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OBJECTIVES

*Introduce the Instructional Guides.

*Begin to develop an understanding of how to
utilize the grade level Instructional Guides and
grade level Understanding the Standards in
conjunction with division-adopted HQIM to
meet the rigor of the 2024 English Standards of
Learning.

The goals of this webinar are

1. tointroduce the Grade 2 Instructional Guide and its components

2. develop an understanding of how to use the grade level Instructional Guide with
your division adopted HQIM and the Understanding the Standards document to
ensure educators are meeting all requirements outlined in the Code of Virginia
with regard to teaching the 2024 English Standards of Learning.



Instructional Guides

You may be familiar with VDOE Instructional Guides from other content areas such as
math. To maintain consistency in supports across the Commonwealth, the English
instructional guides were developed in collaboration with educators from across
Virginia. The purpose of this resource is to provide educators with comprehensive
support for each grade level when preparing for instruction of the 2024 English
Standards of Learning.

It is important to note that the Instructional Guides work in conjunction with your
division-adopted HQIM and the grade level Understanding the Standards
document. While the English instructional guides provide examples of evidence-
based protocols, teachers should refer to their division-adopted HQIM and the
Understanding the Standards document for specific guidance on instructional
routines and procedures.



HOW WILL THIS FIT IN?

Standards of Learning
and Instructional Guides

Understanding the Literacy
Standards Instruction

The English Standards of Learning are unique to Virginia and reflect the expectations
for all literacy instruction. Therefore, the Board approved list of HQIM curriculum will
not encompass every standard. As stated earlier, the Code of Virginia does require
that educators teach all of the standards in a content, and for English that includes
Foundations for Reading, Developing Skilled Readers and Building Reading Stamina,
Reading Literary Text, Reading Informational Text, Reading and Vocabulary,
Foundations for Writing, Writing, Language Usage, Communication, and Research.
Teachers need to use the texts, lessons, instructional routines and procedures found
in their HQIM to teach the 2024 English Standards of Learning. Educators should refer
to the Understanding the Standards document for their respective grade level in
order to meet the expectations for rigor at that grade level. The grade level
Understanding the Standards resources are essential to the instructional planning and
implementation of the 2024 English Standards of Learning. As such, educators should
utilize the resources from their division-selected HQIM, the Understanding the
Standards, the Standards of Learning, and the grade level Instructional Guides.

The Instructional Guides support quality K-5 literacy instruction in Virginia by
highlighting how educators can maximize their HQIM to meet the expectations and
rigor of the 2024 English Standards of Learning.




LITERACY PLANNING CYCLE

Lesson Planning Meeting S £ . Lesson Delivery

Teachers and specialists y \ Teachers deliver lessons
(including, reading specialists, I | grounded in HQIM; School
special education teachers, leaders and specialists walk
reading interventionists, and \ H y / through lesson delivery regularly
others) plan for daily lesson

delivery of approved high-quality 3 9 o

instructional materials (HQIM)

Lesson Feedback Lesson Walk Throughs
School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers
on lesson delivery of HQIM
grounded lessons followed by
lesson feedback sessions

School leadership and
specialists attend lesson
feedback sessions to support
teachers, discussing what
worked well and what is needed
for better implementation of
HQIM in future lessons

——— Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and sp liststo = Superil nts, chief academic officers, and other division
ensure each teacher is supported in the planning and delivery of leaders (i.e. special education, literacy supervisors) should support
lessons grounded in HQIM. implementation of HQIM lessons through the lesson planning and
walk through cycle.

. School leaders may not walk through each classroom daily;
however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.

The literacy planning cycle is detailed in the Virginia Literacy Act Implementation
Playbook and was a part of the Regional Literacy Implementation Network Series that
took place across the state in Spring 2024.

This cycle highlights the importance of teacher preparation, lesson delivery,
leadership walkthroughs to observe high quality instruction, and feedback to support
reflection. Throughout the phases of the literacy cycle, it is important to consider the
important roles each stakeholder representative plays. For instance, reading
specialists can support teachers in planning and in thinking through lesson delivery;
they are also a great thought-partner when reflecting on lesson implementation and
deciding next steps for effective literacy instruction using HQIM and the
Understanding the Standards document. Principals also play a critical role in
reflection and walk throughs.

As teachers are preparing to implement the lessons from their HQIM, they can also
use the instructional guides as a companion for capitalizing on opportunities within
the HQIM lesson to integrate additional English standards.






Instructional Guide Overview

The Instructional Guide compiles existing resources from the Virginia Department of
Education while providing teachers a protocol when preparing to deliver their HQIM.




DEVELOPING SKILLED READERS AND BUILDING

READING STAMINA

* Acknowledges the complex nature of comprehension and
provides Grade 2 educators with a deeper understanding of
the instructional moves necessary to build
comprehension, skilled readers, and reading stamina.

* Connects the DSR Standards to the necessary
components, as outlined in the Core Curriculum Review
Rubric, of adopted K-5 HQIM.

* The DSR Standards will serve as the anchor for the
following Grade 2 Standards outlined within the Grade

2 Literacy Instructional Guide.

In each guide, the first section addresses the new strand: Developing Skilled Readers
and Building Reading Stamina.

This strand acknowledges the complex nature of comprehension and provides all
Grade 2 educators with a deeper understanding of supporting students in building
comprehension, becoming skilled readers, and developing reading stamina.

The DSR standards are first in this guide because students will use them every time
they engage with a text. The DSR standards serve as the anchor for all other Grade 2
standards outlined within the Grade 2 Literacy Instructional Guide.



Read a variety of grade-
leveltexts with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support
comprehension. Monitor
whilereading to confirm or
self-correct word
recognition and
understanding, as
necessary (Reading
Fluency, K-12).

Foundations for Reading (FFR)

Proficiently read and
comprehend avariety
of literary forms that
exhibit complexity at
the lower range of
grade 2-3 band (See
the Quantitative and
Qualitative Analysis
charts for determining
complexity inthe
Appendix.) (Text
Complexity, 2-12).

When respondingto text
through discussions and/or
writing, draw s everal pieces
of evidence fromgrade-level
complex texts to support
claims, conclusions, and
inferencesfromtexts,
including quotingor
paraphrasing accurately and
tracingwhere relevant
evidence is located (Textual
Evide nce, K-12).

Foundations for Writing (FFW)

Introduced in Grade 3
(ReadingStrategies 3-
12).

Regularlyengage in listeningto a
series of conce ptually related
texts organized around topics
of study to build knowle dge and
vocabulary. Use this background
knowledge as context for new
leaming (Deep Reading on Topics
to Build Knowle dge and
Vocabulary K-12).

Developing Skilled Readers and Building Reading Stamina (DSR)
The DSR standards are the foundation for all other standards and should be evident throughout
all instructional approaches in the guide and plan.

The DSR strand is composed of 5 key components: Reading Fluency, Text Complexity,
Using Text Evidence, Applying Reading Strategies, and Knowledge Building and
Vocabulary. Again, these are the anchor Standards that teachers need to be prepared
to address in order to meet the rigor of the 2024 English Standards of Learning in the
grade level. In the Instructional Guide, these 5 components form the protocol to
support teachers identifying where there are opportunities to extend students'
comprehension within their HQIM lessons.




DSR STRAND AND DivisioN ADOPTED HQIM

Planning f cy Instruction + Integration of Standards

Developing Skilled Readers and
Building Reading Stamina (DSR)

Connections to
Curriculum Review Rubric- Grade 2

Quality Instructional Materials (HQIM), from Core

2.DSR.A Read a variety of grade-
level complex texts with accuracy,
automaticity, appropriate rate, and
meaningful expressionin
successive readings to support
comprehension. Monitor while
reading to confirm or self-correct
word recognition and
understanding, as necessary
(Reading Fluency, K-12).

Division-adopted HQIM provides students complex texis that are grade level
appropriats.

Division-adopted HQIM contains controlled text containing previously taught
phonics skills, as well as grade level text containing text complexity and rich
vocabulary that support comprehension.

Fluency lessons demonstrate the gradual release of responsibility as teachers
model fluent reading skills and allow students to apply these skills as they
self-monitor for fluency (accuracy, automaticity, appropriate rate, and
meaningful expression) and comprehension.

2.DSR.B Proficiently read and
comprehend a variety of literary and
informational texts that exhibit
complexity at the lower range of the
grades 2-3 band (See the
Quantitative and Qualitative
Analysis charts for determining
complexity in the Appendix.) (Text
Complexity, 2-12).

Division-adopted HQIM includes materials providing students opportunities
to participate in reading grade-appropriate texts in a variety of genres.
Students will read literary and informational texts (e.g., narrative,
informational, technical, plays, poetry, and fantasy).

2.DSR.C When responding to texts
through discussion and/or writing,
draw several pieces of evidence
from grade-level complex texts to
support claims, conclusions, and
inferences, including guoting or
paraphrasing from texts accurately

Materials in division-adopted HQIM support student discussions, and/or
writing in which text-based evidence is cited to support their claims using text-
based skills such as analyzing, and synthesizing.

When using text-based skills in writing, students should use grade-level
appropriate language, conventions, and vocabulary.

Division-adopted HQIM materials support interactive discussion on a wide

The Instructional Guide includes this table to show how the 5 key components of the
DSR strand are reflected in the core curriculum review rubric. All Virginia Board of
Education approved HQIM meet the grade-level rigor for text complexity, support
students building fluency, require students to use text evidence, build knowledge and
vocabulary, and promote students becoming strategic readers.



ORGANIZATION OF THE GUIDE

Sections:
- Foundations for Reading (FFR) and Foundations for Writing (FFW)
- Reading Literary Texts (RL)
- Reading Informational Texts (RI)
- Reading & Vocabulary (RV)
- Writing (W) & Language Usage (LU)
- Communication & Multimodal Literacy (C) and Language Usage
(LU)
- Research (R)
Cross Content Connections with Alighed Texts

The Instructional Guide is organized by strand. Prior to utilizing the Instructional
Guide "Planning for Intergration" table, educators should refer to the Understanding
the Standards document to ensure instruction meets the level of rigor outlined in the
standard.

In Grade 2, Writing and Language Usage, along with Communication & Multimodal
Literacies and Language Usage are combined. They are organized together to

reiterate the reciprocal nature of students' oral language and written communication.
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SECTION COMPONENTS

*Vertical Alignment

*Linked-in Understanding the Standards
*Teacher Notes

*2024 English Standards of Learning

*Preparing and Planning for Instruction and
Integration

Within each strand, you will find consistent components. Some of the components
were released individually but are now combined in the instructional guide to offer
educators the ability to reference one comprehensive resource.

The components include: Vertical Alignment links (Progression Charts and Grade
Level Side-by-Sides), Understanding the Standards links, Teacher Notes, 2024
English Standards of Learning, and Preparing for Instruction and Integration-this is a
new component and section to the Instructional Guide.

11



VERTICAL ALIGNMENT: SIDE-BY-SIDES
* Grade Level Side-by-Sides

Reading Literary Text
RL.1-Kev Ideas and Plot Details

RL.2-Craft and Style
Grade One
Standards that address Craft and
Style are troduced i Grade
Thres

The first component for each strand includes Vertical Alignment resources.

The grade level Side-by Sides , which were previously released by the VDOE, allow
Grade 2 teachers to reference the standards in Grade 1 and Grade 3. Teachers should
take into consideration that their current Grade 2 students did not receive instruction
under the 2024 standards when they were in first grade. Teachers can use this part of
the Instructional Guide to support bridging the implementation of the 2024 English
Standards of Learning when preparing their HQIM lessons.
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VERTICAL ALIGNMENT: PROGRESSION CHARTS

* Progression Chart for each standard

Key Ideas and Details Progression Chart

Key Ideas and Details Standards

|Grade 4
|Grade 5
|Grade 6
|Grade 7
|Grade 8
|Grade 9
[Grade 10
|Grade 11
|Grade 12

With prompting and support, demonstrate knowledge of story structure by
orally identifying characters, setting_ important events, and details.

With prompting and support, generate predictions about story characters and
events using the text.

Identify the elements of a familiar story, including the characters, setting, and
i events (e.z.. conflict and resolution).

Generate predictions about story characters and events using the text.

#| # B Kindergarten

Describe character s attributes (e.g , traits, motivations, or feelings) and how
they respond to major events and chall

Describe a character's attributes, including their traits. motivations. or feelings | -
and how they develop throughout the text.

Another previously released resource to support vertical alignment are the
progression charts. Progression charts are linked into the main heading at the top of
each strand. The progression charts show where a skill appears in the grade-level
standards, where the skill grows in complexity of text and/or application, where the
skill is subsumed by another grade level standard, and areas where explicit
instruction in a skill is no longer applicable. Educators can refer to the progression
charts to see how skills grow in complexity across grades and provide scaffolded
assistance as needed when preparing to teach their HQIM.

13



UNDERSTANDING THE STANDARDS (1 OF 3)

DEVELOPING SKILLED READERS AND BUILDING READING STAMINA

2.DSR The student will build knowledge and comprehension skills from reading and listening to a range of challenging,
content-rich texts. This includes fluently reading and gathering evidence from grade-level complex texts and reading
widely (through read alouds) on topics to gain purposeful knowledge and vocabulary.

A. Read a variety of grade-level texts with accuracy, automaticity, appropriate rate, and meaningful expression in
successive readings to support comprehension. Monitor while reading to confirm or self-correct word recognition and
understanding, as necessary (Reading Fluency, K-12).

B. Proficiently read and comprehend a variety of literary forms that exhibit complexity at the lower range of the grades 2-3
band (See the Quantitative and Qualitative Analysis charts for determining complexity in the Appendix.) (Text
Complexity, 2-12).

C. When responding to texts through discussion and/or writing, draw several pieces of evidence from read-alouds and
grade-level texts to support claims, conclusions, and inferences, including quoting or paraphrasing from texts
accurately and tracing where relevant evidence is located (Textual Evidence, K-12).

D. Regularly engage in listening to a series of conceptually related texts organized around topics of study to build
knowledge and vocabulary. Use this background knowledge as context for new learning (Deep Reading on Topics to
Build Knowledge and Vocabulary K-12).

E. (Reading Strategies 3-12): Introduced in Grade Three.

Critical for successful planning and implementation of grade level expectations for Developing Skilled Readers and Building
Reading Stamina in the 2024 English Standards of Learning.
e LINK- Grade 2 Understanding the Standards Developing Skilled Readers and Building Reading Stamina

The Understanding the Standards documents are linked into the Instructional Guides,
after the Vertical Alignment section. You will notice, that the font is in red. This was
done purposefully because The Understanding the Standards document is critical for
successful planning and implementation of the 2024 English Standards of Learning.
The link in each strand of the Instructional Guides will take educators directly to that
section of the Understanding the Standards document.

14



UNDERSTANDING THE STANDARDS (2 OF 3)

* Provides educators with a deep understanding of what
different components of the instructional standards
mean.

* Provides definitions and explanations for how to teach
and/or approach particular standards.

* Outlines the level of rigor needed for students to be
proficient at grade level expectations.

The information in the Understanding the Standards clarifies the language within a
standard, provides explanations that support teachers in understanding the rigor for
each grade level, and offers instructional approaches to meet the rigor of the
standards in that specific strand. Teachers can utilize this resource to support them in
ensuring they are meeting the full expectation of the standards. The Understanding
the Standards allow teachers to identify where the 2024 English Standards of
Learning align with the objectives of their HQIM lessons and can help determine
where there are opportunities to extend the lesson in order to meet the full rigor of
the standards.

15



UNDERSTANDING THE STANDARDS (3 OF 3)

2.RL.1 Key Ideas and Confirming Details

¢ Informational texts, or expository texts, tell facts about the world. Students need to know that the purpose of
reading informational text is to expand their knowledge about a topic.

e The standards in this strand are met through both read alouds of high-quality informational texts by teachers and
students reading grade level texts.

¢ Informational texts include a wide variety of texts. Some examples include biographies, directions, textbooks,
recipes, magazine articles, news articles etc.

e Second graders can be active readers when they ask and answer questions. When they ask themselves questions
as they read, they will be more focused on reading to find the answer. Students also need to be able to answer
questions posed by a teacher. Answers to questions can be found in the text or they may come from applying the
students’ background knowledge to the text. Teachers may ask different types of questions:

o Literal questions are those for which the answer appears directly in the text.
o Inferential questions are those where the answer is implied in the text but not explicitly stated. The reader|
must apply his/her background knowledge to the evidence in the text to infer.

e Second graders should be able to explain the difference between a fact in a text and the author’s opinion.

o Facts are ideas that can be proven true and that nobody can disagree with.
o Opinions are ideas that tell someone’s feeling about a subject.

The Understanding the Standards sections are organized by sub-strands. This
screenshot is an example of the Grade 2 Reading Literary Text Understanding the
Standards.

16



TEACHER'S NOTES

* Provides background on the standard.

* Gives educators context on what is to be taught at
that grade level and provides insight on grade level
expectations.

Teacher's Note:

L]

Use the Grade 2 Understanding the Standards.

In Grade 2, the Reading Informational Text standards focus on students regularly reading a variety of informational
grade level text, using the guidelines from the appendix in the 2024 English Standards of Learning.

Teachers regularly read above grade level informational texts aloud to students to model fluent reading, introduce new
vocabulary, and enhance comprehension skills.

Key Ideas and Confirming Details focuses on students answering literal and inferential questions, retelling of details
related to a main topic, and differentiating fact and opinion.

Craft and Styles focuses on students understanding of how the author’s choice of text-features, organizational pattern,
and author’s purpose are used to convey a message.

Integration of Concepts focuses on connecting prior knowledge to new knowledge and comparing and contrasting
within and between text.

The next component is the grade level Teacher's Notes for that strand. This
component mirrors and expands the guidance included in the 2017 curriculum
framework Teacher's Notes and provides insight on grade level expectations.

17



2024 STANDARDS OF LEARNING (1 OF 2)

* Focus standards for each section.

* These standards will be integrated with others to
provide quality literacy instructional experiences for
all students.

* Educators will ensure they’re providing students with
necessary grade-level expectations as outlined in the
2024 English Standards of Learning.

The next section includes the 2024 English Standards of Learning. By including the
standards in the guide, teachers can quickly reference the standards while using this
as a companion when preparing their lessons from their HQIM.

18



2024 STANDARDS OF LEARNING (2 OF 2)

Reading Literary Text

2.RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of grade-
level complex literary texts heard or read to include fantasy, humor, fable/fairy tale, realistic fiction, historical fiction,
and folklore/tall tale, with a focus on fables/fairytales from a variety of cultures.

2.RL.1 Key Ideas and Plot Details
A. Retell stories seguentially, including their overall structure, essential story events, and the central message, lesson, or
maoral.
B. ldentify a story's central conflict using events from the plot as evidence.
C. Describe character's attributes (e.g., traits, motivations, or feelings) and how they respond to major events and
challenges.
D. Generate predictions about story characters and events using the text.

2.RL.3 Integration of Concepts
A. Setapurpose for reading by providing guiding questions, activating prior (experience) and background (content)
knowledge.
BE. Recognize dialogue in text and explain how it can reveal characters' thoughts and perspectives.
C. Compare and contrast characters, settings, and plots in two versions of the same story from different cultures (e.g.,
Cinderella stories).

It is important to note that the Instructional Guide is organized by strands to provide
clarity and allows teachers to navigate the specific resources for each strand,
however, in K-12 English no standard should be taught in isolation. Teachers will need
to integrate multiple strands to ensure students meet the grade level expectations for
the standards.
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PREPARING FOR INSTRUCTION AND INTEGRATION

. HQIM Demands of the Build Knowledge
provided Complex Text and Vocabulary
Text X Understanding

Text dependent
questioning

20

The previous sections of the instructional guide offer support around understanding
the rigor and progression of Virginia's 2024 English Standards of Learning. This next
section provides guidance for teachers to consider when preparing to teach the
lessons from their HQIM. When referencing this section of the guide, teachers can
utilize the guiding questions to assist them in identifying opportunities to integrate
multiple strands within the HQIM lessons.

This process starts with utilizing the complex text within your HQIM. When teachers
are analyzing the demands of the text and they should identify the standards that
logically complement the text. It is critical that teachers read the text through the
lens of what knowledge is needed to comprehend the text or texts. Based on the
needs of their students and community, teachers may need to support building

background knowledge and vocabulary for all students to gain access to that text. The

guidance offered in the HQIM may not meet the needs of all students in the
classroom for that specific text. Educators should use the text dependent questions
that are provided in their HQIM and are aligned to the lesson and unit objectives.

20



FOUNDATIONS FOR READING AND FOUNDATIONS FOR

WRITING

Standard Considerations for Instructional Approaches for Integrating Strands
Planning

Phonological and e What activities can be e Give students opportunities for isolating sounds,

Phonemic Awareness done to practice blending sounds to create words, and segmenting word

2.FFR.2A Isolate sounds in isolating, blending, and into individual sounds/phonemes (2.FFR.2).

four and five phoneme segmenting words? o Isolate Sounds: Teacher will say a word asking for an

words. e How will the teacher isolated sound (e.g., first, second, third, fourth

ensure that instruction is sound). Student will say the word and then repeat

2.FFR.2B Demonstrate the explicit (I do, we do, you the sound requested (2.FFR.2A).

ability to blend words with do) and systematic o Elkonin Boxes: Teacher will say a word. Student will

four and five phonemes, (logical order)? repeat the word, placing chips in the boxes as they

including words with e How will the teacher segment the phonemes in the word (2.FFR.2A).

consonant digraphs (e.g., reinforce previous taught o Say It/Move It: Teacher will say the word. Student will

th, sh, ch) and consonant patterns (cumulative repeat the word, placing magnetic chips in the boxes

blends (e.g., fr, st, bl). instruction)? as they segment the phonemes in the word. Then,
the student will use their magnetic want to slide and

2.FFR.2C Demonstrate the blends the sounds together to say a word (2.FFR.2B,

ability to segment words 2.FFR.2C).

with four and five o Finger Tapping: Teacher will say a word. Students will

phonemes, including hold up one finger for each sound they hear

words with consonant (2.FFR.2A, 2.FFR.2C).

digraphs (e.g., th, sh, ch) e Provide opportunities for students to manipulate

and consonant blends (delete, add, and substitute) sounds in words (2.FFR.3B, .

(e.g., fr, st, bl). 2.FFR.3E, 2.FFR.3F). 21

This is a screenshot of the Grade 2 Foundations for Reading and Foundations for
Writing Preparing for Literacy Instruction and Integrating the Standards section.

The first column highlights the steps teachers can use when preparing to teach their
HQIM. For foundational skills, the Foundations for Reading and Foundations for
Writing standards provide the anchor for this process.

The second column offers guidance for teachers to consider when preparing to teach
from their HQIM. As teachers synthesize the goals and objectives for the HQIM
lesson, they can utilize this column to ensure foundational standards are met and
identify opportunities to extend learning experiences for students.

The third column highlights instructional approaches that support building
foundational reading and writing standards and integrating other strands from the
2024 English Standards of Learning. This column includes suggestions for how to
integrate multiple standards within the HQIM lesson. Remember, the Understanding
the Standards document linked throughout the guide offers specific guidance for
teaching that specific strand.
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In this example, Phonological and Phonemic Awareness is listed in the first column.
This is a Grade 2 Foundations for Reading standard and focuses on students isolating,
blending and segmenting phonemes to include consonant digraphs and blends. In the
second column, educators think through how they will ensure students are mastering
the foundational skill. The third column provides the instructional approaches and
integrating of strands.
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Standard

Considerations for
Planning

Instructi

READING AND VOCABULARY

Planning for Literary Instruction + Integration of Standards

App! for grating Strands

Within the selected
literary or informational
text

2.DSR.A Proficiently read
and comprehend texts
from a variety of literary
forms that exhibit
complexity at the lower
range of the grades 2-3
band.

* |dentify authentic
stopping points in the
text to teach/decode
new, grade level words
using morphology and/or
syllabication.

*  Vocabulary taughtis
dependent on the text.
Plan for ways to build
students’ vocabulary and
add to students’
understanding of
morphology.

& Consult division-adopted
HQIM for a scope and
sequence for
morphemes to be taught
systematically.

* Teachers should be intentional about which words they
select from grade-level text to explicitly teach. These
could include:

o General academic language and content-specific

o

vocabulary words,

Adding stopping points to model and/or explicitly
teach students how to use knowledge of
syllabication, syllable types, and morphology to
read with automaticity and accuracy (2.RV. 1E,
2.FFR.3)

Connect to previously
read text to build

conceptually related texts

e Utilize division-adopted
HQIM and/or text sets to

related words and build

e Explicitly teach new words using vocabulary protocol
that provides opportunities for students to engage with

knowledge and build knowledge and the word meaning (2.RV. 1A, 2.RV.1J).

vocabulary vocabulary. o Provide students with student friendly definition.
understanding * How will the teacher o Provide examples and non-examples in context.
2.DSR.D Regularly engage allow students multiple o Provide related words.

in listening to a series of opportunities to hear o Provide opportunities for students to use word in

speaking and writing.

This is a screenshot of the Grade 2 Reading and Vocabulary Preparing for Literacy
Instruction and Integration of Standards section.

Similar to the Foundations for Reading and Foundations for Writing strand, the first
column highlights the steps teachers can use when preparing to teach their HQIM. It
is important to note that the DSR standards provide the anchor for this process. As
we shared earlier, the DSR standards are what teachers use every time students
engage with a text. Remember that the DSR standards are the 'how students will
engage with the text and build comprehension strategies" and the other grade-level
strands are the "what students are doing with the text to demonstrate their level of
comprehension." Students must be utilizing the DSR standards every time they
engage with a text. This is why the DSR standards are included in the first column so
they are at the forefront of the preparation process.

The second column offers guidance for teachers to consider when preparing to teach
from their HQIM. As teachers synthesize the goals and objectives for the HQIM
lesson, they can utilize this column to identify opportunities to extend learning
experiences for students.
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The third column highlights instructional approaches that support integrating other
strands from the 2024 English Standards of Learning. This column includes
suggestions for how to integrate multiple standards within the HQIM lesson.

In this example, a vocabulary protocol is included as a suggestion in the instructional
guide to be used when explicitly teaching students new words prior to reading and/or
listening to a complex texts.

22



READING LITERARY TEXT

Planning for Literary Instruction + Integration of Standards

Standard Considerations for Instructional Approaches for Integrating Strands
Planning

Select a complex text ® Educators will utilize s Use grade level complex texts from division-adapted
5 ; ;

division-adopted HQIM HQIM Grade 2-3 Lexile band on the Appendix 420-820
for text selections. (2.DSR.A).

® When selecting text, plan * Provide practice for students to read complex texts with
for appropriate grade- appropriate fluency, accuracy, and expression, focusing
level complexity and plan on building comprehension and vocabulary thraugh
for teaching points and successive readings (2.DSR.A, 2Z.RV.1).

places in the text that will
meet the rigor of the 2024
English Standards of
Learning.

* Ensure Grade 2 students
read a variety of text
including fantasy, humaor,
fable/fairy tale, realistic
fiction, historical fiction,
and folklore/tall tale,
with a focus on
fables/fairytales from a
variety of cultures.

Demands of Text* * How will the teacher * Identify explicit stopping points to model and teach
2.DSF T ensure all students are students how to use their knowledge of syllabication,
grad engaging with and syllable types, and morphology (suffixes, prefixes,

a reading the complex root/base) to decode and comprehend unfamiliar words
3 text? (2.RV.1, 2.FFR.3).

This is a screenshot of the Grade 2 Reading Literary Text Preparing for Literacy
Instruction and Integrating the Standards section.

The structure of this section is the same as the other strands. Educators will use the
selected literary text from their HQIM. Then teachers will plan for ways to integrate
standards into their lesson to ensure the depth and rigor of the standards is being
met by all students.

For example, in the Grade 2 Reading Literary Text section, if | were provided with a
fairy tale text from my HQIM, | would ensure that it meets the grade level complexity
using Virginia's Guide to Text Complexity from the Appendix of the 2024 English
standards. Then, | would move into instructional approaches and integrating strands
while simultaneously familiarizing myself with the HQIM lesson objectives. In my
review, | might find an opportunity where | could integrate additional strands to guide
students through word analysis using the word's morphological structure. This
provides the opportunity to integrate Grade 2 Reading and Vocabulary and Grade 2
Foundations for Reading standards. This is offered as one of the suggestions for
teachers in the instructional guide.
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READING INFORMATIONAL TEXT

Planning for Literacy Instruction + Integration of Standards

Standard Consi for Instructional Approaches for Integrating Strands
Planning
Select a complex text * Educators will utilize ® Use grade level complex texts from division-adopted
2.DSR.A d a ety of division-adopted HQIM HQIM Grade 2-3 Lexile band on the Appendix - 420-820
for text selections. (2.DSR.A).

& When selecting text, plan * Provide practice for students to read grade-level texts
for appropriate grade- with appropriate fluency, accuracy, and expression,
level complexity and plan focusing on building comprehension and vocabulary
for teaching peints and through successive readings.

places in the text thatwill
meet the rigor of the 2024
English Standards of
Learning.

 Ensure Grade 2 students
can proficiently read and
comprenend within a
variety of complex texts
including informational
text, biographies,
1exthooks, articles.

necessary.

Demands of Text* o How will the teacher e |dentify explicit stopping points to model and teach
2.DSR.A Read a varfety of ensure all students are students how to use their knowledge of syllabication,

engaging with and syllable types, and morphology (suffixes, prefixes,
reading the complex root/base) to decode and comprehend unfamiliar words
text? (2.RV.1, 2.FFR.3).
*  Whatare the knowledge * Provide opportunities for students to apply knowledge of
demands of the text syllabication, syllable types, and morphology to
support comprehension. (literacy knowledge, decode/read grade-level, high-frequency words,

This is a screenshot of the Grade 2 Reading Informational Text Preparing for Literacy
Instruction and Integration of Standards section.

An example of how teachers could use the instructional guide with their HQIM lesson
might look something like this:

If | were provided with an informational text from my HQIM, | would ensure that it
meets the grade level complexity using the Virginia's Guide to Text Complexity from
the Appendix of the 2024 English standards. Then, | would move into the
Considerations for Planning where | see the guiding question of “How will the teacher
build connections between related texts?” As | familiarize myself with the lesson
objectives from my HQIM, | might extend the goals for this lesson to include the
Grade 2 standard, 4.RI.2B, which is "Identify the main purpose of a text, including
what the author wants to answer, explain, or describe." By adding this standard to
what already is provided in my lesson from HQIM, | have found an opportunity to
maximize this lesson and continue to build my students' understanding of why the
author wrote this text.

Again, using this chart and the Understanding the Standards, teachers can follow this
type of process for the remaining strands.
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WRITING AND LANGUAGE USAGE

Standard Considerations for Instructional Approaches for Integrating Strands
Planning
Select an exemplarof the | ¢ Utilize madel texts of the * When selecting a model text consider
type of writing: o Purpose and characteristics of writing (narrative,
o texts from expository or informational, opinion).
division-adopted o Howthe author makes purposeful choices to
HQIM, express their message (text structure, word
o texts from choice, style, organization)?
multiple sources,
o student
exemplar.
Connect to previously * How does this writing ® Make connections between previously read text from the
read text to build Instruction connect to division-adopted HQIM and the exemplar of the type of
knowledge and previously instructed writing to collaboratively brainstorm common
vocabulary reading/texts? characteristics.
understanding o Educators will * Provide opportunities for students to respond to the text
2.DSR.D Regularly engage plan to build in various ways including summaries of the main points
writing instruction and personal reflections.

b od texts off previous steps s Provide opportunities for students to build upon
organized around topics of inthe writing knowledge from texts used during instruction to write
study to build knowledge process. narrative stories, informational or expository pieces and
and vocabulary. Use this opinion pieces.
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For Writing, the structure of the section is the same as the other strands. The headers
in each row for writing reflect the components of high quality writing instruction. As
such they are worded slightly different. For example, instead of just selecting a
complex text, teachers will start with a exemplar text of the genre, which can be
found in their HQIM.
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COMMUNICATION & MULTIMODAL LITERACIES AND

LANGUAGE USAGE

teracy Instru

n + Integr n of Standards

Standard Considerations for Instructional Approaches for Integrating Strands

Planning

Reading Literary Texts

How will the teacher
support students
responding to text
dependent questions?
Plan for and/or structure
literacy instruction for
students to regularly
engage in sustained,
collaborative
discussions about grade
level texts.

Ask and guide students in answering text-dependent
questions (2.C. 14, 2.RL.7-3).

Model through teacher-led collaborative discussions,
and guide students in group and one-on-one
collaborative discussion focused on grade level texts
(2.C.1A).

Guide students through a variety of text including
fantasy, humor, fable/fairy tale, realistic fiction,
historical fiction, and folklore/tall tale to build reading
proficiency and understanding (2. DSR.B).

Use think aloud strategies during read alouds, modeling
how good readers stop, question, and think as they
read.

Reading Informational
Texts

How will the teacher
support students
responding to text
dependent questions?

Support students in asking and answering text-
dependent questions {2.C. 14, 2.RL.1-3).

Demonstrate through teacher-led collaborative
discussions, and guide student to in-group and one-on-
one collaborative discussion focused on grade level
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Because Communication and Multimodal Literacies and Language Usage are strands
that complement all aspects of the instructional day, this strand is organized to
highlight how teachers can integrate the Communication and Language Usage
standards when teaching other strands at that grade level.



RESEARCH

Planning fo

Standard

Considerations for
Planning

cy Instruction + Integr.

n of Standards

Instructional Approaches for Integrating Strands

Select the purpose for
research

Utilize themes from
division-adopted HQIM.
Utilize opportunities for
cross-content
connections when
researching topics or
themes from History and
Social Science, and
Science.

Use a variety of literary and informational texts to
provide opportunities to compare and contrast topics
and ideas (2.RL.3C, 2.RI.3B).

Identify a topic and generate questions to explore within
the unit of study (2.R.14).

Connect to previously
read text to build
knowledge and
vocabulary
understanding
2.DSR.D Regularly e

conceptually related texts
organized around o)
study to build kn
and vocabu 3
background knowledge as
context for

ew learning.

How does this research
connectto the topics
and themes students are
learning?

Plan for how students
will share new
knowledge garnered
from research and
continue to ask
questions to deepen
their understanding.

Guide students in researching to build background
knowledge on grade level content and texts (2.RL.34,
2.A1.3A).

Skills in Practice

Plan for integrating
student research with
expository writing (W, LU)

Provide opportunities during reading and writing
instruction for students to formulate questions about
specific literary or informational text topics (2.R.7A).

27

Again, for the Research strand, the structure of the section is the same as the other
strands, however the headers in each row for research reflect the components of
guiding students through the research process.



CROSS CONTENT CONNECTIONS

Science

Grade 2 Quantitative Range (420-820) fram Appendix of the 2024 English Standards of Learning

Theme

Force, Motion, Energy

Literary Text(s) + Lexile

* The Magic School Bus Plays Ball: A | «
Book About Forces by Joanna Cole

{610L)

= Amazing Magnetism: A Magic
School Bus Chapter Book: A Book

About Magnetism by Rebecca
Carmi (620L)

* Force and Motion by loseph

Midthun [530L)

® Pushand Pull, Fast and Slow

Darlene Ruth Stille {570L)

= Magnet Max by Monica Lozar

Hughes (840L)

Informational Text{s) + Lexile

A Look at Magnats by Barbara
Alpert{570L)

= Gravity! Do you Feel it? by Buffy
Silverman (560L)

(7100}

«  The Mystery of Magnets by Pamela Bliss

»  Magnets: Pulling Together, Pushing Apart

by Natalie Rosinsky (780L)
* Forces atthe Amusement Park b

Social Studies

Grade 2 Quantitative Range (420-820) from Appendix of the 2024 English Standards of Learning

Theme

Literary Text(s) + Lexile

Informational Text(s) + Lexile

Matter

* What's the Matter in Mr. Whi.

Room? By Michael Elsohn Re
{590L)

= Change It! Solids, Liquids, Gi

and You by Adrienne Mason |

= Do you Really Want to Skate

Thin lce? A Book About State
Matter by Daniel Maurer (60

®  What's the MATTER with The

Little Pigs?: The Fairy Tale Pk
of Matter by Thomas Kingsle:
Troupe (570L)

Civics: Rights & Responsibilities

* America the Beautiful by Cholena

Rose Dare (500L)

e Who Was George Washington? by

Roberta Edwards (720L)

*  Her Right Foot by Dave Eggers

(800L)

«  Whatif Everybody Did That? by

Ellen Javernick (450L)

* [ Need My Own Country by Rick

Walten (510L)

A Picture Book of Abraham Lincoln by
Mary Pope Osborne (720L)

A Picture Book of Goerge Washington by
Mary Pope Osborne (70L)

Counting on Community by Innosanto
Nagara (440L)

Making the Rules: What Does Our
Government Do? by DK (420L)

Civics: Holidays

Apple Pie Fourth of July by Janet
‘Wong (540L)

e Martin Luther King Jr Day: Robin

Hill School by Margaret

Presidents’ Day by Melissa Ferguson
(540L)

Veteran’s Day (Traditions &
Celebrations) by Charles C. Hofer (690L)

In each of the Instructional Guides, the teacher will find a cross curricular text set.
This set was developed in collaboration with the Virginia Department of Education’s
History and Social Science and Science Departments.

The Teacher’s Note about Lexile Levels and Pairing Text focuses on building student
ability to read and understand grade-level complex text and express that
understanding clearly through writing and speaking. The English Standards of
Learning emphasize the role of using text to support students building knowledge
about the world. A coherent sequence of texts around a clear topic or line of inquiry
will support students in building vocabulary and background knowledge. Educators
should seek opportunities to reinforce the English Standards of Learning throughout
the instructional day. Teachers can reference the suggested texts that support their
knowledge of grade level science and history standards in the Instructional Guide.

Teachers are encouraged to collaborate with the resources within their schools, such
as the school librarian. The school librarian can be a pivotal planning partner when
creating opportunities to extend the themes from their HQIM.
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LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Feedback
School leadership and
specialists attend lesson

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularly

Lesson Walk Throughs

School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers

feedback sessions to support .:‘

worked well and what is needed - b

for better implementation of . =) on lesson delivery of HQIM
HQIM in future lessons grounded lessons followed by

teachers, discussing what
lesson feedback sessions

——— Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and liststo = Si il nts, chief di
ensure each teacher is supported in the planning and delivery of
lessons grounded in HQIM.

officers, and other division
leaders (i.e. special education, literacy supervisors) should support
implementation of HQIM lessons through the lesson planning and

= walk through cycle.
. School leaders may not walk through each classroom daily;

however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.
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Remember that the literacy planning cycle is a continual process and should be used
to support instruction and positively impact student growth and achievement.
Additional information about the literacy planning cycle can be found in the VLA
Implementation Handbook. An important part of reflection after lesson walk
throughs, would be to consider the level of student engagement. Were students
doing the majority of the work in the lesson? Were students answering text
dependent questions using text evidence as support? These are questions that will
support future lesson planning and preparation.
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VDOE 2024 ENGLISH STANDARDS OF LEARNING
» Standards of Learning for English

- Instructional Guides

- Understanding the Standards
- Progression Charts

- Side-By-Sides

On the VDOE 2024 English Standards of Learning website you will find the VDOE
resources supporting the implementation of the new standards.

Some of the resources that are currently available include, the Instructional Guides,
Understanding the Standards, Progression Charts, and Grade Level Side-by-Sides.
Please continue to check the website as new resources become available.
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THANK YOU

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Thank you for watching the Grade 2 Instructional Guide webinar. The English team’s
contact information is included on this slide and we are here to support you and your
teams.
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REFERENCE WITHIN THIS DOCUMENT TO ANY
SPECIFIC COMMERCIAL OR NON-COMMERCIAL
PRODUCT, PROCESS, OR SERVICE BY TRADE NAME,
TRADEMARK, MANUFACTURER OR OTHERWISE DOES
NOT CONSTITUTE OR IMPLY AN ENDORSEMENT,
RECOMMENDATION, OR FAVORING BY THE VIRGINIA
DEPARTMENT OF EDUCATION.
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