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Goals

* By the end of this session, participants will be able to outline each
of the standards in the DSR strand and the grade-level expectations
utilized every time students engage in text.

* Additionally, participants will understand how to anchor all literacy
learning to the Developing Skilled Readers and Building Reading
Stamina strand.

* Understand the instructional shifts that occur when we teach the
DSR standards as the anchor to the grade level standards.



Try it Tomorrow

* The anchor indicates suggestions for
Instructional approaches you could
iImplement in your class tomorrow.

* What small moves can you make that
will have a big impact for your
students?




Understanding
the DSR Strand



2026 NAEP Framework and the 2024 English Standards of Learning

Summary of Analysis between %
2024 Virginia Standards of Learning /

and 2026 NAEP Framework E.BUCATION

Overall, there is a strong alignment between the Virginia Standards of Learning and the 2026 NAEP
Framework for Proficient and Advanced Levels. The areas outlined in the following pages are where
alignment may need to be stronger so stakeholders can consider how to approach them. The areas are

divided into ‘significant areas to consider’ and ‘minor areas to consider’ for each NAEP testing grade.




2026 NAEP Framework and the 2024 English

Standards of Learning

NAEP 2026 (Advanced)

When engaged in reading
literature texts:

Virginia (2024 SOL)

SWBAT use textual
evidence as support to
analyze how multiple
literary elements in a
text relate to each other
and to analyze points of
view of and between
character(s) and the
reader/audience.

Developing Skilled Readers and Building Reading Stamina

8.DSR The student will build knowledge and comprehension skills from reading a
range of challenging, content-rich texts. This includes fluently reading and gathering
evidence from grade-level complex texts, reading widely on topics to gain
worthwhile knowledge and vocabulary, and using reading strategies when
comprehension breaks down.

A. When responding to text through discussion and/or writing, draw several pieces of
evidence from grade-level complex texts to support claims, conclusions, and
inferences, including quoting or paraphrasing from texts accurately and tracing where
relevant evidence is located (Textual Evidence, K-12).

8.RL.1 Key Ideas and Plot Details

A. Analyze and explain the development of theme(s) over the course of texts and their
relationship to the characters, settings, plots, and overall messages.

B. Explain how different plot patterns (e.g., comedy, drama, tragedy) and subplots
create meaning and examine their influence on characters, theme, pacing, and point
of view.

C. Justify the decisions and actions of dynamic versus static characters using dialogue
or specific events from the text.




Foundations for Reading: The "How to Read"

Standards

Foundations for Reading (FFR)

\ 4

FFR.1 Print Concepts (K) FFR.2 Phonological and Phonemic FFR.3 Phonics and
The student will apply Awareness (K-2) Word Analysis (K-5)
knowledge of how print is The student will orally identify and produce The student will
organized and read. various phonemes (individual sounds) within apply phonetic
words to develop phonemic awareness in support principles to read
of decoding (reading) and encoding (spelling). and spell words.

Developing Skilled Readers and Building Reading Stamina (DSR) é

Reading Text Complexity, | | Textual Evidence, K-12 Deep Reading on Reading Strategies
Fluency, K-12 2-12 Topics to Build 3-12
Knowledge and
Vocabulary K-12




The DSR Strand

DSR.A
Reading Fluency

Read a variety of grade-level
complex text with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support
comprehension. Monitor
while readingto confirm or
self-correct word recognition
and understanding, as
necessary. (Reading
Fluency, K-12).

Developing Skilled Readers & Building Reading Stamina

DSR.B
Text Complexity

Proficiently read and
comprehend a variety of
literary and informational
texts that exhibit complexity
within the grade level

band. (Text Complexity, 2-
12).

DSR.C
Textual Evidence

When responding to text
through discussions and/or
writing, draw several pieces
of evidence from grade-level
complex texts to support
claims, conclusions, and
inferences, including quoting
or paraphrasing from texts
accurately and tracing where
relevant evidence is located.
(Textual Evidence, K-12).

DSR.D
Building Knowledge
& Vocabulary

Regularly engage in reading a
series of conceptually related
texts organized around topics
of study to build knowledge
and vocabulary (These texts
should be at a range of
complexity levels so students
canread the texts
independently, with peers, or
with modest support.). Use
this background knowledge
as context for new learning.
(Deep Reading on Topics to
Build Knowledge and
Vocabulary, K-12).

DSR.E
Reading Strategies

Use reading strategies as
needed to aid and monitor
comprehension when
encountering challenging
sections of text. These sense-
making strategies attend to
text structure, common
organizational structures,
summarizing, asking
questions of the text, and
others. (Reading Strategies,
3-12).

This strand serves as the bedrock for grade-level reading comprehension expectations and should be
applied when students are reading, writing, collaborating, and researching. 8




What Skills Now Live in the DSR Strand?

Grade 11 Example

Grade Eleven 2017 Standards of Learning

Grade Eleven 2024 Standards of Learning

11.4The studentwill read, comprehend, and analyze 11.DSR The student will build knowledge and comprehension skills from reading a range of challenging,
relationships among American literature, history, and content-rich texts. This includes fluently reading and gathering evidence from grade-level complex texts,
culture. reading widely on topics to gain purposeful knowledge and vocabulary, and using reading strategies when

¢ j) Generate and respond logically to literal, inferential,
evaluative, synthesizing, and critical thinking questons
about the text(s).

¢ k) Compare/contrast literary and informational
nonfiction
texts.

11.5The student will read, interpret, analyze, and
evaluate avariety of nonfiction texts including
employment documents and technical writing.

¢ e¢) Draw conclusions and make inferences on explicit
and implied information using textual support.

¢ i) Generate and respond logically to literal, inferential,
evaluative, synthesizing, and critical thinking questions
about the text(s).

comprehension breaks down.

A. Read avariety of grade-level complex text with accuracy, automaticity, appropriate rate, and
meaningful expression in successive readings to support comprehension. Monitor while reading to
confirm or self-correct word recognition and understanding, as necessary (Reading Fluency, K-12).

B. Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at
the mid-range of the grades 6-8 band. (See the Quantitative and Qualitative Analysis charts for
determining complexity in the Appendix.) (Text Complexity, 2-12).

C.When responding to text through discussion and/or writing, draw several pieces of evidence from
grade-level complex texts to support claims, conclusions, and inferences, including quoting or
paraphrasing from texts accurately and tracing where relevant evidence is located (Textual Evidence, K-
12).

D. Regularly engage in reading a series of conceptually related texts organized around topics of study to
build knowledge and vocabulary (These texts should be at a range of complexity levels so students can
read the texts independently, with peers, or with modest support.). Use this background knowledge as
context for new learning (Deep Reading on Topics to Build Knowledge and Vocabulary, K-12).

E. Use reading strategies as needed to aid and monitor comprehension when encountering challenging
sections of text. These sense-making strategies attend to text structure, common organizational
structures, summarizing, asking questions of the text, and others (Reading Strategies, 3-12).

*Note: These standards will be applied when students are reading, writing, collaborating, and researching
as described in the remaining standards.




Every Day, Every Lesson, Every Text, Every Content

* Students engage in the DSR standards every time they
engage with a text.

* This strand acknowledges the complex nature of
comprehension and provides all educators with a deeper
understanding of supporting students in building
comprehension, becoming skilled readers, and
developing reading stamina.

10



How Do We Use the
DSR Strand in Every
Day, Every Lesson,
Every Text?



We Read Many Types

of Texts

* Poetry

* Literary Nonfiction

* Technicaltexts

* Informational

* Infographics

* Art/Photographs

* Digital media

* Historical & scientific texts

* Plays/Drama




We Read Texts for Many Reasons and Purposes

* To familiarize ourselves with the language and content of an author
* To understand context and behaviors

* To think critically about topics and ideas

* To learn new words

* To learn and understand the world in which we live

* To discover ways and methods of conveying ideas

* To make connections
- Between and among ideas
- Between others' perspectives

13



How Do We Teach
Students to Be
Skilled Readers of
Texts?



The DSR Toolbox

Read and re-read texts for automaticity
and accuracy.

Ask and answer questions about what is read.

Think and respond critically about what
is read.

Make inferences and draw conclusions
about whatis read.

Compare and contrast how authors write about
a topic.

Read several texts on a topic to
build vocabulary and knowledge.




Reading Fluency

* 11.DSR.A Read a variety of grade-level complex texts with
accuracy, automaticity, appropriate rate, and meaningful expression
In successive readings to support comprehension. Monitor while
reading to confirm or self-correct word recognition and
understanding, as necessary (Reading Fluency, K-12).

* Allows readers the opportunity to:
- become comfortable with the vocabulary and language
within the text.
- recognize where dialogue is used (if dialects apply)
- Gain aninitial understanding of the plot, structure,
and/or purpose of the text.

16



Text Complexity

* 11.DSR.B Proficiently read and comprehend a variety of literary and informational
texts that exhibit complexity at the lower range of the grades 11-12 band to generate
and respond logically to literal, inferential, evaluative, synthesizing, and critical
thinking questions (See the Quantitative and Qualitative Analysis charts for
determining complexity in the Appendix.) (Text Complexity, 2-12).

* Allows students to access content that requires them to:
- Make inferences
- Draw conclusions
- Synthesize what they have read
- Summarize whole texts and sections of texts
- Evaluate and think critically about what they have read

These skills provide the foundation for students to be able to analyze, critique, and
decipher the information. .



Textual Evidence

* 11.DSR.C When responding to text through discussions and/or writing, draw
several pieces of evidence from grade-level complex texts to support claims,
conclusions, and inferences, including quoting or paraphrasing from texts
accurately and tracing where relevant evidence is located (Textual Evidence,

K-12).

* Allows students to demonstrate their thinking by:
- Making connections between what they infer and what the text says.

- Preparing them to use the information they have gathered and formulate
their own opinions, analysis, evaluations, and critiques of what they have

read.

18



Deep Reading on Topics To Build Background

Knowledge and Vocabulary

* 11.DSR.D Regularly engage in reading a series of conceptually related
texts organized around topics of study to build knowledge and vocabulary
(These texts should be at a range of complexity levels so students can read the
texts independently, with peers, or with modest support.). Use this
background knowledge as context for new learning (Deep Reading on Topics
to Build Knowledge and Vocabulary, K-12).

* Allows students to:
- Read varying viewpoints on a topic, concept, or theme
- Utilize key vocabulary in different texts and understand shades of

meaning of words
- Connectinformation from multiple texts to build new knowledge

19



Reading Strategies

* 11.DSR.E Use reading strategies as needed to aid and monitor
comprehension when encountering challenging sections of text.
These sense-making strategies attend to text structure, common
organizational structures, summarizing, asking questions of the
text, and others (Reading Strategies, 3-12).

* Allows for students to:
- Monitor their comprehension

- Tackle new and complex texts
o Access background knowledge and vocabulary

- Apply different strategies to analyze various textual elements

20



How Do We Prepare to
Teach Students to Use
The DSR Standards to
Reach Grade Level
Expectations?



Quantitative & Qualitative Analysis

for Determining Text Complexity-Secondary

Grade Levels

K and Grade 1

Grades 2-3

Grades 4-5

Grades 6-8

Grades 9-10

Grades 11-12

Quantitative Analysis Chart for Determining

Degrees of
Reading Power

Flesch-Kincaid

There are no text complexity demands for these grades.

The Lexile
Framework

Qualitative Measures for Literary Texts

2.75-5.14

42 -54

1.98 - 5.34

497-7.03
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h
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|

4.51-17.73

740 - 1010

7.00-9.98

6.51 -10.34

925 -1185

9.67-12.01

1050 -1335

11.20-14.10

10.34-14.2

1185—1385

FEATURE E dingly Complex Very Compl Moderately Complex
Organization: May includs Organization: hMay bave two or
rEzaul ta such elements as poin subplots, time shifts and mare mare storylines and occasiozally chronslogical, or sasy to predict
of view, time shifts, multiple complex characters e difficult to predict Use of Craphics: [fused, either
TEXT charactars, storylines and detail Use of Graphics: If nzed, Use of Graphics: Ifusad, 2 illustrations directly support and
STRUCTURE U= of Graphics: [fused, illustrations or graphics support or  range of fllostrations or sraphics assist in iterpreting the text or
ilstrations or zraphics are extend the meaning of tha text suppart selectad parts of the text are not necassary to uaderstand
essential for understanding the e meaning of the text
meaning of the text
‘Conventionality: Dense and Conventionalify: Fairly ‘Conventionality: Largely Conventionality: Explicit, litaral,
complex; contains abstract, fronic,  complex; contains some sbetract, explicit and easy to vard, easy to
endor fizurative languaze iranic, and'or figurative language with some occazions for more Vocabulary: Contemporary,
LANGUAGE  Vocsbulary: Complex, generally  Vocabulary: Fairly complex complen meaning £emiliar, conversaticnal language
FEATURES  unfamiliar, archaic, subject- languaga that is sometimes Vocabulary: Mosthy Sentence Structare: Mainty
specific, or overly acadarmic unfamiliar, archaic, subject- contamporary, familiar, simple sentences
langzuage; may allow for multiple specific, ar overly academic conversational; rarely
interpretations based on the Sentence Struciure: Many unfamiliar or overly
contert of the text Sentence complex sentences with several academic
Structure: hMainly camplex subordinate phrases or clauses Sentence Structure: Primarily
sentences with several and transition words simple and compound sentences,
subordinzte clauses or phrases; with soma complex
sentences often contzin multiple comstrucsions
concenpts
Meaning: Multiple competing Meaning: Multiple levels of Meaning: Multiple levels of Meaning: One level of meaning;
MEANING levels of meaning that are meaning that may he difficult to meaning clearly distingnished fheme is obvious and revesled
difficalt to identify, saparate, and identify or separate; theme is from each other; theme is clear early in the text.
imterpret; theme is complex and revealad through several implicit bt may be ravealed through
revealed through many implicit detzils over the entirety of the some implicit datails
datails over the entirety of the text
tant
Reader Connections: Explores Reader Connections: Explaras Reader Conmections: Explores Reader Connections: Explores 3
cormplex, sophisticated, or themes of varying levels of several themes; experiences singzle theme; experiancas
KNOWLEDGE ahstract themes; experiencas complexity or absmaction; porrayed aTe CONUMON 10 Many poroayed are evary day and
DEMANDS portrayed are distinctly different experiences poriraved are readers Common to most readars
from the common reader 10 most readers Text and World Connections: Text and World Connections:
Text and World Connections: Text and World Connections: Few references or allusions to Mo references or allusions to other
Mlamy refarences or allusions to Soma refarences or allusions to other texts or cultural elements tercts or cultursl elements
othar texts or culnural elemeants othar texts or cultaral elamants
Q ve M es for Informational Texts
FEATURE E dingly C Vi ery C 1 Moderately C Slightly C 1
Orzanization: C. Organizati Organization: C
among an extensive range of ideas,  emonzan gspmedxu;e of amaong some ideas or events are among ideas, processes, or evens
processes, or events are deep and ideas, processss, or events ars implicit or subtle; organization is ars explicit and clear; orzanization
mmuiltifacstad; organization iz often implicit or indirect; evident and generally saquential of taxt is chronological, saquential,
itricata or disciplina-spacific argamizstion may contaimn or chronological or ezsy to pradict
Text Features: If used, are mltiple patinways or exhibit Text Features: [f used, axhance Text Features: [f used, help the
TEXT exsamtial in understanding content sarne discipline-specific tragts the reader’s undarstanding of reader navigate and understand
STRUCTURE  Use of Graphics: I[fused are Text Features: If used, directly content the conten: but are not essential
intricate, extensive, snd integral enhance the reader’s Use of Graphics: If used, are Tse of Graphics: If used, are
1o the meaning of the texs; may understanding of content mostly supplementsl to simple and unnecessary to
provide informarion not Use of Graphics: Ifused, support  understanding the text umdersianding the vaxr, bt they
otnerwise conveyed in the tax or arz imegral 1o imderstnding may suppart and assist readers in
the text i the text
Conventionality: Lanzuaze is Conventi L is i Language is Conventionalify: Lanzuaze is
denss and complex; contains fairly complex; contains some Iargvel\' excplicit and sasy to explicit, literal, straizhtforward,
considersble sbstract, ironic, absiract, ironic, and/or figurative understand, with some occasions and easy to understand
and'or figurative languaze lanzuzge for more v v: Words are
LANGUAGE  Vocabulary: Words are complex Vocabulary: Wards are firly Vocabulary: Words are mostly contemparary, familiar, and
and generally imfamiliar, archaic, complex and sometimes comtemparary, i comversasiomal
CLARITY subject- specific, or averly ‘unfamiliar, archaic, subject- conversational; rarely averly Sentence Structure: Uses mainly
scademic; may be misleading due specific, or overly academic academic simple sentences
to mualtipls interpreations based Sentence Structure: Uses many Sentence Structure: Uses
on comtexnt complex senrences, with several primarily simple and compound
Sentence Structure: Usss mainly  subordinate phrases or clanses sentances, with same complex
complex sentences, with saveral and transition words constructions
subcrdinzts clanses or phrases
and transition words; sentences
often contsin rultiple concepts
Subject Matter Knowledge: Subject Matter Knowledge: Subject Matter Knowledge: Subject Matter Knowledze:
Raliss on emensive levals of Relies on moderate levels of Relies on common pracrical Felies on every day, practical
discipline-specific or theoretical discipline-zpecific or thearstical imowledge and some discipline- kmowledze; inchudes simple,
ENOWLEDGE  imowledse; inchides a range of Imowledge; includes a mix of specific content knowledze; concrete ideas
DEMANDS challanging sbewract concapts racogmizable ideas and includes 2 min of simple end mere  Text and World Connections:
Text and World Connections: challenzing abstract concepts complicared, sbswract ideas Includes no refarances or
Inchdes many referances ar Text and World Connections: Text and World Connectionszz  allusions to other texts, or
alluzions to other texts or ousside Includes some raferences or Inchudes few raferences or outside ideas, theories, et
ideas, theoriss, etc. allusions to other wexts or allnzions to other taxts or outside
outside ideas, thearies, atc ideas, theories, atc
Furpose: Complex or Furpose: Implicit or indirect but Purpose: Implied but easy w Purpose: Explicitly siated, clear,
o licated and intricate, fairly easy to infer; more identify basad on contest or concrate, and narrowly focused
PURPOSE omep! - v easy =

difficult to determine; includes
‘many theoretical or gbswact
elements

theoratical or abstract than.
concrets

saurce




Consider the Quantitative Measures
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What Does Teacher Preparation Look Like for

Determining Text Complexity?

Fahrenheit 451

GO'™ ANNIVERSARY EDITION

7

FAHRENHEIT

Quantitative Measure
e 890L
e (Grade 4-5 Lexile band

Qualitative Measure
* Language Features
* Meaning
* Knowledge Demands

No one measure is sufficient to
determine complexity, and the novel on
this screenis a very clear case in point.



Using Text Sets to Meet
Grade-level Standards

Target Text
(e.g., Speech)

|
[ [ [ |
Historical Informational
Novel Poem
document text

All Connected by Theme/Topic




Text Sets to Meet Various Complexities

Qualitative Measures

* Think of text complexity as a quadrant N

* Atextwithin the set may be lowerthan the grade- Text analysis or grade-
band range, but its qualitative measures— level demands
structure, language features, meaning, and Q;Z';ts':ﬁ:';’e
knowledge demands—may still place this text in
the "Very Complex" or "Exceedingly Complex"
category.

* Higher qualitative measures may be needed for
analyzing complex themes or grade-level
demands, while higher quantitative measures
may be needed when focusing on building
vocabulary and reading stamina.

Vocabulary and Stamina

b
»

A

26



Using Texts to Build Knowledge & Vocabulary

N

Texts to Support the Theme of Study Texts to Support Building Vocabulary

Appropriate

Grade Level
Text
Complexity

Texts to Support Building Background Knowledge

27



Knowledge Building

Once students have a general
familiarity with a topic, they can
read more difficult text about it
Independently.



Explicit Vocabulary Instruction

* Use grade level, complex text to systematically build vocabulary and word
knowledge( RV.1).

- Model analyzing the roots/affixes of unfamiliar vocabulary.

o Allow students to apply this knowledge to make connections in various units
throughout the year.

- Explicitly teach new academic vocabulary that pertains to the
technical terms students will engage with in Grade 11 texts (e.g., content-
specific words and phrases, technical terminology) and ideas of historical,
scientific, technical, and employment texts to clarify concepts (11.RI.2B).
- Facilitate discussions and opportunities for students to discuss
new vocabulary and use words in writing.
- Call attention to the context and nuances around words.
- Acknowledge similar denotations but different connotations.

29



Definition

Context

To adjust or standardize (a
measuring instrument) by
determining the deviation from a

standard and making corrections.

More generally, to correlate or
verify.

Calibrate

"The scientist had to calibrate the
instruments before conducting the
experiment.”

"The speakers tried to calibrate
their tone to match the audience’s
mood."”

Synonyms

Related Words

e (Calibration

e (Calibrated
e (Calibrator

Adjust
Standardize
Regulate
Fine-tune
Align

Verify
Correct

Turn and Talk

e Talk with your partner about a situation
where someone would need to calibrate
their expectations.

* How might a musician calibrate their
instrument?




DSR is In the Process

Strategically select literary/informational texts for thematic unit.

2. Choose focus standards and look for authentic opportunities to make cross-
content connections.

3. Build or activate background knowledge or understanding of key vocabulary.

Engage in texts.
a. May have tore-read the texts or read with various purposes.
b. Annotate or use areading strategy to analyze or gather evidence.
c. Confirm orrevise inferences or conclusions using textual evidence.

5. Respond to texts.
a. Tlext-based questions

b. Writing in response to reading é

31



Progression of Skills-Reading Literary Text

skl | 8 |9 10|11 12 [N

Justify the decisions and actions of dynamic versus
static characters using dialogue or specific events from A G G
the text.

Differentiate between character types in literary texts
(e.g., dynamic/round character, static/flat character, and

A
stereotype) and theirimpact on the theme. G
Describe the different characterroles in literary texts
(e.g., foil, tragic, hero) and theirimpact on the theme. A

Analyze how characters are revealed through particular
lines of dialogue or events.

Analyze how complex characters-those with multiple or
conflicting motivations-develop over the course of texts,
interact with other characters, and advance the plot.

G

G

include appropriately
complex plotand
character development.
Read orre-read to
become familiar with the
author's style and
structure.

v’ Teach explicit vocabulary-

academic and
background knowledge.
Monitor comprehension
by asking questions,
summarizing, writing
about whatis read,
referring to the text to
support thinking.



Reading Literary Text Example

11.RL.3B

Relate themes, patterns of events, or character types from myths,
traditional stories, or religious works to contemporary stories, poems, or
drama.

Strategically select complex texts that showcase various text

features and structures that supporta common
theme (DSR.B).

Activate background knowledge around theme. Connect to
previously read texts that highlighted character types and
stories (DSR.D).

Read texts that include various characteristics, specific to that
style or genre to become familiar with the language and
structure (DSR.A) (DSR.E).

Use textual evidence to compare multiple texts (traditional
stories to more contemporary works). (DSR.C).

33



Progression of Skills-Informational Text
s 8|9 101 12

Analyze how an author’s word choice, organizational pattern,

v' Select multiple texts

thatinclude

language structure, viewpoints, and qualifications impact G G _
meaning and credibility of a text. appropriately complex word

choice, language structure,
Analyze an author’s word choice and use of rhetorical = | e and organizational patterns.
devices to persuade or convince an audience. Read orre-read to become
Analyze key terms (e.g., words and phrases, technical familiar with the author's

; : : : . : style and structure.
terminology) and ideas of historical, scientific, and technical .
: : : : Teach explicit vocabulary-

texts to clarify the relationships and understandings among G G .

academic and background
key concepts.

knowledge.

Monitor comprehension by
Analyze and interpret the key terms (e.g., content-specific asking questions,
words and phrases, technical terminology) and ideas of A G summarizing, writing about
historical, scientific, technical, and employment texts to what is read, referring to the
clarify concepts. text to support thinking.
Analyze the cumulative impact of specific word choices on
meaning, author’s attitude toward the subject, and mood. A



Reading Informational Text Example

11.RI. 2C

Recognize and analyze the author’s purpose and impact of ambiguity,
contradiction, paradox, oxymoron, irony, sarcasm, overstatement, and
understatement in informational texts.

Strategically select complex texts that showcase authors who

use literary devices strategically to make a point (DSR.B).

Activate background knowledge around the topics of
study. Provide explicit examples of literary devices that have
been discussed in previous texts read (DSR.D).

Read aloud texts that include various characteristics, specific
to that style or genre to become familiar with the language and
structure (DSR.A) (DSR.E).

Practice using literary devices in writing using a mentor text to
support students while going through the writing process

(DSR.C).
35



Progression of Skills —Writing

Write to describe personal qualifications for potential occupational or
educational opportunities, producing clear and coherent writing in

which the development, organization, and style match the intended

audience and purpose of the workplace and/or post-secondary A G
education and language in informal and formal contexts in extended

pieces of text(s).

Write technical pieces that describe personal qualifications for
potential occupational or educational opportunities. A

Select a model of the
style of writing.

Select multiple texts to
build background
knowledge and
vocabulary.

Gather and organize
evidence from a text to
use in writing.

Read and re-read
sections of a text to allow
for deeper understanding
and discussion, priorto
writing.



DSR is in the Process-Writing Example

11.W.1D Choose appropriate modes and blend multiple forms of writing by routinely engaging
in the production of shorter and longer pieces that adapt writing content, technique, and voice
for arange of audiences, purposes, and tasks (e.g., summaries, reflections, descriptions,
critiques, letters, poetry, narratives, etc.).

Build or activate background knowledge related to the topic students will be writing

about by reviewing author's purpose and modes for writing (11.DSR.B) (11.DSR.D).

Select model texts of the writing genre (e.g., critiques, speeches, letters, poems,
literary nonfiction) that connects to the thematic topic/concept students have been
reading about and discussing to read and re-read (8.DSR.A).

Re-read sections of texts from the text sets to analyze the author's craft and
style (11.DSR.E).

Research authors and their styles and allow for discussion about the authors' crafts
and style, noting the specific characteristics of the type of writing (11.DSR.C).
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Remember: DSR Anchors All Standards

Reading Informational
Texts:

11.RI.1C Evaluate the
relevance and quality of an
author’s premises, claims,
counterclaims, and
evidence by corroborating
or challenging them with
other information.

Writing:

11.W.1Bii Write analyses
that: interpret and
investigate evidence from
various sources and texts
to draw reasonable
conclusions that support
the writer's position or
assertion.

Research:

11.R.1B Gather and organize
information from various
sources.

Language Usage:
11.LU.TA Use verbal
phrases to achieve
sentence conciseness
and variety in speaking
and writing.

Developing Skilled Readers & Building Reading

Stamina:

11.DSR. C. When responding to text through
discussions and/or writing, draw several pieces of
evidence from grade-level complex texts to support
claims, conclusions, and inferences, including
quoting or paraphrasing from texts accurately and
tracing where relevant evidence is located (Textual

Evidence, K-12).

Reading and

Vocabulary:

11.RV.1A Develop and
accurately use general
academic and content-
specific vocabulary through
reading, discussing, and
writing about grade-level
texts and topics.

Communications:
11.C.3C Monitor,
organize, analyze, and
synthesize multiple
streams of simultaneous
information to create a
summary or formulate a
position.

S0




How do we know
students are applying
DSR standards to reach
the more complex skill
for the grade level?



Text Based Questioning

* Text Based Questioning Is: * Text Based Questioning Is Not:
- Open Ended. - Students writing about an opinion
- Requires students to think deeply not supported by the text.
about a topic. - Students making a claim that
- Requires students to refer to the cannot be supported with textual
text when discussing and/or evidence.
writing about a topic. - Students discussing and/or

writing about the overall thematic
topic without referencing a
specific text.
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Writing in Response to Reading

Writing Is
thinking.




Writing in Response to Reading

* Argumentative pieces in response to texts.

* Reflective writing analysis of multiple texts.

* Character critique.

* Writing alternative endings to stories and justifying

the impact on the plot.
* Use rhetorical strategies to write a speech. ¢

42



Putting It All Together (K-12)

12.RI1.3B Analyze how the author organizes an analysis or series of ideas or events, including the order in which
the points are made, how they are introduced and developed, and the connections that are drawn between
them.

10.RI.3B Analyze multiple texts addressing the same topic to
determine how authors reach similar or different conclusions.

* Ask questions while reading to
7.RI.3BCompare and contrast how two or more authors writing monitor comprehension.

represent.

* Discuss, write, and research topics
and use texts to support thinking.
Read and re-read texts.

.éjo about the same topic shape their presentations or viewpoints of key « Make inferences about whatis read.
% information by emphasizing different facts, opinions, and reasoning. « Draw conclusions using text

C .

5 | 5-RI.3BAnalyze multiple accounts of the same event or topic, noting ewdence‘. _

rel | important similarities and differences in the point of view they %] ° Summarize pieces of text to check for
L a understanding.

C

i

n

3.RI.3B Compare and contrast the most important points and key
details presented in two texts on the same topic. .

1.RI.3A Identify basic similarities in and differences between two * Read multiple texts on a topic to build
texts on the same topic. knowledge and vocabulary.
K.RI.3A With prompting and support, identify basic similarities in and * Decode and Encode words.

* Readfrom lefttoright.

differences between two texts on the same topic. 43




Impact: Every Day, Every Lesson, Every Text, Every

Content

* Participants will ensure students are engaging in the DSR
standards every time they engage with a text.

* Participants will utilize DSR Standards as the anchor to the
skills that students use every time they read, write,
communicate and research.

* Participants will apply the DSR standards to address the
complex nature of comprehension to support students in
building comprehension, becoming skilled readers, and
developing reading stamina.
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Let the
text lead
the way.



Additional
Resources



Standards of Learning: Additional Resources

Understanding the Overview of Instructional
Standards Revisions Guides

Kindergarten

Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 9
Grade 10
Grade 11
Grade 12

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDE

Word | PDE

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF
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2024 Standards of Learning Practice ltems

* SOL Practice Items (All Subjects) | Virginia Department of Education

Support student instruction and thinking around the*new* item types that will appear on the Spring
2025 English Assessment.

Grade 3

Grade 4

Grade 5

Grade 6

Grade 7

Grade 8

End-of-Course

f Mathematics

Grade 3 Reading (2024)

& Reading

Virginia Practice Items
Select the appropriate tab to access practice resources.

(& Writing A Science

@ History and Social Science

Reading - 2024 Standards of Learning

Non-Audio ¥

Audio

>

€ VAAP
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https://www.doe.virginia.gov/teaching-learning-assessment/student-assessment/sol-practice-items-all-subjects

Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
JillLNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Stamper | N
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Stamper@doe.virginia.gov

Cassada _ _
Coordinator of Secondary English & Literacy Emily McMillen
.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen oe.virginia.gov

English Program
VDOE.Enslish@d o
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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