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Hello. Welcome to the Virginia Department of Education Webinar highlighting Grade
9 Instructional Supports around the 2024 English Standards of Learning.
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OBJECTIVES

*|ntroduce the Instructional Guides.

*Begin to develop an understanding of how
to utilize the grade level Instructional Guides
in conjunction with division-selected, high
quality texts and grade level Understanding the
Standards to meet the rigor of the 2024
English Standards of Learning.

The goals of this webinar are

1. tointroduce the Grade 9 Instructional Guide and its components.

2. develop an understanding of how to use the grade level Instructional Guide with
your high quality texts to ensure educators are meeting all requirements outlined

in the Code of Virginia with regard to teaching the 2024 English Standards of
Learning.

We will be referring to selected texts, this phrasing has a variety of meanings, at this
time:

Selected texts may mean

* Texts selected at the division level

* Texts selected by the school orin PLCs

Within the secondary Instructional Guides, educators will find example texts — it is
important to ensure that all texts utilized for instruction meet grade level complexity
guidelines.



Instructional Guides

You may be familiar with VDOE Instructional Guides from other content areas such as
math. To maintain consistency in supports across the commonwealth, the English
Instructional Guides were developed in collaboration with educators from across
Virginia. The purpose of this resource is to provide educators with comprehensive
support for each grade level when preparing for instruction of the 2024

English Standards of Learning.

It is important to note that the Instructional Guides work in conjunction with your
selected texts. While the English Instructional Guides provide examples of evidence-
based protocols, teachers should refer to their selected texts for specific guidance on
instructional routines and procedures.



HOW WILL THIS FIT IN?

Selected, grade-level
texts

Understanding the Literacy
DRI EeE Instruction

Standards of Learning
and Instructional Guides

The English Standards of Learning are unique to Virginia and reflect the expectations
for best-in-class literacy instruction. As stated earlier, the Code of Virginia does
require that educators teach all of the standards in a content, and for secondary
English that includes Developing Skilled Readers and Building Reading Stamina
,Reading and Vocabulary, Reading Literary Text, Reading Informational Text, Writing,
Language Usage, Communication, and Research. When selecting texts, teachers
should seek out examples that highlight the featured strands of the lesson. Educators
must lean on the Understanding the Standards document for their respective grade
level in order to meet the level of rigor outlined by the grade level expectations. Prior
to any literacy instruction occurring across the Commonwealth, educators should
read the Understanding the Standards documents, pair with their selected texts, and
the grade level Instructional Guides to support integration.

The Instructional Guides support quality literacy instruction in Virginia by highlighting
how educators can maximize their selected, grade-level texts to meet the
expectations and rigor of the 2024 English Standards of Learning.




LITERACY PLANNING CYCLE

Lesson Planning Meeting — N Lesson Delivery

Teachers and specialists ey . A Teachers deliver lessons
(including, reading specialists, \ grounded in HQIM; School
il | leaders and specialists walk

special education teachers,
reading interventionists, and through lesson delivery regularly

others) plan for daily lesson
delivery of approved high-quality

instructional materials (HQIM) (
Lesson Feedback

/IRG g NT. O)

Lesson Walk Throughs
School leadership and School leadership, reading
specialists attend lesson specialists, and other literacy
feedback sessions to support ‘ team members conduct non-
teachers, discussing what . . evaluative lesson walk
worked well and what is needed - e, throughs to support teachers
for better implementation of v on lesson delivery of HQIM
HQIM in future lessons grounded lessons followed by

lesson feedback sessions

——— Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and iststo = Si il nts, chief di officers, and other division
ensure each teacher is supported in the planning and delivery of leaders (i.e. special education, literacy supervisors) should support
lessons grounded in HQIM. implementation of HQIM lessons through the lesson planning and
walk through cycle.

. School leaders may not walk through each classroom daily;
however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.

The literacy planning cycle is detailed in the Virginia Literacy Act Implementation
Playbook and was a part of the Regional Literacy Implementation Network Series that
took place across the state in Spring 2024.

This cycle highlights the importance of teacher preparation, lesson delivery,
leadership walkthroughs to observe high quality instruction, and feedback to support
reflection. Throughout the phases of the literacy cycle, it is important to consider the
important roles each stakeholder representative plays. For instance, reading
specialists can support teachers in planning and in thinking through lesson delivery;
they are also a great thought-partner when reflecting on lesson implementation and
deciding next steps for effective literacy instruction using selected texts. Principals
also play a critical role in reflection and walk throughs.




Instructional Guide Overview

The Instructional Guide compiles existing resources from the Virginia Department of
Education while providing teachers a protocol when preparing to instruct with their
selected texts.




DEVELOPING SKILLED READERS AND BUILDING

READING STAMINA

* Acknowledges the complex nature of comprehension
and provides Grade 9 educators with a deeper
understanding of the instructional moves necessary
to build comprehension, skilled readers, and reading
stamina.

* The DSR Standards will serve as the anchor for the
following Grade 9 Standards outlined within the Grade
9 Literacy Instructional Guide.

In each guide, the first section addresses the new Strand: Developing Skilled Readers
and Building Reading Stamina.

This strand acknowledges the complex nature of comprehension and provides all
Grade 9 educators with a deeper understanding of supporting students in building
comprehension, becoming skilled readers, and developing reading stamina.

The DSR standards are first in this guide because students will use them every time
they engage with a text. The DSR standards serve as the anchor for all other Grade 9
Standards outlined within the Grade 9 Literacy Instructional Guide.




Read a variety of grade-
leve lcomplex texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support

comprehension. Monitor
whilereadingto confirmor
self-correct word
recognition and
understanding, as
necessary (Reading

Foundations for Reading (FFR)

Proficiently read and
comprehend avariety
of literaryand
informational texts
that exhibit com plexity
atthe mid range of the
grades 6-8 band (See
the Quantitative and
Qualitative Analysis
charts for determining
complexity inthe
Appendix.) (Text

Complexity, 2-12).

When respondingto text
through discussions and/or
writing, draw s everal pieces
of evidence fromgrade-level
complex texts to support
claims, conclusions, and
inferencesfromtexts,
including quotingor
paraphrasing accurately and
tracingwhere relevant
evidence islocated (Textual
Evide nce, K-12).

Foundations for Writing (FFW)

Use reading strategies as
needed to aid and
monitor compre hension
when encountering
challenging sections of
text. These sense-
making strategies
attend to common
organizationaltext
structures, summarizing,
asking questions of the
text, and others (Reading
Strategies 3-12).

Regularlyengage inreading a
series of conce ptually related
texts organized around topics
of study to build knowle dge and
vocabulary (These texts should
beatarange of complexity levels

so students canread the texts
independently, with peers, or
with modest support.). Usethis
background knowledge as
context fornew learning (Deep
Reading on Topics to Build
Knowledge and Vocabulary K-
12).

Developing Skilled Readers and Building Reading Stamina (DSR)
The DSR standards are the foundation for all other standards and should be evident throughout
all instructional approaches in the guide and plan.

The DSR strand is composed of 5 key components: Reading Fluency, Text Complexity,
Using Text Evidence, Applying Reading Strategies, and Knowledge Building and
Vocabulary. Again, these are the anchor Standards that teachers need to be prepared
to address in order to meet the rigor of the 2024 English Standards of Learning in the
grade level. In the Instructional Guide, these 5 components form the protocol to
support teachers identifying where there are opportunities to extend students'
comprehension of selected texts.




ORGANIZATION OF THE GUIDE

Sections:
- Reading Literary Texts (RL)
- Reading Informational Texts (RI)
- Reading & Vocabulary (RV)
- Writing (W) & Language Usage (LU)
- Communication & Multimodal Literacies (C) and Language
Usage (LU)
- Research

*Disciplinary Connections

The Instructional Guide is organized by strand, and also includes a section that
highlights opportunities where connections from other content areas could be
address throughout a lesson. Prior to utilizing the Instructional Guide "Planning for
Integration" table, educators should refer to the Understanding the Standard
document to ensure instruction meets the level of rigor outlined in the standard.
Writing and Language Usage are organized together as well as Communication

& Language Usage to reiterate the reciprocal nature of students' oral language and
written communication.



SECTION COMPONENTS

*Vertical Alignment

*Linked-in Understanding the
Standards

*Teacher Notes
*2024 English Standards of Learning

*Preparing and Planning for Instruction
and Integration

Within each strand, you will find consistent components. Some of the components
were released individually but are now combined in the Instructional Guide to offer
educators the ability to reference one comprehensive resource.

The components include: Vertical Alignment links (Progression Charts and Grade
Level Side-by-Sides), Understanding the Standards, Teacher Notes, the 2024

English Standards of Learning, and Preparing for Instruction and Integration-this is a
new component and section to the Instructional Guide.
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VERTICAL ALIGNMENT: SIDE-BY-SIDES

* Grade Level Side-by-Sides

Reading Informational Text
RI.1-Key Ideas and Confirmin

Details

Grade Eight Grade Nine Grade Ten

A. Create a main idea statement A.  Analyze the development of A. Explain how authors organize
and provide an accurate main ideas over the course of an analysis or series of ideas or
summary, clarifying the texts, including how they events, including the order in
relationships among the key emerge, are shaped, and are which points are made, how
details and ideas or events. refined by specific details to they are introduced and

B. Analyze how the author help reveal the author's developed, and the connections
unfolds a perspective or series intended purpose for writing. that are drawn among them.
of ideas or events in historical, | B. Explain the purpose and B. Compare characteristics of the
scientific, or technical texts, interpret the use of data and information from
including the order in which information in maps, charts, informational, historical,
the points are made, how they graphs, timelines, tables, and scientific, and technical texts
are introduced and developed, diagrams in informational, and interpret the use of data
and the connections drawn historical, scientific, or and information in maps,
between them. technical texts. charts, graphs, timelines,

C. Trace and evaluate the C. Distinguish among, facts, tables, and diagrams.
argument and specific claims reasoned judgments, and/or C. Ewaluate the argument and
in a text, assessing whether the speculation in texts to specific claims in texts,
reasoning and evidence are determine where a examining whether the
relevant and sufficient to position/argument is to be reasoning is valid, the evidence
support the claims. confirmed, disproved, or is relevant, and whether there

modified. are any false or unsupported
statements.

The first component for each strand includes Vertical Alignment resources.

The grade level Side-by Sides, which were previously released by the VDOE, allow
Grade 9 teachers to reference the standards in Grades 8 and 10. Teachers should
take into consideration that their current Grade 9 students did not receive instruction
under the 2024 Standards when they were in eighth grade. Teachers can use this part
of the Instructional Guide to support bridging the implementation of the 2024 English
Standards of Learning when preparing their instruction.
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VERTICAL ALIGNMENT: PROGRESSION CHARTS

* Progression Chart for each standard

Key Ideas and Details Standards

' Kindergarten

' |Grade 1

' |Grade 2
Grade 3
(Grade 10

| Analyze characters in-depth, drawing on specific details from the text,
|_including their words, actions, or a character’s thoughts
Explain how events from the plot cause the character(s) to change or evolve
and how the development of character(s) or settings impact the plot.
Explain how static and dynamic characters impact the plot.

Explain the role of the protagonist and antagonist on plot events.

Explain how static and dynamic characters and the roles of protagonist and
antagonist influence plot events.
Justify the decisions and actions of dynamic versus static characters using
dialogue or specific events from the text.
Differentiate between character types in literary texts (e.g., dynamic/round

| character, static/flat character, and stereotype) and their impact on the theme. |
DNescribe the different character roles in literarv texts (e.g.. foil. tragic. hero)

Another previously released resource to support vertical alignment are the
progression charts. Progression charts are linked into the main heading at the top of
each strand. The progression charts show where a skill appears in the grade-level
standards, where the skill grows in complexity of text and/or application, where the
skill is subsumed by another grade level standard, and areas where explicit
instruction in a skill is no longer applicable. Educators can refer to the progression
charts to see how skills grow in complexity across grades and provide scaffolded
assistance as needed when preparing for instruction.

12



UNDERSTANDING THE STANDARDS (1 OF 3)

ReaDING & VocaBuLARY | GRADE 9 = INsTRUCTIONAL GUIDE
Prior to teaching the Grade 9 Reading & Vocabulary standards, review:

e Progression Chart - Reading and Vocabulary

* Grade 8-10 Side-By-Side

e Grade 9-12 Side-by-Side

Critical for successful planning and implementation of grade level expectations for Reading and Vocabulary in the 2024
English Standards of Learning.

¢ LINK- Grade 9 Understanding the Standards- Reading and Vocabulary

The Understanding the Standards documents are linked into the Instructional Guides,
after the Vertical Alignment section. You will notice, that the font is in red. This was
done purposefully because The Understanding the Standards document is critical for
successful planning and implementation of the 2024 English Standards of Learning.
The link in each strand of the Instructional Guides will take educators directly to that
section of the Understanding the Standards document.

13



UNDERSTANDING THE STANDARDS (2 OF 3)

* Provides educators with a deep understanding of what

different components of the instructional standards
mean.

* Provides definitions and explanations for how to teach
and/or approach particular standards.

* Outlines the level of rigor needed for students to be
proficient at grade level expectations.

The information in the Understanding the Standards clarifies the language within a
standard, provides explanations that support teachers in understanding the rigor for
each grade level, and offers instructional approaches to meet the rigor of the
standards in that specific strand. Teachers can utilize this resource to support them in
ensuring they are meeting the full expectation of the standards. To prepare for
instruction, teachers will utilize the Understanding the Standards to meet grade level
expectations and lesson objectives.

14



UNDERSTANDING THE STANDARDS (3 OF 3

9.RV The student will systematically build vocabulary and word knowledge based on grade nine content and
texts.

e Inorder to build vocabulary, students need many exposures to new words in meaningful contexts over an
extended period of time. Teachers should provide opportunities and encouragement for students to practice
newly acquired vocabulary in reading, discussion, and writing. By integrating newly learned words and phrases
into texts via discussions, speaking activities, and writing, students can deepen their understanding of
vocabulary and concepts and enhance critical thinking.

®  General academic vocabulary includes terminology that students are likely to encounter in other subject areas
and future study (e.g. compare, contrast, conflict, resolution, discuss, inform, evaluate, explain, persuade,
analyze, etc.) as well as words that are specific to other disciplines (e.g., math, science, or history and social
sciences).

e Content-specific vocabulary includes terminology related to the study of English (e.g. novel. nonfiction,
dramatic conventions, grammatical terms, literary techniques, poetic devices, etc.)

e By studying the roots, affixes, and etymology of words, students can determine or clarify the meaning of new
or unfamiliar words. If teachers need to spend more time with a group of students on morphology and/or
phonics instruction, those standards begin in kindergarten through grade five.

e Using context and sentence structure means students build on their prior knowledge about the text and are able
to apply that knowledge to understand the meanings of words or phrases.

e Inorder to discriminate between the meanings of connotative words and their denotative meanings, students
need to know that connotation is the emotional or social meaning/implication of the word and denotation is the
literal or dictionary meaning of the word.

e Instruction at the ninth-grade level should focus on how idioms are identified and explained through grade-
level contexts and should not require students to memorize a list of common idioms.

e Students need to use their prior knowledge to explain literary and classical allusions in the text and analyze how
these allusions function in the text. Allusions can help readers make connections to other works, historical,
and/or social events. Similarly, students need to be able to explain and analyze the role of figurative language in
a text and consider its purpose and function.

The Understanding the Standards sections are organized by sub-strands. This
screenshot is an example of the Grade 9 Reading and Vocabulary Understanding the
Standards.



TEACHER'S NOTES

* Provides background on the standard.

* Gives educators context on what is to be taught at
that grade level and provides insight on grade level
expectations.

Teacher’s Note:

¢ Use Grade 9 Understanding the Standards.

¢ In Grade 9, vocabulary instruction should be integrated into reading, writing, and discussion of relevant topics and
concepts.

¢ Words should come from student reading rather than prescribed lists and should be applied in meaningful contexts.
Vocabulary instruction should focus on general academic words and content-specific terminology, with an emphasis
on roots, affixes, and etymology to help students clarify word meanings.

¢ Students should use context and sentence structure to determine meanings, distinguish between connotation and
denotation.

¢ Analyze the role of figurative language, allusions, and idioms to deepen students’ understanding of texts.

The next component is the grade level Teacher's Notes for that strand. This
component mirrors and expands the guidance included in the 2017 curriculum
framework Teacher's Notes and provides insight on grade level expectations.

16



2024 STANDARDS OF LEARNING (1 OF 2)

* Focus standards for each section.

* These standards will be integrated with others to
provide quality literacy instructional experiences for
all students.

* Educators will ensure they’re providing students with
necessary grade-level expectations as outlined in the
2024 English Standards of Learning.

The next section includes the 2024 English Standards of Learning. By including the
standards in the guide, teachers can quickly reference the standards while using this
as a companion when preparing the lesson.

17



2024 STANDARDS OF LEARNING (2 OF 2)

Reading Literary Text

9. RL The student will use textual evidence to demonstrate comprehension and build knowledge from a variety of
grade-level complex literary texts read to include narratives, literary nonfiction, poetry, and drama.

9.RL.1 Key Ideas and Plot Details

A. Explain stated or implied themes, analyzing their development over the course of texts, and the relationship of
characters, setting, and plot to those themes.

B. Examine and analyze the characteristics that distinguish literary forms (e.g., fiction, nonfiction, poetry, prose, novel,
drama, essay, speech) and analyze how the differing structure of each literary form contributes to its meaning and
style.

C. Differentiate between character types in literary texts (e.g., dynamic/round character, static/flat character, and
stereotype) and their impact on the theme.

Identify and describe how dramatic conventions (e.g., soliloquy, aside, narration, direct address to the audience)
contribute to the theme and effect of plays from various cultures,

9RL.2 Craft and Style
A. Analyze the use of rhyme, rhythm, sound, imagery, and other literary devices in poetry to convey a message and elicit a
reader’'s emotions.
B. Explain how an author’s specific word choices, syntax, tone, and voice shape the meaning of the text.
Explain the point of view and distinguish between what is implied or intended because of the use of hyperbole, irony,
sarcasm, and understatement.

It is important to note that the Instructional Guide is organized by strands to provide
clarity and allows teachers to navigate the specific resources for each strand,
however, in K-12 English no standard should be taught in isolation. Teachers will need
to integrate multiple strands to ensure students meet the grade level expectations for
the standards.

18



PREPARING FOR INSTRUCTION AND INTEGRATION

Skills in Practice

Division- Build

selected, High Demands of the Knowledge and Text dependent Model/use

comprehension
strategies

Quality Text Vocabulary questioning
Complex Text Understanding

The previous sections of the Instructional Guide offer support around understanding
the rigor and progression of Virginia's 2024 English Standards of Learning. This next
section provides guidance for teachers to consider when preparing and planning for
instruction. When referencing this section of the guide, teachers can utilize the
guiding questions to assist them in identifying opportunities to integrate multiple
strands within the lessons that they prepare.

This process starts by selecting high quality grade-level appropriate texts centered on
a topic or thematic concept.

When teachers are considering the demands of the text teachers should identify the
standards that logically complement the text. It is critical that teachers read the text
through the lens of what knowledge is needed to comprehend the text or texts.
Based on the needs of their students and community, teachers may need to support
building background knowledge and vocabulary for all students to gain access to that
text.

Educators can utilize the “Skills in Practice” section to map out text dependent
questions that are aligned to the lesson objectives. Teachers can support students
becoming strategic readers by modeling and providing opportunities for students to

19



use comprehension strategies in service of building comprehension of the text.
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READING AND VOCABULARY

| Planningfor Literacy Instruction + Integration of Standards

Standard Considerations for Instructional Approaches for Integrating Strands

Planning
‘Within the selected * Vocabulary taught is # Choose a series of conceptually related, grade-level
literary or informational dependent on the text. appropriate texts organized around a topic of study to
text Plan for ways to build expose students to complex vocabulary to strengthen
9.DSR.B - Proficiently read students’ vocabulary and their understanding of the text (9.DSR. D).
and comprehend a variety add to students’ & When possible, select a series of taxts that allow
of literary and understanding of students multiple opportunities to encounter similar
informational texts that etymology. roots/affixes, connotative and denotative meanings of
exhibit complexity at the * Use the Quantitative and words, idiomatic, and figurative language (9.RV.7C,
lower range of the grades Qualitative Analysis chart 9.RV.1D, 9.RV.1E, S.RV.1F).
9-10 band. for determining text

complexity (Appendix of

9.DSR.D--Read a series of the 2024 English
conceptually related texts Standards of Learning-
organized around topics of p.105).

study to build knowledge
and vacabulary.

Connect to Previously * Howdoes this + Review roots, affixes, etymology of words, calling
Read/Related Text to vocabulary instruction attention to a few that are pertinent to comprehending
Build Knowledge + connect to previously the texts (9.RV. 1C).

Vocabulary instructed or learned #» Highlight vocabulary that appeared in previously read
Understanding words? informational and literary texts (words that are

9 DSR.D - Regularly *  How will teachers help transferable across previously taught units or other
engage in reading students gain content areas).

(independently, with peers, background knowledge = Provide students time to explore and build background

20

This is a screenshot of the Grade 9 Reading and Vocabulary Preparing for Literacy
Instruction and Integrating the Standards section.

The first column emphasizes the importance of the DSR standards as the anchor in
the planning process. As we shared earlier, the DSR standards are what teachers use
every time students engage with a text. Remember that the DSR standards are the
“how students will engage with the text and build comprehension strategies" and the
other grade-level strands are the "what students are doing with the text to
demonstrate their level of comprehension." Students must be utilizing the DSR
standards every time they engage with a text. This is why the DSR standards are
included in the first column so they are at the forefront of the preparation process.

The second column offers guidance for teachers to consider when preparing to teach
texts. As teachers craft the goals and objectives for the lesson, they can utilize this
column to identify opportunities to align instruction to lesson objectives and goals.

The third column highlights instructional approaches that support integrating other
strands from the 2024 English Standards of Learning. This column includes
suggestions for how to integrate multiple standards that are highlighted within

20



selected texts. Remember, the Understanding the Standards document linked in the
guide offers targeted guidance for teaching that specific strand.
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READING LITERARY TEXT
[ Finningtorieracy istruction s inegration ofstandards ]

Instructional Approaches for Integrating Strands

Standard Considerations for

Select Complex Texts
9.DSR.B - Proficiently read
and comprehend a variety
of literary and
informational texts that
exhibit complexity at the
lower range of the grades
9-10 band.

9.D5R.D--Read a series of
conceptually related texts
organized around topics of
study to build knowledge
and vocabulary.

Planning

Qualitative Analysis chart
for determining text
complexity (Appendix of
the 2024 English
Standards of Learning-
p.105).

® Use the Quantitative and

® Ensure texts exhibit complexity at the lower range of the

grade 9-10 Lexile band of 1050 1335 on the Qualitative
Analysis Chart (Appendix of the 2024 English Standards
of Learning-p.105).

Selecta variety of texts with various ranges address a
variety of themes, concepts, or topics. When applicable,
align topics, concepts, or themes to other course
content such as History and Social Sciences, Science,
Math, or the Arts (See Disciplinary Connections for
examples for interdisciplinary opportunities).

Demands of the Text*
9.DSR.E - Use reading
strategies as needed to aid
and monitor
comprehension when
encountering challenging
sections of text.

* Whnat are the knowledge
demands (literary
knowledge, background
knowledge, vocabulary
knowledge) of the text?

* Examinethe textto
locate authentic

opportunities to

Guide students in determining appropriate reading
strategies to support their comprehension of various
texts and purposes for reading.

Preview and practice discussion protocols before
engaging in collaborative discussions (9.C. 1 Ai).

Before reading, explicitly teach key vocabulary that may
not be easily determined using context clues or
sentence structure.

This is a screenshot of the Grade 9 Reading Literary Text Preparing for Literacy
Instruction and Integrating the Standards section.

As you can see, the structure is the same as the Grade 9 Reading and Vocabulary —
however, you will notice in Reading Literary Text this process starts with selecting
complex text. While Reading and Vocabulary also addresses the importance of
selecting complex text, the first-row references connecting vocabulary within the
selected texts.

Here you'll see in the Reading Literary Text section, "Select a Complex text." If |
selected a fantasy text includes strong examples of Grade 9 standards around theme,
which is the focus of this lesson, | would then ensure that it meets the grade level
complexity using Virginia's Guide to Text Complexity from the Appendix of the 2024
English standards. Then, | would move into instructional approaches and integrating
strands. And in doing so, | also noticed within my selection of examples from the text,
the author uses specific word choice and syntax to craft the tone of the selected text.
So, | could apply reading strategies to help students analyze and explain the word
choice, tone, and voice shape the meaning of the literary text (9.RL.2B).

Additionally, | would help students use context and sentence structure to clarify

21



literal and figurative meanings of words/phrases that appear in the selected text
(9.RV.1B). This provides the opportunity to integrate ninth grade Reading and
Vocabulary standards. This is offered as one of the suggestions for teachers in the
Instructional Guide. . This is just one example of how teachers can use the
Instructional Guide when planning for instruction.
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READING INFORMATIONAL TEXT

Planning for Literacy Instruction + Integration of Standards

Standard Considerations for i pp! for grating Strands

Planning
Select Complex Texts + Use the Quantitative and = Choose avariety of informational and literary texts at the
9.05R.B - Proficiently read Qualitative Analysis chart lower range of complexity of the 9-10 band (9.DSR.BJ.
and comprehend a varisty for determining text = Select expository, technical, and persuasive
of literary and complexity (Appendix of informational text to compare characteristics and
informational texts that the 2024 English differences in purpose, format, and text structure
exhibit complexity at the Standards of Learning- (8.RL.2A).
lowsr range of the grades p.108). = Select texts interconnected by theme, topic, or subject
9-10 band. matter to explore various aspects and perspectives on

the same topic (8. 0SR.D).

* Choose excerpts that include some challenging sections
where students may have to work through text together
by accessing background knowledge and highlighting
wocabulary and concepts (5.05R.E).

= Choose exemplars that expose students to a variety of
textual elements (e.g., titles, headers, charts, maps,
graphs) and erganizational patterns.

Demands of the Text* + What are the knowledge = Grade 9 students are being introduced to rhetoric and

9.08R.E - Use reading demands (literary rhetorical devices for analysis

strategies as needed to aid knowledge, background o Use excerpts to explicitly teach and introduce key

and monitor knowledge, vocabulary rhetorical devices writers used to make their

comprehension when knowledge) of the text? argument more effective (9.R1.2.C).

encountering challenging |+ Examine the text to = Provide students time to explere and build background

sections of text. locate authentic knowledge around components of informational,
opportunities to historical, scientific, or technical texts (S.RL.18).
highlight, apply, or = Highlight key conventions of infermational, historical,
integrate additional scientific, or technical texts including the use of data,

This is a screenshot of the Grade 9 Reading Informational Text Preparing for Literacy
Instruction and Integration of Standards section.

An example of how teachers could use the Instructional Guide with grade-level texts
might look something like this:

If | were using an informational text that provides strong examples of 9.RI.1C, which is
about distinguish among, facts, reasoned judgments, and/or speculation in texts to
determine where a position/argument is to be confirmed, disproved, or modified. |
would ensure that it meets the grade level complexity using the Virginia's Guide to
Text Complexity from the Appendix of the 2024 English Standards. Then, | would
move into the Considerations for Planning where | see the guiding question of How
will students show knowledge of the selected skills and standards? | will use this
section to plan for text dependent questions that align to the standard and refer
students back to the text. Additionally, | might notice that this text also provides
strong examples of how an author strategically develops and refines the main ideas
using specific key details (9.RI.1A). | will integrate this standard throughout the lesson
as well.

Again, this is one example of how teachers will use this chart and the Understanding
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the Standards document when planning.
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WRITING AND LANGUAGE USAGE

n of Standards

Planning for Literacy Instruction

Standard Considerations for Instructional Approaches for Integrating Strands
Planning
Selectan Exemplarof the | «  Use the Quantitative and * Select a range of texts that exposes students to a variety
Type of Writing Qualitative Analysis chart of writing styles, sentence structures, dialogue, and
9.DSR.B - Proficiently read for determining text grammar/language usage standards.
and comprehend a variety complexity (Appendix of e Strategically select texts orwriting exemplars with an
of literary and the 2024 English emphasis on expository and persuasive writing in Grade
informational texts that Standards of Learning- 9.
exhibit complexity at the p.105).
lower range of the grades
9-70 band.
Demands of the Text* * What are the knowledge * Include opportunities to apply newly learned words and
9.DSR.E-Use reading demands (literary phrases in discussions, extended writing pieces, and
strategies as needed to aid knowledge, background analysis of the texts.
and monitor knowledge, vocabulary * Bring attention to key components of longer writing
comprehension when knowledge) of the text? pieces including well-defined claims, organizational
encountering chailenging |« Examine the text(s) to structure, and a conclusion that logically flows from the
sections of text. locate authentic information in the piece.
opportunities to * Prepare students for addressing opposing viewpoints by
highlight, apply, or highlighting counterarguments and rebuttals by explicitly
integrate additional teaching these elements and analyzing exemplar texts.
standards to enhance * Alternate length and format in which students respond to
students’ understanding the texts including summaries of the main points,
of the text(s). persanal reflections, and critiques of the texts.
* *Provide scaffolded assistance as needed.

For the Writing strand, the structure of the section is similar to the other strands. The
headers in each row for writing reflect the components of high quality writing
instruction. As such they are worded slightly different. For example, instead of just
selecting a complex text, teachers will start with a exemplar text of the genre.
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COMMUNICATION & MULTIMODAL LITERACIES AND
LANGUAGE USAGE

Planning for Literacy Instruction + Integration of Standards

Standard Considerations for Instructional Approaches for Integrating Strands

Planning
Select Engaging * Use the Quantitative and # Choose grade-level appropriate discussion protocols for
Discussion Protocols to Qualitative Analysis chart students to engage in throughout the year when
Respond to Texts for determining text responding to texts.
9.DSR.B - Proficiently read complexity (Appendix of * Consider different protocols to match various thematic
and comprehend a variety the 2024 English units and styles/formats of texts.
of literary and Standards of Learning-
informational texts that p.105).

exhibit complexity at the
lower range of the grades

9-10 band.

Demands of the Strand* |« How will the teacher help * Practice various discussion protocols throughout the
9.D5R.E - Use reading students develop unit to prepare for longer discussions, using evidence
strategies as needed to aid effective communication from texts read or background knowledge to support
and monitor skills to share ideas and and connect ideas.

comprehension when articulate personal * Provide timely feedback to students during whole-class

24

Because Communication and Multimodal Literacies and Language Usage are strands
that complement all aspects of the instructional day, this strand is organized to
highlight how teachers can integrate the Communication and Language Usage
standards when teaching other strands at that grade level. Teachers will begin by
selecting engaging discussion protocols to respond to texts.

24



RESEARCH

Standard

Considerations for
Planning

Instructional Approaches fer Integrating Strands

Select a Purpose for
Research

9.DSR.B - Proficiently read
and comprehend a variety
of literary and
informational texts that
exhibit complexity at the
lower range of the grades
9-10 band.

* Use the Quantitative and
Qualitative Analysis chart
for determining text
complexity {(Appendix of
the 2024 English
Standards of Learning-
p.105).

* Select conceptually
related texts on chosen
topics and topics of
interest to students.

Choose paired passages to analyze how different writers
approach similar topics (although they may reach
similar/different conclusions) and evaluate the relative
effectiveness of each approach (9.RL3A).

o Evaluate texts for their credibility, reliability,
accuracy, usefulness, and limitations, identifying
main points, points of view, conflicting information,
and any misconceptions or biases (9.R.1C).

Connect to Previously
Read/Related Text to
Build Knowledge +
Vocabulary
Understanding

9.DSR.D - Regularly
engage in reading
({independently, with peers,
or with modest suppori] a
series of conceptuslly
related texts organized

* How will new learning
connect to previously
learned skills and/or
concepts?

* How will students build
background knowledge
or context to understand
the text?

Create research assignments that align with the reading
and writing standards chosen for this unit {9.R. 1E).

Use research to gain background knowledge on the
influence of the historical and cultural context on
traditional American literature compared to more
contemporary works (9.R.1B).

Write to analyze how the author's viewpoints reflect
larger historical, social, or cultural contexts, giving
students the opportunity to explore the contexts and
gain background knowledge (9.RL.3C, 9.W. 1BIii,

Again, for the Research strand, the structure of the section is the same as the other
strands, however the headers in each row for research reflect the components of
guiding students through the research process.
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CONNECTIONS

Sample Text Set Disciplinary Connections
Theme: Society's Expectations of “Girls” * Students will utilize research to analyze diverse voices and
Literary: Girl by Jamaica Kincaid perspectives in speeches and poems that advocate for
Informational (Technical): “Our Deportment: The Jjustice, examining the historical and cultural influences on
Manners, Conduct, and Dress of the Most Refined these texts.
American Society” Comprising Rules of Etiquette, Social | Make and revise research questions related to the creation,
Norms and Ceremanies, Forms of Letters, Invitations, purpose, intended audience, and impact of key primary
etc.” by John H. Young (1881) sources.
Literary (Poem): All American Girl by Julia Alvarez + Synthesize information fram multiple sources to critique the
influence of these texts on literature and social movements

Theme: Pursuit of Justice for justice and equality.
Literary nonfiction (Speech): All Labar Has DIgnity ¥ |a rite to sxplain the historical and cultural contsxts that shaps
Dr. Martin Luther King Jr. (March 18, 1968) the style and viewpaints of texts, particularly those that
Informational: “The Triangle Shirtwaist Factory Fire” by represent underrepresented narratives in historical and
Mike Kubic (1360L) political discourse.
Informational: “Have we Forgotten the True Meaning of o Forexample, many students are familiar with Dr. King's fight
Labor Day” by Jay L. Zagorsky (1200L) to bring racial equality but not his fight for fair labor

) . practices as evident in his speech All Labor Has Dignity.
Theme: Centuries Later—The Popularity of * Paraphrase evidence from the speeches and poems to
SPakespearg ) i support arguments or counterarguments, highlighting their
Literary nonfiction (Interview): “Teaching Shakespeare significance in the pursuit of justice.
in a Maximum Security Prison” by Michel Martin (1190L)
Informational: “The Lure of Shakespeare” by Robert
Butler (1270L)
Literary (Play): Excerpts from The Tempest by William
Shakespeare

In each of the Instructional Guides, the teacher will find a thematic text set that
connect to grade level content.

The Teacher’s Note about Lexile Levels and Pairing Text focuses on building student
ability to read and understand grade-level complex text and express that
understanding clearly through writing and speaking. The English Standards of
Learning emphasize the role of using text to support students building knowledge
about the world. A coherent sequence of texts around a clear topic or line of inquiry
will support students in building vocabulary and background knowledge. Teachers can
reference the suggested texts that support their knowledge of grade level content
area standards in the Instructional Guide.

English teachers are encouraged to collaborate with the resources within their
schools, such as the school librarian, reading specialists, literacy coaches, and/or
other content area teachers. Educators within the building can be pivotal planning
partner when creating opportunities to extend the themes from grade-level texts.
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LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Feedback
School leadership and
specialists attend lesson

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularly

Lesson Walk Throughs

School leadership, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachers

feedback sessions to support .:‘

worked well and what is needed - b

for better implementation of . =) on lesson delivery of HQIM
HQIM in future lessons grounded lessons followed by

teachers, discussing what
lesson feedback sessions

——— Planning for Successful HQIM Implementation ——

Establish a regular process for school leadership and liststo = Si il nts, chief di
ensure each teacher is supported in the planning and delivery of
lessons grounded in HQIM.

officers, and other division
leaders (i.e. special education, literacy supervisors) should support
implementation of HQIM lessons through the lesson planning and

= walk through cycle.
. School leaders may not walk through each classroom daily;

however a plan should allow for frequent walk throughs to support = Division literacy leaders can model ELA lessons as a support for
teachers. teachers.
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Remember that the literacy planning cycle is a continual process and should be used
to support instruction and positively impact student growth and achievement.
Additional information about the literacy planning cycle can be found in the VLA
Implementation Handbook. An important part of reflection after lesson walk
throughs, would be to consider the level of student engagement. Were students
doing the majority of the work in the lesson? Were students answering text
dependent questions using text evidence as support? These are questions that will
support future lesson planning and preparation.
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VDOE 2024 ENGLISH STANDARDS OF LEARNING

» Standards of Learning for English
- Instructional Guides
- Understanding the Standards

- Progression Charts
- Side-By-Sides

28

On the VDOE 2024 English Standards of Learning Website you will find the VDOE
resources supporting the implementation of the new Standards.

Some of the resources that are currently available include, the Instructional Guides,
The Understanding the Standards, Progression Charts, and Grade Level Side by Sides.
Please continue to check the website as new resources become available.
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THANK YOU

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Thank you for watching the Grade 9 Instructional Guide webinar. The English team’s
contact information is included on this slide and we are here to support you and your
teams.
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REFERENCE WITHIN THIS DOCUMENT TO ANY
SPECIFIC COMMERCIAL OR NON-COMMERCIAL
PRODUCT, PROCESS, OR SERVICE BY TRADE NAME,
TRADEMARK, MANUFACTURER OR OTHERWISE DOES
NOT CONSTITUTE OR IMPLY AN ENDORSEMENT,
RECOMMENDATION, OR FAVORING BY THE VIRGINIA
DEPARTMENT OF EDUCATION.
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