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Presenter
Presentation Notes
Welcome to the VDOE webinar around the Developing Skilled Readers and Building Reading Stamina strand from the 2024 English Standards of Learning for Grades 2 and 3. We are happy that you were able to join us and are excited to share more about these critical standards and give grade level examples for this specific strand. 


* By the end of this session, participants will be able to outline each
of the standards in the DSR strand and the grade-level expectations
utilized every time students engage in text.

* Additionally, participants will understand how to anchor all literacy
learning to the Developing Skilled Readers and Building Reading
Stamina strand.

* Participants will walk away with a deep understanding of how to
ensure DSR standards are incorporated into every lesson, every day
with grade-band specific strategies.


Presenter
Presentation Notes
The goals for this session are for participants to be able to outline the Grade 2 and Grade 3 Developing Skilled Readers and Building Reading Stamina strand. Participants will be able to understand how to anchor all literacy learning in the five standards of the DSR strand and examine real life approaches and a deeper understanding of how to ensure DSR comes to life in the classroom in every lesson, every day.


Foundations for Reading: The "How to Read”

Standards

Foundations for Reading (FFR)

4

FFR.1 Print Concepts (K) FFR.2 Phonological and Phonemic FFR.3 Phonics and
The student will apply Awareness (K-2) Word Analysis (K-5)
knowledge of how print is The student will orally identify and produce The student will
organized and read. various phonemes (individual sounds) within apply phonetic
words to develop phonemic awareness in support principles to read
of decoding (reading) and encoding (spelling). and spell words.

Developing Skilled Readers and Building Reading Stamina (DSR) é

Reading Text Complexity, | | Textual Evidence, K-12 Deep Reading on Reading Strategies
Fluency, K-12 2-12 Topics to Build 3-12
Knowledge and
Vocabulary K-12



Presenter
Presentation Notes
New to the 2024 English Standards of Learning are the Foundations for Reading and the Developing Skilled Readers and Building Reading Stamina strands. Foundations for Reading standards can be found in Kindergarten through Grade 5. These standards focus on fostering students' understanding and working knowledge of foundational reading skills – print concepts, phonemic and phonological awareness, and phonics and word analysis. The foundational skills addressed in these standards are necessary and important in developing proficiency in reading. 

The DSR strand emphasizes the skills and strategies students use every time they engage with text through reading, writing, collaborating and researching as described in the remaining standards. In Grades 2-12 these standards are met through content-rich texts that are read by students. Students are expected to fluently read a variety of grade-level, complex texts by demonstrating accuracy, automaticity, appropriate rate, and meaningful expression. Students are expected to purposefully gather textual evidence based on their readings of a variety of texts and genres to support claims, conclusions, and inferences during discussions and/or in writing. Texts should be intentionally selected to provide opportunities for students to read widely about a topic to gain knowledge and expand their vocabulary.


Try It Tomorrow

* Consider trying one of the
suggestions tomorrow in your
classroom.

* What small moves can you
make that will have a big impact
for your students?



Presenter
Presentation Notes
Throughout our time together today, we’ll be diving into the research that supports all prongs of the DSR standards as we all work to build increasingly skilled readers. Whenever you see an anchor icon on a slide, we will be sharing instructional approaches and/or strategies that you can use in your classroom – tomorrow! 


Every Day, Every Lesson, Every Text

* Students engage in the DSR standards every time they
engage with a text.

* This strand acknowledges the complex nature of
comprehension and provides all educators with a deeper
understanding of supporting students in building
comprehension, becoming skilled readers, and
developing reading stamina.


Presenter
Presentation Notes
Students should engage in the DSR standards every time they engage with a text. These standards will be applied when students are reading, writing, collaborating, and researching as described in the remaining standards.  

The DSR standards do not just pertain to the literacy block – students are engaged in these standards in every content area, every time a student is reading. 


What is Reading Comprehension

* The RAND Model (2002)

- Defines comprehension as
“the process of simultaneously
extracting and constructing
meaning through interaction and
involvement with written language.”

e Comprehension entails
three primary elements:

Subject Matter | | Word Reading Ability Purpose - The reader who is doing
Complexity Language Ability the comprehending .
Coherence Background Knowledge - The text that is being
Text Structure comprehended.

- The activity in which
comprehension is a part.
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Presentation Notes
Let's take some time and think about what we mean when we talk about reading comprehension. Reading comprehension is multidimensional and is dependent on many different factors. Some factors are text dependent such as the subject matter and the coherence of the writing. There are also factors that the reader brings such as their word reading ability and background knowledge around the topic of the text and lastly the activity or the purpose of reading. Are we reading a book for enjoyment or to gain new information on a topic? All of these factors contribute to a reader's level of comprehension. A great definition is from the researcher Perfetti who said, "Reading is thinking guided by print." This quote shows how reading is an active process that is dependent on both the reader and the text. The DSR strands acknowledge this complexity and supports educators purposefully preparing to support students' building comprehension of any text. 


2026 NAEP Reading Framework (1 of 5)

Summary of Analysis between
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2024 Virginia Standards of Learning
and 2026 NAEP Framework

Overall, there is a strong alignment between the Virginia Standards of Learning and the 2026 NAEP
Framework for Proficient and Advanced Levels. The areas outlined in the following pages are where
alignment may need to be stronger so stakeholders can consider how to approach them. The areas are

divided into ‘significant areas to consider’ and ‘minor areas to consider’ for each NAEP testing grade.


Presenter
Presentation Notes
As part of the comprehensive review of the Standards of Learning to increase rigor and expectations for students, VDOE had an external party review the new English Standards of Learning (SOL) in comparison to the Reading Framework for the 2026 National Assessment of Educational Progress (nagb.gov) NAEP is a national assessment that sets the benchmark for what students should know and the progress of the nation’s students. The crosswalk and analysis found overall strong alignment between Virginia’s new English SOL and the NAEP Reading Framework. More information can be found in the Summary of Analysis between Virginia Standards of Learning document.


What Skills Now Live in the DSR Strand?

Grade 2

Grade Two 2017 Standards of Learning

Grade Two 2024 Standards of Learning

2.8 The student will read and demonstrate comprehension of nonfiction texts.

* b) Make and confirm predictions.

* d)Set purpose for reading.

* f)Identify the mainidea.

* g) Draw conclusions based on the text.

* h)Read and reread familiar texts with fluency, a
expression.

2.DSR The student will build knowledge and comprehension skills from reading and listening to
a range of challenging, content-rich texts. This includes fluently reading and gathering evidence
from grade-level complex texts and reading widely (through read alouds) on topics to gain
purposeful knowledge and vocabulary.

A. Read a variety of grade-level text with accuracy, automaticity, appropriate rate, and meaningful
expressionin successive readings to support comprehension. Monitor while reading to confirm
or self-correct word recognition and understanding as necessary (Reading Fluency, K-12).

B. Proficiently read and comprehend texts from a variety of literary forms that exhibit complexity at
\Ahe lower range of the grades 2-3 band (See the Quantitative and Qualitative Analysis charts for
determining complexity in the Appendix.) (Text Complexity, 2-12).

C. Whenrespondingto text through discussion and/or writing, draw several pieces of evidence
from read-alouds and grade-level texts to support claims, conclusions, and inferences,
including quoting or paraphrasing from texts accurately and tracing where relevant evidence is
located (Textual Evidence, K-12).

D. Regularly engage in listening to a series of conceptually related texts organized around topics of
study to build knowledge and vocabulary. Use this background knowledge as context for new
learning (Deep Reading on Topics to Build Knowledge and Vocabulary, K-12).

E. (Reading Strategies, 3-12): Introduced in Grade Three.

*Note: These standards will be applied when students are reading, writing, collaborating, and

researching as described in the remaining standards.

10



Presenter
Presentation Notes
The following comparison graphics of the 2017 English standards to the current, 2024 English standards comes from the Overview of Revisions, which is found on the Virginia Department of Education website. For example, the 2017 English standards – 2.8  have been moved into the DSR standards in the 2024 English Standards of Learning. In Grade 2, DSR.C and DSR.D are met through content-rich texts that the students are reading . As shown in DSR.A, Grade 2 and 3 students read grade level texts with accuracy, at an appropriate rate and with meaningful expression.

The DSR strand is compiled of many of the standards that were in the 2017 Reading strand.  The DSR strand contains the skills and strategies that students read any text.  These are not specifically English content.  Students apply the skills in the DSR strand when they are reading a text in history, or art.  The DSR strand represents the skills that research has shown supports reading comprehension.  They are not skills that students master, but rather are skills that students continue to build and apply throughout their lives.  These are the standards that anchor our instruction and allow students to demonstrate the level of their understanding in the other strands. 




The DSR Toolbox

Read and re-read texts for
automaticity and accuracy.

Ask and answer questions about
what is read.

Think and respond critically about
what is read.

Make inferences and draw
conclusions about what is read.
Compare and contrast how
authors write about a topic.
Read several texts on a topic to
build vocabulary and knowledge.


Presenter
Presentation Notes
These skills and strategies in the DSR strand are what students are engaged in daily, every time they read a text. These are the standards that support students' building comprehension of a text.  

Teachers can support students meeting these standards by providing opportunities for students to read and reread texts to build fluency, asking text depending questions, making inferences and drawing conclusions to understand the author’s message. The DSR strand provides the daily, instructional “tools” that teachers use to support students reading grade level text and meeting grade level expectations. 


Reading Literary Texts & Reading Informational

Texts

e 2.RL.1C- Describe character's e 3.RL.2A- Discuss how an author

attributes (e.g., traits, uses characters and setting to
motivations, or feelings) and advance the plot.
how they respond to major » 3.RI1.2C- Identify the author's

events and challenges. purpose for writing, including

* 2.R1.3B- Compare and contrast what the author wants to
the most important points answer, explain, or describe.
presented by two texts on the
same topic.
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Presentation Notes
Although our focus today is around the DSR strand. It is important to note that the goal of the skills and strategies that are included in the DSR strand, are to allow students to meet the rigor in the Reading Literary and Informational Text standards. 

In Grade 2 when we are looking at the Reading Literary Text standards, students will need to use text evidence when determining and describing character's attributes and how characters respond to the events in the plot. Students will have to use information from the text, as support to justify their thinking. 
 
When looking at the Reading Informational Text standards in Grade 2, students will need to listening and read to a variety of texts around topic to build background knowledge and vocabulary so they can compare and contrast the information they learn from multiple texts. 

In Grade 3, the Reading Literary Text standards require students to make inferences and synthesize information in order to discuss how authors use story elements to advance the plot. In order to meet the rigor of this standard, students will need to use text evidence to justify their thinking. 

In Grade 3 Informational Text standards students need to identify the author's purpose for writing. To meet the rigor of this standard, students will need to use text evidence when responding through writing or in class discussions to justify their understanding of author's purpose. 

The DSR standards are the tools students use to meet the rigor of the Reading Literary and Reading Informational Texts standards. The DSR standards support students building comprehension of a text while the Reading Literary and Reading Information Texts standards, are the grade level expectations for analysis of texts. 




The DSR Strand

DSR.A
Reading Fluency

Read a variety of grade-level
complex text with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support
comprehension. Monitor
while reading to confirm or
self-correct word recognition
and understanding, as
necessary. (Reading
Fluency, K-12).

Developing Skilled Readers & Building Reading Stamina

DSR.B
Text Complexity

Proficiently read and
comprehend a variety of
literary and informational
texts that exhibit complexity
within the grade level

band. (Text Complexity, 2-
12).

DSR.C
Textual Evidence

When responding to text
through discussions and/or
writing, draw several pieces
of evidence from grade-level
complex texts to support
claims, conclusions, and
inferences, including quoting
or paraphrasing from texts
accurately and tracing where
relevant evidence is located.
(Textual Evidence, K-12).

DSR.D
Building Knowledge
& Vocabulary

Regularly engage in reading a
series of conceptually related
texts organized around topics
of study to build knowledge
and vocabulary (These texts
should be at a range of
complexity levels so students
can read the texts
independently, with peers, or
with modest support.). Use
this background knowledge
as context for new learning.
(Deep Reading on Topics to
Build Knowledge and
Vocabulary, K-12).

DSR.E
Reading Strategies

Use reading strategies as
needed to aid and monitor
comprehension when
encountering challenging
sections of text. These sense-
making strategies attend to
text structure, common
organizational structures,
summarizing, asking
questions of the text, and
others. (Reading Strategies,
3-12).

This strand serves as the anchor for grade-level reading comprehension expectations and should be
applied when students are reading, writing, collaborating, and researching. 14
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Presentation Notes
The strand of Developing Skilled Readers and Building Reading Stamina was added to emphasize the skills and strategies students use every time they engage with text through reading, writing, collaborating, and researching as described in the remaining standards.  These are the skills and strategies that support students gaining and constructing meaning of any text they read and address many of the factors that impact comprehension such as background knowledge, word reading abilities, and text complexity. 

For the remainder of our time together today, we're doing to dive more deeply into all five of these anchor standards – and then we'll leave you today with a vision for preparing for instruction and using the DSR strands in every lesson, everyday alongside division-adopted HQIM. 
Please keep in mind, none of these standards will be taught in isolation or uniquely in a lesson. Keep this in mind as you're planning for instruction with your students. 

As you can see on the screen, the five DSR anchor standards focuses on: 
Developing and building knowledge, comprehension, and vocabulary skills by regularly reading literary and informational texts, including those that have similar topics. Students achieve this by reading a range of challenging and complex texts (DSR.D).
Supporting reading comprehension, students should build fluency to read words accurately, quickly, and with appropriate expression (DSR.A, DSR.B).
Using reading strategies to support their comprehension when they encounter a challenging section or passage (DSR.E).
Using what students read as evidence to support their claims in their discussions and writings, including quotations or paraphrasing when relevant (DSR.B, DSR.C). 
Supporting opportunities for cross-curricular content and disciplinary integration as well as utilizing skills in practice (DSR.D).



DSR.A-Reading
Fluency



=
DSR.A

Read a variety of grade-level complex texts with
accuracy, automaticity, appropriate rate, and
meaningful expression in successive readings to
support comprehension. Monitor while reading
to confirm or self-correct word recognition and

understanding, as necessary (Reading Fluency,
K-12).
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Presentation Notes
DSR.A focuses on reading fluency. This standard highlights that students in Grades 2 and 3 are reading grade-level complex text fluently. 

So what does it mean to read fluently, or be a fluent reader? 





DSR.A Connected to Grade Level Standards

Foundations for Reading (FFR)

mm 2.FFR.3E Read grade-level high frequency words, including decodable
and irregular words, with automaticity and accuracy.

Language Usage (LU)

2.LU.2A |Identify statements, questions, and commands and use
correct ending punctuation.

Communication (C)

Reading Fluency

2.C.2Ai Speak audibly with appropriate pacing, prosody, and voice
level.

17


Presenter
Presentation Notes
In this Grade 2 example, it shows how DSR connects to other strands within the grade level and anchors all of the Grade 2 strands. As you can see, Reading Fluency connects to Foundations for Reading, Language Usage and Communication standards.


What Does it Mean to Read Fluently?

Fluency is the ability to
read a text:

1. Reasonably accurate.

2. At an appropriate rate.

3. With suitable
expression that leads
to deep
comprehension.

Fluency is NOT students
speed reading a text.

18
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Presentation Notes
Fluency is the ability to read a text reasonably accurate, at an appropriate rate with suitable expression that leads to accurate and deep comprehension and motivation. Fluency is critical to comprehension. When students read a text with appropriate fluency, they are able to focus on the meaning of the text rather than decoding.

Development of reading comprehension is supported through reading fluency. Fluent readers understand texts because they do not have to focus on individual words.



What Does Teacher Preparation and Teaching of

Reading Fluently Look Like?

* Pre-read grade-level, complex text provided by division-adopted
HQIM.

* Model expression focusing on pitch, tone, volume, and phrasing
through above-grade level read-alouds.

* Prepare authentic opportunities for students to read
and reread grade level texts.

* Continue to include opportunities for student oral reading at
an appropriate rate (choral reading, echo reading, partner reading)
to ensure that that reading sounds like speech.

* Model monitoring and self-correction.



Presenter
Presentation Notes
Here is something that you can do in your classroom to plan and model DSR.A tomorrow.

Reading fluently may look like: Students engaged in reading grade level text or teachers strategically planning for students to spend the majority of the instructional block reading text. This means teachers will create opportunities for students to echo read, choral read … repeated readings, partner reading, calling out strategic excerpts, noting author's craft and style and modeling expression for punctuation, dialogue, or stylistic choices based on specific grade level standards. 

Additionally, teachers should model self-correction strategies (e.g., rereading, sense making, going back in the text to confirm ideas).

Students in Grades 2 and 3 are still solidify their word recognition and decoding skills.  Students in these grade levels especially benefit from fluency instruction. It is critical that students have lots of opportunities to apply their knowledge of phonics in order to build automaticity.  One way to do this is to provide students lots of time reading and re-reading grade level texts to support orthographically mapping words.  




Text Types é
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DUCATION


Presenter
Presentation Notes
It is important for teachers to think about the type of texts students are using in Grades 2 and 3.  Each text type has a specific place and purpose. 


Read Aloud Texts

* Texts that are above a student’s grade level.

* Used to stretch students' listening comprehension.

* Support students' growth in complex sentence structure and
vocabulary. Hell

KELLER

Elreak Dowrt
the Walls!
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Presentation Notes
Read alouds are one type of text that is mentioned in the DSR strand. Read alouds are texts that are above a students’ grade level and read aloud by the teacher. When reading aloud, the teacher takes on the heavy lifting of decoding. The read aloud texts provide students with exposure to concepts, vocabulary and sentence structure that will stretch their listening comprehension and provide students with a foundation for future success. 

During read alouds, teachers can model for students how to respond to text during reading and after reading. Students learn how to use the text to support their thoughts and ideas in both discussions and/or writing. Reading multiple texts centered around a topic, or a text set, allows students to build knowledge and vocabulary. Text sets also allow students multiple opportunities to hear related words and build a knowledge network. This is essential for students’ long term comprehension success. Text sets should include a mixture of genres.


Decodable Texts

* Texts written to contain specific letter-sound correspondences.

* Students read and reread, on their own, decodable texts.

* Provide students multiple opportunities to practice and gain
automaticity and fluency.

* Encourage students to use their knowledge of grapheme-phoneme
correspondences to accurately decode words rather than guessing

and relying on picture support.



Presenter
Presentation Notes
Decodables are texts that are written to contain specific letter-sound correspondences allowing for multiple opportunities for students to practice and gain automaticity and fluency. Decodable texts also encourage children to use their knowledge of grapheme-phoneme correspondences to accurately decode words rather than guessing and relying on picture support.

Decodables are not in the Grade 2 or Grade 3 standards; however, students are still solidifying their word recognition skills and decodable texts provide an opportunity for students to apply their phonics knowledge to connected text. 


Grade Level Texts

* Texts that contain fewer selected phoneme-grapheme
correspondences than decodable texts.

* Increases students' exposure to high level vocabulary, language and
content.

* Teachers can provide scaffolds as needed to support all students
reading grade level texts.

- Because of

& \Winn-DiX
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Presenter
Presentation Notes
Grade level texts are less controlled texts with fewer selected phoneme-grapheme correspondences than decodable texts. As students in the primary grades develop their knowledge of letter-sound correspondences, they begin to read less controlled texts. Students in Grade 2 and 3 should be reading complex grade level text with fluency and accuracy. 



Levels of Support for Students Reading Grade

Level Text

A Independent
A Reading
Partner
A Reading
Choral
A Reading
Echo
Reading
Read Aloud



Presenter
Presentation Notes
There are levels of support that teachers can provide students when reading text. The most supportive would be for the teacher to read the text to the student and the least supportive would be students reading the text independently. 

The texts that students read should be appropriate for sustained reading of about 20 minutes, rather than a series of short reading passages. The texts should be challenging enough for students to stretch their decoding and comprehension skills. It is critical that students are reading grade level texts but teachers will need to consider the type of support students may need based on the demands of the text and the knowledge teachers have about their students. 


Repeated Readings

Independent
Reading

Partner
Reading

Echo
Reading

Choral
Reading

1

Read Aloud
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Presentation Notes
A powerful instructional move to support reading fluency is students engaging in repeated readings of a text. Teachers can think about the level of support that may be needed for a certain text for a first read and a second read. 

In this example the teacher may decide that students would benefit from using echo reading for the first read but for the second read, students would take on more of the ownership by using partner reading. It is important that teachers consider the complexity of the text and the knowledge of their students when determining what support may be needed. If you provide too much support, you are robbing the students of an opportunity to do the work themselves. Do not read a text to students that they could read themselves. The students should be doing the majority of the work in each lesson.  


DSR.B- Text
Complexity



=
DSR.B

Proficiently read and comprehend a variety
of literary and informational texts that
exhibit complexity at the higher range of the
grades 2-3 bands (See Quantitative and
Qualitative Analysis charts for determining
complexity in the Appendix) (Text
Complexity, 2-12).


Presenter
Presentation Notes
DSR.B focuses on text complexity. This standard ensures that students are once again READING grade level text To meet the grade level expectations for this standard teachers will utilize text provided in division-adopted HQIM and/or both the quantitative and qualitative text complexity rubrics. 

The standards’ model of text complexity consists of two equally important parts: (1) quantitative measures of text complexity and (2) qualitative measures of text complexity.
Both measures are needed for an appropriate placement of a text.


Let's dive in a little deeper 


DSR.B Connected to Grade Level Standards

Reading Literary Texts (RL)

3.RL.2A Discuss how an author uses characters and
settings to advance the plot.

Reading Informational Text (RI)

3.RI.2A Describe major structural differences between
the organizational patterns of different informational
texts (e.g., cause/effect, comparison/contrast,
problem/solution, description, sequence, and
chronological order) and how they support a reader’s
understanding of the text.
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Presentation Notes
Appropriately complex text is important in the grade 2 and 3 classrooms in order to meet the grade level standards. On the screen you will see a sample Grade 3 example – however there are MANY ways to use DSR.B to anchor RL and RI. Without appropriately complex texts, students are unable to discuss how the author uses characters and settings to advance the plot in a literary text or describe the major structural differences and how the text structure supports the reader’s understanding of an informational text. 


Quantitative & Qualitative Analysis

for Determining Text Complexity

Grade Levels

K and Grade 1

Grades 2-3

Grades 6-8

Grades 9-10

Grades 11-

Quantitative Analys

Chart for Determining
Degrees of
Reading Power

Flesch-Kincaid

There are no text complexity demands for these grades.

Text Complexit

The Lexile
Framework

1.98-5.34

4.9/ — /U3

ou

421 —- /.73

/40 —1010

7.00-9.98

67

6.51 - 10.34

925-1185

9.67-12.01

1050 — 1335

11.20-14.10

67

74

1034 -14.2

11851385
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FEATURE Exceedingly Complex Very C 1 Moderately Complex Slightly C 1
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STRUCTURE U= ‘of Graphics: Tfused, illustrations or graphics support o range of illustrations or maphics assist in interpreting the text or
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‘Conventionality: Dense and Conventionality: Fairly Conventionality Largely Conventionalify- Explicit, Iftaral,
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intarpratations based on the Sentence Structare: Many amilizr or overly
context of the text Sentence complex sentences with several academic
Structare: Mizinly complex subordinate phrases or clauses Sentence Structure: Primarily
sentences with several and transition words simple and compound sentences,
subordinate clauses or phrases; with some complex
sentences often contin multiple constructions
concepts
ing: Multiple Multiple levels of Meaning: Multiple levels of Meaning: One level of mezning;
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to multiple interpretations based Sentence Structare: Usss many Sentence Structure: Uses
on context complex sentences, with several primarily simple and compound
Sentence Structure: Uses mainly  subordinate phrases or clauses sentences, with some complex
complex sentences, with saveral and transition words constructions
subardinzte clauses or phrases
and transition words; sentences
often contsin multiple concepts
Subject Matter Knowledge: Subject Matter Knowledge: Subject Matter Knowledge: Subject Matter Knowledge:
Relies on extensive levels of Relies on moderate levels of Relies on common practical Relies an every day, practical
discipline-specific or theoretical discipline-specific or thearatical mownledge and some discipline- kmowledge; includes simple,
ENOWLEDGE  imowledze; includes a rangs of Imowledge; includes a mix of specific content knowledze; concrete ideas
DEMANDS challenging abewact concepts recognizable ideas and includes 2 mix of simple nd more  Text and World Connections:
Text and World Connections: chaall abstract conceps complicared, abswact ideas Includes no refarences or
Includes many referances or Text and World Connections: Text and World Connections:=  alluzions to other texts, or
alluzions to other texts or outside Includes some raferences or Inchides few references ar outside ideas, theories, st
idaas, theorias, etc. allusions to other texts or allusions to other texts or outside
outzside ideas, theories, atc. ideas, theories, atc_
Purpose: Complex or Purpose: Implicit or indirsct but Purpose: Implied bt sasy 10
PURPOSE complicated and intricate, fairly easy to infer; more identify basad an context or concrete, and namowly focussd

difficult to determine; inchudes
‘many theoresicsl or abstract
slements

theoratical or sbstract than
concrete

source
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Presentation Notes
Therefore, It is critical that educations think about the complexity of text.
​
In the appendix of the 2024 English Standards of Learning there is guidance around determine the complexity of a text.  There are two main measures that are used, Quantitative, which are things like Lexile level that are determined based on the number of syllables in a sentence. ​
​
There are also Qualitative measures that take into account things like the coherence of a text, text structure, and knowledge demands. 
Your division-adopted HQIM have also taken these two measures into account when selecting text. 



Quantitative Measures
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Presentation Notes
Think about the texts presented. What would be your best guess of the Lexile level is each of these texts? Which of these texts would quantitatively be most appropriate to teach in your classroom? Remember our Grade 2-3 band spans 420-820 Lexile... 

(levels will come in separately)
Angelina's Pet - 550
Night - 570
Adventures of Captain Underpants - 720 
Diary of a Wimpy Kid- 920 
To Kill of Mockingbird - 790 

Were you surprised? Four of these texts MAY be quantitatively appropriate in a Grade 2-3 classroom for our students to read.... that doesn't mean the quantitative themes necessarily are. Your division-adopted HQIM will support you in choosing grade 2-3 complex texts.  This is why it's so important to look at both quantitative and qualitative measures 
�The Lexile level of many books are sometimes readily available online. Please collaborative with division literacy leaders to decide on the best quantitative measures for your division to procure. 







Grade Level Text to Meet Grade Level Standards

K: With prompting
and support,
demonstrate
knowledge of story
structure by orally
identifying
characters, setting,
and important

events, and details.

First: Identify the
elements of a
familiar story,
including the
characters, setting,
and important
events (e.g., conflict
and resolution).

Second: Compare
and contrast
characters,
settings, and plots
in two versions of
the same story from
different cultures
(e.g., Cinderella
stories).

Third: Discuss
how an author
uses
characters and
settings to
advance the
plot.

Fourth: Determine
how an author
uses language
(dialogue, sensory
language, and
dialect),
characters, and
settings to advance
the plot.
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Presentation Notes
It is important to note that in order to meet the level of analysis in the 2024 Reading Literary and Reading Informational Text Standards, the texts that students are reading need to meet the grade level complexity.  

When we're looking at the Grade 3 standard of "Discuss how an author uses characters and setting to advance the plot." The text that students are reading, has to provide an opportunity for students to do that- if you're reading "Biscuit" and the plots not advancing due to the use of characters and setting, then the text isn't meeting the demands necessary for students to achieve grade level expectations. 


What Does Teacher Preparation Look Like for

Determining Text Complexity?

Number the Stars

<l Mﬁl VERSARY BRI TSRS
5 T

Quantitative Measure
e 670L
e Grade 2-3 Lexile band

Qualitative Measure
* Language Features
* Meaning
* Knowledge Demands

No one measure is sufficient to
determine complexity, and the novel on
this screen is a very clear case in point.


Presenter
Presentation Notes
Similar example here - While quantitative measures are often sufficient to measure a text’s complexity and appropriateness for the grade, it’s not always a perfect indicator. Number the Stars has a Lexile of 670 which is in the Grade 2/3 grade bands. However, when you take into account the knowledge demands, subject matter, and language features of the text, it becomes more complex.  The qualitative features of this text, increase the complexity. 

Another important note is for teachers to consider that when a text is qualitatively appropriate for a grade level, we may have to supplement with companion texts that support the quantitative rigor needed at that grade level. This is why text sets are important when thinking about ranges of complexity during a unit or series of lesson plans. Sometimes texts cannot stand alone as the main text to meet the level of rigor expected for text complexity. 

So, when faced with a text that may not be qualitatively complex, ask yourself if the text structures, language features, the meaning, or the knowledge demands make the text more complex and worthwhile than a simple quantitative analysis might suggest. 




Text Sets to Support Grade Level Complex Text

Plastic Bottles)

Lisat Bullard
martiated by WS Thomas

33


Presenter
Presentation Notes
Text sets built around thematic topics are available in your HQIM. Additionally, students are using the DSR strand anytime a student reads, writes, or communicates. DSR is done throughout the content areas, anytime a student reads. 

On the screen you will see a sample text set, from the Grade 3 Instructional Guide, that's built around 
Grade 3 Science Content: Interactions in Ecosystems (Sample text set from Grade 3 instructional guide) 
One Plastic Bag: Isatou Ceesay and the Recycling Women of the Gambia by Miranda Paul (570L) 
Powering Up to Fight Pollution by Lisa Bullard (520L)
From Plastic Bottles to Clothes by Carmel Reilly (530L) 

To meet DSRB and the grade level expectations of Grade 2 and 3 standards it is important that students are READING the texts. .  




DSR.C- Textual
Evidence


Presenter
Presentation Notes
Now that we've selected appropriately complex text for our Grade 2 and 3 students, DSR C will elaborate on student responses. 


=
DSR.C

When responding to texts through
discussions and/or writing, draw several
pieces of evidence from read alouds and
grade-level complex texts to support claims,
conclusions, and inferences, including
quoting or paraphrasing from texts
accurately and tracing where relevant

evidence is located (Textual Evidence, K-
12).


Presenter
Presentation Notes
Every time a student reads and engages in texts, they will respond, both orally and/or in writing to support claims, making thinking/comprehension visible, and use text-based evidence to support student making inferences, drawing conclusions, and making connections.


2026 NAEP Reading Framework (4 of 5)

NAEP 2026 (Proficient)

When engaged in reading

literature texts:

Virginia (2024 SOL)

SWBAT use textual
evidence as support to
describe in depth
character, setting, and
plot and to explain how a
theme or central
message is conveyed
through details in a text.

4.DSR The student will build knowledge and comprehension skills from reading a
range of challenging, content-rich texts. This includes fluently reading and gathering
evidence from grade-level complex texts, reading widely on topics to gain
worthwhile knowledge and vocabulary, and using reading strategies when
comprehension breaks down.

C. When responding to texts through discussions and/or writing, draw several pieces
of evidence from read alouds and grade-level complex texts to support claims,
conclusions, and inferences, including quoting or paraphrasing from texts accurately
and tracing where relevant evidence is located (Textual Evidence, K-12).
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Presentation Notes
The 2026 NAEP Reading Framework requires Grade 4 students to use textual evidence to support understanding and reflect proficiency. Grade 2 and Grade 3 students are also using text evidence, orally and in writing, (DSR.C) to set themselves up for increased reading skills and stamina and also for success on their Grade 4 NAEP assessment. 


DSR.C Connected to Grade Level Standards
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Writing (W)

2.W.1D Write in response to text(s) read or heard to share thinking with a couple supporting details
from a text.

Language Usage (LU)

2.LU.1A Produce and expand complete sentences, both simple and compound.

Foundations for Writing (FFW)

2.FFW.2C Use phoneme/grapheme (sound/symbol) corresponds to encode (spell) grade-level high-
frequency words with automaticity and accuracy.

Foundations for Reading (FFR)
2.FFR.2C Demonstrate the ability to segment words with four and five phonemes, including words with
consonant diagraphs (e.g., th, sh, ch) and consonant blends (e.g., fr, st, bl).
Communication (C)

2.C.2C Retell information in an organized manner, focused on key topic or experience.



Presenter
Presentation Notes
A Grade 2 example, there are many samples of how DSR connects to other strands within the grade level, and anchors all the strands. 

Students are writing in response to the texts read or heard with a COUPLE of supporting details from the text, students are using complete sentences in their writing and discussion, students are retell information (verbally) in an organized manner and are constantly pulling upon their foundational reading and writing skills as they integrate and use textual evidence, constantly. 


Text Based Questioning (1 of 2)

* Text Based Questioning Is: * Text Based Questioning Is Not:
- Literal and Inferential questions. - Students writing about an opinion
- Requires students to think deeply not supported by the text.
about a topic. - Students making a claim that
- Requires students to refer to the cannot be supported with textual
text when discussing and/or evidence.
writing about a topic. - Students discussing and/or

writing about the overall thematic
topic without referencing a
specific text.
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The types of questions we ask our students prompt them to use textual evidence. Students can be taught through modeling how to respond to text during and after reading. Students need to learn how to use the text to support their thoughts and ideas. By having students return to the text to affirm or confirm their own thinking, they are able to demonstrate their understanding.

Ensuring that students are using evidence from the text when answering questions, support students' understanding that reading comprehension is their own understanding in addition to the information that the text provides. Again, it puts the text at the center of the lesson. 


Text Based Questioning (2 of 2)

Not Text-Dependent or Specific Text-Dependent Text-Specific

In Judy Moody Saves the World, why
do you think Judy doesn't want

How does the character make you How are the character’s . .
. : Jessica Finch to see her note? Use
feel? Why? experiences different? .
evidence from the text to support
your answetr.
How would you feel if you could How do the characters try to solve ;Zvégrotisaﬁiifs:l;a?:t z?l/;]r;g
make a difference in the world? their problem? g g

story?

How does the setting of Judy's
school and home impact her efforts
to save the word? How does the
author use the setting to develop the
mood of the story?

How does the setting affect the

What is a setting in a story? i
g Y events in the plot?
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Presentation Notes
Ensuring that students are using evidence from the text when answering questions, support students' understanding that reading comprehension is their own understanding in addition to the information that the text provides. Again, it puts the text at the center of the lesson. ​

On the screen is a sample of text specific questions from a text that’s in approved core curriculum that may be asked as students are reading the whole book, Judy Moody Saves the World. Ponder the difference between asking students "How does this character make you feel? Why?"… and "In Judy Moody Saves the World, why do you think Judy doesn’t want Jessica Finch to see her note? Use evidence from the text to support your answer." 


Writing in Response to Reading (1 of 2)

First Read- Write o summary for this section

wo Molisol _cfenshav. lockson amd b fodly
Did: }.::u Ksall waﬂ};__:f:ﬂ_,riﬁﬂ_miﬂ,}i:._ -
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Presentation Notes
As Grade 2 and 3 teachers, we'll leverage writing about the text, daily, to deepen and extend students’ reading comprehension.  

Writing is thinking. In order to write about a topic or text well, you have to have a deep understanding of that topic or text.  By having students write about what they read, we are supporting them in thinking about what they read which in turns supports their comprehension. 



Writing in Response to Reading (2 of 2)

* Summaries of a section of text while referring to time,

seguence, and o
e Constructed res

etails of the text. (3.Rl.1B)

oonse to an inferential question

where students need to refer to the text to support
thinking. (2.RI.1A, NAEP 2026 Reading Framework)

* Character critigue that describes a character’s
attributes, traits, and motivations. (2.RL.1C)
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Presentation Notes
There are a variety of ways that students can respond to text through writing. Here is something that you can do in your classrooms starting tomorrow! 
 
These are some sample suggestions. 

This is a great opportunities to integrate the Reading Informational Text and Reading Literary Text standards. In Grade 3 students move from retelling the key details of an informational text to summarizing informational texts. Writing summaries of both informational and literary texts should be a focus for students in third grade when they move from retelling texts to summarizing.  

Teachers should use the Reading Literary Text standards and the Reading Informational Text standards when crafting constructed response questions to ensure that they are meeting the rigor or analysis for their grade level. When students are writing in response to text, it is essential that they use text evidence to support their answer and justify their thinking.  


What Does Teacher Preparation and Teaching of

Textual Evidence Look Like?

* Plan for students utilizing textual evidence in both their oral
discussion and written responses.

* Model thinking and process of referring to the text to support
claims and responses.

* Model writing in front of students with an emphasis on supporting
written responses with evidence from the text.

* Foster an environment in which students feel comfortable sharing
perspectives and engaging in meaningful discussions.
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Presentation Notes
It is important to note, that all tasks requiring students to pull text evidence begin and end with the text. When teachers prepare questions that require textual analysis, they are pushing students back into the text to support thinking and understanding. Students will need to support their claims during classroom discussions with details/evidence from what they have just read. When writing in response to texts, students should be required to support their claims or ideas with evidence they read. 

Here is something that you can do in your classrooms starting tomorrow! 

Ensure questions require students to refer back to the text. Another critical piece of planning is knowing where in the text to direct students when they have misconceptions. 

Remember when we started talking about DSR.C, Communication was a strand that logically connected to students utilizing text evidence. 


DSR.D- Building
Knowledge and
Vocabulary



=
DSR.D

Regularly engage in reading a series of
conceptually related texts organized around
topics of study to build knowledge and
vocabulary. Use this background
knowledge as context for new learning
(Deep Reading on Topics to Build
Knowledge and Vocabulary K-12).


Presenter
Presentation Notes
Texts should be organized around topics to build students' background knowledge, understanding of a topic, and vocabulary. DSR.D is also focused on building background knowledge to prepare for and use as context for new learning. 


DSR.D Connected to Grade Level Standards

Reading & Vocabulary (RV)

3.RV.1A Develop general academic language and content specific vocabulary by listening to, reading,
and discussing a variety of texts relevant to a grade three topic or subject area.

Reading Literary Texts (RL) & Reading Informational Texts (RI)
Integration of Concepts

3.RL.3C Compare and contrast the themes, settings, and plots of stories written by the same author
about the same or similar characters.

3.R1.3B Compare and contrast the most important points and key details presented in two texts on the
same topic.
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Presenter
Presentation Notes
In this Grade 3 example, it shows how DSR connects to other strands within the grade level and anchors all of the Grade 3 strands. As you can see, Building Knowledge and Vocabulary connects with the strands Reading and Vocabulary, Reading Literary Texts and Reading Informational Texts.



2026 NAEP Reading Framework (5 of 5)

NAEP 2026 (Proficient)

When engaged in reading

social studies texts:

Virginia (2024 SOL)

SWBAT adopt the
persona of a historical
figure when applying
information learned to a

new context.

4.DSR The student will build knowledge and comprehension skills from reading a
range of challenging, content-rich texts. This includes fluently reading and gathering
evidence from grade-level complex texts, reading widely on topics to gain

worthwhile knowledge and vocabulary, and using reading strategies when
comprehension breaks down.

D. Regularly engage in reading a series of conceptually related texts organized around
topics of study to build knowledge and vocabulary (These texts should be at a range of
complexity levels so students can read the texts independently, with peers, or with

modest support.). Use this background knowledge as context for new learning (Deep
Reading on Topics to Build Knowledge and Vocabulary K-12).
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Presentation Notes
The 2026 NAEP Reading Framework requires Grade 4 students to build knowledge and understanding over texts of a variety of genres. Grade 2 and 3 students are also reading paired texts and building knowledge through thematic topics to set themselves up for increased reading skills and stamina. This helps to build a foundation for success on their Grade 4 NAEP assessment. 


=
Knowledge Building

Reading Ability


Presenter
Presentation Notes
In this graphic representation of Donalyn Miller’s Reading Triangle, it shows how a student's reading ability is just one side of the triangle. For students to comprehend or understand the text at a deeper level they need to have knowledge of that topic and some interest or reason in using mental energy to ready that text. 

Knowledge about a topic is like Velcro for new learning. When students know about the topic or theme about a text, they can understand the text at a deeper level. It is important to note that all students have background knowledge. It is critical that teachers think about the knowledge needed to understand the text.�


Text Sets to Build Knowledge & Vocabulary
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Presentation Notes
Text sets should be included in literacy instruction. Reading multiple texts centered around a thematic topic, or a text set, allows students to build knowledge and vocabulary. Text sets also allow student multiple opportunities to hear related words and build a knowledge network. This is essential for students’ long term comprehension success. Text sets should include a mixture of genres that are interconnected by theme, topic, or subject matter that explore various aspects of the same concept/topic. 

In the example above, this text set, from the Grade 3 Instructional Guide, focuses on the theme of Economics.
Alexander, Who Used to Be Rich Last Sunday by Judith Viorst (570L) 
Do I Need It? Or Do I Want It? Making Budget Choices by Jennifer Larson (510L) 
Let’s Chat About Economics!: Basic Principles Through Everyday Scenarios by Michelle A. Balconi 
Those Shoes by Maribeth Boelts (550L) 

Bring attention to the variety of genres within a text set. The goal is for students to apply knowledge acquired through reading to demonstrate comprehension, make connections, and show a deeper understanding of new topic and ideas introduced in class. 







Students Read a Variety of Genres & Many Types

of Text

* Literary * Informational Texts
- Fantasy could contain:
- Humor - Directions

Textbooks
Magazine Articles
News Articles
Recipes

Fable/fairy tale
Realistic fiction
Historical fiction
Biography
Autobiography
Folklore/tall tales

And many more genres and text types!

49


Presenter
Presentation Notes
As students are building knowledge, it is imperative that they read a variety of genres and many different types of text. On this slide you’ll see a sample, non-comprehensive genre list that Grade 2 and Grade 3 students should be reading. Students should continue to read many more genres and text types as they build understanding about the nuances between them all. A variety of genres are noted in the Understanding the Standards for each grade level. 


Vocabulary Instruction

* Vocabulary is the single most important indicator of later reading
success, once children have learned decoding.

* Students build depth and breadth of vocabulary through
Incidental exposure and explicit instruction.
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Presentation Notes
Words represent ideas. The richer a student's vocabulary, the richer their reading comprehension will be. When considering vocabulary knowledge, it is important to think about the breadth- how many words does a student know, and the depth- how well do they know those words? 

Students build vocabulary both from explicit instruction from their teacher as well as implicit instruction (reading many texts, etc.) There is no way that teachers can explicitly teach every word that students will need to learn. This is another reason it is so important to read high-quality, above grade level texts to students everyday. The language that is used in quality children's book is much more complex and sophisticated than the language we use in everyday communication.  

However, it is important that teachers provide explicit vocabulary instruction as well.  Teachers can support students' comprehension of a text by providing brief, explicit instruction on vocabulary words that are critical to the comprehension of a text. 


Definition Context

* Dinosaurs lived in ancient times.

» Mygrandma has an ancient book
that’s been in my family for a long
time.

* The ancient tree in the park has
been there for hundreds of years.

An adjective that describes
something being very old or from a
long time ago.

Synonyms Yes, No, Why? Turn and Talk
1. The Pyramids of Giza? Turn t . dtalk about
. . . . ~ urn 1o your partner ana talk abou
old, historic, antique, 2. Atoy you played with last weeks something that is ancient and how you
] 3. Your birthday cake? know it is ancient.
vintage 4. Fossils found in the ground? ___isancient because



Presenter
Presentation Notes
Here is something that you could take back to your classroom and use with students tomorrow – This is an example of a slide to support explicit vocabulary instruction. This was adapted from the work of Sharron Vaugh from the University of Texas. You can see how a visual is given, along with a student friendly definition and how student engagement is supported by having students engage with the explicitly taught word in multiple ways.

Explicitly teach new words using vocabulary protocol that provides opportunities for students to engage with the word meaning (RV.1).
Provide students with student friendly definition. 
Provide examples and non-examples in context. 
Provide related words. 
Provide opportunities for students to use words in speaking and writing. 



What Does Teacher Preparation and Modeling of Building

Background Knowledge and Vocabulary Look Like?

* Use text sets around topics to provide students multiple
opportunities to hear related words and build a knowledge network.

* Pre-read grade-level, complex text.

* Determine vocabulary words to be pre-taught to students from the
text to be read.

* Provide students with background knowledge needed to understand
topic or concepts of text to be read.
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Presentation Notes
Here is something that you can do in your classrooms starting tomorrow! 

Teachers will pre-read selected grade-level text and use the Reading and Vocabulary strand for your grade level to select high utility vocabulary that's essential to comprehending grade-level text and meeting the expectations outlined by the grade level standards. And ensure you are providing background knowledge students will need to understand topics of the text to be read.



DSR.E- Reading
Strategies



=
DSR.E

*Use reading strategies as needed to
monitor comprehension when
encountering challenging sections of text.
These sense-making strategies attend to
common organizational text structures,
summarizing, asking questions of the text,
and others (Reading Strategies, 3-12).


Presenter
Presentation Notes
The DSR.E standard is designed to help students tackle challenging text or sections of text using sense-making strategies—these may include calling attention to text structure and organizational structure, summarizing texts, asking text-related questions, and other reading strategies. 


DSR.E Connected to Grade Level Standards

Reading Informational Texts (RI)

Reading Literary Texts (RL)
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Presenter
Presentation Notes
Even though DSR E does not start until Grade 3, teachers in Grade 2 can still support students being strategic.  

We shared earlier the different text types students need exposure to and how Grade 2 and Grade 3 teachers can model their strategic thinking when reading aloud to students.  We also shared, how Grade 2 and Grade 3 students need to apply reading strategies Again, meet the rigor of the Reading Informational Texts and Reading Literary Texts standards. Again our DSR standards are the anchor of our literacy instruction.  

Students will need to apply different reading strategies to support their analysis of the text which is outlined in the RI and RL grade level standards. 


Let the
text lead
the way.


Presenter
Presentation Notes
Not sure which strategies to use or which standards to focus on? Let the text lead the way. 

When we are reading a book, we don’t pick up a book and think today I am going to make an inference. The work that you do as a reader is dependent on the demands of the text. Comprehension instruction is interdependent with the text that students are reading. If we think back to the definition of comprehension from Perfetti- “thinking guided by print” it makes sense that we put the text at the center of instruction. Instead of having the reading strategies be the focus of the lesson, we need to keep the text the center, and use reading strategies to deepen our understanding of the text. The goal is not to have the students' ask and answer questions, the goal is for students to gain a deeper understanding of the characters, and they may apply different strategies to do that analysis. 

Comprehension strategies allow students to take action and clarify their thinking when comprehension breaks down.  

It is important to remember that comprehension strategies such as making inferences and drawing conclusions used to be in the Reading strand of the 2017 Standards.  The reason they were moved to the DSR strand for the 2024 Standards is because they cannot be mastered. As adult we continue to grow as strategic readers.  As educators we are never done supporting our students with comprehension.  



Comprehension Cycle

Predicting

Monitoring Monitoring

Re-
predicting

Duffy, 2014
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Presentation Notes
Comprehension is an ongoing cycle of the reading making predictions, monitoring understanding and then re-predicting based on the new information that is gained from the text. 

Students need support in monitoring their understanding of a text and then knowing how to metacognition or when the notice their comprehension breaks down.  

Again, going back to our definition of reading comprehension being an active process, it is key that students are engaged while they are reading.  Teachers can support student's metacognition or thinking about your comprehension while reading.  A key piece is for students to monitor their thinking and understand when something does make sense.  We've all had the experience of reading something and getting to the end and not knowing what we just read.  We have to support students in building their metacognition, so they recognize when this happens to them and what actions to take to fix up their understanding.  This is when we need to support students applying different reading strategies based on the text to fix up their thinking.  The DSR is the toolbox that students will use to support them.  


Sense-Making Strategies Instruction

* Before reading:
- Activate prior knowledge.

* During reading:
- Pause periodically to ask yourself questions, visualize scenes, and
summarize key points.
- Highlight Organizational Text Structures
- Annotating

* After reading:
- Reflect on the text, connect it to your prior knowledge, and discuss main
ideas with others.

- Summarizing é
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Here is something that you can do in your classrooms starting tomorrow! 

Teachers should support students' building meaning from a text before, during, and after reading a text. Strategy instruction shouldn't happen away from the text, rather students need to see how teachers apply strategies while they are reading and then have opportunities to use strategies themselves to build meaning of text. The texts that students are reading need to be the focus of the lesson and unit, not the strategy.  

Students need experience utilizing different strategies at different times with different texts to become skilled readers.  As we've discussed reading comprehension is multidimensional, and a student's level of comprehension is affected by factors such as text complexity and student background knowledge and experience. 


What Does Teacher Preparation and Teaching of Reading

Strategies Look Like?

"Provide students with brief explicit instruction about using reading
strategies and modeling by showing students how to use them.

"Choose texts that include some challenging sections or passages
where students may encounter difficulty and scaffold the
reading experience by working through the text together, accessing
background knowledge, and highlighting vocabulary and concepts.
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Here is something that you can do in your classrooms starting tomorrow! 

Model strategies by reading and thinking aloud. Teachers should provide opportunities for students to practice using reading strategies independently. 

Teachers have moved away from units that teach strategies, instead we’re using strategies to understand/comprehend the text read. 



Anchoring the
DSR Strand:
Every Day, Every
Lesson, Every
Text


Presenter
Presentation Notes
While we just went through the DSR standards individually, these should not be taught in isolation or uniquely, instead they’re integrated every day, every lesson, every text to anchor the remaining Grade 2 and Grade 3 standards to meet grade level expectations. 


Preparing for Instruction with DSR

Build
Knowledge Text Model/use
and dependent comprehension
Vocabulary questioning strategies

DSR.C DSR.E

Division- Demands of
adopted HQIM the Text

DSR.A, DSR.B DSR.B, DSR.E Understanding

DSR.D



Presenter
Presentation Notes
Remember – the DSR standards provide the "how" to get to the grade level standards, the "what" - as educators are preparing for literacy instruction to meet the expectations of grade level standards, educators will ensure that all components of strong literacy instruction are incorporated into preparation. 
Educators will start with a grade-level complex texts, provided by division-adopted HQIM, think through the demands of the text (e.g., what vocabulary needs are necessary, background knowledge) and then plan for those opportunities, identify times to model/teach reading strategies to deepen students understanding of the text and ensure that text dependent questions are chosen from the HQIM and/or crafted in a way to meet grade level expectations. 


DSR is in the Process

Utilize division-adopted HQIM text.

2. ldentify authentic opportunities to incorporate the 2024 English Standards of
Learning.

3. Build or activate background knowledge or understanding of key vocabulary.

Engage in texts.
a. May have to re-read the texts or read with various purposes.
b. Annotate or use a reading strategy to analyze or gather evidence
c. Confirm or revise inferences or conclusions using textual evidence.

5. Respond to texts.
a. Text-based questions
b. Writing in response to reading
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Presentation Notes
As you're thinking about how to incorporate the DSR anchor strands into your classrooms tomorrow, in every lesson, every day... begin to think through how the DSR strands anchor the planning process. 

As educators are preparing to ensure  students are meeting grade level expectations and ensure the DSR standards as the "how" students are meeting grade level expectations, Grade 2 and Grade 3 teachers will:​
Utilize division-adopted HQIM text.​
Identify authentic opportunities to incorporate the 2024 English Standards of Learning.  ​
Build or activate background knowledge or understanding of key vocabulary. ​
Engage in texts.  (Students are strategically listening throughout teacher read-aloud.  Teachers are modeling fluency and metacognition through think-aloud.) ​
Respond to texts.​
Text-based questions ​
Writing in response to reading 



DSR is in the Process-Example with RL

2.RL.1C-Describe character’s attributes (e.g., traits,
motivations, or feelings) and how they respond to
major events and challenges.

3.RL.1C-Describe a character’s attributes, including
their traits, motivations, or feelings and how they
develop throughout the text.

As provided in division-adopted HQIM, use a

complex text with strong character(s)
attributes. (DSR.B).

Build or activate background knowledge about
the central message. (DSR.D).

Model fluent reading and think-aloud when
applying specific reading strategy to analyze
characters (DSR.A) (DSR.E).

Model selected reading strategy to gather
evidence to identify attributes, motivations,
and feelings of characters before releasing
students to read and analyze independently or
with a partner (DSR.E).

Pose text-based questions to students during
and after reading. Require students to use
evidence in discussions or writing (DSR.C).

As provided in division-adopted HQIM, use a

complex text with strong character
development. (DSR.B).

Build or activate background knowledge about
the theme. (DSR.D).

Model fluent reading and think-aloud when
applying specific reading strategy to analyze
characters (DSR.A) (DSR.E).

Model selected reading strategy to gather
evidence to identify attributes, motivations,
and feelings of characters and how they
change or develop throughout the text before
releasing students to read and analyze
independently or with a partner (DSR.E).

Pose text-based questions to students during
and after reading. Require students to use
evidence in discussions or writing (DSR.C).


Presenter
Presentation Notes
Here is one sample of how DSR is in the process for students to meet the expectations of grade level Reading Literary Texts standards.


DSR is in the Process-Example with RI

2. R1.3B Compare and contrast the most important points
presented by two texts on the same topic.

3.RI.3B-Compare and contrast the most important points and
key details presented in two texts on the same topic.

As provided in division-adopted HQIM, use a

thematic text set with multiple texts on the same
topic (DSR.B).

Build or activate background knowledge about the
topic presented by the paired texts (DSR.D).

Model fluent reading and think-aloud when applying
specific reading strategy to compare and contrast
the texts on the same topic(DSR.A) (DSR.E).

Model selected reading strategy to gather evidence
to identify the most important points in the texts
read and analyze independently or with a partner
(DSR.E).

Pose text-based questions to students during and
after reading. Require students to use evidence in
discussions or writing to support the most
important points in the text(DSR.C).

As provided in division-adopted HQIM, use a text set

with multiple texts on the same topic (DSR.B).

Build or activate background knowledge about the topic
presented in the text set. (DSR.D).

Model fluent reading and think-aloud when applying
specific reading strategy to compare and contrast the
paired texts(DSR.A) (DSR.E).

Model selected reading strategy to gather evidence
to identify the most important points in the texts read
and analyze independently or with a partner (DSR.E).

Pose text-based questions to students during and after
reading. Require students to use evidence in
discussions or writing to support the most important
points in the text(DSR.C).



Presenter
Presentation Notes
Here is one sample of how DSR is in the process for students to meet the expectations of grade level Reading Informational Texts standards.


Impact: Every Day, Every Lesson, Every Text

* Participants will ensure students are engaging in the DSR
standards every time they engage with a text.

* Participants will utilize DSR Standards as the anchor to the
skills that students use every time they read, write,

communicate and researc

* Participants will apply the
complex nature of compre

.
DSR standards to address the

nension to support students in

building comprehension, becoming skilled readers, and
developing reading stamina.

* The DSR standards are the anchor for all reading, in all

content areas.
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It is important to remember that the Developing Skilled Readers and Building Reading Stamina strand of the 2024 English Standards of Learning is the anchor for all literacy instruction in the Grade 2-3 classrooms—every day, with every text. Students should practice fluency, while reading grade-level, complex texts, engage with finding text evidence and using reading strategies and build background knowledge and vocabulary each day. This strand provides the anchor to support literacy instruction and should be a focus of every lesson, with every text, every day.



Standards of Learning: Additional Resources

Understanding the Overview of Instructional
Standards Revisions Guides

Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 9
Grade 10
Grade 11
Grade 12

Word | PDE

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDE

Word | PDE

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDF

Word | PDE

Word | PDF
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Luckily, we have lots of additionally resources available on the VDOE website. The 2024 English Standards of Learning for K-12, as well as the K-12 Crosswalk document, Understanding the Standards, Overview of Revisions, and Instructional Guides for each grade level can be found on the Virginia Department of Education webpage.


2024 Standards of Learning Practice ltems

 SOL Practice Items (All Subjects) | Virginia Department of Education
 Support student instruction and thinking around the*new* item types that will appear on the Spring
2025 English Assessment.

Virginia Practice Items
Select the appropriate tab to access practice resources.

| Mathematics & Reading (& Writing A Science @ History and Social Science < VAAP
Grade 3
Grade 4 Reading - 2024 Standards of Learning
Grade 5 Grade 3 Reading (2024) Non-Audio ¥ Audio ¥

Grade 6

Grade 7

Grade 8

End-of-Course
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Assessment practice items are available on the Virginia Department of Education webpage.

https://www.doe.virginia.gov/teaching-learning-assessment/student-assessment/sol-practice-items-all-subjects

Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.LNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper | o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen

Colleen.Cassada@doe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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