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OBJECTIVES

*Introduce the Instructional Guides.

*Begin to develop an understanding of how to
utilize the grade level Instructional Guides, and
grade level Understanding the Standards in
conjunction with division-adopted HQIM to
meet the rigor of the 2024 English Standards of
Learning.

The goals of this webinar are

1. tointroduce the Grade 1 Instructional Guide and its components

2. develop an understanding of how to use the grade level Instructional Guide with
your division adopted HQIM and the Understanding the Standards document to
ensure educators are meeting all requirements outlined in the Code of Virginia
with regard to teaching the 2024 English Standards of Learning.



Instructional Guides

You may be familiar with VDOE Instructional Guides from other content areas such as
math. To maintain consistency in supports across the Commonwealth, the English
Instructional Guides were developed in collaboration with educators from across
Virginia. The purpose of this resource is to provide educators with comprehensive
support for each grade level when preparing for instruction of the 2024 English
Standards of Learning.

It is important to note that the Instructional Guides work in conjunction with your
division-adopted HQIM and the grade level Understanding the Standards
document. While the English Instructional Guides provide examples of evidence-
based protocols, teachers should refer to their division-adopted HQIM and the
Understanding the Standards document for specific guidance on instructional
routines and procedures.



HOW WILL THIS FIT IN?

Standards of Learning
and Instructional Guides

Understanding the Literacy
Standards Instruction

The English Standards of Learning are unique to Virginia and reflect the expectations
for best in class literacy instruction. Therefore, the Board approved list of HQIM
curriculum will not encompass every standard. As stated earlier, the Code of Virginia
does require that educators teach all of the standards in a content, and for English
that includes Foundations for Reading, Developing Skilled Readers and Building
Reading Stamina, Reading Literary Text, Reading Informational Text, Reading and
Vocabulary, Foundations for Writing, Writing, Language Usage, Communication, and
Research. Teachers need to use the texts, lessons, instructional routines and
procedures found in their HQIM to teach the 2024 English Standards of Learning.
Educators should refer to the Understanding the Standards document for their
respective grade level in order to meet the expectations for rigor at that grade level.
The grade level Understanding the Standards resources are essential to the
instructional planning and implementation of the 2024 English Standards of
Learning. As such, educators should utilize the resources from their division-selected
HQIM, the Understanding the Standards, the Standards of Learning, and the grade
level Instructional Guides.

The Instructional Guides support quality K-5 literacy instruction in Virginia by
highlighting how educators can maximize their HQIM to meet the expectations and




rigor of the 2024 English Standards of Learning.



LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularly

Lesson Feedback Lesson Walk Throughs

School leadership and
specialists attend lesson
feedback sessions to support
teachers, discussing what
worked well and what is needed
for better implementation of
HQIM in future lessons

School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers
on lesson delivery of HQIM
grounded lessons followed by
lesson feedback sessions

Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and sp liststo = Si il nts, chief academic officers, and other division
ensure each teacher is supported in the planning and delivery of leaders (i.e. special education, literacy supervisors) should support
lessons grounded in HQIM. implementation of HQIM lessons through the lesson planning and
walk through cycle.

. School leaders may not walk through each classroom daily;
however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.

The literacy planning cycle is detailed in the Virginia Literacy Act Implementation
Playbook and was a part of the Regional Literacy Implementation Network Series that
took place across the state in Spring 2024.

This cycle highlights the importance of teacher preparation, lesson delivery,
leadership walkthroughs to observe high quality instruction, and feedback to support
reflection. Throughout the phases of the literacy cycle, it is important to consider the
important roles each stakeholder representative plays. For instance, reading
specialists can support teachers in planning and in thinking through lesson delivery;
they are also a great thought-partner when reflecting on lesson implementation and
deciding next steps for effective literacy instruction using HQIM and the
Understanding the Standards document. Principals also play a critical role in
reflection and walk throughs.

As teachers are preparing to implement the lessons from their HQIM, they can also
use the Instructional Guides as a companion for capitalizing on opportunities within
the HQIM lesson to integrate additional English standards.




Instructional Guide Overview

The Instructional Guide compiles existing resources from the Virginia Department of
Education while providing teachers a protocol when preparing to deliver their HQIM.




DEVELOPING SKILLED READERS AND BUILDING

READING STAMINA

* Acknowledges the complex nature of comprehension and
provides Grade 1 educators with a deeper understanding of
the instructional moves necessary to build
comprehension, skilled readers, and reading stamina.

* Connects the DSR Standards to the necessary
components, as outlined in the Core Curriculum Review
Rubric, of adopted K-5 HQIM.

* The DSR Standards will serve as the anchor for the
following Grade 1 Standards outlined within the Grade
1 Literacy Instructional Guide.

In each guide, the first section addresses the new strand: Developing Skilled Readers
and Building Reading Stamina.

This strand acknowledges the complex nature of comprehension and provides all
Grade 1 educators with a deeper understanding of supporting students in building
comprehension, becoming skilled readers, and developing reading stamina.

The DSR standards are first in this guide because students will use them every time
they engage with a text. The DSR standards serve as the anchor for all other Grade 1
standards outlined within the Grade 1 literacy Instructional Guide.



Use knowledge of letter-
sound correspondences to
read a variety of decodable
and grade-level texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
supportcomprehension.
Mo nitor whilereading to
confirm or self-correct
word recognition and
understanding.

Foundations for Reading (FFR)

Introduced in Grade 2
(Text Complexity, 2-12).

With prompting and support,
when responding to text
through discussions and/or
writing, draw s everal pieces
of evidence fromgrade-level
complex texts to support
claims, conclusions, and
inferencesfromtexts,
including quotingor
paraphrasing accurately and
tracingwhere relevant
evidence is located (Textual
Evidence, K-12).

Foundations for Writing (FFW)

Introduced in Grade 3
(ReadingStrategies 3-
12).

Regularlyengage in listeningto a
series of conce ptually related
texts organized around topics
of study to build knowle dge and
vocabulary. Use this background
knowledge as context for new
leaming (Deep Reading on Topics
to Build Knowle dge and
Vocabulary K-12).

L Developing Skilled Readers and Building Reading Stamina (DSR)
The DSR standards are the foundation for all other standards and should be evident throughout
all instructional approaches in the guide and plan.

The DSR strand is composed of 5 key components: Reading Fluency, Text Complexity,
Using Text Evidence, Applying Reading Strategies, and Knowledge Building and
Vocabulary. Again, these are the anchor standards that teachers need to be prepared
to address in order to meet the rigor of the 2024 English Standards of Learning in the
grade level. In the Instructional Guide, these 5 components form the protocol to
support teachers identifying where there are opportunities to extend students'
comprehension within their HQIM lessons.




DSR STRAND AND DivisioN ADOPTED HQIM

Connections to High Quality Instructional Materials (HQIM), from Core
Curriculum Review Rubric- Grade 1

Developing Skilled Readers and
Building Reading Stamina (DSR)

1.DSR.A Use knowledge of letter- * The texts students are asked to read independently from the division-adopted
sound correspondences to read a HQIM, include both controlled text that contains previously taught phonic
variety of decodable and grade-level elements and other rich, complex text accessible to the student.

texts with accuracy, automaticity,
appropriate rate, and meaningful
expression in successive readings to
support comprehension. Monitor
while reading to confirm or self-
correct word recognition and
understanding, as necessary
(Reading Fluency, K-12).

In division-adopted HQIM, fluency building in connected text is done only with
passages the student can decode accurately (without hesitation or guessing).
Within the division-adopted HQIM, there are sufficient numbers of controlled
decodable text that aligns to the phonics scope and sequence and are
available to allow students to practice to automaticity.

Materials within division-adopted HQIM, provide repeated opportunities to
read words in controlled decodable text that contain the phonic elements and
irregular words student have learned previously.

1.DSR.C With prompting and
support, when responding to text
through discussions and/or writing,
draw several pieces of evidence
from read-alouds to support claims,
conclusions, and inferences,
including quoting or paraphrasing
from texts accurately and tracing
where relevant evidence is located
(Textual Evidence, K-12).

In division-adopted HQIM, activities and materials are designed to elicit high
levels of response an engagement.

Division-adopted HQIM also includes text-based tasks that require students
to write about the topic and use the vocabulary and language appropriate for
their grade-level.

The Instructional Guide includes this table to show how the 5 key components of the
DSR strand are reflected in the core curriculum review rubric. All Virginia Board of
Education approved HQIM meet the grade-level rigor for text complexity, support
students building fluency, require students to use text evidence, build knowledge and
vocabulary, and promote students becoming strategic readers.



ORGANIZATION OF THE GUIDE

Sections:
- Foundations for Reading (FFR) and Foundations for Writing (FFW)
- Reading Literary Texts (RL)
- Reading Informational Texts (RI)
- Reading & Vocabulary (RV)
- Writing (W) and Language Usage (LU)
- Communication & Multimodal Literacies (C) and Language Usage
(LU)
- Research
Cross Content Connections with Alighed Texts

The Instructional Guide is organized by strand. Prior to utilizing the Instructional
Guide "Planning for Integration" table, educators should refer to the Understanding
the Standards document to ensure instruction meets the level of rigor outlined in the
standard.

In Grade 1, Writing and Language Usage, along with Communication & Multimodal
Literacies and Language Usage are combined. They are organized together to
reiterate the reciprocal nature of students' oral language and written communication

10



SECTION COMPONENTS

*Vertical Alignment

*Linked-in Understanding the Standards
*Teacher Notes

*2024 English Standards of Learning

*Preparing and Planning for Instruction and
Integration

Within each strand, you will find consistent components. Some of the components
were released individually but are now combined in the instructional guide to offer
educators the ability to reference one comprehensive resource.

The components include: Vertical Alignment links (Progression Charts and Grade
Level Side-by-Sides), Understanding the Standards links, Teacher's Notes, 2024
English Standards of Learning and Preparing for Instruction and Integration-this is a
new component and section to the Instructional Guide.

11



VERTICAL ALIGNMENT: SIDE-BY-SIDES

* Grade Level Side-by-Sides

Reading Informational Text

RI.1-Key Ideas and Confirming Details

A With prompting and support,
ask and answer literal (who,
what_ when, where) or
inferential (why, how)
questions about what is read.

B. With prompting and support,
identify the main topic and key
details of a text

A Ask and answer literal (who,
what, when, where) and
inferential (why, how)
questions about what is read,
including demonstrating an
understanding of the main
topics

B. Identify the main idea and
supporting details of a text.

€. Explain the difference between
facts and opinions in a text.

A Ask and answer literal and
inferential questions (who,
what, where, when, how, and
why) about key details in 2
text

B. Retell key details of texts that
demonstrate an understanding
of the main topics of texts

C. Differentiate facts from
opinions within a text.

RI.2-Craft and Style
Kindergarten
A. With prompting and suppert,
identify the purpose of
common text features: table of
contents, headings, bolded
words, and pictures.

‘Grade One

A Identify and use common text
features to gain information
table of contents, headings,
‘bolded words, and pictures,
captions, and diagrams.

B. Distinguish between
information provided by

Grade Two
A, Use text features (table of
contents, headings, pictures,
captions, maps, and charts) to
preview, set 2 purpose for
reading and gain information.
B. Identify the main purpose of a
text, including what the author

pictures or other illustrations wants to answer, explain, or
and information provided by describe.
the words in a text.

The first component for each strand includes Vertical Alignment resources.

The grade level Side-by Sides, which were previously released by the VDOE, allow
Grade 1 teachers to reference the standards in Kindergarten and Grade 2. Teachers
should take into consideration that their current Grade 1 students did not receive
instruction under the 2024 standards when they were in Kindergarten. Teachers can
use this part of the Instructional Guide to support bridging the implementation of the
2024 English Standards of Learning when preparing their HQIM lessons.

12



VERTICAL ALIGNMENT: PROGRESSION CHARTS

* Progression Chart for each standard

Key Ideas and Details Progression Chart

g
g

Key Ideas and Details Standards Bl e ao|s|w|e|r|o|a 22|82
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With prompting and support, demonstrate knowledge of story structure by A

orally identifying characters, sefting, important events, and details.

With prompting and support, generate predictions about story characters and A

events using the text.

Tdentify the elements of a familiar story, including the characters, setting, and | &

important events (e.g_ conflict and resolution).

Generate predictions about story characters and events using the text. - A

Describe character’s attributes (e.g., traits, motivations, or feelings) and how - - A

they respond to major events and challenges.

Describe a character’s attributes, including their traits, motivations, or feelings | - - - A

and how they develop throughout the text.

Another previously released resource to support vertical alignment are the
progression charts. Progression charts are linked into the main heading at the top of
each strand. The progression charts show where a skill appears in the grade-level
standards, where the skill grows in complexity of text and/or application, where the
skill is subsumed by another grade level standard, and areas where explicit
instruction in a skill is no longer applicable. Educators can refer to the progression
charts to see how skills grow in complexity across grades and provide scaffolded
assistance as needed when preparing to teach their HQIM.

13



UNDERSTANDING THE STANDARDS (1 OF 3)

DEVELOPING SKILLED READERS AND BUILDING READING STAMINA

1.DSR The student will build knowledge and comprehension skills from reading and listening to a range of challenging,
content-rich texts. This includes fluently reading decodable texts and gathering evidence from reading widely (through
content-rich read alouds) on topics to gain worthwhile knowledge and vocabulary.
A. Use knowledge of letter-sound correspondences to read a variety of decodable and grade-level texts with accuracy,
automaticity, appropriate rate, and meaningful expression in successive readings to support comprehension. Monitor
while reading to confirm or self-correct word recognition and understanding, as necessary (Reading Fluency, K-12).
B. (Text Complexity, 2-12) Introduced in Grade Two.
C. With prompting and support, when responding to text through discussions and/or writing, draw several pieces of
evidence from read-alouds to support claims, conclusions, and inferences, including quoting or paraphrasing from
texts accurately and tracing where relevant evidence is located (Textual Evidence, K-12).
D. Regularly engage in listening to a series of conceptually related texts organized around topics of study to build
knowledge and vocabulary. Use this background knowledge as context for new learning (Deep Reading on Topics to
Build Knowledge and Vocabulary, K-12).
E. (Reading Strategies, 3-12) - Introduced in Grade Three.

Critical for successful planning and implementation of grade level expectations for Developing Skilled Readers and Building
Reading Stamina in the 2024 English Standards of Learning.
e LINK- Grade 1 Understanding the Standards- Developing Skilled Readers and Building Reading Stamina

The Understanding the Standards documents are linked into the Instructional Guides,
after the vertical alignment section. You will notice, that the font is in red. This was
done purposefully because the Understanding the Standards document is critical for
successful planning and implementation of the 2024 English Standards of Learning.
The link in each strand of the Instructional Guides will take educators directly to that
section of the Understanding the Standards document.

14



UNDERSTANDING THE STANDARDS (2 OF 3)

* Provides educators with a deep understanding of what

different components of the instructional standards
mean.

* Provides definitions and explanations for how to teach
and/or approach particular standards.

* Outlines the level of rigor needed for students to be
proficient at grade level expectations.

The information in the Understanding the Standards clarifies the language within a
standard, provides explanations that support teachers in understanding the rigor for
each grade level, and offers instructional approaches to meet the rigor of the
standards in that specific strand. Teachers can utilize this resource to support them in
ensuring they are meeting the full expectation of the standards. The Understanding
the Standards allow teachers to identify where the 2024 Virginia English Standards of
Learning align with the objectives of their HQIM lessons and determine where there
are opportunities to extend the lesson in order to meet the full rigor of the
standards.

15



UNDERSTANDING THE STANDARDS (3 OF 3)

1.RL.2 Craft and Style

« Informational texts often contain text features such as, table of contents, headings, bolded words, and pictures,
captions, and diagrams. These text features provide additional information to the reader and are important for
students to pay attention to. Text features are unique to informational texts and students need to not only
recognize them when reading, but also use them to gain additional information about the topic.

s Students in first grade not only need to identify text features but use them when engaging with text read or
heard.

s Some informational texts use pictures or photographs to relay additional information to students. Students need
to distinguish between information learned through the words and the pictures/photographs of an informational
text. This is an important skill so that students can accurately cite information when responding to text to meet
the standards in 1.DSR.

The Understanding the Standards sections are organized by sub-strands. This
screenshot is an example of the Grade 1 Reading Literary Text Understanding the
Standards.

16



TEACHER'S NOTES

* Provides background on the standard.

* Gives educators context on what is to be taught at
that grade level and provides insight on grade level
expectations.

Teacher’s Note:

Use the Grade 1 Understanding the Standards.

In Grade 1, the Reading Literary Text standards engage students in content rich read alouds and with prompting and
support from adults.

Teach students to recognize various types of literary texts to include fantasy, humor, fable/fairy tale, realistic fiction,
historical fiction, and folklore/tall tales.

When reading aloud to students, teachers take on the burden of decoding and instead use literary texts to build
students’ vocabularies and apply background knowledge to think deeply and critically about the texts.

Key Ideas and Plot Details focuses on retelling familiar stories, understanding the central message, and identify key
elements such as characters, setting, and events.

Integration of Concepts sets the foundation for Grade 1 students to think deeply within and between texts.

The next component is the grade level Teacher’s Notes for that strand. This
component mirrors and expands the guidance included in the 2017 curriculum
framework teacher’s notes and provides insight on grade level expectations.

17



2024 STANDARDS OF LEARNING (1 OF 2)

* Focus standards for each section.

* These standards will be integrated with others to
provide quality literacy instructional experiences for
all students.

* Educators will ensure they’re providing students with
necessary grade-level expectations as outlined in the
2024 English Standards of Learning.

The next section includes the 2024 English Standards of Learning. By including the
standards in the guide, teachers can quickly reference the standards while using this
as a companion when preparing their lessons from their HQIM.

18



2024 STANDARDS OF LEARNING (2 OF 2)

Reading Literary Text

1.RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of
literary texts heard or read including fantasy, humor, fable/fairy tale, realistic fiction, historical fiction, and folklore/tall
tale.

1.RL.1 Key Ideas and Plot Details
A. Retell familiar stories sequentially and demenstrate an understanding of the story structure, the central message or
lesson, and the details.
B. lIdentify the elements of a familiar story, including the characters, setting, and important events (e.g., conflict and
resolution).
C. Ask and answer literal (who, what, when, where) or inferential (how, why) questions about what is read.
D. Generate predictions about story characters and events using the text.

1.RL.3 Integration of Concepts
A. Seta purpose for reading by providing a guiding guestion, activating prior (experience) and background (content)
knowledge.
B. Make connections between characters, settings, and major events in stories heard, using key details.
C. Compare and contrast the adventures or experiences of characters in stories heard, using key details.

It is important to note that the Instructional Guide is organized by strands to provide
clarity and allows teachers to navigate the specific resources for each strand,
however, in K-12 English no standard should be taught in isolation. Teachers will need
to integrate multiple strands to ensure students meet the grade level expectations for
the standards.
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PREPARING FOR INSTRUCTION AND INTEGRATION

Build
HQIM provided Demands of the Knowledge and Text dependent
Complex Text Text Vocabulary questioning
Understanding

20

The previous sections of the Instructional Guide offer support around understanding
the rigor and progression of Virginia's 2024 English Standards of Learning. This next
section provides guidance for teachers to consider when preparing to teach the
lessons from their HQIM. When referencing this section of the guide, teachers can
utilize the guiding questions to assist them in identifying opportunities to integrate
multiple strands within the HQIM lessons.

This process starts with utilizing the complex text within your HQIM. When teachers
are analyzing the demands of the text, and they should identify the standards that
logically complement the text. It is critical that teachers read the text through the
lens of what knowledge is needed to comprehend the text or texts. Based on the
needs of their students and community, teachers may need to support building
background knowledge and vocabulary for all students to gain access to that text. The
guidance offered in the HQIM may not meet the needs of all students in the
classroom for that specific text. Educators should use the text dependent questions
that are provided in their HQIM and are aligned to the lesson and unit objectives.
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FOUNDATIONS FOR READING & FOUNDATIONS FOR

WRITING

Planning for Literacy Instruction + Integration of Standards

Standard Considerations for Instructional Approaches for Integrating Strands

Planning

Phonological and
Phonemic Awareness
1.FFR.2A Isolate sounds in
four and five phoneme
words.

1.FFR.2B Demonstrate
ability to blend words with
four and five phonemes,
including words with
consonant digraphs (e.g.,
th, sh, ch) and consonant
blends (e.g., fr, st, bl).

1.FFR.2C Demonstrate the
ability to segment words
with four and five
phonemes, including
words with consonant
digraphs (e.g., th, sh, ch)
and consonant blends e.g.,
fr, st, bl).

What activities can be
done to practice
isolating, blending, and
segmenting words?

How will the teacher
ensure that instruction is
explicit (| do, we do, you
do) and systematic
(logical order)?

How will the teacher
reinforce previous taught
patterns (cumulative
instruction)?

* Give students opportunities for isolating sounds,

blending sounds to create words and segmenting words
into individual sounds/phonemes.

o Isolate Sounds: Teacher will say a word. Students
will repeat the word and then tell either the initial,
medial or final sound.

o Elkonin Boxes: Teacher will say a word. Students will
repeat the word and then move a chip into a box for
each sound of phoneme the student hears.

o SayIt/Move It: Teacher will say a word. Students will
repeat the word and move a counter onto an arrow
for each sound they hear. Then slide under the
counters to blend the sounds together and say the
word.

o Finger Tapping: Teacher will say a word. Students will
hold up one finger for each sound they hear.

* Provide opportunities for students to manipulate (delete,

add, and substitute) letters in words (K.FFR.3B, E, F).

o Word Chaining: Students will use magnetic letters or
letter tiles to alter or build words. Teacher will give
students the first word. Then teacher will tell
students a sound/phoneme or letter, to change to
create a new word. Example: In this example the
teacher is focusing on long vs short vowel sounds.

This is a screenshot of the Grade 1 Foundations for Reading and Foundations for
Writing Preparing for Literacy Instruction and Integrating the Standards section.

The first column highlights the steps teachers can use when preparing to teach their
HQIM. For foundational skills, the Foundations for Reading and Foundations for
Writing strands provide the anchor for this process.

The second column offers guidance for teachers to consider when preparing to teach

from their HQIM. As teachers synthesize the goals and objectives for the HQIM

lesson, they can utilize this column to ensure foundational standards are met and
identify opportunities to extend learning experiences for students.

The third column highlights instructional approaches that support building

foundational reading and writing standards and integrating other strands from the
2024 English Standards of Learning. This column includes suggestions for how to
integrate multiple standards within the HQIM lesson. Remember, the Understanding
the Standards document linked throughout the guide offers specific guidance for

teaching that specific strand.
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In this example, Phonological and Phonemic Awareness is listed in the first column.
This is a Grade 1 Foundations for Reading standard and focuses on students isolating,
blending and segmenting phonemes. In the second column, educators think through
how they will ensure students are mastering the foundational skill. The third column
provides the instructional approaches and integrating of strands.
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READING AND VOCABULARY

Standard Considerations for Instructional Approaches for Integrating Strands
Planning
Within the selected * Identify authentic * Expose students, through read alouds, to concepts,
literary or informational stopping points in the vocabulary, and sentence structure that stretch their
text text to teach/decode listening comprehension, while also building their world
1.DSR.A Use knowledge of new, grade level words and word knowledge.
letter-sound using morphology and/or « Teachers should be intentional about which words they
correspondences to read a syllabication. select from grade-level text to explicitly teacher. These
variety of decodable and | o Vocabulary taught is could include:
grade-level texts with dependent on the text. o General academic language and content-specific
accuracy, automaticity, Plan for ways to build vocabulary words.
appropriate rate, and students’ vocabulary and o Adding stopping points to model and/or explicitly
meaningful expression in add to students’ teach students how to use knowledge of
successive readings to understanding of morpholagy to read with automaticity and
support comprehension. morphology. accuracy and build word knowledge.
s Consult division-adopted o Identify explicit stopping points in the text to

HQIM for a scope and teach/decode new, grade level words and their

sequence for morphology.

morphemes to be taught

systematically.
Connect to previously e Utilize division-adopted e Explicitly teach new words using vocabulary protocol
read text to build HQIM and/or text sets to that provides opportunities for students to engage with
knowledge and build knowledge and the word meaning.
vocabulary vocabulary. o Provide students with student friendly definition.
understanding ¢ How will the teacher o Provide examples and non-examples in context.
1.DSR.D Regularly engage allow students multiple o Provide related words. 22

This is a screenshot of the Grade 1 Reading and Vocabulary Preparing for Literacy
Instruction and Integration of Standards section.

Similar to the Foundations for Reading and Foundations for Writing strand, the first
column highlights the steps teachers can use when preparing to teach their HQIM. It
is important to note that the DSR standards provide the anchor for this process. As
we shared earlier, the DSR standards are what teachers use every time students
engage with a text. Remember that the DSR standards are the 'how students will
engage with the text and build comprehension strategies" and the other grade-level
strands are the "what students are doing with the text to demonstrate their level of
comprehension." Students must be utilizing the DSR standards every time they
engage with a text. This is why the DSR standards are included in the first column so
they are at the forefront of the preparation process.

The second column offers guidance for teachers to consider when preparing to teach
from their HQIM. As teachers synthesize the goals and objectives for the HQIM
lesson, they can utilize this column to identify opportunities to extend learning
experiences for students.
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The third column highlights instructional approaches that support integrating other
strands from the 2024 English Standards of Learning. This column includes
suggestions for how to integrate multiple standards within the HQIM lesson.

In this example, a vocabulary protocol is included as a suggestion in the Instructional
Guide to be used when explicitly teaching students new words prior to reading
and/or listening to a complex texts.
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READING LITERARY TEXT

Planning for Literacy Instruction + Integration of Standards

Standard Considerations for Instructional Approaches for Integrating Strands
Planning
Select a literary text * Educators will utilize ¢ Use grade level complex texts from division-adopted
1.DSR.A Use knowledge of division-adopted HQIM HQIM.
letter-sound for text selections. * Provide practice for students to read complex texts with
correspondences toreada | s When selscting text, plan appropriate fluency, accuracy, and expression, focusing
variety of decodable and for appropriate grade- on building comprehension and vocabulary through
grade-level texts with level complexity and plan successive readings (1.DSR.A, 1.RV.1).
accuracy, automaticity, for teaching points and
appropriate rate, and places in the text that will
meaningful expression in meet the rigor of the 2024
successive readings to English Standards of
support comprehension. Learning.
Monitor while reading to s  Ensure Grade 1 students
confirm or self-correct listento and read a
word recognition and variety of text including
understanding, as fantasy, humor,

necessary. fable/fairy tale, realistic
fiction, historical fiction,
and folklore/tall tale.

Demands of Text* * What key takeaways e Orientthe students as to how the text is organized and
1.DSR.A Use knowledge of should students gain what features the author employs to convey their
letter-sound from the texts? message.

correspondencestoreada |
variety of decodable and

What structures are Provide opportunities for students to apply knowledge of

important to call phonics to decode/read grade-level, high-frequency
grade-level texts with students’ attention to? words, including decodable and irregular words, with
accuracy, automaticity, +  What are the knowledge automaticity and accuracy.

appropriate rate, and

N
@

This is a screenshot of the Grade 1 Reading Literary Text Preparing for Literacy
Instruction and Integrating the Standards section.

The structure of this section is the same as the other strands. Educators will use the
selected literary text from their HQIM. Then teachers will plan for ways to integrate
standards into their lesson to ensure the depth and rigor of the standards is being
met by all students.

For example, in the Grade 1 Reading Literary Text section, if | were provided with a
realistic fiction text from my HQIM, | would move into instructional approaches and
integrating strands while simultaneously familiarizing myself with the HQIM lesson
objectives. In my review, | might find an opportunity where | could integrate Grade 1
Reading and Vocabulary and Grade 1 Foundations for Reading standards. This is
offered as one of the suggestions for teachers in the Instructional Guide.
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READING INFORMATIONAL TEXT

Planning for Literacy Instruction + Integration of Standards

Standard

Considerations for
Planning

Instructional Approaches for Integrating Strands

Select an informational

correspondences to read a
variety of decodable and
grade-level texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support comprehension.
Monitor while reading to
confirm or self-correct
word recoghition and
understanding, as
necessary.

* Educators will utilize

for appropriate grade-
level complexity and plan
for teaching points and
places in the text that will
meet the rigor of the 2024
English Standards of
Learning.

e Ensure Grade 1 students
listen to and read a
variety of informational
textto include
biographies, directions,
textbooks, recipes,
magazine articles, and
news articles.

® Use grade level complex texts from division-adopted

text division-adapted HQIM HQIM.
1.DSR.A Use knowledge of for text selections. * Provide practice for students to read complex texts with
letter-sound * When selecting text, plan appropriate fluency, accuracy, and expression, focusing

on building comprehension and vocabulary through
successive readings (1.DSR.A, 1.RV.1).

Demands of Text*
1.DSR.A Use knowledge of
letter-sound

variety of decodable and
grade-level texts with
accuracy, automaticity,

correspondencestoreada | e

o  What key takeaways
should students gain
fromthe texts?

How does this text
further the unit
objectives or answer
essential questions?

* Orient the students as to how the text is organized and

what features the author employs to share their
message.

* Provide opportunities for students to apply knowledge of

phonics to decode/read grade-level, high-frequency
words, including decodable and irregular words, with
automaticity and accuracy.

This is a screenshot of the Grade 1 Reading Informational Text Preparing for Literacy
Instruction and Integration of Standards section.

An example of how teachers could use the instructional guide with their HQIM lesson
might look something like this:

If | were provided with an informational text from my HQIM, | would move into the
Considerations for Planning where | see the guiding question of "What are the
knowledge demands of the text (literacy knowledge, background knowledge,
vocabulary knowledge)?" As | familiarize myself with the lesson objectives from my
HQIM, | might extend the goals for this lesson to include the Grade 1 standard,
1.RI.2A"Identify and use common text features to gain information, table of contents,
headings, bolded words, and pictures, captions, and diagrams." By adding this
standard to what already is provided in my lesson from HQIM, | have found an
opportunity to maximize this lesson, build on the knowledge demands and using text
features to gain information and continue to build my students' understanding of
organizational patterns.

Again, using this chart and the understanding the standards document, teachers can
follow this type of process for the remaining strands.
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WRITING AND LANGUAGE USAGE

Planning for Literacy Instruction + Integration of Standards

Standard

Considerations for
Planning

Instructional Approaches for Integrating Strands

Select an exemplar of the
genre

1.DSR.A Use knowledge of
letter-sound
correspondences tao read a
variety of decodable and
grade-level texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support comprehension.

e Utilize model texts of the
type of writing:
o texts from division-
adopted HQIM,
o texts from multiple
sources,
o student exemplar.

Introduce various genres found within division-adopted
HQIM explaining organizational characteristics and
purpose in writing.
When selecting a model text consider,
o Purpose and characteristics of writing (narrative,
expository or informational, opinion),
o How the author makes purposeful choices to
express their message (text structure, word
choice, style, organization).

Connect to previously
read text to build
knowledge and
vocabulary
understanding

1.D3R.D Regularly engage
in listening to a series of
conceptually related texts
organized around topics of
study to build knowledge
and vocabulary. Use this
background knowledge as

* How does this writing
instruction connect to
previously instructed
reading/texts?

o Educators will plan to
build writing
instruction off
previous steps in the
writing process

Make connections between previously read text frem
the division-adopted HQIM and the exemplar of the
type of writing to collaboratively brainstorm common
characteristics.

Provide support to students to build upon knowledge
from texts heard used during instruction to write
narrative stories, informational or expository pieces
and opinion pieces.

Reinforce phonics features previously taught, as well as
new phonics features used inwriting (1.FFR, 1.FFW).
To prepare students for writing and to ensure all
students have a catalyst to write, consider pulling an

For Writing, the structure of the section is the same as the other strands. The headers
in each row for writing reflect the components of high-quality writing instruction. As
such they are worded slightly different. For example, instead of just selecting a
complex text, teachers will start with an exemplar text of the genre, which can be
found in their HQIM.



COMMUNICATION & MULTIMODAL LITERACIES AND

LANGUAGE USAGE

eracy Instruction + Integration of Standards

Standard Considerations for Instructional Approaches for Integrating Strands
Planning

* Howwill the teacher Ask, guide, and support students in answering text-

support students dependent questions.
responding to text + Model for students and guide them to find evidence in the
dependent questions? text to support their answer to text-dependent
* Plan for and/or structure questions.
Reading Literary Texts literacy instruction for s Model through teacher-led collaborative discussions and
students to regularly guide students in group or one-on-one collaboration
engage in sustained, discussions focused on grade level texts.

collaborative
discussions about grade
level texts.

Guide students through a variety of literary text.
Use think aloud strategies during read aloud, modeling
how good readers stop, question, and think as they read.

* Howwillthe teacher

Ask, guide, and support students in answering text-

support students dependent questions.
respdndmg totext * Model for students and guide them to find evidence in the
Reading Informational dependent questions? text to support their answer to text-dependent
Texts * Plan for and/or structure questions.
literacy instruction for » Demonstrate through teacher-led collaborative
students to regularly discussions and guide students in group or one-on-one
engage in sustained, collaboration discussions focused on grade level texts.
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Because Communication and Multimodal Literacies and Language Usage are strands
that complement all aspects of the instructional day, this strand is organized to
highlight how teachers can integrate the communication and language usage
standards when teaching other strands at that grade level.
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RESEARCH

_ anning for Literacy Instruction + Integration of Standards

Standard

Considerations for
Planning

Instructional Approaches for Integrating Strands

Select the purpose for
research

¢ Utilize theme from
division-adopted HQIM.

® Utilize opportunities for
cross-content
connections when
researching topics or
themes from History and
Social Science, and
Science.

Use avariety of literary and informational texts to
provide oppertunities to compare and contrast topics
and ideas (1.RL.3C, 1.RI.3B).

Encourage students to ask for the meaning of unknown
words and make connections to familiar words.

Set a purpose for completing research by providing a
guiding question, activating prior (experience) and
background (content) knowledge (1.R.1).

Connect to previously
read text to build
knowledge and
vocabulary
understanding

1.DSR.D Regularly engage
in listening to a series of

* Howdoes this research
connect to the topics
and themes students are
learning?

* Plan for how students
will share new

Guide students in researching to build background
knowledge on grade level content and texts.

Again, for the Research strand, the structure of the section is the same as the other
strands, however the headers in each row for research reflect the components of
guiding students through the research process.
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CROSS CONTENT CONNECTIONS

Theme Literary Text(s) + Lexile Informational Text(s) + Lexile

« Ada Twist, Scientist by Adrea Beaty (550L) | « 1 Use Science Toals for Kid by Kelli) Hicks
Scientific and Engineering |« Libby Loves Science by Kimberly Derting (410L)

Practices 1.1 and Shelli R. Johannes (549L) « Science Safety Rules by Kelli Hicks (370L)
s Ashlee Learns About Engineers by Tiffany | « What is Science? by Rebecca Kai Dotlich

Obeng Social Studies

e Oscarandthe Theme Literary Text(s) + Lexile Information Text(s) + Lexile
Moving and Rol s We The Kids: The Preamble to the « | Pledge Allegiance by Bill Martin Jr, and
Force, Motion, and Energy (500L) Caonstitution of the United States by Michael Sampson (770L)
1.2 * Newton and Me David Catrow *  Our Values: My community by Grace
« Flashlight by Liz « | promise by Lebron James {520L) Jones (620L)
e Oscarandther *  Our Pledge Our Promise by Sherri Wall = lama Good Citizen by Jenny Fretland
and dark by Ge( (440L) VanVoorst (390L)

s Teach Children the importance of Unity = My Flag by Ellen Mitten {610L)

and About the Diversity, History, and
Values of America by Rana DiOrio (790L)
* We Live Here Too!: Kids Talk About Good | 1.1d, &
Citizenship by Nancy Loewen and Omar [« Konoba (520L) by Marion Traore

Civics 1.1, 1.2, 1.3

Wesley {recommended by HQIM)

e Our Class is Family by Shannon Olsen + When!Grow Up (1000L) by Al Yankovic
(740L) * One Plastic Bag: Isatou Ceesay and the

s Ve don't eat our Classmates by Ryan Recycling Women of the Gambia (570L)
Higgins (500L) by Miranda Paul

« What if Everybody Did That? (540L by = | Am We: A book of Community by Susan
Eleen Javernick Verde
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In each of the Instructional Guides, the teacher will find a cross curricular text set.
This set was developed in collaboration with the Virginia Department of Education’s
History and Social Science and Science Departments.

The Teacher’s Note about Lexile Levels and Pairing Text focuses on building student
ability to read and understand grade-level complex text and express that
understanding clearly through writing and speaking. The English Standards of
Learning emphasize the role of using text to support students building knowledge
about the world. A coherent sequence of texts around a clear topic or line of inquiry
will support students in building vocabulary and background knowledge. Educators
should seek opportunities to reinforce the English Standards of Learning throughout
the instructional day. Teachers can reference the suggested texts that support their
knowledge of grade level science and history standards in the Instructional Guide.

Teachers are encouraged to collaborate with the resources within their schools, such
as the school librarian. The school librarian can be a pivotal planning partner when
creating opportunities to extend the themes from their HQIM.
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LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Feedback
School leadership and
specialists attend lesson

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularly

Lesson Walk Throughs

School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers

feedback sessions to support .:‘

worked well and what is needed - b

for better implementation of . =) on lesson delivery of HQIM
HQIM in future lessons grounded lessons followed by

teachers, discussing what
lesson feedback sessions

——— Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and liststo = Si il nts, chief di
ensure each teacher is supported in the planning and delivery of
lessons grounded in HQIM.

officers, and other division
leaders (i.e. special education, literacy supervisors) should support
implementation of HQIM lessons through the lesson planning and

= walk through cycle.
. School leaders may not walk through each classroom daily;

however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.
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Remember that the literacy planning cycle is a continual process and should be used
to support instruction and positively impact student growth and achievement.
Additional information about the literacy planning cycle can be found in the VLA
Implementation Handbook. An important part of reflection after lesson walk
throughs, would be to consider the level of student engagement. Were students
doing the majority of the work in the lesson? Were students answering text
dependent questions using text evidence as support? These are questions that will
support future lesson planning and preparation.

29



VDOE 2024 ENGLISH STANDARDS OF LEARNING

» Standards of Learning for English
- Instructional Guides
- Understanding the Standards

- Progression Charts
- Side-By-Sides

On the VDOE 2024 English Standards of Learning website you will find the VDOE
resources supporting the implementation of the new standards.

Some of the resources that are currently available include, the Instructional Guides,

the Understanding the Standards, Progression Charts, and Grade Level Side-by-Sides.

Please continue to check the website as new resources become available.
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THANK YOU

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Thank you for watching the Grade 1 Instructional Guide webinar. The English team’s
contact information is included on this slide and we are here to support you and your
teams.
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REFERENCE WITHIN THIS DOCUMENT TO ANY
SPECIFIC COMMERCIAL OR NON-COMMERCIAL
PRODUCT, PROCESS, OR SERVICE BY TRADE NAME,
TRADEMARK, MANUFACTURER OR OTHERWISE DOES
NOT CONSTITUTE OR IMPLY AN ENDORSEMENT,
RECOMMENDATION, OR FAVORING BY THE VIRGINIA
DEPARTMENT OF EDUCATION.
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