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* By the end of this session, participants will be able to outline each
of the standards in the DSR strand and the grade-level expectations
utilized every time students engage in text.

* Additionally, participants will understand how to anchor all literacy
learning to the Developing Skilled Readers and Building Reading
Stamina strand.

* Participants will see how DSR standards are embedded in the
process of lesson preparation and instruction.



Try it Tomorrow

* The anchor indicates suggestions for
Instructional approaches you could
iImplement in your class tomorrow.

* What small moves can you make that
will have a big impact for your
students?



Understanding
the DSR Strand



2026 NAEP Framework and the 2024 English Standards of Learning

Summary of Analysis between %
2024 Virginia Standards of Learning /

and 2026 NAEP Framework EDUCATION

Overall, there is a strong alignment between the Virginia Standards of Learning and the 2026 NAEP
Framework for Proficient and Advanced Levels. The areas outlined in the following pages are where
alignment may need to be stronger so stakeholders can consider how to approach them. The areas are

divided into ‘significant areas to consider’ and ‘minor areas to consider’ for each NAEP testing grade.




2026 NAEP Framework and the 2024 English

Standards of Learning (Secondary)

NAEP 2026 (Advanced)

When engaged in reading
literature texts:

Virginia (2024 SOL)

SWBAT use textual
evidence as support to
analyze how multiple
literary elements in a
text relate to each other
and to analyze points of
view of and between
character(s) and the
reader/audience.

Developing Skilled Readers and Building Reading Stamina

8.DSR The student will build knowledge and comprehension skills from reading a
range of challenging, content-rich texts. This includes fluently reading and gathering
evidence from grade-level complex texts, reading widely on topics to gain
worthwhile knowledge and vocabulary, and using reading strategies when
comprehension breaks down.

A. When responding to text through discussion and/or writing, draw several pieces of
evidence from grade-level complex texts to support claims, conclusions, and
inferences, including quoting or paraphrasing from texts accurately and tracing where
relevant evidence is located (Textual Evidence, K-12).

8.RL.1 Key Ideas and Plot Details

A. Analyze and explain the development of theme(s) over the course of texts and their
relationship to the characters, settings, plots, and overall messages.

B. Explain how different plot patterns (e.g., comedy, drama, tragedy) and subplots
create meaning and examine their influence on characters, theme, pacing, and point
of view.

C. Justify the decisions and actions of dynamic versus static characters using dialogue
or specific events from the text.




Foundations for Reading: The "How to Read"

Standards

Foundations for Reading (FFR)

4

FFR.1 Print Concepts (K) FFR.2 Phonological and Phonemic FFR.3 Phonics and
The student will apply Awareness (K-2) Word Analysis (K-5)
knowledge of how print is The student will orally identify and produce The student will
organized and read. various phonemes (individual sounds) within apply phonetic
words to develop phonemic awareness in support principles to read
of decoding (reading) and encoding (spelling). and spell words.

Developing Skilled Readers and Building Reading Stamina (DSR) é

Reading Text Complexity, | | Textual Evidence, K-12 Deep Reading on Reading Strategies
Fluency, K-12 2-12 Topics to Build 3-12
Knowledge and
Vocabulary K-12




The DSR Strand

DSR.A
Reading Fluency

Read a variety of grade-level
complex text with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support
comprehension. Monitor
while reading to confirm or
self-correct word recognition
and understanding, as
necessary. (Reading
Fluency, K-12).

Developing Skilled Readers & Building Reading Stamina

DSR.B
Text Complexity

Proficiently read and
comprehend a variety of
literary and informational
texts that exhibit complexity
within the grade level

band. (Text Complexity, 2-
12).

DSR.C
Textual Evidence

When responding to text
through discussions and/or
writing, draw several pieces
of evidence from grade-level
complex texts to support
claims, conclusions, and
inferences, including quoting
or paraphrasing from texts
accurately and tracing where
relevant evidence is located.
(Textual Evidence, K-12).

DSR.D
Building Knowledge
& Vocabulary

Regularly engage in reading a
series of conceptually related
texts organized around topics
of study to build knowledge
and vocabulary (These texts
should be at a rangef
complexity levels so students
can read the texts
independently, with peers, or
with modest support.). Use
this background knowledge
as context for new learning.
(Deep Reading on Topics to
Build Knowledge and
Vocabulary, K-12).

DSR.E
Reading Strategies

Use reading strategies as
needed to aid and monitor
comprehension when
encountering challenging
sections of text. These sense-
making strategies attend to
text structure, common
organizational structures,
summarizing, asking
questions of the text, and
others. (Reading Strategies,
3-12).

This strand serves as the bedrock for grade-level reading comprehension expectations and should be
applied when students are reading, writing, collaborating, and researching. 8




What Skills Now Live in the DSR Strand?

Grade 7 Example

Grade Seven 2017 Standards of Learning Grade Seven 2024 Standards of Learning
7.DSR The student will build knowledge and comprehension skills from reading a range of challenging,

7.5 The student will read and demonstrate content-rich texts. This includes fluently reading and gathering evidence from grade-level complex texts,
comprehension of a reading widely on topics to gain purposeful knowledge and vocabulary, and using reading strategies when
variety of fictional texts, literary nonfiction, poetry, and comprehension breaks down.
drama.

b) Identify and explain the theme(s). A. Read a variety of grade-level complex text with accuracy, automaticity, appropriate rate, and

c) Identify cause and effect relationshipyand their meaningful expression in successive readings to support comprehension. Monitor while reading to

impact on plot. confirm or self-correct word recognition and understanding, as necessary (Reading Fluency, K-12).

e) ldentify elements and characteristics of

variety of - B. Proficiently read and comprehend a variety of literary and informational texts that exhibit complexity at

genres. the mid-range of the grades 6-8 band. (See the Quantitative and Qualitative Analysis charts for

h) Compare/contrast details in literary and determining complexity in the Appendix.) (Text Complexity, 2-12).

informational nonfiction texts.
i) Make inferences and draw concl
the
text.
j) Use reading strategies to monitor
comprehension \

throughout the reading process. D. Regularly engage in reading a series of conceptually related texts organized around topics of study to
build knowledge and vocabulary (These texts should be at a range of complexity levels so students can
read the texts independently, with peers, or with modest support.). Use this background knowledge as
context for new learning (Deep Reading on Topics to Build Knowledge and Vocabulary, K-12).

ions based on C. When responding to text through discussion and/or writing, draw several pieces of evidence from
grade-level complex texts to support claims, conclusions, and inferences, including quoting or
paraphrasing from texts accurately and tracing where relevant evidence is located (Textual Evidence, K-
12).

E. Use reading strategies as needed to aid and monitor comprehension when encountering challenging
sections of text. These sense-making strategies attend to text structure, common organizational
structures, summarizing, asking questions of the text, and others (Reading Strategies, 3-12).

*Note: These standards will be applied when students are reading, writing, collaborating, and researching
as described in the remaining standards.




Every Day, Every Lesson, Every Text, Every Content

* Students engage in the DSR standards every time they
engage with a text.

* This strand acknowledges the complex nature of
comprehension and provides all educators with a deeper
understanding of supporting students in building
comprehension, becoming skilled readers, and
developing reading stamina.

10



How Do We Use
the DSR Strand
In Every Day,
Every Lesson,
Every Text?



We Read Many Types

of Texts

* Poetry

* Literary Nonfiction

* Technical texts

* Informational

* |Infographics

* Art/Photographs

* Digital media

* Historical & scientific texts

* Plays/Drama




We Read Texts for Many Reasons and Purposes

» To familiarize ourselves with the language and content of an author
* To understand context and behaviors

* To think critically about topics and ideas

* To learn new words

* To learn and understand the world in which we live

* To discover ways and methods of conveying ideas

* To make connections
- Between and among ideas
- Between others' perspectives

13



How Do We Teach
Students to Be
Skilled Readers of
Texts?



The DSR Toolbox

Read and re-read texts for automaticity
and accuracy.

Ask and answer questions about what is read.

Think and respond critically about what
is read.

Make inferences and draw conclusions
about what is read.

Compare and contrast how authors write about
a topic.

Read several texts on a topic to
build vocabulary and knowledge.




Reading Fluency

* 6,7,8.DSR.A Read a variety of grade-level complex texts with
accuracy, automaticity, appropriate rate, and meaningful expression
In successive readings to support comprehension. Monitor while
reading to confirm or self-correct word recognition and
understanding, as necessary (Reading Fluency, K-12).

* Allows readers the opportunity to:
- become comfortable with the vocabulary and language
within the text.
- recognize where dialogue is used.
- Gain an initial understanding of the plot, structure,
and/or purpose of the text.

16



Text Complexity

* 6,7,8.DSR.B Proficiently read and comprehend a variety of literary and informational
texts that exhibit complexity at the lower range (6th), mid-range (7th), higher range
(8th) of the grades 6-8 band. (See the Quantitative and Qualitative Analysis charts
for determining complexity in the Appendix.) (Text Complexity, 2-12).

* Allows students to access content that requires them to:
- Make inferences
Draw conclusions
Synthesize what they have read
Summarize whole texts and sections of texts
Evaluate and think critically about what they have read

These skills provide the foundation for students to be able to analyze, critique, and
decipher the information.

17



Textual Evidence

* 6,7,8.DSR.C When responding to text through discussions and/or writing, draw
several pieces of evidence from grade-level complex texts to support claims,
conclusions, and inferences, including quoting or paraphrasing from texts
accurately and tracing where relevant evidence is located (Textual Evidence,
K-12).

* Allows students to demonstrate their thinking by:
- Making connections between what they infer and what the text says.
- Preparing them to use the information they have gathered and formulate
their own opinions, analysis, evaluations, and critiques of what they have
read.

18



Deep Reading on Topics To Build Background

Knowledge and Vocabulary

* 6,7,8.DSR.D Regularly engage in reading a series of conceptually related
texts organized around topics of study to build knowledge and vocabulary
(These texts should be at a range of complexity levels so students can read the
texts independently, with peers, or with modest support.). Use this
background knowledge as context for new learning (Deep Reading on Topics
to Build Knowledge and Vocabulary, K-12).

* Allows students to:
- Read varying viewpoints on a topic, concept, or theme
- Utilize key vocabulary in different texts and understand shades of
meaning of words
- Connect information from multiple texts to build new knowledge

19



Reading Strategies

* 6,7,8.DSR.E Use reading strategies as needed to aid and monitor
comprehension when encountering challenging sections of text.
These sense-making strategies attend to text structure, common
organizational structures, summarizing, asking questions of the
text, and others (Reading Strategies, 3-12).

* Allows for students to:
- Monitor their comprehension

- Tackle new and complex texts
o Access background knowledge and vocabulary

- Apply different strategies to analyze various textual elements

20



How Do We Prepare to
Teach Students to Use
The DSR Standards to
Reach Grade Level
Expectations?



Quantitative & Qualitative Analysis

for Determining Text Complexity-Secondary

Text Complexit

The Lexile
Framework

Chart for Determining
Degrees of
Reading Power

Quantitative Analys

Grade Levels Flesch-Kincaid

K and Grade 1 There are no text complexity demands for these grades.

Grades 2-3 2.75-5.14 4254 1.98-5.34 420 —820

60 4.51-17.73 7401010

n
(o]
|

Grades 4-5 4,97 -7.03

Grades 6-8 7.00-9.98 6.51 - 10.34 9251185

Grades 9-10 9.67-12.01 1050 — 1335

1034 -14.2 1185—1385

Grades 11-

11.20-14.10

Qualitative Measures for Literary Texts

FEATURE

Exceedingly Complex

Very Complex

Moderately Complex

Slightly Complex

STRUCTURE

Organization: Iz intricate path.
regand ta such elements as point
of view, time shifts, multiple
charactars, storvlines and detail
TUse MGn]lhic : Ifused,

illustrations or graphics are
essential for understanding the

Organization: May include
subplots, time shifts and more
complex characters

Use of Graphics: If usad,
fllusrations or graphics support ar
extend the meaning of the text

Organization: hMay kave two or
mare storylines and occasionally
e difficult to pradic:

Use of Graphics: [fusad, a
range of illustrations or graphics
suppart selected pans of the text

‘Organization: Iz clear,
chranological, or 2asy to predict
TUse of Craphics: Ifuszd., sither
illustrations directhy suppart and
‘assist in interpreting the text or
are not necessary to understand
the meaning of the text

LANGUAGE
FEATURES

meaning of the text

comyplex; contains abstract, ronic,

and’or fizurative language
Vocabulary: Complex, ganerally
unfamiliar, archaic, subjact-
specific. ar overly acadenic
language; may allow for multiple
interpretations based on the
content of the text Sentence
Structare: Mainhy complex
sentences with sevaral
subordinata clanses or phrases;
sentences often contzin multiple

Conventionality: Fairly
complex; contains zome absiract,
fronic, and'or figurative languaza
WVocabulary: Fairly complax
langnazs that is sametimes
‘unfamiliar, archaic, subject-
specific. or overly academic
Sentence Structare: Many
complex seatences with several
subardinate phrases or clauses
and transition words

Conventionality: Largely
explicit and easy to anderstand
with some accazions for more
complex meaning
Vocabulary: Mostly

Sentence Structure: Primarily
simple and compound sentences,
with some complex
Cconstractions

Conventionality: Explicis, literal,
straizhtforward, sasy to understand
Vacabulary: Consemparary,
Smiliar, conversational language
Semtence Structare: hMainky
simple sentences

MEANING

comcepts
Meaning: Multiple comp=ating
levels of meaning that are
difficalt to separate, and
interpret; theme i= complex and
revealed through many implicit
dstails over the entiraty of the
et

DMeaning: Muliple levels of
meaning that may be difficult to
identifi- or separate; theme is
revealad through several implicit
details over the entitety of the
text

Meaning: Multiple levels of
meaning clearly distingnished
from each other; theme is clear
bat may be revealed through
some implicit details

Meaning: One level of meaning;
theme is obvicus and revealed
ealy in the text

KNOWLEDGE
DEMANDS

Reader Connections: Explores
complex, sophisticatad, ar
abstract themes; experiences
portrayed are distinctly different
fom the common reader

Text and World Cnun!cl‘lnls

Reader Connecfions: Explares
themes of varying lavels of
complexity or shstraction;
Experiences porrayed are
uncommen to mest readers
TE!.( and World Conne:lmns.

Reader Connections: Explores
saveral themes; experiences
porayed Sre COMMON 10 MLAy
readers

Text and World Connections:

Few references or allusions to

Qualitative Measures for Informational Texts

Reader Connections: Explores 2
single theme; experiancas
portrayed are every day and
COMIMON 10 MOost raadar:

Text and World Connections:
Mo refarences or a]lumn_ to other

FEATURE

Exceedingly Compl

]'.\-loderatel} L

Slightly Complex

TEXT
STRUCTURE

Orzanization: Connsctions

amonz an extensive range of ideas,

processes, or events are desp and
multifaceted; organization i
intricate o discipline-specific
Text Features: If used, ars
ezzantial m 'nnd.erstsnd_lnz content
Use of Graphics: Ifused, are
inericare, extansive, and fmegral
1o the meaning of the texi: may
provide information not
otherwise conveved in the text

Very Complex
o i Lo

ion: Connections

among an expanded range of
ideas, processes, or events ars
often implicit or indiract;
organizstion may contain
multiple pathways or exhibit
some discipline-specific traits
Text Features: If uzed, directly

Use of Graphics: If used, support
or are integral to understanding
the text

amcmg some ideas ar events ate
implicit or subsle; organization is
evident and gemerally sequencial
or chirenelogical

Tert Features: If used, enkancs
the reader’s understanding of
content

Use of Graphics: If used, axe
mostly supplementzl to
understanding the text

Orga ion: Connections
among ideas, processes, or events
are explicit end clear; organization
of taxt is chronalogical, sequenrial,
or ezzy to pradict
Text Features- [fused, halp the
Teader navigate and tndsrstand
‘the content but are not essential
Tse of Graphics: Ifused, are
simple and urnecessany to
understanding the text, but they
may suppart and assist readers in
the text

LANGUAGE
CLARITY

Conventionality: Languaze is
denss and complex; contsins
considerable sbswact. franic,

unfamiliar,
subject- specific, or averly
academic; may be misleading dus
to maltipls interpretstions based
an Ccomtext
Sentence Structure: Uses mainly
complex sentences, with several
subordinate clauses or phrases
and transition words; sentences
often contsin multple concepts

Conventionality: L is

Com v Lanzuage is

fairly comples: contains soms
abswact, ironic, and/or figuratve

languagz
Vocabulary: Waords axe fairly
complex and sometimas
unfamiliar, archaic, subject-
specific, ar overly academic
Sentence Structure: Tses many
complex semences, with several
subordinate phrases or clauses
and transition words

Larzely explicit and sasy to
understand, with some occasions

Conventionality: Lanzuaze is

explicit, literal,_ straizheforward,
aud eazy o und.exsumd

for more * Words are

Vocabulary: Words ar2 mastly comtemporary, familiar, and
contempor: comversational

conversational: rarsky overly Sentence Stracture: Usss mainly

academic simple sentances

Sentence Structure: Uses
primarily simple and compound
sentences, with some complex
constuciions

EKNOWLEDGE
DEMANDS

Subject Matter Knowledge:
Relies on exensive levels of
discipline-specific or theoretical
knowledge; inclades a range of
challengime sbatract concepts
Text and World Connections:
Includes many refersncas ar
allusions to other texts or outside
ideas, theories, etc.

Subject Matter Enowledge:
Felies on moderame levels of
discipline-specific ar theoretical
kmowledge; includes = mix of
recognizable ideas and

chall = abstract concepts
Text and World Connections:
Includes some raferences or
allusions to other texts or
outside ideas, theories, etc.

Subject Matter Enowledge:
Felies on common practical
kmowledge and some discipline-
specific content knowledge;
includes 2 mix of simple and more
complicated, zbstract ideas

Text and World Connectionsis
Includes few references or
allusions to other texts or outside
ideas, theories, etc

Subject Matter Knowledze:
Fueliss on every day, pracrical
knowledze; includes simple,
concrete ideas

Text and World Connections:
Inchides no references or
allusions to other texts, or
outside ideas, theories, etc.

PURPOSE

Furpose: Complex o
complicated and intricate,
difficalt to d!t!rm]ne inchides

Purpose: Implicit or indizect but
fairhc easy to infer; more
theorstical or abstract than
concrete

Purpose: Implied but essy 10
identify based on comtext or
source

Furpose: Explicily siated, clear,
concrete, and naronly focused

P2
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Quantitative Measures
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What Does Teacher Preparation Look Like for

Determining Text Complexity?

Fahrenheit 451

GO™ ANNIVERSARY EDITION

7

FAHRENHEIT

Quantitative Measure
e 890L
e (Grade 4-5 Lexile band

Qualitative Measure
* Language Features
* Meaning
* Knowledge Demands

No one measure is sufficient to
determine complexity, and the novel on
this screen is a very clear case in point.



Using Text Sets to Meet
Grade-level Standards

Target Text
(e.g., Speech

Hlstorlcal Informatlonal
Novel Poem
document text

All Connected by Theme/Topic




Text Sets to Meet Various Complexities

Qualitative Measures

* Think of text complexity as a quadrant

* Atext within the set may be lower than the grade-
band range, but its qualitative measures—
structure, language features, meaning, and
knowledge demands—may still place this text in
the "Very Complex" or "Exceedingly Complex"
category.

* Higher qualitative measures may be needed for
analyzing complex themes or grade-level
demands, while higher quantitative measures
may be needed when focusing on building
vocabulary and reading stamina.

Text analysiL or grade-

level de

mands

Quantitative
Measures

Vocabulary and Stamina

»

A

26
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Text Sets to Support Grade Level Complex Texts:

Example

N

Texts to Support the Theme of Study Texts to Support Building Vocabulary

Appropriate

Grade Level
Text
Complexity

Texts to Support Building Background Knowledge

27



Knowledge Building

Once students have a general
familiarity with a topic, they can
read more difficult text about it
Independently.



Explicit Vocabulary Instruction

* Use grade level, complex text to systematically build vocabulary and word
knowledge( RV.1).
Model analyzing the roots/affixes of unfamiliar vocabulary

o Allow students to apply this knowledge to make connections in various units
throughout the year

Facilitate discussions and opportunities for students to discuss new
vocabulary and use words in writing

Explicitly teach new academic vocabulary (e.g., static/dynamic is new to
Grade 6)

Call attention to the context and nuances around words
- Acknowledge similar denotations but different connotations

29



Definition Image

Context

Logical flow of ideas: His speech was hard to follow because
’ he did not include details to support his

opinion, and it lacked coherence

Ideas fit together
smoothly for clear and
unified work

overall.

Coherence

Turn and Talk

Synonym/Antonyms
S: Unified, consistency, harmony With your partner, discuss why Nuances of Words: Look at.one of the
. .. X synonyms for coherence, discuss the
A: Imbalance, disorganization, coherence is necessary for a good difference in the connotative meaning
inconsistent argument/speech. How does that change the tone/feeling
of the word?




How is DSR exhibited in
the classroom to meet
grade-level expectations?



DSR is in the Process

Strategically select a variety of literary/informational texts for thematic unit.

2. Choose focus standards and look for authentic opportunities to make cross-
content connections.

3. Build or activate background knowledge or understanding of key vocabulary.

Engage in texts.
a. May have to re-read the texts or read with various purposes.
b. Annotate or use a reading strategy to analyze or gather evidence
c. Confirm or revise inferences or conclusions using textual evidence.

5. Respond to texts.
a. Text-based questions
b. Writing in response to reading

32



Progression of Skills-Literary Texts
_!IHBIB / Strategically select multiple

Analyze characters in-depth, drawing on specific details from the n texts that includ-e complex
text, including their words, actions, or a character’s thoughts. characters (static and
dynamic AND

Explain how events from the plot cause the character(s) to change
or evolve and how the development of character(s) or settings - A G G G v
impact the plot.

protagonist/antagonists).
Explicitly teach (new) or
review (previously learned)
Explain how static and dynamic characters impact the plot. - - A G G academic vocabulary.

v' Close read to gather evidence

Explain the role of the protagonist and antagonist on plot events. - - A G G on characterization AND its

Explain how static and dynamic characters and the roles of A G impact on plot.

protagonist and antagonist influence plot events. v' Read and re-read challenging

Justify the decisions and actions of dynamic versus static sectl.ons of the‘text, applying
- - - - A reading strategies to show

characters using dialogue or specific events from the text. .
comprehension and make

connections between texts
and concepts.

33



DSR in the Process-Reading Literary Text Example

6.RL.1C- Differentiate between internal

and external conflicts and explain how

they impact character development and
plot.

6.RL.1D- Explain how static and dynamic
characters impact the plot.

Strategically select complex text that portrays static and dynamic characters (DSR.B).

Build or activate background knowledge about the theme. Explicitly teach "static" vs. "dynamic.” Guide
students on what to look for in a static vs. dynamic character (DSR.D).

Model fluent reading and think-aloud when applying specific reading strategy to analyze characters (DSR.A)
(DSR.E).

Model selected reading strategy to gather evidence to identify static or dynamic characters before releasing
students to read and analyze independently or with a partner (DSR.E).

Pose text-based questions to students during and after reading. Require students to use evidence in
discussions or writing (DSR.C).

34



Progression of Skills- Informational Texts

v' Select informational
_ﬂﬂﬂ-ﬂ toxts that Incorporate

Distinguish between fact and opinion and explain how an author evidence (facts) and

uses reasons and evidence to support opinions within texts. opinions to support

Describe how an author uses reasons, evidence, and opinions to claims. : :
v' Apply reading strategies

>
@
@
@

support points in a text, by identifying (and accurately quoting)

which reasons and evidence support which point(s). that allow students to

gather appropriate
Trace the argument and specific claims in texts, distinguishing evidence.

claims that are supported by evidence and reasons, from claims

>
®
®
AN

Re-read or use context

that are not. clues to self-correct and
Trace the argument and specific claims in texts and assess monitor

whether all the evidence presented is relevant and whether : - - A G comprehension.
irrelevant evidence was introduced. v' Teach explicit

vocabulary (academic
and knowledge
building).

Trace and evaluate the argument and specific claims in a text,
assessing whether the reasoning and evidence are relevant and
sufficient to support the claims.

>



DSR in the Process-Reading Informational Example

7.RI1.1C Trace the argument and specific
claims in texts and assess whether all the
evidence presented is relevant and whether
irrelevant evidence was introduced.

Select informational texts around the thematic concept in which the author makes arguments and

claims. Activate background knowledge through engaging discussions about the text's topic or thematic
concept (7.DSR.B) (7.DSR.D).

Use the background knowledge students have about the topic to set the purpose for reading this
informational text (7.DSR.D).

Model reading, and re-reading sections, of the informational text with accuracy and appropriate tone
adjusting expression as needed to match the meaning, mood, or tone (7.DSR.A).

Release students to read and monitor their comprehension of the text by summarizing the author's
claims and using several pieces of textual evidence to support these claims. Encourage students to
make their thinking visible (7.DSR.E).

After the first close read, facilitate partner discussions around text-based questions related to the texts'
main idea and the author's arguments. Trace the argument: when did the claim first appear in the text,
was there enough evidence to support these claims, was the evidence irrelevant or strong enough?

Give students a few choices of text-based questions to respond to in writing. Require students use
specific evidence to support their conclusions and inferences about the author's argument and why
certain evidence was introduced (7.DSR.C).

36



Progression of Skills —Writing
_IIHBIB " gomme o narative

Write persuasive pieces on topics or texts that express a clear
opinion supported by facts, details, and reasons.

Write persuasive pieces on topics or texts, including media
messages, supporting a clear perspective with adequate facts,
reasons, and logically grouped information.

Write persuasively about topics or texts, including media
messages, supporting well-defined claims with clear reasons
and evidence that are logically grouped.

Write persuasively supporting a well-defined point of view with
appropriate claims, relevant evidence, and clear reasoning that
are logically grouped.

Write persuasively, supporting well-defined points of view
effectively with relevant evidence and clear reasoning in ways
that logically advance the claim(s) made.

A

persuasive, expository,
reflective) to analyze for
key details and craft &
style.

Select multiple texts to
build background
knowledge and
vocabulary.

Gather and organize
evidence from a text to
use in writing—quote or
paraphrase ideas;
convince others to
support claims.



DSR is in the Process-Writing Example

8.W.1C Write persuasively, supporting well-
defined points of view effectively with relevant
evidence and clear reasoning in ways that
logically advance the claim(s) made.

Build or activate background knowledge related to the topic students will be writing

about by reviewing the main ideas or themes of previously-read texts (8.DSR.B)
(8.DSR.D).

Select a model text of the writing genre (e.g., editorials, speeches, essays) that
connects to the thematic topic/concept students have been reading about and
discussing to read and re-read (8.DSR.A).

Re-read sections of texts from the text sets to analyze the author's craft and style
(including persuasive techniques) to create well-defined points of view and advance
claims (8.DSR.E).

Use evidence from previous texts and new research around the topic. Require
students to use evidence to support their claims in their writing (8.DSR.C).

38



DSR to Meet Grade-Level Standards $

Reading Informational
Texts:

7.R1.1B Analyze how the
author unfolds a
perspective or series of
ideas or events in historical,
scientific, or technical texts,
including the order in which
the points are made and
how they are introduced
and developed.

Writing:

7.W.1C Write persuasively
supporting a well-defined
point of view

with appropriate claims,
relevant evidence, and
clear reasoning that are
logically grouped.

Research:

7.R.1C Evaluate and
analyze the relevance,
validity, and credibility of
each source, determining
what information to
include and exclude.

Language Usage:
7.LU.1D Arrange phrases
and clauses within a
sentence to improve
meaning, reader/listener
interest, and style in
writing.

Developing Skilled Readers & Building Reading

Stamina:

7.DSR.1CWhen responding to text through
discussion and/or writing, draw several pieces of
evidence from grade-level complex texts to support
claims, conclusions, and inferences, including
quoting or paraphrasing from texts accurately and
tracing where relevant evidence is located (Textual

Evidence, K-12).

Reading and
Vocabulary:

7.RV.1TH Use newly
learned words and
phrases in multiple
contexts, including in
students’ discussions
and speaking and
writing activities.

Communications:
7.C.4B Analyze media
messages for facts,
opinions, persuasive
messages, word
choice, and viewpoint.
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How do we know
students are applying
DSR standards to reach
the more complex, grade
level skill?



Text Based Questioning

* Text Based Questioning:
- Is open ended.

- Requires students to think deeply
about a topic.

- Requires students to refer to the
text when discussing and/or
writing about a topic.

N,

* Text Based Questioning Is Not:

- Students writing about an opinion
not supported by the text.

- Students making a claim that
cannot be supported with textual
evidence.

- Students discussing and/or
writing about the overall thematic
topic without referencing a
specific text.
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Writing in Response to Reading

Writing Is
thinking.




Writing in Response to Reading Examples

e Summarize the main idea of a text using several

supporting details. &

* Explain, critique, or justify a character’s actions.

* Write an alternative ending to a narrative or from a
different point of view (narrative writing).
- Extension: Explain and justify these shifts and their impact on
the plot.

* Critique an author’s argument before writing persuasively
using well-defined points supported by relevant evidence.
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Standards and Rigor

Putting It All Together

12.R1.3B Analyze how the author organizes an analysis or series of ideas or events, including the order in which
the points are made, how they are introduced and developed, and the connections that are drawn between
them.

10.RI.3B Analyze multiple texts addressing the same topic to
determine how authors reach similar or different conclusions.

7.RI.3BCompare and contrast how two or more authors writing
about the same topic shape their presentations or viewpoints of key
information by emphasizing different facts, opinions, and reasoning.

5.Rl.3BAnalyze multiple accounts of the same event or topic, noting
important similarities and differences in the point of view they
represent.

3.R1.3B Compare and contrast the most important points and key
details presented in two texts on the same topic.

1.RI1.3A Identify basic similarities in and differences between two
texts on the same topic.

K.RI.3A With prompting and support, identify basic similarities in and
differences between two texts on the same topic.

Ask questions while reading to
monitor comprehension.

Make inferences about what s read.
Draw conclusions using text
evidence.

Summarize pieces of text to check for
understanding.

Discuss, write, and research topics
and use texts to support thinking.
Read and re-read texts.

Read multiple texts on a topic to build
knowledge and vocabulary.

Decode and Encode words.

Read from left to right.
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Impact: Every Day, Every Lesson, Every Text, Every

Content

* Participants will ensure students are engaging in the DSR
standards every time they engage with a text.

* Participants will utilize DSR Standards as the anchor to the
skills that students use every time they read, write,
communicate and research.

* Participants will apply the DSR standards to address the
complex nature of comprehension to support students in
building comprehension, becoming skilled readers, and
developing reading stamina.
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Let the é

text lead
the way.



Additional
Resources



Standards of Learning: Additional Resources

Understanding the Overview of Instructional
Standards Revisions Guides

Kindergarten

Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 9
Grade 10
Grade 11
Grade 12

Word | PDE

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDE

Word | PDE

Word | PDF

Word | PDF

Word | PDE

Word | PDF

Word | PDF

Word | PDF

Word | PDE

Word | PDF
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2024 Standards of Learning Practice ltems

SOL Practice Items (All Subjects) | Virginia Department of Education

Support student instruction and thinking around the*new* item types that will appear on the Spring
2025 English Assessment.

Grade 3

Grade 4

Grade 5

Grade 6

Grade 7

Grade 8

End-of-Course

B Mathematics

Grade 3 Reading (2024)

& Reading

Virginia Practice Items
Select the appropriate tab to access practice resources.

(& Writing A Science

@ History and Social Science

Reading - 2024 Standards of Learning

Non-Audio ¥

Audio

>

< VAAP
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https://www.doe.virginia.gov/teaching-learning-assessment/student-assessment/sol-practice-items-all-subjects

Thank you

Jill Nogueras

Associate Director of K-12 English & Literacy

JillLNogueras@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy

Ellen.Frackelton@doe.virginia.gov

Cassada

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
.Stamper@doe.virginia.gov

Coordinator of Secondary English & Literacy Emily McMillen

.Cassada@doe.virginia.gov

Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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