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5 Instructional Supports around the 2024 English Standards of Learning. | am
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OBJECTIVES

*Introduce the Instructional Guides.

*Begin to develop an understanding of how to
utilize the grade level Instructional Guides and
grade level understanding the standards in
conjunction with division-adopted HQIM to
meet the rigor of the 2024 English Standards of
Learning.

The goals of this webinar are

1. tointroduce the grade 5 Instructional Guide and its components.

2. develop an understanding of how to use the grade level Instructional Guide with
your division adopted HQIM and the Understanding the Standards document to
ensure educators are meeting all requirements outlined in the Code of Virginia
with regard to teaching the 2024 English Standards of Learning.



Instructional Guides

You may be familiar with VDOE Instructional Guides from other content areas such as
math. To maintain consistency in supports across the commonwealth, the English
Instructional Guides were developed in collaboration with educators from across
Virginia. The purpose of this resource is to provide educators with comprehensive
support for each grade level when preparing for instruction of the 2024 English
Standards of Learning.

It is important to note that the Instructional Guides work in conjunction with your
division-adopted HQIM. While the English Instructional Guides provide examples of
evidence-based protocols, teachers should refer to their division-adopted HQIM for
specific guidance on instructional routines and procedures.



HOW WILL THIS FIT IN?

Standards of Learning
and Instructional Guides

Understanding the Literacy
Standards Instruction

The English Standards of Learning are unique to Virginia and reflect the expectations
for best in class literacy instruction. Therefore, the Board approved list of HQIM
curriculum will not encompass every standard. As stated earlier, the Code of Virginia
does require that educators teach all of the standards in a content, and for English
that includes Foundations for Reading, Developing Skilled Readers and Building
Reading Stamina, Reading Literary Text, Reading Informational Text, Reading and
Vocabulary, Foundations for Writing, Writing, Language Usage, Communication, and
Research. Teachers need to use the texts, lessons, instructional routines and
procedures found in their HQIM to teach the 2024 English Standards of

Learning. Educators must lean on the Understanding the Standards document for
their respective grade level in order to meet the level of rigor outlined by the grade
level expectations. Prior to any literacy instruction occurring across the
Commonwealth, educators should read the Understanding the Standards documents
and pair with HQIM, the Standards of Learning and the grade level Instructional
Guides to support integration.

The Instructional Guides support quality K-5 literacy instruction in Virginia by
highlighting how educators can maximize their HQIM to meet the expectations and
rigor of the 2024 English Standards of Learning.




LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularly

Lesson Feedback Lesson Walk Throughs
School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers
on lesson delivery of HQIM
grounded lessons followed by
lesson feedback sessions

School leadership and
specialists attend lesson
feedback sessions to support
teachers, discussing what
worked well and what is needed
for better implementation of
HQIM in future lessons

Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and sp liststo = Si il nts, chief academic officers, and other division
ensure each teacher is supported in the planning and delivery of leaders (i.e. special education, literacy supervisors) should support
lessons grounded in HQIM. implementation of HQIM lessons through the lesson planning and
walk through cycle.

. School leaders may not walk through each classroom daily;
however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.

The literacy planning cycle is detailed in the Virginia Literacy Act Implementation
Playbook and was a part of the Regional Literacy Implementation Network Series that
took place across the state in Spring 2024.

This cycle highlights the importance of teacher preparation, lesson delivery,
leadership walkthroughs to observe high quality instruction, and feedback to support
reflection. Throughout the phases of the literacy cycle, it is important to consider the
important roles each stakeholder representative plays. For instance, reading
specialists can support teachers in planning and in thinking through lesson delivery;
they are also a great thought-partner when reflecting on lesson implementation and
deciding next steps for effective literacy instruction using HQIM. Principals also play a
critical role in reflection and walk throughs.

As teachers are preparing to implement the lessons from their HQIM, they can also
use the Instructional Guides as a companion for capitalizing on opportunities within
the HQIM lesson to integrate additional English standards.




Instructional Guide Overview

The Instructional Guide compiles existing resources from the Virginia Department of
Education while providing teachers a protocol when preparing to deliver their HQIM.




DEVELOPING SKILLED READERS AND BUILDING

READING STAMINA

* Acknowledges the complex nature of comprehension and
provides Grade 5 educators with a deeper understanding of
the instructional moves necessary to build
comprehension, skilled readers, and reading stamina.

* Connects the DSR Standards to the necessary
components, as outlined in the Core Curriculum Review

Rubric, of adopted K-5 HQIM.

* The DSR Standards will serve as the anchor for the
following Grade 5 Standards outlined within the Grade
5 Literacy Instructional Guide.

In each guide, the first section addresses the new Strand: Developing Skilled Readers
and Building Reading Stamina.

This strand acknowledges the complex nature of comprehension and provides all
Grade 5 educators with a deeper understanding of supporting students in building
comprehension, becoming skilled readers, and developing reading stamina.

The DSR standards are first in this guide because students will use them every time
they engage with a text. The DSR standards serve as the anchor for all other Grade 5
Standards outlined within the Grade 5 Literacy Instructional Guide.



Read a variety of grade-
leve lcomplex texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support

comprehension. Monitor
whilereadingto confirmor
self-correct word
recognition and
understanding, as
necessary (Reading

Foundations for Reading (FFR)

Proficiently read and
comprehend avariety
of literaryand
informational texts
that exhibit com plexity
atthe higher range of
the grades 5-6 band
(See the Quantitative
and Qualitative Analysis
charts for determining
complexity inthe
Appendix.) (Text

Complexity, 2-12).

When respondingto text
through discussions and/or
writing, draw s everal pieces
of evidence fromgrade-level
complex texts to support
claims, conclusions, and
inferencesfromtexts,
including quotingor
paraphrasing accurately and
tracingwhere relevant
evidence islocated (Textual
Evide nce, K-12).

Foundations for Writing (FFW)

Use reading strategies as
needed to aid and
monitor compre hension
when encountering
challenging sections of
text. These sense-
making strategies
attend to common
organizationaltext
structures, summarizing,
asking questions of the
text, and others (Reading
Strategies 3-12).

Regularlyengage inreading a
series of conce ptually related
texts organized around topics
of study to build knowle dge and
vocabulary (These texts should
beatarange of complexity levels

so students canread the texts
independently, with peers, or
with modest support.). Usethis
background knowledge as
context fornew learning (Deep
Reading on Topics to Build
Knowledge and Vocabulary K-
12).

Developing Skilled Readers and Building Reading Stamina (DSR)
The DSR standards are the foundation for all other standards and should be evident throughout
all instructional approaches in the guide and plan.

The DSR strand is composed of 5 key components: Reading Fluency, Text Complexity,
Using Text Evidence, Applying Reading Strategies, and Knowledge Building and
Vocabulary. Again, these are the anchor Standards that teachers need to be prepared
to address in order to meet the rigor of the 2024 English Standards of Learning in the
grade level. In the Instructional Guide, these 5 components form the protocol to
support teachers identifying where there are opportunities to extend students'
comprehension within their HQIM lessons.




DSR STRAND AND DivisioN ADOPTED HQIM

Planning for Literacy Instruction + Integration of Standards

D ping Skilled and C i to High Quality Instructional Materials (HQIM), from Core
Building Reading Stamina (DSR) Curriculum Review Rubric- Grade 5

5.0SR.A Read a variety of grade- = \Within divisicn-adopted HQIM, texts should be at appropriate levels of

level complex texts with accuracy, complexity for grade 5 students.

automaticity, appropriate rate, and * Fluency lessons should include teacher-led modeling, oral reading practice,
meaningful expression in successive and immediate feedback.

readings to support comprehension s Provide opportunities for students to self-moniter, self-correct word errors,
Monitor while reading to confirm or and improve fluency through practice.

self-correct word recognition and
understanding, as necessary
(Reading Fluency, K-12).

5.D5R.B Proficiently read and = Within division-adopted HQIM, materials should include grade-appropriate,
comprehend a variety of literary and complex texts in various genres and structures (e.g.. narrative, informational,
informational texts that exhibit technical, fantasy, prose, poetry, plays) that reflect relatable experiences of
complexity at the lower range of the all students.

grades 5-6 band {See the
Quantitative and Qualitative
Analysis charts for determining
complexity in the Appendix.) (Text
Complexity, 2-12).

5.05R.C When responding 1o texts * Division-adopted HQIM include tasks that require students to present well-
through discussion and/or writing, defended claims, provide logically ordered reasons supported by facts and
draw several pieces of evidence details, and use appropriate language and conventions for their grade level.

from grade-level complex texts to
support claims, conclusions, and
inferences, including guoting or

paraphrasing from texts accurately 9

The Instructional Guide includes this table to show how the 5 key components of the
DSR strand are reflected in the core curriculum review rubric. All Virginia Board of
Education approved HQIM meet the grade-level rigor for text complexity, support
students building fluency, require students to use text evidence, build knowledge and
vocabulary, and promote students becoming strategic readers.



ORGANIZATION OF THE GUIDE

Sections:
- Reading Literary Texts (RL)
- Reading Informational Texts (RI)

- Reading & Vocabulary (RV) and Foundations for Reading (FFR)
and Foundations for Writing (FFW)

- Writing (W) & Language Usage (LU)

- Communication & Multimodal Literacies (C) and Language
Usage (LU)

- Research (R)

Cross Content Connections with Alighed Texts

10

The Instructional Guide is organized by strand. Prior to utilizing the Instructional
Guide "Planning for Integration" table, educators should refer to the Understanding
the Standards document to ensure instruction meets the level of rigor outlined in the
standard.

In Grade 5, Reading and Vocabulary is combined with Foundations for Reading and
Foundations for Writing. This was done purposefully because at this grade level,
students will use morphology to both decode and encode words while building depth
and breadth for vocabulary. Writing and Language Usage are also organized together-
this is to reiterate the reciprocal nature of students' oral language and written
communication

10



SECTION COMPONENTS

*Vertical Alignment

*Linked-in Understanding the Standards
*Teacher Notes

*2024 English Standards of Learning

*Preparing and Planning for Instruction and
Integration

Within each strand, you will find consistent components: Some of the components
were released individually but are now combined in the Instructional Guide to offer
educators the ability to reference one comprehensive resource.

The components include:

Vertical Alignment (Progression Charts and Side by Side)

Linked In Understanding the Standards

Teacher Notes

2024 English Standards of Learning

Understanding the Standards

Preparing for Instruction and Integration-this is a new component and section

11



VERTICAL ALIGNMENT: SIDE-BY-SIDES

* Grade Level Side-by-Sides

Reading Literary Text
RL.1-Key Ideas and Plot Details
Grade Four Grade Five Grade 6
A Summarize the theme of | A, Summarize the story or A, Summarize texts,

stories, dramas, or poetry,
including the thematic
topic (e.g., courage,
loyalty, family) and how
characters respond to
challenges.

. Describe the central

conflict and explain the
rezolution using an
understanding of text
structure znd events from
the plot az evidence

text, including their
words, actions, or a

play, including the
overarching theme and
lessons leamed, and
explain how they are
developed or conveved
through epecific details.
B. Descrbe plote in stories
as a sequence of events
that develops the central
conflict and rezolution,
including initiating
events, climax, and

character(s) to change or
evolve and how the

w

including determining the
central theme of stories,
plays, or poems, and how
they are conveyed
through epecific details.
Describe plot
developments in stories
and dramas by examining
the exposition, initiating
event, central conflict,
riging action, climax,
falling action, and

. Analyze characters in- resolution. resolution.
depth, drawing on C. Explamhow events from | C. Differentiate between
specific details from the the plot cause the internal and external

conflicts (e.g., individual
wvs. Individual, individual

'3 thought: development of w3, Nature, individual vs.
character(s) or settings Society, individual vs.
impact the plot. Technology, and

individual vs. Self) and
explain how they impact
character development
and plot. 12

The first component for each strand includes Vertical Alignment resources.

The grade level Side-by Sides , which were previously released by the VDOE, allow
Grade 5 teachers to reference the standards in Grades 4 and 6. Teachers should take
into consideration that their current Grade 5 students did not receive instruction
under the 2024 Standards when they were in fourth grade. Teachers can use this part
of the Instructional Guide to support bridging the implementation of the 2024 English
Standards of Learning when preparing their HQIM lessons.

12



VERTICAL ALIGNMENT: PROGRESSION CHARTS

* Progression Chart for each standard

Key Ideas and Details Standards

' Kindergarten

' |Grade 1

' |Grade 2
Grade 3
(Grade 10

| Analyze characters in-depth, drawing on specific details from the text,
|_including their words, actions, or a character’s thoughts
Explain how events from the plot cause the character(s) to change or evolve
and how the development of character(s) or settings impact the plot.
Explain how static and dynamic characters impact the plot.

Explain the role of the protagonist and antagonist on plot events.

Explain how static and dynamic characters and the roles of protagonist and
antagonist influence plot events.
Justify the decisions and actions of dynamic versus static characters using
dialogue or specific events from the text.
Differentiate between character types in literary texts (e.g., dynamic/round

| character, static/flat character, and stereotype) and their impact on the theme. |
DNescribe the different character roles in literarv texts (e.g.. foil. tragic. hero)

Another previously released resource to support vertical alignment are the
progression charts. Progression charts are linked into the main heading at the top of
each strand. The progression charts show where a skill appears in the grade-level
standards, where the skill grows in complexity of text and/or application, where the
skill is subsumed by another grade level standard, and areas where explicit
instruction in a skill is no longer applicable. Educators can refer to the progression
charts to see how skills grow in complexity across grades and provide scaffolded
assistance as needed when preparing to teach their HQIM.

13



UNDERSTANDING THE STANDARDS (1 OF 3)

ReapinG & VocasuLary, FOUNDATIONS FOR READING AND FounDaTiONS FOR WRITING| GRADE 5 -

INSTRUCTIONAL GUIDE
Prior to teaching the Grade 5 Reading & Vocabulary, Foundations for Reading and Foundations for Writing standards, review:
* Progression Chart - Beading and Vocabulary
Progression Chart - Foundations for Reading

L ]
» Progression Chart - Foundations for Writing
v Grades 4-6 Side-By-Side

Critical for successful planning and implementation of grade level expectations for Reading & Vocabulary, Foundations for
Reading and Foundations for Writing in the 2024 English Standards of Learning.

¢+ LINE- Grade 5 Understanding the Standards- Reading & Vocabulary

¢ LINE- Grade 5 Understanding the Standards- Foundations for Reading

¢+ LINE- Grade 5 Understanding the Standards- Foundations for Writing

The Understanding the Standards documents are linked into the Instructional Guides,
after the Vertical Alignment section. You will notice, that the font is in red. This was
done purposefully because The Understanding the Standards document is critical for
successful planning and implementation of the 2024 English Standards of Learning.
The link in each strand of the Instructional Guides will take educators directly to that
section of the Understanding the Standards document.

14



UNDERSTANDING THE STANDARDS (2 OF 3)

* Provides educators with a deep understanding of what
different components of the instructional standards
mean

* Provides definitions and explanations for how to teach
and/or approach particular standards

* Outlines the level of rigor needed for students to be
proficient at grade level expectations

Following the vertical alignment resources is the section that includes links to the
previously released Understanding the Standards for each strand. It is critical for
successful planning and implementation for educators to use the Understanding the
Standards, along with the Instructional Guides. The Understanding the

Standards clarifies the language within a standard, provides explanations that support
teachers in understanding the rigor for each grade level, and offers instructional
approaches to meet the rigor of the standards in that specific strand. Teachers can
utilize this portion of the Instructional Guide to support them in ensuring they are
meeting the full expectation of the standards. The Understanding the Standards allow
teachers to identify where the 2024 Virginia English Standards of Learning align with
the objectives of their HQIM lessons and determine where there are opportunities to
extend the lesson in order to meet the full rigor of the standards.

15



UNDERSTANDING THE STANDARDS (3 OF 3)

S5.RL.2 Craft and Style

¢ In fifth grade, students reflect on a text feature an author has included in order to determine its purpose and how
it influences the meaning of the text.

¢ Examining the choices an author makes in constructing a text can help a reader determine the author’s purpose.
Readers can examine the organizational pattern of the text. The organizational pattern (e.g., cause/effect,
comparison/contrast, problem/solution, description, sequence, and chronological) can affect how a reader
understands an idea and/or argument.

e Determining an author’s purpose helps a reader to effectively consider the ideas and interpret the meaning and
impact of the text the way an author intended.

o In order to analyze an author’s perspective or purpose in a text, students can consider various author’s
techniques including claims and supporting evidence, persuasive language, and fact/opinion. Another
important skill for students is to examine the writing for evidence of an author’s beliefs, assumptions,
and biases in order to determine how they may have influenced the message of the text.

The Understanding the Standards sections are organized by sub-strands. This
screenshot is an example of the Grade 5 Reading Informational Text Understanding
the Standards.

16



TEACHER'S NOTES

* Provides background on the standard.

* Gives educators context on what is to be taught at
that grade level and provides insight on grade level
expectations.

Teacher’s Note:

Use the Grade 5 Understanding the Standards.

Recognize the difference between teaching writing and assigning writing.

Students develop and build their reading and writing skills together.

The Modes and Purposes of Writing focuses on students’ ability to write in a variety of forms including narratives,

explanatory, and persuasive pieces about topics, ortexts, as well as reflectively in response to texts.

« Organization and Composition provides specific information on how students should engage in writing as a process to
generate and compose well-developed paragraphs containing a clear topic sentence or sections centered on a central
idea and ending a writing composition with a concluding statement, or section.

o Usage and Mechanics specifically addresses quality of ideas, organization, sentence fluency, and precise word
choice.

The next component is the grade level Teacher's Notes for that strand. This
component mirrors and expands the guidance included in the 2017 Curriculum
Framework Teacher's Notes and provides insight on grade level expectations.

17



2024 STANDARDS OF LEARNING (1 OF 2)

* Focus standards for each section.

* These standards will be integrated with others to
provide quality literacy instructional experiences for
all students.

* Educators will ensure they’re providing students with
necessary grade-level expectations as outlined in the
2024 English Standards of Learning.

The next section includes the 2024 English Standards of Learning. By including the
standards in the guide, teachers can quickly reference the standards while using this
as a companion when preparing their lessons from their HQIM.

18



2024 STANDARDS OF LEARNING (2 OF 2)

Reading Inform ational Text

5.RI Tha student will use textual evidence to demonstrate comprehension and build knowledge from grade-laval
complex informational texts read.

5.R1.1 Key Ideas and Confirming Details
A, Summerize the mein ideas of taxts and specific paragraphs within them, including how they are developed through the
details.
E. Summarize events, procadures, ideas, or concepts in historical, scientific, or technical taxts, including what
happenead, how, and why.
C. Describe how an author uses reesons, evidence, and opinions to support points in a taxt, by identifying land accurataly
quaoting) which reasons and evidenca support which point(s).

5.RI.2 Craft and Style

A. Describe the oversll organization psetterns of texts [e.g., cause/efiect, comparison/contrast, problemdsolution,
description, saquance, and chronologicall and how each successive part builds on earlier sactions, using evailable
transiticnal words and phresaes.

E. Examine text festures and search tools in multiple print and digital sources to evaluate and gain meaning from the
informetion found.

C. Determine the suthor's purposals) and describie how the author's perspective (e.g., beliafs, assumptions, biasas)
influences the meaning of the text.

5.RI.3 Integration of Concapts
A. Use prior {axperience) and background (content) knowledgs as contaxt for new laarming.
B. Anslyre multiple sccounts of the same event or topic, noting important similarities and differences in the point of view
thay represent.
C. Explain the relaticnships orintersctions between two or more individuals, events, procedures, ideas, or concapts in a
historical, scientific, or technical texts, including what happenad and why based on specific information in the text.

It is important to note that the Instructional Guide is organized by strands to provide
clarity and allows teachers to navigate the specific resources for each strand,
however, in K-12 English no standard should be taught in isolation. Teachers will need

to integrate multiple strands to ensure students meet the grade level expectations for
the standards.

19



PREPARING FOR INSTRUCTION AND INTEGRATION

HQIM Build Knowledge TR R Model/use
provided Com plex Demands of the Text and Vocabulary uesgonin comprehension
Text Understanding a g strategies

The previous sections of the Instructional Guide offer support around understanding
the rigor and progression of Virginia's 2024 English Standards of Learning. This next
section provides guidance for teachers to consider when preparing to teach the
lessons from their HQIM. When referencing this section of the guide, teachers can
utilize the guiding questions to assist them in identifying opportunities to integrate
multiple strands within the HQIM lessons.

This process starts with utilizing the complex text within your HQIM. When teachers
are analyzing the demands of the text and they should identify the standards that
logically complement the text. It is critical that teachers read the text through the
lens of what knowledge is needed to comprehend the text or texts. Based on the
needs of their students and community, teachers may need to support building
background knowledge and vocabulary for all students to gain access to that text. The
guidance offered in the HQIM may not meet the needs of all students in the
classroom for that specific text. Educators should use the text dependent questions
that are provided in their HQIM and are aligned to the lesson and unit objectives.
Teachers can support students becoming strategic readers by modeling and providing
opportunities for students to use comprehension strategies in service of building
comprehension of the text.

20



READING AND VOCABULARY, FOUNDATIONS FOR

READING & FOUNDATIONS FOR WRITING

Planning for Literacy Instruction + Integration of Standards

Standard

Considerations for
Planning

Instructional Approaches for Integrating Strands

Within the selected
literary or informational
text

5.DSR.A Read a variety of
grade-level complex texts
with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support
comprehension.

e |dentify authentic
stopping points in the
text to teach/decode
new, grade level words
using marphology and/or
syllabication.

e Vocabulary taught is
dependent on the text.
Plan for ways to build
students’ vocabulary,
and add to students’
understanding of
morphology.

¢ Consult division-adopted
HQIM for a scope and
sequence for

Identify explicit stopping points to model and teach
students how to use their knowledge of syllabication,
syllable types, and morphology (Greek and Latin roots
and affixes) to decode and comprehend unfamiliar
words (5.RV.1E, 5.FFR.3).

Provide opportunities for students to apply their
knowledge of syllabication, syllable types, and
morphology to read grade-level, high-frequency words
with automaticity and accuracy (5.RV.1E, 5.FFR.3).
Guide students through word analysis, including
recognizing the morphological structure of new
vocabulary words (e.g., breaking down words into roots,
prefixes, and suffixes) to aid in understanding complex
text (5.RV.1, 5.FFR.3).

Provide practice for students to read complex texts with
appropriate fluency, accuracy, and expression, focusing

morphemes to be taught
systematically.

on building comprehension and vocabulary through
successive readings (5.DSR.A, 5.RV.1).

21

This is a screenshot of the Grade 5 Reading and Vocabulary, Foundations for Reading
and Foundations for Writing Preparing for Literacy Instruction and Integration of
Standards section. In Grade 5, Reading and Vocabulary is combined with Foundations
for Reading and Foundations for Writing. This was done purposefully because at this
grade level, students will use morphology to both decode and encode words while
building depth and breadth for vocabulary. For Reading and Vocabulary, the structure
of the section is the same as the other strands. Educators will use the selected
literary or informational text from their HQIM. Then teachers will plan for ways to
integrate vocabulary and foundational standards into their lesson to ensure the depth
and rigor of the standards is being met by all students.
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READING LITERARY TEXT

Planning for Literary Instruction + Integration of Standards

Standard

Consi ions for

Planning

pp! for grating Strands

Selecta complex text
5.05R.A Read a variety of
grade-level complex texts
with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support
comprehension.

= Educators will utilize
division-adopted HQIM
for text selections.

* When selecting text, plan
for appropriate grade
level complexity and plan
for teaching points and
places in the text that will
meet the rigor of the 2024
English Standards of
Learning.

= Use grade-level complex texts from division-adopted

HQIM, upper Grade 4-5 Lexile band on the Appendix
740-1010 (5.05R.A}

= When applicable, align topics, concepts, orthemes to

other course content such as History and Secial
Sciences, Science, Math, or the Arts (See Cross Content
Connections for examples for interdisciplinary
opportunities).

= Provide practice for students to read complex texts with

appropriate fluency, accuracy, and expression, focusing
on building comprehension and vocabulary through

= Ensure that Grade 5
students read a variety of
complex Literary texts,
including poetry, fantasy,
humaor, mystery,
adventure, realistic
fiction, histerical fiction,
and folklore/tall tales,
with a particular focus
on fantasy.

successive readings (5.DSR.A, 5.B\.1).

Demands of the text* ® Howwill the teacher
5.DSR.A Read a variety of ensure all students are
grads-level complax engaging with and

* Provide students with opportunities to read grade-level
complex text. Students can:
o Partner read with a strategically selected partner

This is a screenshot of the Grade 5 Reading Literary Text Preparing for Literacy
Instruction and Integrating the Standards section.

The first column highlights the steps teachers can use when preparing to teach their
HQIM. It is important to note that the DSR standards provide the anchor for this
process. As we shared earlier, the DSR standards are what teachers use every time
students engage with a text. Remember that the DSR standards are the 'how students
will engage with the text and build comprehension strategies" and the other grade-
level strands are the "what students are doing with the text to demonstrate their
level of comprehension." Students must be utilizing the DSR standards every time
they engage with a text. This is why the DSR standards are included in the first
column so they are at the forefront of the preparation process.

The second column offers guidance for teachers to consider when preparing to teach
from their HQIM. As teachers synthesize the goals and objectives for the HQIM
lesson, they can utilize this column to identify opportunities to extend learning
experiences for students.

The third column highlights instructional approaches that support integrating other
strands from the 2024 English Standards of Learning. This column includes
suggestions for how to integrate multiple standards within the HQIM

lesson. Remember, the Understanding the Standards document linked in the guide
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offers specific guidance for teaching that specific strand.

For example, in the Grade 5 Reading Literary Text section, | see Select a Complex text,
which my HQIM would provide. If | were provided with a fantasy text that meets the
considerations for planning for grade 5 students, | would ensure that it meets the
grade level complexity using Virginia's Guide to Text Complexity from the Appendix of
the 2024 English Standards. Then, | would move into instructional approaches and
integrating strands while simultaneously familiarizing myself with the HQIM lesson
objectives. In my review, | might find an opportunity where | could integrate
additional strands to guide students through word analysis using the word's
morphology. This provides the opportunity to integrate 5th grade reading and
vocabulary and 5th grade foundations for reading standards. This is offered as one of
the suggestions for teachers in the Instructional Guide.
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READING INFORMATIONAL TEXT

Planning for Literacy Instruction + Integration of Standards

Standard Consi: i for I ional App hes for | ing Strands
Planning

Selecta complex text + Educators will utilize *+ Grade 4-5 Lexile band on the Appendix 740-1010
5.D5R.A Read a variaty of division-adopted HQIM (5.DSR.A).
grade-level complex texts for text selections. + Select texts that allow students to explore how
with accuracy, s When selecting text, plan organizaticnal patterns, such as cause/effect,
automaticity, appropriate for appropriate grads comparison/contrast, and problem/solution, contribute
rate, and meaningful level complexity and plan to the author's purpose and enhance understanding of
expression in successive for teaching peints and the text (5.RL2A).
readings to support places in the text that will + Use stratedic text selections to provide students
comprehension. meet the rigor of the opportunities to practice summarizing main ideas and

2024 English Standards key details (5.R1.1).

of Learning. s Ensure the text contains sufficient evidence and

reasoning that allows students to practice citing textual
evidence accurately in both discussion and writing
(8.RL.1C).

*+ When selecting texts, plan for teaching points and
ensure the text includes opportunities for students to
engage with the rigor of the standards {5.R1.1, 5.RIL.2).

» Consider how the structure and features of the selected
text will support comprehension and engagement with
informational content.

Demands of the Text* * Howwill the teacher * Provide students with opportunities to read grade-level
4.DSR.A Read a variety of ensure all students are complex text:

grade-level complax texts engaging with and o Chorally read grade-level informational text to
with accuracy, reading the complex model fluency (5.05R.A).

automaticity, appropriate text? o Strategically partner students for the second
rate, and meaningful read, emphasizing comprehension and

N}
w

This is a screenshot of the Grade 5 Reading Informational Text Preparing for Literacy
Instruction and Integration of Standards section.

An example of how teachers could use the Instructional Guide with their HQIM
lesson might look something like this:

If | were provided with an informational text from my HQIM, | would ensure that it
meets the grade level complexity using the Virginia's Guide to Text Complexity from
the Appendix of the 2024 English Standards. Then, | would move into the
Considerations for Planning where | see the guiding question of How does the
selected grade level informational text support students understanding of text
structures. As | familiarize myself with the lesson objectives from my HQIM, | might
extend the goals for this lesson to include the grade 5 standard, 5.RI.2.C. Then | would
support students in determining an author’s purpose helps a reader to effectively
consider the ideas and interpret the meaning and impact of the text the way an
author intended. In order to analyze an author’s perspective or purpose in a text,
students can consider various author’s techniques including claims and supporting
evidence, persuasive language, and fact/opinion. Another important skill for students
is to examine the writing for evidence of an author’s beliefs, assumptions, and biases
in order to determine how they may have influenced the message of the text.

By adding this standard to what already is provided in my lesson from HQIM, | have
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found an opportunity to maximize this lesson and continue to build my students'
understanding of author's purpose. Again, using this chart and the understanding the
standards document, teachers can follow this type of process for the remaining
strands.
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WRITING AND LANGUAGE USAGE

Planning for Literacy Instruction + Integration of Standards

Standard Consi i for i pp! for ing Strands

Planning
Select an exemplar of the | +  LUtilize model texts of the * Introduce the genre and collaboratively brainstorm the
type of writing type of writing key characteristics of the genre with students (e.g.,
5.05R.A Read a variety of o texts from division narrative structure, expository facts and details,
grade-level complex texts adopted HQIM, persuasive claims and evidence). Use division-adopted
with accuracy, o texts from multiple HQIM for model examples to show genre-specific traits
automaticity, appropriate sources, (5.W.TA-D).
rate, and meaningful o student exemplar. * Provide opportunities for students to engage with the
expression in successive genre characteristics through class discussions,
readings to support analysis of mentor texts, and writing activities that
comprehension. encourage them to practice those traits in their own

writing.

Connect o previous * How does this writing & Build upon learning from previous lessons by selecting
knowledge instruction connect to texts that reinforce knowledge and vocabulary from
5.D3R.D Regularly engage previous instruction? earlier readings (5.4 17, 5.RI, 5.RL).
in reading a series of o Educators will build » Make connections between previously read text from the
'-‘D”CE_.DMEHWEEEIEO' texts writing instruction off division adopted HQIM and the exemplar of the type of
organized around topics of previous steps in the writing to collaboratively brainstorm common
study to build knowledge writing process. characteristics (5.1%. 14-DJ.
and vocabutary (These » Use graphic organizers from division-adopted HQIM to
texts should be at a rangs support students in planning their writing, helping them
of complexity levels so organize ideas, evidence, and arguments logically
students can read the texts (5. W.24).
independently, with peers, * Connect to research: Use graphic organizers to help
orwith modest support.). students pull information from research on historical
Use this background and cultural contexts related to the texts they have read,
knowledge as context for fostering deeper understanding in theirwriting (51422,

24

For Writing, the structure of the section is the same as the other strands. The headers
in each row for writing reflect the components of high quality writing instruction. As
such they are worded slightly different. For example, instead of just selecting a
complex text, teachers will start with a exemplar text of the genre, which can be
found in their HQIM.
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COMMUNICATION & MULTIMODAL LITERACIES AND

LANGUAGE USAGE

Standard

Consi ions for

Planning for Literacy Instruction + Integration of Standards

Planning

pp for ing Strand:

Reading Literary Texts

How will the teacher
support students

0 1ext-
dependent gquestions?
Plan for and/or structure
literacy instruction for
students to regularly
engage in sustained,
collaborative
discussions about grade-
level texts,

Use sentence stems/starters to help students build
academic language and structured responses to text,
ensuring they can articulate their understanding clearly
and effectively (5.RL.7-3, 5.C.1).

Incorperate text-dependent questioning as a catalyst for
meaningful discussions of grade-level texts,
encouraging students to suppoert their ideas with
evidence from the text, and ask clarifying guestions to
expand the conversation (5.RL.7-3).

Guide students in using content-specific vocabulary and
key details from the text to contribute thoughtfully 1o
discussions, including summarizing main ideas,
expressing agreement or disagreement respectfully, and
building on others”ideas (5.C. 7).

Plan for students to collaborate in discussions on
complex literary texts, encouraging them o engage
actively and share responsibility for advancing the
conversation by taking on assigned roles (5.C. 7).
Provide structured opportunities for peer feedback and
collaborative reflection on how effectively students
communicated their ideas and responded to othersin
discussions.

Reading Informational
Texts

How will the teacher
support students

o text-
dependent guestions?

Use sentence stems/starters to build academic
language and responses around grade-level
informational texts, ensuring students can articulate
their understanding clearly and accurately (5.811-3,

Because Communication and Multimodal Literacies and Language Usage are strands
that complement all aspects of the instructional day, this strand is organized to
highlight how teachers can integrate the Communication and Language Usage
standards when teaching other strands at that grade level.



RESEARCH

Standard

o

for

Planning

LApp! hes for | ling Strands

Select the purpose for
research

Utilize themes from
divisicn-adopted HQIM.
Utilize opportunities for
cross-content
connections when
researching 1opics or
themes from History and
Social Science, and
Science.

Use a variety of literary and infermational texts 1o
provide opportunities for students to compare and
contrast topics and ideas, expanding their
understanding of the subject matter (3.8L, 5.R1).

Provide opportunities for students to formulate research
guestions that help them narrow down their topic, with
guidance on how to revise guestions based on their
findings (5.R.1)

Introduce students to search terms and teach them how
to use both print and digital sources to gather relevant
and reliable infermaticn for their research (5.R.7).
Encourage students to explore diverse sources,
Eomparing and centrasting the relevance and reliability
of each to better understand the topic and support their
research goals (5.R. 7).

Guide students in identifying and synthesizing key
concepts from their research to organize their findings in
a meaningful way, whether through writing, oral
presentations, or visual displays (5.R. 7).

Connect to previously
read text to build
knowledge and
vocabulary
understanding

5.05R.D Regularly engage
in reading a series of
conceptually related texts

How does this research
connect to the topics and
themes students are
learning?

Plan for how students
will share new knowledge
garnered from research
and continue to ask

Use research findings to organize and share infermation
through a variety of methods, such as oral
presentations, writing, or visual displays (5.R.1E, 5.W.1).
Encourage students to use research to build background
knowledge on grade-level content and texts, supporting
their understanding of complex concepts (581, 5.Ri).
Plan for students to engage in research that is
conceptually linked to previously read texts, helping
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Again, for the Research strand, the structure of the section is the same as the other
strands, however the headers in each row for research reflect the components of
guiding students through the research process.



CROSS CONTENT CONNECTIONS

Science Social Studies
Grade 5 Quantitative Range 740 1010 from Appendix of the 2024 English Standards of Learni Grade § Quantitative Range 740 1010 from Appendix of the 2024 English Standards of Learning
Theme Literacy Text(s) + Lexile Information Text(s) + Lexile Theme Literacy Text|s) + Lexile Information Text(s) + Lexile

= The liluminating World of Light «  Energy Island: How One Community * Clean Getaway by Nic Stone * The 50 Siates by Gabrielle Balkan
with Max Axiom, Super Harnessed the Wind and Changed (7800} (10101
Scigntist by Emily Sohn (760L) Their World by Allan Drummond Geography of North America + Watson's Goto

*  The Powerful World of Energy (920L) hy Christopher Paul Curtis
with Max Axiom, Super = The Boy Who Hamessed the Wind by (9200}
Seientist by Agnieszka Biskup William Kamkwamba and Bryan -
(7401} Mealer [Young Readers Edition) (850L) Early Cultures of North America +  Buffalo Bird Girl by S. D +  The Very First Americans by Cara

*  The Attractive Story of = Encray: Physical Science in Action by Nelsen (890L) Ashrase (760L)
Magnatism with Max Axiom, Matt Mullins (770L) +  The First Americans: Prafistory—1600

Force, Motion, and Energy Super Scientist by Andrea = What Are Newton's Laws of Motion? by Joy Hakim (810L)

Gianopoulos (830L) by Denyse O’Leary (330L} +  Ancient Mound Buiiders: The

* Trombane Shorty by Troy = Investigating Forces and Mation by Mississippian Culturs by E. Barr
Andrews (760L) Jane Weir (310) (970L)

= Clang! Emst Chlsdni’s Sound

Experiments by Darcy Pattison (840L) Colonial America and the +  Phillis Sings Out Freedom: The |« The lroquois: The Six Nations
« The Science of Hirting & Hame Run: American Revolution Story of George Washington Confederacy by Mary L. Englar (NL)
Forces and Motion in Action by Jim and Phillis Wheatiey by Ann + A Spy Called James by Anne
Whiting (860L) Malﬂﬁ_Dmﬁ (780L) Rockwell {940L)
*  Wired by Anastasia Suen (820L) *  The Sign of the Beaver by
Elizabeth George Speare
* Science Verse by Jon Scieszka = States of Matter b: Matt Mullins (760L) (7704
(Lexile: NP) = Mixtures and Solutions by: Hugh . - - — -
Matter +  Atoms and Malecules by Westrup (740L) ANew Nation and its Expansion * Shnlwere Writing the *  The Trail of Tears by loseph Bruchac
Cassie Meyer [750L) * Matter, Matter Everywhere by Stephen Constitution by Jean Fritz (7404
* Mixtures and Solutions by M. Tomecek (870L) (950L) * TheJourney of York: The Unsung
Cassie Meyer (9201} « What Are the Propartias of Matter? by +  The Jourmney of the Ons and Hero of the Lewis and Clark
Only Declaration of Expedition by Hasan Davis (870L)
27

In each of the Instructional Guides, the teacher will find a cross curricular text set.
This set was developed in collaboration with the Virginia Department of Education’s
History and Social Science and Science Departments.

The Teacher’s Note about Lexile Levels and Pairing Text focuses on building student
ability to read and understand grade-level complex text and express that
understanding clearly through writing and speaking. The English Standards of
Learning emphasize the role of using text to support students building knowledge
about the world. A coherent sequence of texts around a clear topic or line of inquiry
will support students in building vocabulary and background knowledge. Educators
should seek opportunities to reinforce the English Standards of Learning throughout
the instructional day. Teachers can reference the suggested texts that support their
knowledge of grade level science and history standards in the Instructional Guide.

Teachers are encouraged to collaborate with the resources within their schools, such
as the school librarian. The school librarian can be a pivotal planning partner when
creating opportunities to extend the themes from their HQIM.
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LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Feedback
School leadership and
specialists attend lesson

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularly

Lesson Walk Throughs

School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers

feedback sessions to support .:‘

worked well and what is needed - b

for better implementation of . =) on lesson delivery of HQIM
HQIM in future lessons grounded lessons followed by

teachers, discussing what
lesson feedback sessions

——— Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and liststo = Si il nts, chief di
ensure each teacher is supported in the planning and delivery of
lessons grounded in HQIM.

officers, and other division
leaders (i.e. special education, literacy supervisors) should support
implementation of HQIM lessons through the lesson planning and

= walk through cycle.
. School leaders may not walk through each classroom daily;

however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.
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Remember that the literacy planning cycle is a continual process and should be used
to support instruction and positively impact student growth and achievement.
Additional information about the literacy planning cycle can be found in the VLA
Implementation Handbook. An important part of reflection after lesson walk
throughs, would be to consider the level of student engagement. Were students
doing the majority of the work in the lesson? Were students answering text
dependent questions using text evidence as support? These are questions that will
support future lesson planning and preparation.

28



VDOE 2024 ENGLISH STANDARDS OF LEARNING
» 2024 Standards of Learning for English

- Instructional Guides

- Understanding the Standards
- Progression Charts

- Side-By-Sides

29

On the VDOE 2024 English Standards of Learning Website you will find the VDOE
resources supporting the implementation of the new Standards.

Some of the resources that are currently available include, the Instructional Guides,
The Understanding the Standards, Progression Charts, and Grade Level Side by Sides.
Please continue to check the website as new resources become available.
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THANK YOU

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Thank you for watching the Grade 5 Instructional Guide webinar. The English team’s
contact information is included on this slide and we are here to support you and your
teams.
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REFERENCE WITHIN THIS DOCUMENT TO ANY
SPECIFIC COMMERCIAL OR NON-COMMERCIAL
PRODUCT, PROCESS, OR SERVICE BY TRADE NAME,
TRADEMARK, MANUFACTURER OR OTHERWISE DOES
NOT CONSTITUTE OR IMPLY AN ENDORSEMENT,
RECOMMENDATION, OR FAVORING BY THE VIRGINIA
DEPARTMENT OF EDUCATION.
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