy to understand
with some occasions for more
complex meaning
Vocabulary: Mostly
contermporary, fmiliar,
conversational; rarely
unfarmiliar or overly

academic

Sentence Structure: Primarily
simple and compound sentances,
with zome complex
constructions

Conventionality: Explicit, litaral,
straizhiforward, easy to understand
Vocabulary: Contemporary,
familiar, conversational language
Sentence Structure: Mainhy
simple sentences

MEANING

Meaning: Multiple competing
lewels of memning that ars
difficalt to idemtify, separate, and
interpret; therne is complex and
revealed through mamy implicit
details gver the entirety of the
tertt

Meaning: hMultiple levels of
meaning that may be difficult to
identify or separate; thema is
revegled through several implicit
detzils ovar the entitety of the
text

Meaning: Multiple levels of
meaning clearly distinguizhed
from each other; theme is clear
Tbut may be revealed through
some mnplicit datails

Meaning: One level of mesming;
theme i3 obvions and revealed
early in the text.

ENOWLEDGE
DEMANDS

EFeader Connections: Explores
complex, sophisticated, ar
abstract themes; experiences
portrayed are distinctly different
froem the commaon reader

Text and World Connections:
lamy references or allusions to
other texts or oozl elemsnts

Feader Connections: Explores
themes of varying levels of
comyplexity or abstraction;
expariences poroayed are
UNCOMUEMOn 1o most Teaders
Text and World Connections:
Some refarences or allusions to
other texts or cultral elaments

Eeader Connections: Explores
several themes; experiences
portrayed are COMUTION O NLEY
readers

Text and World Connections:
Few raferences or allusions to
gther texts or cultural elements

Reader Connections: Explores a
zingle theme; experiences
portrayed are every day and
Cominon to most readars

Text and World Connections:
Mo references or allusions to other
temts or coltural elements
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Qualitative Measures for Determining

Text Complexity based on genre

Qualitative Measures for Informational Texts

FEATURE  Exceedingly Complex Very Complex Moderately Complex Slightly Complex
Organization: Coansction: Organization: Coansction:s Organization: Connections Organization: Connections
amoag an extensive range of ideas,  among an expanded range of among some ideas or events are among ideas, processes, of events
processes, of events are desp and ideas, processes, or events are implicit or subtle; organization iz are explicit and clear; orzanization
multifacsted; organization iz often implicit or indirect; evident and generally saguential of text is chronological, sequential,
intricate or discipline-specific organizztion may contaim or chronological or eazy to predict
Text Features: If uzed, are mltiple pathways or exhibit Text Features: If used, enhanca Text Features: [fused, halp the

TEXT ezszential in understanding content same dizcipline-specific traits the reader’s understanding of reader navigate and undarstand
STEUCTURE Use of Graphics: If used, are Text Features: If uzed, directly content the content but are not easentizl
intricate, extensive, and mtagral enhance the raader’s Usze of Graphics: Ifuzad, are Use of Graphics: Ifused, are
to the meaning of the text; may mnderstanding of conternt mosthy supplementsl to simple and ummecessary to
provide information not Uze of Graphics: If used, support understanding the text understanding the text, but they
otherwize conveyed in the text or are integral to understanding may suppart and assist readers in
the tant understanding the pext
Convenfionality: Language is Conventionalify: Language is Conventionality: Language iz Conventionality: Language iz
denze and complex; contzing fairly comyples; contains some largely explicit and easy to explicit, literal, straizhtforaand,
considerable shetract, iromic, abafract, ironic, and'or fiFurative understand, with some occasions and eazy to understand
and'or figorative languaze langmzga for more complex mezning Vocabulary: Wards ars
LANGUAGE Vocabulary: Words ate complex Viocabulary: Waords are fairly Vocabulary: Words are mostly contemparary, familisr, and
- . and genarally unfamiliar, archaic, complex and sometimes contemparary, familisr, and comversational
CLARITY subject- specific, or overly unfamiliar, archaic, subject- conversational; raraly overly Sentence Structure: Uses mainty
academic; may be misleading doe specific, or overly academic academic simple sentences
to multiple interpretations based Sentence Structare: U:es many Sentence Structure: Uses
an Context complex sentences, with several primarily simple and compound
Sentence Structure: Uszes mainly subordinate phrases or clanses sentences, with some complex
complex sentences, with saveral and transition words constructions
subordinate clauses or phrases
and transition words; sentences
often contain multiple concepts
Subject Matter Knowledge: Subject Matter KEnowledge: Subject Matter Knowledge: Subject Matter Knowledze:
Fizlies on extensive levals of Felies on moderate levelz of Felies on comman practiczl Felies an every day, practical
discipline-specific or theoretical discipline-specific or thearstical Imowledge and some discipline- Imowledze; inchades simple,
ENOWLEDGE Imowledze; inchades a range of kmawledge; includes a mix of specific content knowledze; conete ideas
DEMANDS challenging shetract cancepts recognizable ideas and includes 2 mex of simple zand more . Text and World Connections:
Text and World Connections: challenging absiract concepts complicated, sbetract ideas Includes no references or
Inchades many referances ar Text and World Connections: Text and World Connections: - alluzions to other texts, or
alluzions to other texts or ouiside Includas some references or Inchides few references ar cutzide ideas, theories, etc.
ideas, theories, etc. alhisions to other texts or zllusions to other texts ar outside
outside ideas, thearies, atc. ideas, thearies, et
Fuarpoze: Complex or Purpoze: Implicit or indirect bt Purpose: Implied bt easy o Puarpoze: Explicithy stated, clear,

PURPOSE complicated and imtricate, fairlx easy to infer; more identify bazed an context or concrete, and narrowly focuzed
difficult to determine; imchides thearstical or abstract than S0UICe
many theoretical or abstract Concrets
elements
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THE 2024 STANDARDS GIVE CLEAR GUIDANCE FOR DETERMINING

TEXT COMPLEXITY.

English Standards of Learning for Virginia Public Schools
Appendix
Virginia’s Approach to Text Complexity

The Standards define a two-part model for determining how easy or difficult a particular text is to
read and grade-by-grade specifications for increasing text complexity in successive years of
schooling. Coupled with grade-specific reading standards that require increasing sophistication in
students’ reading comprehension, the standards approach the intertwined issues of the what and the
how of student reading. The standards’ model of text complexity consists of two equally important
parts: (1) quantitative measures of text complexity and (2) qualitative measures of text complexity.

Quantitative Analysis Chart (below) is correlated to college- and career-readiness levels. It
measures text features best “seen” and assessed by a computer, including word frequency,
sentence length and variety, and text cohesion.

Qualitative Measures (below) appraise those characteristics best judged by human

evaluation, including text structure, language clarity, knowledge demands, and purpose.

The first step is to use quantitative measures to locate a text within a grade band in the chart below.
The second step is to assess the qualitative complexity of a text to determine if the text is slightly,
moderately, very, or exceedingly complex for that grade band. (Qualitative rubrics are below.)

That is, whether the text belongs in the upper, lower, or middle of the quantitative band and, on
occasion, whether the qualitative measure eclipses the quantitative measure by placing the text in a
wholly different grade band. Both measures are needed for an appropriate placement of a text.

Grade Levels

K and Grade 1

Grades 2-3

Grades 4-5

Grades 6-8

Grades 9-10

Grades 11-12

Degrees of
Reading Power

uantitative Analvsis Chart for Determining Text Complexity

Flesch-Kincaid

The Lexile
Framework

There are no text complexity demands for these grades.
2.75-5.14 42-34 1.98-534 420 - 820
497-7.03 52-60 451-773 740 - 1010
7.00 =998 37-67 6.51-10.34 925-1185
9.67-12.01 62-72 £32-1212 1050 - 1335
11.20=14.10 67=T4 10.34=14.2 11851385




An Emphasis on Integrating
the Strands



Importance of Integration

* The 2024 English Standards of Learning support integrated, text centered
instruction.

* Grade level Standards support students in developing deeper meaning of the
text and integrated seamlessly throughout instruction as opposed to isolated,
skill-drive instruction.
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EVIDENCE OF GRADE-LEVEL INTEGRATION

Reading Informational
Texts:

7.RI.1B Analyze how the
author unfolds a
perspective or series of
ideas or events in historical,
scientific, or technical texts,
including the order in which
the points are made and
how they are introduced
and developed.

Writing: Research:
7.W.1C Write persuasively 7.R.1C Evaluate and
supporting a well-defined analyze the relevance,

point of view validity, and credibility of
with appropriate claims, each source, determining
relevant evidence, and what information to

clear reasoning that are include and exclude.
logically grouped.

Language Usage:

7.LU.1D Arrange phrases
and clauses within a
sentence to improve
meaning, reader/listener
interest, and style in
writing.

Developing Skilled Readers & Building Reading
Stamina:{;

7.DSR.1CWhen responding to text through
discussion and/or writing, draw several pieces of
evidence from grade-level complex texts to support
claims, conclusions, and inferences, including
quoting or paraphrasing from texts accurately and
tracing where relevant evidence is located (Textual
Evidence, K-12).

Virginia Department of Education, 2024

Reading and
Vocabulary:

7.RV.1H Use newly
learned words and
phrases in multiple
contexts, includingin
students’ discussions
and speaking and
writing activities.

Communications:
7.C.4B Analyze media
messages for facts,
opinions, persuasive
messages, word
choice, and viewpoint.




Preparing for Instruction and Integration

HQIM (K-5) Build
provided and K- Demands of the Knowledge and Text dependent
12 Complex Text Vocabulary questioning
Text Understanding

Model/use
comprehension
strategies
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Vertical Alignment and
Spiraling of Skills



EVIDENCE OF VERTICAL ARTICULATION

Reading Literary Text K-12

K: With prompting
and support,
demonstrate
knowledge of story
structure by orally
identifying
characters, setting,
and important

events, and details.

First: Identify the
elements of a
familiar story,
including the
characters, setting,
and important
events (e.g., conflict
and resolution).

Second: Compare
and contrast
characters,
settings, and plots
in two versions of
the same story from
different cultures
(e.g., Cinderella
stories).

Third: Discuss
how an author
uses
characters and
settings to
advance the
plot.

Fourth: Determine
how an author
uses language
(dialogue, sensory
language, and
dialect),
characters, and
settings to advance
the plot.

Virginia Department of Education, 2024

47




Progression Charts

* The concepts, skills, and content in English build on the instruction
and concepts from the exhaustive following grades. Educators
should review progression charts when planning instruction and/or
when reviewing student data.

* Progression chats can be utilized to ensure all students are taught
at the true robustness of the standard alongside grade level text.

Key for Progression Charts

Standard Introduction Level Symbol
The skill has not been introduced.
The skill appears in the grade-level standards. A

The skill is subsumed by another grade level standard.
Explicit instruction in this skill is no longer applicable at this grade level.

The skill grows in complexity of text and/or application in the grade level standards. Students should be knowledgeable about the skill from previous !
instruction.
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Progression Charts

* Foundations for Reading (K-5)

* Reading and Vocabulary (K-12)

* Reading Literary Text (K-12)

* Reading Informational Text (K-12)
* Foundations for Writing (K-5)

* Writing (K-12)

* Language Usage (K-12)

* Communications & Multimodal Literacies (K-12)
* Research (K-12)
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https://www.doe.virginia.gov/home/showpublisheddocument/55064/638530192304770000
https://www.doe.virginia.gov/home/showpublisheddocument/55076/638530192347570000
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Side-By-Sides
Reading Informational Text

RI.1-Kev Ideas and Confirming Details
Grade Eight Grade Nine Grade Ten

A Create a main 1dea statement A Analyze the development of A Explain how authors organize
and provide an accurate main ideas over the course of an analysis or series of ideas or
summary, clarifying the texts, including how they events, including the order in
relationships among the key emerge, are shaped, and are which points are made, how
details and ideas or events. refined by specific details to they are introduced and

B. Analvze how the author help reveal the author's developed, and the connections
unfolds a perspective or series intended purpose for writing. that are drawn among them.
of ideas or events in historical, | B. Explain the purpose and B. Compare characteristics of the
scientific. or technical texts, interpret the use of data and information from
including the order in which information 1 maps, charts, informational, historical,
the points are made, how they graphs, timelines, tables, and scientific, and technical texts
are introduced and developed, diagrams in informational, and interpret the vse of data
and the connections drawn historical, scientific, or and information in maps,
between them. technical texts. charts, graphs, timelines,

C. Trace and evaluate the C. Distinguish among, facts, tables, and diagrams.
argument and specific claims reasoned judgments, and/or C. Ewaluate the argument and
in a text, assessing whether the speculation in texts to spectfic claims in texts,
reasoning and evidence are determine where a examining whether the
relevant and sufficient to posttion/argument 1s to be reasoning 15 valid, the evidence
support the claims. confirmed, disproved, or 15 relevant, and whether there

modified. are any false or unsupported
statements. 50



Side-By-Sides

* Grade Spans
Grades K-2 Side-By-Side
Grades 1-3 Side-By-Side
Grades 3-5 Side-By-Side
Grades 4-6 Side-By-Side
Grades 6-8 Side-By-Side
Grades 7-9 Side-By-Side
Grades 9-12 Side-By Side
* Bridging Grades
- Grades 2-4 Side-By-Side
- Grades 5-7 Side-By-Side
- Grade 8-10 Side-By-Side
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https://www.doe.virginia.gov/home/showpublisheddocument/55022/638530178099030000
https://www.doe.virginia.gov/home/showpublisheddocument/57320/638617565746500000
https://www.doe.virginia.gov/home/showpublisheddocument/55026/638530178110570000
https://www.doe.virginia.gov/home/showpublisheddocument/58154/638651848964800000
https://www.doe.virginia.gov/home/showpublisheddocument/55030/638530178123700000
https://www.doe.virginia.gov/home/showpublisheddocument/55020/638530178093100000
https://www.doe.virginia.gov/home/showpublisheddocument/55024/638530178104470000
https://www.doe.virginia.gov/home/showpublisheddocument/55028/638530178117430000

Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
JillLNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist

Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy Emily McMillen
olleen. ) oe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.Enslish@d o
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
department of education.
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