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Good morning and welcome to the first weibinar in the Foundational Skills series 
for Grade 2 and 3. We are excited you are joining us today during the summer and 
look forward to sharing information and resources around the Foundations for 
Reading and Foundations for Writing Standards.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 
developing and supporting opportunities that promote learners who are prepared for post 
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills 
needed to be strong readers. When compared to the 2026 National Assessment of Educational 
Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 
align to the indicators set forth in the 2026 NAEP Framework. English resources support the 
integration of skills that prioritize strong writing, communication, research, analytical and 
synthesis skills, which are essential to setting students up to be prepared for life and foster a love 
for learning about the world in which they live and serve.

Work of the Office of English is aligned to Virginia's Strategic Priorities, 
particularly priority 1 – to set and help every learning meet high expectations.
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Setting Purpose: Why are we here?
• The Foundations for Reading (FFR) and Foundations for Writing 

(FFW) standards are new additions to the 2024 English Standards 
of Learning. They define grade-level expectations for foundational 
literacy skills in Kindergarten through Grade 5 classrooms.

• In this session, we will explore the Grade 2 and Grade 3 
expectations for both FFR and FFW, examine the level of rigor 
required at these grade levels, and review sample instructional 
practices that illustrate how these standards can be implemented 
in classrooms across the Commonwealth.
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The purpose of this webinar is to provide an overview of the grade level 
expectations of Foundations for Reading and Foundations for Writing standards. 
We will explore the FFR and FFW standards for Grade 2 and Grade 3 students 
and review sample instructional practices that illustrate how these standards 
can be implemented in the classroom.
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Impact Expected
• Educators of Grade 2 and Grade 3 students will leave this session 

with a clear understanding of the grade-level expectations and rigor 
outlined in the FFR and FFW standards. They will also gain practical 
instructional strategies that can be implemented immediately to 
support all Virginia students in meeting these standards and 
growing as confident readers and writers.
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At the conclusion of this webinar, educators will have a clear understanding of 
the grade-level expectations and rigor outlined in the Foundations for Reading 
and Foundations for Writing standards. Educators will also gain practical 
instructional strategies that can be implemented tomorrow to support all Virginia 
students in meeting these standards and growing as confident readers and 
writers.
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Understanding the Standards
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Understanding the Standards
Word | PDFGrade 2
Word | PDFGrade 3

Throughout the presentation today we will be highlighting portions of the 
Understanding the Standards document for Foundations for Reading and 
Foundations for Writing. These can be found on the VDOE English website.
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Literacy Instructional Guides
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Recorded Grade Level WebinarsInstructional 
GuidesCourse

Webinar Recording | PPT | PDFWord | PDFGrade 2
Webinar Recording | PPT | PDFWord | PDFGrade 3

Another document that will be referenced throughout this webinar is the Literacy 
Instructional Guides. These can also be found on the VDOE English webpage. Feel 
free to pull the Instructional Guide and Understanding the Standards documents up 
for either Grade 2 or Grade 3 to follow along during the webinar today.
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Understanding the 
Foundations for 
Reading 
Standards
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Amanda- Let’s start by looking at the Foundations for Reading Standards.
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Foundations for Reading Strand K-5
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• Foundations for Reading (FFR) Strand focuses on:
- Providing clarity and specificity for the grade level expectations for the 

application of letter/sound correspondences and word analysis skills.
- Fostering students’ understanding and working knowledge of foundational 

reading skills.
• The foundational skills addressed in Foundations for Reading (FFR) are 

necessary and important components in developing proficiency in reading, but 
they are not the end goal themselves.

• Foundational skills at each grade level in Kindergarten through Grade 5 align 
with the Virginia Literacy Act and ensure explicit, systematic and evidence-
based literacy instruction for our youngest learners.

The Foundations for Reading strand focuses on providing clarity and specifics for 
the grade level expectations for the application of letter-sound correspondences 
and word analysis skills. These standards foster a students' understanding and 
working knowledge of foundational reading skills. Students are building 
automaticity and accuracy in decodable and grade-level high frequency words.
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Scarborough's Reading Rope and the English 
Standards of Learning
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Foundations for 
Reading (FFR)

Developing Skilled Readers (DSR)
Reading and Vocabulary (RV)

Reading Literary Text (RL)

Reading Information Text (RI)

Language Usage (LU)

Communications (C)

Research (R)

Scarborough's Reading Rope and the science of 
reading are interwoven into all the 2024 English 
Standards of Learning, including the Foundations for 
Reading standards. To become strong readers, we 
must have word recognition skills to decode language 
and the vocabulary and background knowledge, with 
understanding of language to comprehend it. 
 
This series is focused on the bottom part of 
Scarborough’s rope. Decoding is essential but 
insufficient for students’ literacy development. It is 
critical for Grade 2 and Grade 3 students to receive 
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intentional, purposeful, instruction in all areas of 
literacy as outlined in the 2024 English Standards of 
Learning. 

This webinar series is focused on Word Recognition, 
and it is vital that educators purposefully plan on how 
to meet all of the needs in early literacy development.
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Why?
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"We teach children to 
decode so they don't 

have to."
-Walpole & McKenna

This is a great quote because it highlights how the 
foundational skills are essential but not the end goal 
of literacy instruction for students. The ultimate goal 
of Foundation for Reading Standards is students 
building automaticity or the effortless decoding of 
words. Students build automaticity by multiple, 
successful, decoding opportunities.

When we as successful readers, read a book, we do 
not have to think and put effort in decoding the 
individual words. This allows us to use our cognitive 
resources such as working memory to building 
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meaning from the text.  
 
It is important when we think about foundational skills 
that we keep the long-term goal of supporting 
students building reading fluency to support them 
building comprehension of grade level texts.
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Components of Foundational Skills Instruction 
(1 of 2)
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• Instruction follows a logical, aligned scope & sequence in which new, 
grade-level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, patterns & rules of language are made clear 
and explicit through teacher-direct instruction to students so that they can 
decode words and language

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to practice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice

When thinking about foundational skill instruction, it is important to keep the 
progression of grade level expectations in mind and ensure all foundational skills 
instruction is systematic- follows an aligned scope and sequence, explicit- direct 
teaching of concepts and skills, and cumulative- each skill is based on previously 
learned concepts. Students should be given multiple opportunities to practice and 
internalize foundational skills as they grow as readers and writers.
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Gradual Release (1 of 2)
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I Do

Teacher 
modeling of 

reading, 
writing, and 

meaning.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.

The gradual release of responsibility from teacher to student should occur during 
foundational skill instruction.

What do we mean by this? Instruction begins with the teacher modeling, the “I 
do” of the lesson. Students and teachers work together during “we do” and then 
students are given opportunities to work independently to practice foundational 
skills during the "you do" portion.

The Gradual Release of Responsibility model for instruction is a framework 
designed to transition the learning process from teacher led instruction to 
student led engagement and practice. Foundational skill lessons should provide 
adequate time for both aligned teacher instruction and student practice of skills.

Today’s webinar will focus on the "I do" and "We do" of the gradual release 
process. These focus on what the teacher is doing during instruction. The last 
webinar in this series will focus on student practice and teacher feedback.
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Sub Strands for Foundations of Reading
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Foundations for Reading 
• Print Concepts (Kindergarten)
• Phonological and Phonemic Awareness (Kindergarten-Grade 2)
• Phonics and Word Analysis (Kindergarten-Grade 5)

The Foundations for Reading Strand in the 2024 English Standards of Learning has 
three sub-strands, Print Concepts, Phonological and Phonemic Awareness, and 
Phonics and Word Analysis.

Grade 2 has standards in Phonological and Phonemic Awareness and Phonics and 
Word Analysis, while Grade 3 only has standards in Phonics and Word Analysis.
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Grade Level Expectations: Phonological and 
Phonemic Awareness (FFR.2)
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Grade 2
2.FFR.2 The student will orally identify 

and produce various phonemes 
(individual sounds) within words to 

develop phonemic awareness in 
support of decoding (reading) and 

encoding (spelling).

A.Isolate sounds in four and five phoneme 
words.

B.Demonstrate the ability to blend words 
with four and five phonemes, including 
words with consonant digraphs (e.g., th, sh, 
ch) and consonant blends (e.g., fr, st, bl).

C.Demonstrate the ability to segment words 
with four and five phonemes, including 
words with consonant digraphs (e.g., th, sh, 
ch) and consonant blends (e.g., fr, st, bl). 

Grade 3

See Kindergarten through Grade 2 standards 
that address Phonological and Phonemic 

Awareness.

Phonological and Phonemic Awareness standards 
directly focus on students’ understanding of how 
speech can be broken into smaller units of sounds. An 
emphasis is placed on phonemic awareness, 
understanding the individual sounds or phonemes 
within a word and blending and segmenting words 
and syllables at the phoneme level. 
 
As seen in the standards, Grade 2 students are 
expected to blend and segment phonemes, or isolate 
sounds in four and five phoneme words.
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Understanding the Standards: Phonological and 
Phonemic Awareness
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2.FFR.2 Phonological and Phonemic Awareness: The student will orally identify and produce various phonemes (individual sounds) within words to 
develop phonemic awareness in support of decoding (reading) and encoding (spelling).

• The purpose of phonemic awareness instruction is to support decoding (reading) and encoding (spelling).  Ultimately, blending phonemes 
into words and segmenting words into phonemes are the most critical skills.

• Phonological awareness is the ability to demonstrate understanding of spoken words, syllables, and phonemes (individual sounds)
• Phonemic awareness is the ability to perceive the smallest units of sound in a word. Phonemic awareness is a subset of phonological 

awareness. Phonemes are the smallest unit of sound within a word. For example, the word glad has four phonemes: /g/ /l/ /a/ /d/. The word 
stress has five phonemes: /s/ /t/ /r/ /e/ /s/. Phonemic awareness skills include blending, segmenting, isolating, and manipulating sounds.

• Blending is the ability to combine sounds to form a whole word. “What word is /s/ /t/ /a/ /m/ /p /?” stamp
• Segmenting is the ability to separate a word into individual phonemes and say each sound. “How many sounds in stamp?”  (five) “Can 

you say them sound by sound?” /s/ /t/ /a/ /m/ /p/
• Isolating is the ability to recognize an individual sound in a word.  “What is the first sound in stamp?” /s/ “What is the second sound in 

stamp?” /t/ “What is the third sound in stamp?” /a/  “What is the fourth sound in stamp?” /m/ “What is the final/last sound in stamp?” /p/
• Manipulating is the ability to delete, add, or substitute a sound.  Deleting means to take a sound away. For example, “What is cluck 

without the /c/?”  (luck). When given a word, students can make a new word by adding a sound.  For example, “What word do you have if 
you add /c/ to the beginning of luck? (cluck) Substituting is when a student makes a new word by replacing one phoneme for another.  For 
example, “The word is cluck.  Change /ck/ to /tch/.  What is your new word? (clutch)

• Manipulation tasks (deletion, addition, and substitution) should be done with letters to reinforce the links between phonemes (sounds) and 
graphemes (letters or letter patterns).

• Phonological sensitivity tasks such as rhyme, alliteration, syllable awareness, onset and rime should not be barriers to instruction in 
phonemic awareness.

When using the Understanding the Standards document during planning, you 
can ensure that you are meeting the rigor of the standards as well as 
incorporating instructional practices to support Phonological and Phonemic 
Awareness in Grade 2.

Highlighted in yellow, you will see the skills that support phonemic awareness: 
blending, segmenting, isolating, and manipulating of sounds.

It is important to note that students need to be taught how to blend and segment 
words with 4-5 sounds, blends are not taught as a "unit". For instance, in the word 
blast – there would be five sounds (b-l-a-s-t). The bl and st blends are not singular 
sounds.

It is important to note that all of the Grade 2 standards for Phonological and 
Phonemic Awareness, relate to phonemic awareness. The Understanding the 
Standards document give educators support in understanding why phoneme 
blending and segmenting are the most critical skills to support students' 
decoding and encoding.
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Instructional Guide: Phonological and Phonemic 
Awareness

16

Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Give students opportunities for isolating sounds, blending sounds to create words, and 
segmenting word into individual sounds/phonemes (2.FFR.2).
o Isolate Sounds: Teacher will say a word asking for an isolated sound (e.g., first, 

second, third, fourth sound). Student will say the word and then repeat the sound 
requested (2.FFR.2A).

o Elkonin Boxes: Teacher will say a word. Student will repeat the word, placing chips in 
the boxes as they segment the phonemes in the word (2.FFR.2A).

o Say It/Move It: Teacher will say the word. Student will repeat the word, placing 
magnetic chips in the boxes as they segment the phonemes in the word. Then, the 
student will use their magnetic want to slide and blends the sounds together to say a 
word (2.FFR.2B, 2.FFR.2C).

o Finger Tapping: Teacher will say a word. Students will hold up one finger for each 
sound they hear (2.FFR.2A, 2.FFR.2C).

• Provide opportunities for students to manipulate (delete, add, and substitute) sounds in 
words (2.FFR.3B, 2.FFR.3E, 2.FFR.3F).
o Word Chaining: Students will use magnetic letters or letter tiles to alter or build 

words. Teacher will give students the first word. Then teacher will tell students a 
sound/phoneme or letter, to change to create a new word. Example: In this example 
the teacher is focusing on “r-controlled vowel” sounds. Students start with the word 
park. Teacher asks students to change the /ar/ sound to /or/ sound. Students say the 
new word pork. Teacher asks students to change /p/ sound to /f/ sound. Students 
say the new word fork.

• Review previously taught patterns by incorporating them into isolation, blending and 
segmenting activities until mastery (1.FFR.2).

• What activities can be done 
to practice isolating, 
blending, and segmenting 
words?

• How will the teacher ensure 
that instruction is explicit (I 
do, we do, you do) and 
systematic (logical order)?

• How will the teacher 
reinforce previous taught 
patterns (cumulative 
instruction)?

Phonological and Phonemic 
Awareness
2.FFR.2A Isolate sounds in four 
and five phoneme words.

2.FFR.2B Demonstrate the ability 
to blend words with four and five 
phonemes, including words with 
consonant digraphs (e.g., th, sh, 
ch) and consonant blends (e.g., 
fr, st, bl).

2.FFR.2C Demonstrate the 
ability to segment words with 
four and five phonemes, 
including words with consonant 
digraphs (e.g., th, sh, ch) and 
consonant blends (e.g., fr, st, bl).

When looking at the Instructional Guide, you will see highlighted in yellow 
instructional practices that support Phonological and Phonemic Awareness 
instruction. Teachers should model for students blending sounds to create 
words and segmenting words into individual sounds or phonemes. Teachers 
should model for students manipulating, by adding, deleting or substituting 
letters in words. 
 
Word chaining is an activity that can be done to manipulate letters in words. 
When word chaining, the teacher will provide students with a word, such as 
“clap” and then ask students to change “clap” to “flap” discussing which letter 
needs to be substituted. This can continue with a chain of words, manipulating 
one letter or blend at a time. Teachers can modify their language when word 
chaining to work on segmenting or encoding or blending or ecoding. If a teacher 
says, change clap to flap, students are working on encoding. They need to isolate 
and manipulate the first sound to write or build the new word. The teacher could 
also say, Change the /c/ to a /f/. This would reinforce blending and segmenting 
skills. Students would need to change the first sound and then blend the new 
sounds together to read the new word.  
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Modeling is the “I do” in the gradual release of responsibility. It is important to 
note, that instruction should be grounded in student practice, but teacher 
modeling is important when introducing new phonics features.
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While viewing videos, consider:
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Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

On the next slide, you will view a video highlighting instruction with manipulating 
sounds. While viewing the video consider the following questions: 

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction? 

• Systematic Instruction: Is this educator following a scope & sequence?
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Instructional Practices for Phonological and Phonemic 
Awareness In Action- Manipulating Sounds

18

While watching foundational skills instruction in action, focus on the teacher 
actions, the “I do” and "we do" of the lesson. What does the teacher do to 
support students understanding and instruction of Phonological and Phonemic 
Awareness standards? What are the students doing during instruction?
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Considerations for Scaling the Routine
• Ensure that all components of explicit instruction are present 

in 1:1, small group, and whole group settings (I do, We do, You 
do)

• Ensure all students have multiple opportunities to practice 
decoding and encoding current morphology

- e.g., choral responses, all students simultaneously 
writing/encoding

• Teacher monitors the classroom and provides feedback
- e.g., student notebooks, whiteboards

19

The previous video provided an example of foundational skill instruction in a one-
on-one setting, but it is important to keep in mind that no matter the setting of 
instruction (one-on-one, small group or whole group) the routines should stay 
the same.

• All components of explicit instruction (I do, we do, you do) should be 
present.

• Students should have multiple opportunities to practice decoding and 
encoding.

• Teacher monitors and provides corrective feedback.
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Instructional Practices: Phonological and 
Phonemic Awareness 

• Model isolating sounds in words.
- "What is the first sound we hear in the word stamp?"
- "What is the second sound in stamp?"
- "What is the final/last sound we hear in the word brisk?"

• Model segmenting sounds in words.
- "How many sounds in blush?“

• Model blending sounds in words.
- "What word is /s/ /t/ /i/  /k/?

• Model manipulating sounds in words
- “We have the word cluck, if I take away the /c/ what word do I have now? (luck)
- "We have the word string, if I want to change string to sting, what letter will I 

delete from the word?"

20

As noted by the apple graphic throughout this webinar, you will see suggestions 
for teacher modeling and instruction of foundational skills. These instructional 
practices can be used as the “I do” and “We do” which provides students with 
teacher instruction of new foundational skills along with guided practice.

 Teachers can model first during instruction as "I do" and then students should be 
given opportunities to isolate, segment and blend words on their own as "we do" 
and "you do" during instruction and practice. Teacher should also model 
identifying syllable types with students.
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Grade Level Expectations: Phonics and Word 
Analysis (FFR.3)

21

Grade 2
The student will apply phonetic principles to read 

and spell words.

A.Decode and encode words with short vowels to 
include blends, digraphs, and trigraphs in 
closed syllables (CVCC, CCVC, CVCC, CCVCC, 
and CCVCCC) and open syllables (CV, CCV).

B.Decode and encode words with vowel teams 
and r-controlled vowels.

C.Use knowledge of syllabication and syllable 
types to decode words.

D.Use knowledge of affixes (e.g., suffixes, 
prefixes) to decode words.

E.Read grade-level high frequency words, 
including decodable and irregular words, with 
automaticity and accuracy. 

Grade 3
The student will apply grade level phonics and 

word analysis skills to decode (read) unfamiliar 
words in grade level text.

A.Decode and encode words with vowel teams 
and r-controlled vowels.

B.Use knowledge of syllabication and syllable 
types to decode and encode words.

C.Use knowledge of affixes (e.g., suffixes, 
prefixes) to decode and encode words.

D.Read grade-level high-frequency words, 
including decodable and irregular words, with 
automaticity and accuracy.

Next week will take a look at the Phonics and Word Analysis sub strand. The 
Phonics and Word Analysis standards contain grade level expectations for 
phonics features that students will apply when decoding words. These standards 
include the use of syllables and affixes to aid in decoding, and highlighting that 
English is morphophonemic language. 
 
The end of year expectation for Grade 2 students is to read and spell open and 
closed syllable words to include blends, digraphs, and trigraphs as well as words 
containing vowel teams and r-controlled vowels. Grade 2 students are expected 
to use knowledge of syllabication and syllable types, affixes, and decodable and 
irregular grade-level high-frequency words when reading in order to build 
automaticity and accuracy. 

The end of year expectation for Grade 3 students is to read and spell words 
containing vowel teams and r-controlled vowels. Grade 3 students are expected 
to use knowledge of syllabication and syllable types, affixes, and decodable and 
irregular grade-level high-frequency words when reading in order to build 
automaticity and accuracy. 
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Grade 2 Understanding the Standards: Phonics and 
Word Analysis (1 of 2)

22

2.FFR.3 Phonics and Word Analysis: The student will apply phonetic principles to read and spell words.
• Phonics is the instruction in the relationship between letters and the sounds they represent. (Honig et al,  pg. 170)

o Phonetic principles include decoding (reading) and encoding (spelling).
 Decoding is the ability to read a word from print to speech using grapheme-phoneme (letter to sound) correspondences.
 Encoding is the ability to spell a word from speech to print using phoneme-grapheme (sound-letter) correspondences.

• Second graders continue to develop a more complex understanding of the English spelling system. They deepen their knowledge of 
various consonant and vowel graphemes to include:
o Consonant Graphemes (definitions from LETRS pg. 176)

 Single Letter- a single consonant letter that represents a single consonant phoneme, e.g., b, d, f, g, h, j, k, l, m, n, p, r, s, t, v, 
w, y, z

 Digraph- two letters that make one sound, e.g., ch, sh, th, wh, ph, ck
 Blends- consonant cluster found at the beginning and/or ending of words, e.g., glad, jump, fast, trap, stand
 Trigraphs- three letters that make one sound, e.g bridge, pitch.

o Vowel Graphemes (definitions from LETRS pg. 176)
 Single Letter- a single vowel that represents a single vowel phoneme, e.g., short vowels: cap, hit, wed, fuss, clock and long 

vowels in open syllables: no, hi, we, music
 Vowel-Consonant-E- a common pattern for spelling a long vowel sound with a final e at the end, e.g., gate, Pete, mule, hope, 

five
 R-Controlled Vowels- a single vowel letter followed by r that stands for a unique vowel sound, e.g., car, sport, her, bird, hurt
 Vowel Teams- a combination of two, three, or four letters that stand for a vowel sound e.g., head, book, coat, thigh, weigh, 

boil, shout

One of the first resources to support educators in learning the grade level 
expectations is the grade level Understanding the Standards. The Understanding 
the Standards defines terms and gives details around the content found in the 
standards. 

Highlighted in yellow in the Understanding the Standards document is guidance 
and instructional practices to support both encoding and decoding words. 
Decoding is reading a word from print to speech. Encoding is spelling a word 
from speech to print. 

Grade 2 students will deepen their knowledge of various consonant and vowel 
graphemes to include open and closed syllable words with blends, digraphs, 
trigraphs, vowel teams and r-controlled vowels. Grade 3 students will be able to 
encode and decode words with vowel teams and r-controlled vowels.
 
The Grade 2 and Grade 3 Phonics and Word Analysis Standards contain more 
complex graphemes as students begin to learn more about the complex 
orthography or writing system of English.
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Grade 2 Understanding the Standards: Phonics and 
Word Analysis (2 of 2)
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2.FFR.3 Phonics and Word Analysis: The student will apply phonetic principles to read and spell words.
• Multisyllabic words are words with more than one syllable, e.g., robot, heavy, perfection, uncomfortable.
• In second grade, students will learn to recognize syllables to break a word into smaller chunks and decode by blending syllables.
• Students will apply their knowledge of decoding single syllable words to decoding multisyllabic words.
• Syllabication is the division of a multisyllabic word into separate syllables with each syllable containing one vowel sound.
• Syllable Types - The first five syllable types are all found in single syllable words.

o Closed syllables end in a consonant(s) and the vowel sound is short e.g., brag, jump, pic*nic*
o Open syllables end in a single vowel and the vowel sound is long e.g. he, hi, ba*by
o Vowel- Consonant-e syllables contain a long-vowel sound spelled with one vowel letter followed by one consonant and a silent e, e.g. provide*, tadpole*
o R- Controlled syllables contain a letter combination made up of a vowel followed by the letter -r that stands for a unique vowel sound, e.g.- per*fect, snor*kel.
o Vowel Team syllables can contain a short vowel, long vowel, or diphthong sound spelled with a vowel combination, e.g. canteen*, poi*son, complain*.
o Consonant-le syllables are a final, separate syllable containing a consonant followed by the letters le, apple*, table* .  This is the only syllable type that cannot 

be in single syllable words.
• In Second Grade students will also include the ability to apply affixes (prefixes and suffixes) to decode unknown multisyllabic words with known word parts.

o Prefixes are meaningful word parts that come at the beginning of a word. For example un- in the word unclean.
o Suffixes are meaningful word parts that come at the end of a word. For example -ful in the word grateful.

• Second Grade students need to be shown how to be flexible when using strategies to decode multisyllabic words. This instruction is to support students’ success 
with reading grade level text accurately and fluently.

• The process that students use to learn phonetically regular words is the same process that students learn to read phonetically irregular words. The careful analysis 
of each letter-sound correspondence is necessary for students to read grade-level, high frequency words accurately and automatically.
o Regular words are words that have a predictable grapheme-phoneme correspondence.
o Irregular words are those that cannot be readily decoded because they contain a grapheme-phoneme correspondence that is unique to that word or a few 

words. Some words are permanently irregular such as of, said, to. Some words are temporarily irregular in that the student has not learned that specific 
grapheme-phoneme correspondence in the scope and sequence yet. For example, learning the word say before students are taught the -ay vowel team.

• Other terminology to know:
o High Frequency words are those that appear more frequently in text. Examples include lists from HQIM, Fry or Dolch lists.

Again, looking at the highlighted portions of the Understanding the Standards 
document, we can note guidance and instructional practices to support word 
analysis. This includes using knowledge of syllable types and affixes to decode 
multisyllabic words, as well as, understanding irregular words.

The texts that students read in Grades 2 and 3, contain more multisyllabic words 
and words with multiple affixes. Students in these grade levels need to have 
experience using both syllable and morpheme strategies flexibly to successfully 
decode multisyllabic words.

It is important to remember that the goal of the Foundations for Reading 
Standards is to support students building automaticity so they can fluently read 
grade level text.
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Instructional Guide: Phonics and Word Analysis

24

Instructional Approaches for Integrating StrandsConsiderations for 
Planning

Standard

• Provide opportunities for students to decode/read vowel teams and r-
controlled vowels in grade level words (3.FFR.3A, 3.FFR.3B).

• Provide practice for students to decode/read words using knowledge 
of syllabication, syllable types, and affixes (3.FFR.3A, 3.FFR.3B).

• Provide practice for students to decode/read words that incorporate 
the new and previously taught phonics features.

• Visual Practice: Teacher will show students letter or word cards. 
Students will give the corresponding sound or read the word shown by 
the card

• Auditory Practice: Teacher will say a sound or word. Students will give 
the letter or letters they hear

• Word Chaining: Students will use magnetic letters to letter tiles to 
alter or build words. Teacher will give students the first word. Then the 
teacher will tell students a sound (phoneme) or letter, to change to 
create a new word. Example: In this example, the teacher is focusing 
on the vowel team oi and oy. Students start with the word join. 
Teacher asks students to change join to joy. The teacher continues to 
change words one phoneme at a time. 

• Educators will use the 
scope and sequence 
from their division-
adopted HQIM for 
decoding and encoding 
instruction, including 
high frequency word 
and affix/suffix 
instruction.

• When incorporating the 
instruction, educators 
will use the gradual 
release model of 
instruction.

Decoding
3.FFR.3A Decode and encode 
words with vowel teams and 
r-controlled vowels. 

3.FFR.3B Use knowledge of 
syllabication and syllable 
types to decode and encode 
words.

3.FFR.3C Use knowledge of 
affixes (e.g., suffixes, prefixes) 
to decode and encode words.

3.FFR.3D Reading grade-level 
high frequency words, 
including decodable and 
irregular words, with 
automaticity and accuracy.

A section of the Instructional Guide is focused on decoding or reading words. It is 
important for teachers to provide modeling of using knowledge of syllabication, 
syllable types, and affixes to decode words. 

24



Instructional Guide: Phonics and Word Analysis

25

Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Provide practice for students to encode/spell words with vowel teams and r-
controlled vowels (3.FFR.3A).

• Provide practice for students to encode/spell words using knowledge of 
syllabication, syllable types, and affixes (3.FFR.3A, 3.FFR.3B).

• Provide practice for encoding/spelling words that includes new and 
previously taught phonics features (3.FFW.2A, 3.FFW.2B).
o Word Spelling: Students will write words to correspond to the phonics 

feature currently being taught. Be sure no words used include phonics 
features students have not learned.

o Dictation: Students will write sentence to reinforce phonics features 
they are currently learning or have learned in previous lessons. Be sure 
no words in the sentence include phonics features students have not 
learned (3.FFW.2A, 3.FFW.2B).

• Word Chaining: Students will write new words by changing a sound or 
phoneme in the word. Teacher will say the first word and students will write 
the word down. Then the teacher will tell students to change the word to 
another word. Example: In this example the teacher is focusing on r-
controlled vowel sounds. Students write the first word “far”. Teacher asks 
students to change the word “far” to “farm”. Teacher asks students to 
change “farm” to “firm”. Teacher asks students to change “firm” to “form” 
(3.FFR.3A).

• Educators will use the scope 
and sequence from their 
division-adopted HQIM for 
decoding and encoding

• The division-adopted HQIM 
notes which affixes to teach 
within the scope and 
sequence. Ensure that when 
introducing new affixes, the 
teacher also focuses on 
meaning and part of speech 
when the affix is added to a 
base word.

Encoding
3.FFW.2A Use phoneme-
grapheme correspondence 
to encode (spell) 
multisyllabic words.

3.FFW.2B Use common 
affixes to encode (spell)
words.

In this section of the Instructional Guide, you will see highlighted in yellow 
instructional approaches related to encoding or spelling words. Teachers should 
model and provide opportunities for students to encode or spell words with 
vowel teams and r-controlled vowels. Teachers should model using syllabication, 
syllable types, and affixes to encode words.

It is important to remember that we need to teach students how to be flexible 
when decoding multisyllabic words. Students need instruction on how to apply 
their syllable and morpheme strategies flexibly to support building automaticity. 
For examples of what this might look like, you can refer to the Grades 4 & 5 
webinar in this series.

One thing that is important to note is how critical it is for students in these grade 
levels to spend lots of time reading grade level text. Students need opportunities 
to see words spelled correctly in text, so they know how to spell it. Also, when 
students are decoding multisyllable words, it is essential that students have a 
strong vocabulary so they know when their pronunciation of a word is correct.
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Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Use protocol for introducing irregular words that calls attention to 
predictable spellings, along with the unexpected spellings (3.FFR.2C, 
3.FFR.2D).
o Introduce students to the new word and use the word in a sentence.
o Say the sounds and identify how many sounds are in the word, draw 

blanks for the number of sounds on a whiteboard.
o Model writing the word for students: Discuss the regularly spelled 

sounds within the word and model writing them.
o Discuss the irregular sound with students and tell them they will need 

to remember this part of the word.
o Guide students to write the word in the air, on paper, on a whiteboard, 

etc.
o Provide opportunities for students to practice writing and saying the 

word.
• When teaching how to spell high-frequency words, work with students in 

identifying the decodable or regular letter-sound correspondence portions 
of the word before providing the irregular portion of the word. For example, 
if the word was honest - the teacher would help students to spell the word 
and the point out that students will need to learn that the h is silent.

• Provide opportunities for students to practice decoding/reading and 
encoding/writing high-frequency words (3.FFR.3D).

• Educators will use the scope 
and sequence from their 
division-adopted HQIM for the 
high-frequency words.

Irregular & High Frequency 
Words

3.FFW.2C Use 
phoneme/grapheme 
(sound/symbol) correspondences 
to encode (spell) grade-level high-
frequency words with automaticity 
and accuracy.

In this section of the Instructional Guide there are instructional approaches that 
relate to irregular and high frequency words. Highlighted in yellow is a protocol 
for introducing irregular words. 
 
If we think back to the information that was shared in the Understanding the 
Standards, irregular words are learned the same way that decodable words are, 
by careful analysis of letter sound correspondences. This is an example of how 
the rigor of the standards is explained in the Understanding the Standards, and 
then the grade level instructional guide gives an example of an instructional 
protocol to support meeting the rigor and support instruction.  
 
The instructional protocols in the instructional guides are offered as examples, 
and teachers are encouraged to use the instructional guides along with their 
division-adopted HQIM.  
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While viewing videos, consider:
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Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

In the next two slides you will view videos highlighting Phonics and Word Analysis 
instruction in action. While viewing the video consider the following questions: 

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction? 

• Systematic Instruction: Is this educator following a scope & sequence?
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Instructional Practices for Phonics and Word 
Analysis In Action

28

While watching foundational skills in action, focus on the teacher actions, the “I 
do” and “we do” of the lesson. What does the teacher do to support the 
student’s understanding and instruction of decoding, encoding, and word 
analysis? What is the student doing during instruction?
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Instructional Practices for Phonics and Word 
Analysis

29

While watching foundational skills in action, focus on the teacher actions, the “I 
do” and “we do” of the lesson. What does the teacher do to support the 
student’s understanding and instruction of decoding, encoding, and word 
analysis? What is the student doing during instruction?
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Instructional Practices: Phonics and Word Analysis
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• Model encoding and decoding new phonics features within scope 
and sequence.

• Model being flexible when applying syllable and morpheme 
decoding strategies when reading multisyllabic words.

• Use a protocol when introducing students to irregular words.
• Provide corrective feedback to students when they say or spell a 

word incorrectly.

As noted by the apple graphic, here are some instructional practices that can be 
used during Phonics and Word Analysis instruction. Many of these you saw in the 
previous short clips and outlined in the Understanding the Standards document 
and Instructional Guides. 
 
Teachers can model encoding and decoding of new phonics features first during 
instruction as "I do" and then students should be given opportunities decode and 
encode on their own as “we do” and “you do” during instruction and practice. 
 
Teachers can follow an instructional protocol when introducing students to 
irregular words. And teachers can provide corrective feedback during decoding 
and encoding practice to ensure mastery for all Grade 2 and Grade 3 students.
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Understanding the 
Foundations for 
Writing standards

31

Now we will look at the Foundations for Writing Standards.
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Foundations for Writing Strand K-5

32

• The foundational, transcription skills that students must have to effectively 
and efficiently communicate their ideas through writing.

• The 2024 English Standards of Learning provide specificity to highlight the 
importance of students using learned phonetic patterns, high-frequency 
words, and common affixes when spelling.

• Foundations for Writing standards work in tandem with the writing standards 
as students move from foundational writing skills to engaging in the writing 
process through Grade 12.

In the Foundations for Writing Standards, there is a focus on the foundational, 
transcription skills that students must have in order to effectively and efficiently 
communicate their ideas through writing. The Foundations for Writing standards 
work in tandem with the Writing standards as students move from foundational 
writing skills to engaging in the writing process.
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Joan Sedita's Writing Rope and the English 
Standards of Learning

33

Foundations for Writing (FFW)

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)

Joan Sedita’s Writing Rope is interwoven into all of the English standards, 
including the Foundations for Writing Standards. 
 
Today we are going to be focusing on the Transcription skills of Handwriting and 
Spelling. Like the Foundation for Reading Standards, the goal of the Foundation 
for Writing standards are to build automaticity. When skills like letter formation 
and spelling are automatic, students are able to focus on expressing their 
message clearly and communicating effectively through writing.
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Sub Strands for Foundations of Writing
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Foundations for Writing
• Handwriting 

• Spelling 

The Sub Strands for the Foundations for Writing Strand are Handwriting and 
Spelling. 

Both sub strands can be found in the Grade 2 and Grade 3 standards.
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Grade Level Expectations: 
Handwriting (FFW.1)

35

Grade 2

A.Maintain legible printing and 
begin to make the transition to 
cursive.

B.Begin to write capital and 
lowercase letters of the 
alphabet in cursive.

C.Begin to sign his/her first and 
last names. 

Grade 3

A.Maintain legible printing. 
B.Write capital and lowercase 

letters of the alphabet using 
correct letter formation in 
cursive.

C.Sign his/her first and last name.
D.Form cursive letters with flow 

from one letter to the next within 
names and words.

The first sub strand is Handwriting. The Handwriting standards address students’ 
ability to be accurate and automatic with letter formation in printing and cursive. 
These standards also address students applying spaces between words in 
phrase or sentence writing. 
 
As seen in the standards, Grade 2 students will accurately and automatically 
maintain legible print as they begin to transition to cursive writing. Grade 2 
students will learn to write capital and lowercase cursive letters and sign their 
first and last name. Grade 3 students will continue to learn proper formation and 
flow of cursive writing, including writing capital and lowercase cursive letters, 
signing their first and last name, and writing names and words.
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Understanding the Standards: Handwriting
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3.FFW.1 Handwriting
• In order for students to be effective writers they must master foundational writing skills such as 

handwriting. When foundational writing skills are fluent it allows students to focus on communicating 
their message with their readers.

• Handwriting is linked to basic reading and spelling achievement.
• To become proficient in the task of writing in cursive, students need explicit instruction in letter formation 

with plenty of guided practice and teacher feedback (Wolf, 2005).
• Students need to learn cursive letter formation that is efficient and effective, while maintaining legible 

manuscript.

2.FFW.1 Handwriting
• In order for students to be effective writers they must master foundational writing skills such as 

handwriting. When foundational writing skills are fluent it allows students to focus on communicating their 
message with their readers.

• Handwriting is linked to basic reading and spelling achievement.
• To become proficient in the task of writing in cursive, second grade students need explicit instruction in 

letter formation with plenty of guided practice and teacher feedback (Wolf, 2005).
• Students need to learn cursive letter formation that is efficient and effective, while maintaining legible 

manuscript.

Highlighted in yellow on the Understanding the Standards document is guidance 
and instructional practices to support handwriting instruction. Grade 2 and 
Grade 3 students need explicit instruction in cursive writing letter formation.

Similar to introducing students to print, teachers should provide explicit 
instruction in the strokes for the formation of each cursive letter. Students need 
to have multiple opportunities to practice forming letters both in isolation and in 
dictated words and sentences.
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Instructional Practices: Handwriting
• Model correct letter formation.
• Verbally explaining basic strokes.
• Provide corrective feedback to students on letter formation.

37

As noted by the apple graphic, these are instructional 
practices that can be used in the classroom during 
instruction around the Handwriting Standards. 
Teachers should model cursive letter formation. While 
modeling letter formation, teachers can verbally 
explain the basic strokes. Teachers should also 
provide corrective feedback to students to support 
their development of accurate letter formation. 
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Grade Level Expectations: Spelling (FFW.2)
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Grade 2

A.Use phoneme-grapheme (sound/symbol 
correspondence to encode (spell) single-
syllable words containing closed syllables 
(cvc, ccvc, cvcc, and ccvcc), open syllables 
(cv, ccv), vowel-consonant-e (cvce, ccvce), 
vowel teams, and r-controlled vowels.

B.Use phoneme-grapheme (sound/symbol) 
correspondence to encode (spell) 
multisyllabic words.

C.Use phoneme/grapheme (sound/symbol) 
correspondences to encode (spell) grade-
level high-frequency words with 
automaticity and accuracy.

Grade 3

A.Use phoneme-grapheme correspondence 
to encode (spell) multisyllabic words.

B.Use common affixes to encode (spell) 
words.

C.Use phoneme/grapheme (sound/symbol) 
correspondences to encode (spell) grade-
level high-frequency words with 
automaticity and accuracy. 

  The next sub strand is Spelling. The Spelling standards 
contain the phonic features that students are 
responsible for at each grade level. An importance is 
placed on students using learned phonetic patterns, 
high-frequency words, and common affixes when 
spelling. In Grade 2 and Grade 3, the expectations for 
encoding align with the expectations for decoding.
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Understanding the Standards: Spelling

39

2.FFW.2 Spelling
• Spelling is an essential component for students’ literary success and supports students’ development in both 

reading and writing. When students are learning to read words with specific phonics features, they should also 
practice using the same phonics features for spelling words. Due to the reciprocal relationship between decoding 
(reading) and encoding (spelling) teachers can leverage instruction in both to support foundational literacy skills.

• In second grade, the expectation is that students will spell single syllable words that contain
o Short vowel sounds, e.g. net, mat, not, it, sun
o Open Syllables- go, she
o Digraphs this, shop, much
o Beginning and/or ending blends, slip, jump, click, branch
o Vowel- Consonant-e - bike, slope, cube, theme, bake
o Vowel Teams, light, sway, boil, chew, coat, scream.
o R- Controlled Vowels- charm, skirt, her, turn, sports.

• Teachers can leverage students' understanding of spelling single syllable words, to spell multisyllable words, 
along with strategies used to decode multisyllabic words. Teachers can reinforce the reciprocal nature of decoding 
and encoding by using similar strategies to spell multiple syllabic words.

When planning for spelling instruction, it is important to note in the 
Understanding the Standards document the spelling expectations for Grade 2 
and Grade 3 students. Highlighted in yellow, you will see that Grade 2 students 
will spell single syllable words that contain short vowels, open syllables, 
digraphs, beginning and/or ending blends, vowel-consonant-e, vowel teams, and 
r-controlled vowels. Grade 2 and Grade 3 students will use knowledge of spelling 
single syllable words to spell multisyllabic words.

Students in Grade 2 and 3 need explicit instruction in not only more complex 
grapheme patterns, but also how to transfer their phonics and word analysis 
knowledge for spelling single syllable words, to spelling multisyllabic words.
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Understanding the Standards: Spelling
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2.FFW.2 Spelling
• Syllabication is the division of a multisyllabic word into separate syllables with each syllable containing one vowel sound.  

o Syllable Types - The first five syllable types are all found in single syllable words.  
 Closed syllables end in a consonant or consonant cluster and the vowel sound is short e.g., brag, jump, pic*nic* 
 Open syllables end in a single vowel and the vowel sound is long e.g. he, hi, ba*by  
 Vowel- Consonant-e syllables contain a long-vowel sound spelled with one vowel letter followed by one consonant and a silent e, e.g. 

provide*, tadpole* 
 R-Controlled syllables contain a letter combination made up of a vowel followed by the letter -r that stands for a unique vowel sound, 

e.g.- per*fect, snor*kel.  
 Vowel Team syllables can contain a short vowel, long vowel, or diphthong sound spelled with a vowel combination, e.g. canteen*, 

poi*son, complain*.  
 Consonant-le syllables are a final, separate syllable containing a consonant followed by the letters le, apple*, table* .  This is the only 

syllable type that cannot be in single syllable words. 
• Second grade students also need support with spelling multisyllabic words when adding suffixes. Refer to Foundations for Reading 2.FFR.3.
• There are three multisyllabic spelling rules. These include:

o Dropping the final e with adding a suffix that starts with a vowel, e.g. bake and baking.
o Changing the y to an i, e.g., cry-->cried, busy-->busiest, ugly-->uglier
o Doubling the consonant in a CVC word, e.g., run-->running, skip-->skipped

• Through careful analysis of phoneme-grapheme correspondences, students are able to recognize and apply known phonics patterns to unknown 
words.

• Irregular words are those that are not readily spelled because they contain a phoneme-grapheme correspondence that is unique to that word of a 
few words. Some words are permanently irregular such as of, said, to. Some words are temporarily irregular in that the student has not learned 
that specific phoneme-grapheme correspondences in the scope and sequence yet. Irregular words should still be taught based on phoneme-
grapheme correspondences.

Highlighted in yellow, you will see that Grade 2 and 
Grade 3 students will use syllabication to support 
spelling as well as the use of multisyllabic spelling 
rules when adding suffixes to words.

In the Understanding the Standards document for 
Grade 2, it highlights three important spelling rules for 
multisyllabic words: dropping the final e when adding 
a suffix that starts with a vowel, changing the y to an I, 
and doubling the consonant in a CVC syllable word to 
ensure the vowel sound stays short.
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This guidance gives clarity around the expectation in 
the standards for spelling multisyllabic words.
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Instructional Guide: Phonics and Word Analysis
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Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Provide practice for students to encode/spell words with vowel teams and r-
controlled vowels (3.FFR.3A).

• Provide practice for students to encode/spell words using knowledge of 
syllabication, syllable types, and affixes (3.FFR.3A, 3.FFR.3B).

• Provide practice for encoding/spelling words that includes new and 
previously taught phonics features (3.FFW.2A, 3.FFW.2B).
o Word Spelling: Students will write words to correspond to the phonics 

feature currently being taught. Be sure no words used include phonics 
features students have not learned.

o Dictation: Students will write sentence to reinforce phonics features 
they are currently learning or have learned in previous lessons. Be sure 
no words in the sentence include phonics features students have not 
learned (3.FFW.2A, 3.FFW.2B).

• Word Chaining: Students will write new words by changing a sound or 
phoneme in the word. Teacher will say the first word and students will write 
the word down. Then the teacher will tell students to change the word to 
another word. Example: In this example the teacher is focusing on r-
controlled vowel sounds. Students write the first word “far”. Teacher asks 
students to change the word “far” to “farm”. Teacher asks students to 
change “farm” to “firm”. Teacher asks students to change “firm” to “form” 
(3.FFR.3A).

• Educators will use the scope 
and sequence from their 
division-adopted HQIM for 
decoding and encoding

• The division-adopted HQIM 
notes which affixes to teach 
within the scope and 
sequence. Ensure that when 
introducing new affixes, the 
teacher also focuses on 
meaning and part of speech 
when the affix is added to a 
base word.

Encoding
3.FFW.2A Use phoneme-
grapheme correspondence 
to encode (spell) 
multisyllabic words.

3.FFW.2B Use common 
affixes to encode (spell)
words.

In the Instructional Guide, you will see highlighted in 
yellow instructional approaches related to encoding 
or spelling words. Teachers should provide 
opportunities for students to encode or spell words 
with vowel teams and r-controlled vowels in Grade 2 
and Grade 3. Teachers can model word spelling and 
dictation of a sentence or sentences to reinforce 
phonics features.
 
Using the Instructional Guides as a support to meet 
the rigor of the standards, you can see that students 
need opportunities to practice spelling words with 
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more complex grapheme features like vowel teams 
and r-control vowels, along with using their knowledge 
of syllable types and morpheme knowledge to spell 
multisyllabic words.

Again, in these grade levels it is critical that students 
have lots of opportunities to read grade level text to 
ensure that they have experiences decoding words 
with the correct grapheme feature. Students in these 
grade levels are learning how multiple graphemes 
(spellings) can spell the same phoneme 
(sound). When students have experiences reading 
the words correctly in print, it supports them 
orthographically map the word that they can use 
when spelling.
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While viewing videos, consider:

42

Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

In the next two slides you will view videos highlighting spelling instruction in action. 
While viewing the video consider the following questions: 

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction? 

• Systematic Instruction: Is this educator following a scope & sequence?
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Instructional Practices for Spelling In Action (1 of 2)

43

While watching foundational skills instruction in 
action, focus on the actions of the teacher during 
encoding/spelling practice. What does the teacher do 
to support the student’s understanding of spelling? 
What is the student doing during instruction? 
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Instructional Practices for Spelling In Action (2 of 2)

44

While watching foundational skills instruction in 
action, focus on the actions of the teacher during 
encoding/spelling practice. What does the teacher do 
to support the student’s understanding of spelling? 
What is the student doing during instruction? 
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Instructional Practices: Spelling
• Model dictation of words and sentences.
• Provide correct feedback to students to support apply of phonics 

patterns students have learned.
• Model using rules for spelling multisyllabic words.
• Provide opportunities for students to spell words with multiple 

graphemes for the same phoneme (sound). For example, 
fruit, froot, freut. 

45

As noted by the apple graphic, these are instructional practices that can be used 
in the classroom during instruction around the Spelling Standards. Teachers can 
model dictation of words and sentences. Teachers can provide corrective 
feedback to students to support applying phonics patterns students have 
learned in their spelling of words.
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Putting it All 
Together: FFR & FFW

46

Now we will look at putting it all together. What does a lesson look like 
incorporating both Foundations for Reading and Foundations for Writing 
Standards.
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FFR & FFW Working Together

47

Foundations 
for Reading 
Standards

Foundations 
for Writing 
Standards

Explicit and 
Systematic 

Foundational 
Skill 

Instruction

Foundations for Reading Standards and Foundations 
for Writing Standards should not be taught in 
isolation. It is important for teachers to use both 
encoding and decoding practice with students when 
they are learning new phonemes (sounds) or words. 
 
When teachers provide instruction that integrates 
multiple foundational skills in one lesson, they 
leverage the reciprocal nature of reading and writing. 
What students learn about reading words can support 
them in writing words.
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Components of Foundational Skills Instruction
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• Instruction follows a logical, aligned scope & sequence in which new, 
grade-level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, patterns & rules of language are made clear 
and explicit through teacher-direct instruction to students so that they can 
decode words and language

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to practice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice

Again, when we’re thinking about instruction of foundational skills should be 
systematic and explicit. Systematic instruction means that the concepts follow 
an aligned scope and sequence, as provided by your division-adopted HQIM. 
Explicit instruction requires direct teaching of concepts with continuous student 
teacher interactions. Teachers utilize corrective feedback and reinforcement 
feedback throughout the lesson. Foundational skill instruction should also 
provide students with multiple opportunities to practice and internalize skills as 
they grow as readers and writers.
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Gradual Release (2 of 2)
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I Do

Teacher 
modeling of 

reading, 
writing, and 

meaning.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.

The gradual releasee of responsibility should be followed during explicit 
foundational skill instruction. The model includes “I Do, We Do, You Do” steps.
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Resources for Planning for Instruction
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Division-Adopted 
HQIM Foundational 

Skills Lesson & Scope 
and Sequence

We hope that we provided you an example of how to use the multiple resources 
from the VDOE to support planning and implementing instruction for 
foundational skills instruction.  When teachers are planning and preparing to 
teach it is important that these resources are “on your table” and used to ensure 
that you are meeting the rigor as outlined in the standards and thinking through 
strong instructional practices that are supported using your division-adopted 
HQIM. 

When planning for foundational skills instruction, it is important to review all the 
resources listed above to ensure alignment to the 2024 English Standards of 
Learning.

• Division-adopted HQIM foundational skills lessons & scope and 
sequence

• 2024 English Standards of Learning – FFR & FFW
• Understanding the Standards documents
• Instructional Guides
• Progression Charts

50



Sample Lesson- Teaching /ow/ (1 of 2)

51

The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now /m/ /ow/ /s/- mouse /l/ /ow/ /d/- loud /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found /c/ /ow/ /ch/- couch /g/ /r/ /ow/ /l/ -growl /ow/ /t/- out
2. Segment: 
brown- /b/ /r/ /ow/ /n/ ground- /g/ /r/ /ow/ /n/ /d/ sound- /s/ /ow/ /n/ /d/ owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/ cloud- /c/ /l/ /ow/ /d/ house- /h/ /ow/ /s/ howl- /h/ /ow/ /l/
3. Visual Drill: 

4. Auditory Drill:

5. New Feature: “We’ve been learning about diphthongs. Diphthongs are vowel sounds where 
our mouths moves as we make the sound. Today we are going to learn the /ow/ sound. The letters OU can 
spell the /ow/ sound in the middle of a word, like in the word cloud. OU can also spell the /ow/ sound at 
the beginning of a word, like the word out. Another way to spell the /ow/ sound is with OW like in the word 
cow. OW can spell /ow/ in the middle of words too like the word, brown. OW can also spell the /ow/ sound 
at the end of words like the word how. OW can even be used at the beginning of words like in owl. The /ow/ 
sound is a continuous sound and can be stretched out and your voice box is on. Watch me. Your turn.

We will now explore instructional practices that can be 
used during instruction as it relates to a sample 
foundational skill lesson plan, as seen on this slide. This 
lesson follows the principles of structured literacy, 
explicit instruction, gradual release of responsibility 
model, and moving from smaller units of language to 
larger. When looking at your division-adopted HQIM, 
look for similar lesson components to help guide 
instruction and ensure rigor is met. 
 
The first part of the sample lesson includes blending, 
segmenting, a visual drill, an auditory drill, and 
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introduction of new phonics feature. 
 
When thinking through the lens of our Foundations for 
Reading and Foundations for Writing Standards, you can 
see in the lesson Phonological and Phonemic Awareness 
is a focus during blending, segmenting and word 
chaining. Phonics and Word Analysis is a focus during the 
visual drill, auditory drill and new phonics feature 
instruction.
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Sample Lesson- Teaching /ow/ (2 of 2)
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The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how We do: clown, out, count, proud, growl, found, down, cow, house, 

7. Spell Words: 
I do: ground, down We do: round, spout, crown, couch, frown, outside, house

8. Word Chain:
pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: Review: 

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground. The house is also round. Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around.
We do: There is a mouse in the ground.

12: Decodable Text

In the second part of the foundational skills sample 
lesson includes reading words, spelling words, word 
chaining, irregular word instruction and review, 
reading sentences, writing sentences, and reading a 
decodable text. 
 
When thinking through the lens of our Foundations for 
Reading and Foundations for Writing Standards, you 
can see in the lesson Phonics and Word Analysis is a 
focus during read words, spell words, irregular word 
review and instruction, reading sentences and reading 
a decodable text. Handwriting and Spelling are a 
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focus during the spell words and writing sentences 
portions of the sample lesson plan.
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Sample Lesson- Teaching /ow/ (1 of 2)
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The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now /m/ /ow/ /s/- mouse /l/ /ow/ /d/- loud /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found /c/ /ow/ /ch/- couch /g/ /r/ /ow/ /l/ -growl /ow/ /t/- out
2. Segment: 
brown- /b/ /r/ /ow/ /n/ ground- /g/ /r/ /ow/ /n/ /d/ sound- /s/ /ow/ /n/ /d/ owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/ cloud- /c/ /l/ /ow/ /d/ house- /h/ /ow/ /s/ howl- /h/ /ow/ /l/
3. Visual Drill: 

4. Auditory Drill:

5. New Feature: “We’ve been learning about diphthongs. Diphthongs are vowel sounds where 
our mouths moves as we make the sound. Today we are going to learn the /ow/ sound. The letters OU can 
spell the /ow/ sound in the middle of a word, like in the word cloud. OU can also spell the /ow/ sound at 
the beginning of a word, like the word out. Another way to spell the /ow/ sound is with OW like in the word 
cow. OW can spell /ow/ in the middle of words too like the word, brown. OW can also spell the /ow/ sound 
at the end of words like the word how. OW can even be used at the beginning of words like in owl. The /ow/ 
sound is a continuous sound and can be stretched out and your voice box is on. Watch me. Your turn.

2.FFR.2B

2.FFR.2C

2.FFR.3A, 2.FFR.3B

2.FFR.3B

In the first section of the sample lesson plan, you can see how multiple 
foundational standards are addressed throughout the lesson. These standards 
build from each other – the visual and auditory drill help to reinforce skills from 
the blending and segmenting of words. Both components of the lesson help 
guide instruction of the new phonics feature.
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Sample Lesson- Teaching /ow/ (2 of 2)
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The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how We do: clown, out, count, proud, growl, found, down, cow, house, 

7. Spell Words: 
I do: ground, down We do: round, spout, crown, couch, frown, outside, house

8. Word Chain:
pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: Review: 

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground. The house is also round. Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around.
We do: There is a mouse in the ground.

12: Decodable Text

2.FFR.3A, 2.FFR.3B

2.FFR.2A, 2.FFR.2B, 2.FFR.2C

2.FFR.3E

2.FFR.3A, 2.FFR.3B, 2.FFR.3E, 2.DSR.A

2.FFW.2A, 2.FFW.2B, 2.FFW.2C, 2.FFR.3A, 2.FFR.3B, 2.LU.1A, 2.LU.1F, 

2.LU.2C

2.FFR.3E, 2.FFR.3A, 2.FFR.3B, 2.DSR.1A

2.FFW.2A, 2.FFW.2B, 2.LU.2C

Continuing to look at the sample foundational skill 
lesson, you can see the integration of Foundations for 
Reading, Foundations for Writing, Developing Skilled 
Readers and Building Reading Stamina, and Language 
Usage Standards. It is important to understand that 
standards should not be taught in isolation but 
integrated throughout the lesson.  
 
Language Usage Standards can be integrated into the 
writing sentences section of the foundational skills 
lesson. Developing Skilled Readers and Building 
Reading Stamina Standards can be integrated into the 
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reading sentences and reading a decodable text 
portions of the foundational skills lesson.
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Reflection Questions 
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• How are you ensuring that your foundational literacy lessons are 
grounded in the grade level expectations of the 2024 English 
Standards of Learning? 

• How are your lessons following a scope and sequence from your 
division adopted HQIM?

- How are your providing opportunities for students to practice and reinforce 
previously taught skills in your lessons?

• How is your teaching explicit and the new skill clear to students? 
• Where are their opportunities to integrate multiple strands of the 

2024 English Standards of Learning in your foundation skills 
instruction? 

Before we leave you today, here are some reflections questions you can use as you 
think about starting the school year. 

Hopefully after our time together you are feeling confident about understanding the 
expectations of the FFR and FFW standards for your grade level and you can use 
these questions to help you prepare for the upcoming school year.  
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Thank you 
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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