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Good afternoon and welcome to the first webinar in the Foundational Skills series for 
Grades 4 and 5.  We are excited you are joining us today, especially if it is during your 
summer.  We look forward to sharing information and resources around the 
Foundations for Reading and Foundations for Writing Standards.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 
developing and supporting opportunities that promote learners who are prepared for post 
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills 
needed to be strong readers. When compared to the 2026 National Assessment of Educational 
Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 
align to the indicators set forth in the 2026 NAEP Framework. English resources support the 
integration of skills that prioritize strong writing, communication, research, analytical and 
synthesis skills, which are essential to setting students up to be prepared for life and foster a love 
for learning about the world in which they live and serve.

Work of the English Office is aligned to Virginia's Strategic Priorities, particularly 
priority 1 – to set and help every learner meet high expectations.
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Setting Purpose: Why are we here?
• The Foundations for Reading (FFR) and Foundations for Writing 

(FFW) standards are new additions to the 2024 English Standards 
of Learning. They define grade-level expectations for foundational 
literacy skills in Kindergarten through Grade 5 classrooms.

• In this session, we will explore the Grade 4 and Grade 5 
expectations for FFR and FFW, examine the level of rigor required at 
these grade levels, and review sample instructional practices that 
illustrate how these standards can be implemented in classrooms 
across the Commonwealth.  We will also highlight the connection 
between the Foundational Reading and Writing Standards and the 
Reading and Vocabulary Standards for these grade levels. 
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The purpose of this webinar is to provide an overview of the grade level expectations 
of Foundations for Reading and Foundations for Writing standards. We will explore 
the FFR and FFW standards for Grade 4 and Grade 5 students and review sample 
instructional practices that illustrate how these standards can be implemented in the 
classroom. We will also highlight the connection between the FFR and FFW Standards 
with the Reading & Vocabulary Standards.
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Impact Expected
• Educators of Grade 4 and Grade 5 students will leave this session 

with a clear understanding of the grade-level expectations and rigor 
outlined in the FFR and FFW standards. Educators will also see how 
the FFR and FFW standards can be integrated with the grade level 
Reading and Vocabulary Standards. They will also gain practical 
instructional strategies that can be implemented immediately to 
support all Virginia students in meeting these standards and 
growing as confident readers and writers.
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At the conclusion of this webinar, educators will have a clear understanding of the 
grade-level expectations and rigor outlined in the Foundations for Reading and 
Foundations for Writing standards. Educators will also gain practical instructional 
strategies that can be implemented tomorrow to support all Virginia students in 
meeting these standards and growing as confident readers and writers.
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Understanding the Standards
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Understanding the Standards
Word | PDFGrade 4
Word | PDFGrade 5

Throughout the presentation today we will be highlighting portions of the 
Understanding the Standards document for Foundations for Reading and 
Foundations for Writing. These can be found on the VDOE English website.
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Literacy Instructional Guides
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Recorded Grade Level WebinarsInstructional 
GuidesCourse

Webinar Recording | PPT | PDFWord | PDFGrade 4
Webinar Recording | PPT | PDFWord | PDFGrade 5

Another document that will be referenced throughout this webinar is the Literacy 
Instructional Guides. These can also be found on the VDOE English webpage. Feel 
free to pull the Instructional Guide and Understanding the Standards documents up 
for either Grade 4 or Grade 5 to follow along during the webinar today.
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Understanding the 
Foundations for 
Reading standards
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Let’s start by looking at the Foundations for Reading Standards.
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Foundations for Reading Strand K-5
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• Foundations for Reading (FFR) Strand focuses on:
- Providing clarity and specificity for the grade level expectations for the 

application of letter/sound correspondences and word analysis skills.
- Fostering students’ understanding and working knowledge of foundational 

reading skills.
• The foundational skills addressed in Foundations for Reading (FFR) are 

necessary and important components in developing proficiency in reading, but 
they are not the end goal themselves.

• Foundational skills at each grade level in Kindergarten through Grade 5 align 
with the Virginia Literacy Act and ensure explicit, systematic and evidence-
based literacy instruction for our youngest learners.

The Foundations for Reading strand focuses on providing clarity and specifics for 
the grade level expectations for the application of letter-sound correspondences 
and word analysis skills. These standards foster a students' understanding and 
working knowledge of foundational reading skills. Students are building 
automaticity and accuracy in decodable and grade-level high frequency words.
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Scarborough's Reading Rope and the English 
Standards of Learning
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Foundations for 
Reading (FFR)

Developing Skilled Readers (DSR)
Reading and Vocabulary (RV)

Reading Literary Text (RL)

Reading Information Text (RI)

Language Usage (LU)

Communications (C)

Research (R)

Scarborough's Reading Rope and the science of reading are interwoven into all the 
2024 English Standards of Learning, including the Foundations for Reading standards. 
To become strong readers, we must have word recognition skills to decode language 
and the vocabulary and background knowledge, with understanding of language to 
comprehend it.

This series has primarily focused on the bottom part of Scarborough’s rope. Decoding 
is essential but insufficient for students’ literacy development. In Grades 4 and 5, 
students have moved towards more automatic word recognition. Most students in 
these grade levels have mastered single syllable decoding and have had lots of 
successful opportunities to decode multisyllabic words. Students in Grades 4 and 5, 
will continue to gain accuracy and automaticity in decoding multisyllabic words.

The focus for Grades 4 and 5 in the Foundation for Reading standards is to continue 
to have support decoding multisyllabic words using flexible syllable and morpheme 
strategies. There is an increase focus on more complex morphemes, and in Grade 5 
students should receive explicit instruction in Greek and Latin roots. When students 
are learning how to use morphemes to decode words, it is an opportunity for 
teachers to integrate the Reading and Vocabulary standards as well.

9



It is critical for Grade 4 and Grade 5 students to receive intentional, purposeful, 
instruction in all areas of literacy as outlined in the 2024 English Standards of 
Learning. This webinar series is focused on Word Recognition, and it is vital that 
educators purposefully plan on how to meet all of the needs in early literacy 
development.
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Why?
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"We teach children to 
decode so they don't 

have to."
-Walpole & McKenna

This is a great quote because it highlights how the 
foundational skills are essential but not the end goal 
of literacy instruction for students. The ultimate goal 
of Foundation for Reading Standards is students 
building automaticity or the effortless decoding of 
words. Students build automaticity by multiple, 
successful, decoding opportunities. 

 When we as successful readers, read a book, we do 
not have to think and put effort in decoding the 
individual words. This allows us to use our cognitive 
resources such as working memory to building 

10



meaning from the text.   
  
It is important when we think about foundational skills 
that we keep the long-term goal of supporting 
students building reading fluency to support them 
building comprehension of grade level texts.
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Components of Foundational Skills Instruction 
(1 of 2)
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• Instruction follows a logical, aligned scope & sequence in which new, 
grade-level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, patterns & rules of language are made clear 
and explicit through teacher-direct instruction to students so that they can 
decode words and language

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to practice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice

When thinking about foundational skill instruction, it is important to keep the 
progression of grade level expectations in mind and ensure all foundational skills 
instruction is systematic- follows an aligned scope and sequence, explicit- direct 
teaching of concepts and skills, and cumulative- each skill is based on previously 
learned concepts. Students should be given multiple opportunities to practice and 
internalize foundational skills as they grow as readers and writers.
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Gradual Release (1 of 2)
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I Do

Teacher 
modeling of 

reading, 
writing, and 

meaning.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.

The gradual release of responsibility from teacher to student should occur during 
foundational skill instruction.

What do we mean by this? Instruction begins with the teacher modeling, the “I do” of 
the lesson. Students and teachers work together during “we do” and then students 
are given opportunities to work independently to practice foundational skills during 
the "you do" portion.

The Gradual Release of Responsibility model for instruction is a framework designed 
to transition the learning process from teacher led instruction to student led 
engagement and practice. Foundational skill lessons should provide adequate time 
for both aligned teacher instruction and student practice of skills.

Today’s webinar will focus on the "I do" and "We do" of the gradual release process. 
These focus on what the teacher is doing during instruction.
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Sub Strands for Foundations of Reading
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Foundations for Reading 
• Print Concepts (Kindergarten) 
• Phonological and Phonemic Awareness (Kindergarten-Grade 2) 
• Phonics and Word Analysis

The Foundations for Reading Strand in the 2024 English Standards of Learning has 
three sub-strands: Print Concepts, Phonological and Phonemic Awareness, and 
Phonics and Word Analysis. 

For Grade 4 and Grade 5, there are only standards in the Phonics and Word Analysis 
sub strand. 
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Grade Level Expectations: Phonics and Word 
Analysis (FFR.3)
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Grade 4
4.FFR.3 The student will apply grade 

level phonics and word analysis 
skills to decode (read) unfamiliar 

words in grade level text.

A.Use knowledge of syllabication and 
syllable types to decode and encode 
words.

B.Use knowledge of morphology (suffixes, 
prefixes, root/base) to decode words.

C.Read grade-level high-frequency words, 
including decodable and irregular 
words, with automaticity and accuracy. 

Grade 5
5.FFR.3 The student will apply grade 

level phonics and word analysis 
skills to decode (read) unfamiliar 

words in grade level text.

A.Use knowledge of syllabication and 
syllable types to decode and encode 
words.

B.Use knowledge of morphology (suffixes, 
prefixes, root/base) to decode words.

C.Read grade-level high-frequency words, 
including decodable and irregular 
words, with automaticity and accuracy. 

Phonics and Word Analysis standards contain grade level expectations for phonics 
features that students will apply when decoding words. In Grades 4 and 5, these 
standards include the use of syllables and affixes to decode and encode words, 
highlighting that English is a morphophonemic language, words are built on both the 
sound symbol relationships, and morphemes or meaningful units of language. 

The end of year expectations for Grades 4 and 5 include students using both syllable 
and morpheme strategies to decode words while continuing to build their sight word 
vocabulary with accuracy and automaticity. 

It is important to note that although these standards are similar between the two 
grade levels, the content will change based on the scope and sequence of your 
division-adopted HQIM.
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Understanding the Standards: Phonics and Word 
Analysis (1 of 2)
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4.FFR.3 Phonics and Word Analysis: The student will apply grade level phonics and word analysis skills to decode 
(read) unfamiliar words in grade level text.
• Phonics is the instruction in the relationship between letters and the sounds they represent. (Honig et al, pg. 170)
• The purpose of phonics and word analysis is to allow students to read grade level text fluently.  See 4.DSR for additional information.
• Phonetic principles include decoding (reading) and encoding (spelling).

o Decoding is the ability to read a word from print to speech using grapheme-phoneme (letter to sound) correspondences.
o Encoding is the ability to spell a word from speech to print using phoneme-grapheme (sound-letter) correspondences.

• Word analysis in fourth grade includes multiple strategies. Strategies for reading multisyllabic words may include:
o Review known words parts, or meaningful morphemes, smallest unit of meaning.

 Root – the most basic form of a word from which other words are formed. Many English words are derived from Greek and 
Latin roots. Students must be taught common Greek and Latin roots in order to read and understand complex text.

• e.g. – struct – to build, and form – to shape
 Base – can always stand alone as independent word.

• e.g. – activity, action, acted, react are all words containing the base word “act”
o Review the word for affixes.
o Affixes (prefixes/suffixes)

 Prefix – added to the beginning of the word to make a new word.
 Suffix – added to the end of the word to change the meaning, or grammatical function of the word.

One of the first resources to support educators in learning the grade level 
expectations is the grade level Understanding the Standards.  The Understanding the 
Standards defines terms and gives details around the content found in the standards. 

Highlighted in yellow from the Grade 4 Understanding the Standards it is important to 
note that the purpose of the phonics and word analysis standards is to allow students 
to read grade level text fluently. 

The texts that students read in Grades 4 and 5 contain more complex multisyllabic 
words and words with multiple affixes. Students in these grade levels need to 
experience using both syllable and morpheme strategies flexibly to successfully 
decode multisyllabic words. 

It is important to remember that the goal of the Foundations for Reading Standards is 
to support students building automaticity so they can fluently read grade level text. 
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Instructional Guide: Phonics and Word Analysis

16

• Provide practice for students to decode/read words that 
incorporate the new and previously taught phonics features (5.FFR, 
5.FFW, 5.RV.1).

o Review known word parts, meaningful morphemes, 
smallest unit of meaning (root, base). 

o Review word for affixes (prefixes/suffixes). 
o Review word for vowel sounds, count the number of 

syllables.
o Recognize syllable types.

• Provide practice for students to decode/read words that
incorporate the new and previously taught phonics features (5.FFR, 
5.FFW).

• Provide opportunities for students to use their knowledge of affixes 
and syllable types when spelling multisyllabic words (5.RV.1C, 
5.LU.2D).

• Build students’ general academic language and content specific 
vocabulary by providing opportunities for students to listen, read 
and discuss variety of texts (5.C.1, 5.C.2, 5.RL, 5.RI).

• *Provide scaffolded assistance as needed.

• How will the teacher ensure 
all students are 
decoding/reading words in 
Grade 5 text (e.g., choral 
read, partner read, 
independent read)?

• How will the teacher ensure 
that instruction is explicit (I 
do, we do, you do) and 
systematic (logical order)?

• Does the text provide 
authentic opportunities to 
revisit previously taught 
morphemes?

• How will students read, 
write, and 
discuss/communicate using 
newly acquired vocabulary?

Supports for decoding and 
encoding
5.DSR.A Read a variety of 
grade-level complex texts with 
accuracy, automaticity, 
appropriate rate, and 
meaningful expression in 
successive readings to 
support comprehension.

5.DSR.B Proficiently read and 
comprehend a variety of 
literary and informational 
texts.

After the Understanding the Standards document, the next resource to reference is 
the Grade level Instructional Guide.  Instructional guides provide educators with 
comprehensive support for each grade level when preparing for instruction of the 
2024 English Standards of Learning.

The Instructional Guide for Grade 5, includes the importance of integrating multiple 
standards when teaching Foundations for Reading Standards.  Teachers have the 
opportunity to support the Foundations for Writing Standards when they have 
students spell multisyllabic words. 

When teachers are supporting students using morphemes, it is logical to support 
them in learning how to use morphemes to not only decode words but also learn 
how to apply morphemes to build their vocabulary. 
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Grade Level Expectations: Reading and 
Vocabulary (RV)

17

Grade 4
4.RV The student will systematically build vocabulary and word knowledge 

based on grade-four content and texts.

A.Develop general academic language and content specific 
vocabulary by listening to, reading, and discussing a variety of texts 
relevant to a grade four topic or subject area. 

B.Discuss meanings of complex words and phrases acquired through 
conversations and literature.

C.Determine the meaning of complex words using frequently 
occurring root words and inflectional affixes (e.g. -s, -ing, -ed).

D.Use the context of a sentence to apply knowledge of homophones.
E.Apply knowledge of morphology, synonyms, and antonyms to 

determine the meaning of complex words.
F.Develop breadth of vocabulary knowledge by listening to and 

reading high quality, complex text.
G.Distinguish shades of meaning among verbs and adjectives.
H.Use strategies to infer word meanings.
I. Use glossaries,beginning dictionaries, and thesauruses, both print 

and digital, to determine or clarify the meaning of words and 
phrases.

J. Use newly learned words and phrases in discussions and speaking 
activities.

Grade 5
5.RV The student will systematically build vocabulary and word knowledge 

based on grade-five content and texts.

A.Develop general academic language and content specific 
vocabulary by listening to, reading, and discussing a variety of grade-
five texts and topics. 

B.Discuss meanings of complex words and phrases acquired through 
conversations and literature. 

C.Determine the meaning of complex words using frequently 
occurring root words and inflectional affixes (e.g., -s, -ing,-ed).

D.Use the context of a sentence to apply knowledge of homophones.
E.Apply knowledge of grade-level appropriate synonyms and 

antonyms to better understand each word.
F.Analyze the morphological relationships between words, including 

how Greek and Latin affixes and roots impact the meaning.
G.Develop breadth of vocabulary knowledge by listening to and 

reading high quality, complex text.
H.Distinguish shades of meaning among verbs and adjectives.
I. Use strategies to infer word meanings.
J. Use glossaries, beginning dictionaries, and thesauruses, both print 

and digital, to determine or clarify the meaning of words and 
phrases.

K.Use newly learned words and phrases in discussions and speaking 
activities.

Now let's take a look at the Reading and Vocabulary Standards for Grades 4 and 5. 
These standards connect with Foundations for Reading because they focus on 
students building word knowledge. There is an emphasis on in-depth instruction 
focused on word knowledge, and word relationships found in word parts, word 
tenses, and word meanings. This instruction occurs in grade-level complex text, and 
focuses on unfamiliar words while reading, and discussing the text.

You can see that in both Grades 4 and 5, there is an emphasis on students applying 
their knowledge of morphology to determine meanings of complex words.  In Grade 
5, there is an emphasis on including Greek and Latin affixes and roots as well.  
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Understanding the Standards: Reading and 
Vocabulary 

18

4.RV The student will systematically build vocabulary and word knowledge based on grade- four content and texts 
read or heard.
• Fourth grade students should be able to understand the meaning of grade level unknown words by using words parts and morphology to 

understand word relationships (e.g. root words, inflectional endings, homophones, synonyms, antonyms).
o Root words - the most basic form of a word from which other words are formed.  Many English words are derived from Greek and Latin 

roots (e.g. – struct – to build, and form – to shape)
o Inflectional endings – a morpheme added to a word to change the grammatical meaning (e.g. adding -ed which means the action occurred 

in the past).
o Affix- a morpheme added to a root word that changes its meaning.

 Prefixes are meaningful word parts that come at the beginning of a word.  For example, how the prefix dis- changes the meaning in the 
word dislike.   

 Suffixes are meaningful word parts that come at the end of a word.  For example, how the suffix -less changes the meaning in the 
word useless.   

o Homophones – words that have the same pronunciation, but different meanings (e.g. flu, flew).
o Synonyms – words that have similar meanings, (e.g. sad/gloomy).

 Synonyms allow students to discuss shades of meaning, allowing them to build word gradients to determine complex word meanings 
and develop richer vocabulary (e.g. eat, consume, gobble, devour).

o Antonyms – words that have opposite meanings (e.g. quiet/noisy)
 Antonyms allow students to discuss degrees of meaning, allowing them to place words in a continuum (e.g. enormous, large, 

average, small, tiny).
• Fourth grade students can use their knowledge of word relationships when inferring the meaning of complex words.
• Infer – to make a well-informed guess using surrounding clues, or hints about the meaning of the word.
• When students use vocabulary in their speaking and writing, knowledge of the word is solidified.

This is the Understanding the Standards document focusing on the Grade 4 Reading 
and Vocabulary section. In this section, teachers are provided an understanding of the 
different types of morphemes students need to understand. Morphemes are the 
smallest units of meaning in a word (prefixes, suffixes, roots, and base words). 
Teaching morphemes helps students decode unfamiliar words, understand word 
meanings and improve spelling.
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Instructional Guide: Reading and Vocabulary 
(1 of 3)

19

Instructional Approaches for Integrating StrandsConsiderations for 
Planning

Standard

Identify explicit stopping points to model and teach students how to use their 
knowledge of syllabication, syllable types, and morphology (Greek and Latin 
roots and affixes) to decode and comprehend unfamiliar words (5.RV.1E, 
5.FFR.3).

Provide opportunities for students to apply their knowledge of syllabication, 
syllable types, and morphology to read grade-level, high-frequency words 
with automaticity and accuracy (5.RV.1E, 5.FFR.3).

Guide students through word analysis, including recognizing the morphological 
structure of new vocabulary words (e.g., breaking down words into roots, 
prefixes, and suffixes) to aid in understanding complex text (5.RV.1, 5.FFR.3).

Provide practice for students to read complex texts with appropriate fluency, 
accuracy, and expression, focusing on building comprehension and 
vocabulary through successive readings (5.DSR.A, 5.RV.1).

Plan for vocabulary instruction based on the complexity of the text, with specific 
attention to teaching word morphology (e.g., bases, root words, prefixes, 
suffixes).

Teachers should be intentional about which words they select from grade 
level text, to explicitly teach. These could include:

General academic language and content-specific vocabulary words,
Adding stopping points to model and/or explicitly teach students how to 

use knowledge of syllabication, syllable types, and morphology to read 
with automaticity and accuracy (5.RV.1).

• Identify authentic stopping 
points in the text to teach and 
decode new, grade level words 
using morphology and/or 
syllabication. 

• Vocabulary taught is dependent 
on the text. Plan for ways to 
build students’ vocabulary and 
add to students’ understanding 
of morphology.

• Consult division-adopted HQIM 
for a scope and sequence for 
morphemes to be taught 
systematically.

Within the selected 
literary or informational 
text
5.DSR.A Read a variety of 
grade-level complex texts 
with accuracy, 
automaticity, appropriate 
rate, and meaningful 
expression in successive 
readings to support 
comprehension. 

This is the Grade 5 Instructional Guide section focusing on Reading and Vocabulary. In 
this section you can see highlighted in yellow instructional approaches for explicitly 
teaching vocabulary and guiding students through word analysis. When guiding 
students through word analysis, it is important to instruct students on recognizing the 
morphological structure of vocabulary words – breaking down words into roots, 
prefixes and suffixes to aid in their understanding.
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Instructional Guide: Reading and Vocabulary 
(2 of 3)

20

Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

Explicitly teach new words using vocabulary protocol (5.RV.1A, 5.RV.1E, 
5.RV.1F).

Provide students with student friendly definition.
Provide examples and non-examples in context.
Provide related words.
Students will use word in speaking and writing.

Explicitly teach decoding of grade-level vocabulary by breaking words down into 
syllables and analyzing syllable types and their impact on pronunciation 
(5.RV.1, 5.FFR.3).

Break down words into their smallest meaningful parts (e.g., base words, 
prefixes, suffixes) to help students understand the structure of complex 
vocabulary (5.RV.1E, 5.LU.2D).

Build background knowledge through visuals (e.g., images, diagrams) and 
multimedia resources that support the comprehension of the texts and 
vocabulary being taught (5.RV.1, 5.RI).

Students will use their knowledge of word relationships and context to infer the 
meaning of complex vocabulary encountered in texts (5.RV.1, 5.FFR.3).

Model the process of inferring meaning through think-alouds, demonstrating 
how to use context clues and morphological analysis while reading 
complex, grade-level texts (5.RV.1, 5.FFR).

Students will engage with conceptually related texts across multiple genres and 
disciplines to reinforce vocabulary acquisition and expand their 
understanding of interconnected ideas (5.RV, 5.RI, 5.C.1).

• Utilize division-adopted HQIM 
and/or text sets to build 
knowledge and systematically 
develop vocabulary, selecting 
texts that are conceptually 
related.

• How will the teacher provide 
students with multiple 
opportunities to hear and use 
related vocabulary across 
different texts and discussions 
to build knowledge networks?

• Which words are selected to 
explicitly teach from the text 
(general academic vocabulary 
and content-specific 
vocabulary)?

• Plan for a structured vocabulary 
routine that emphasizes 
morphological analysis (e.g., 
Greek and Latin roots), 
contextual usage, and word 
relationships to deepen 
understanding.

Connect to previously read text 
to build knowledge and 
vocabulary understanding 
5.DSR.D Regularly engage in 
reading a series of conceptually 
related texts organized around 
topics of study to build 
knowledge and vocabulary 
(These texts should be at a range 
of complexity levels so students 
can read the texts 
independently, with peers, or 
with modest support.). Use this 
background knowledge as 
context for new learning.

Continuing in the Grade 5 Instructional Guide, highlighted in yellow are instructional 
approaches to support word analysis with reading and vocabulary. Teachers should 
explicitly model breaking words into syllables and analyzing syllable types. Teachers 
should also model breaking words down into their smallest meaningful parts, 
morphemes, to help students understand the structure of complex vocabulary. 
Teachers should also model the process of inferring meaning through think-alouds.

20



21

Syllable 
Division Rules

Six Syllable 
Types

Spelling Morphology 

Teaching 
Multisyllabic 

Words

When supporting Grade 4 and Grade 5 students with reading and writing 
multisyllabic words, teachers should model using flexible syllable and morpheme 
strategies to decode multisyllabic words. Some of these flexible strategies include 
syllable division rules, understanding the six syllable types (closed, open, vowel-
consonant-e, vowel team, r-controlled, and consonant-le), and morpheme mapping.

Teachers should also integrate Reading and Vocabulary and Foundations for 
Reading Standards to support students’ decoding of multisyllabic words and 
vocabulary building.
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Instructional Practices for Phonics and Word 
Analysis (Syllable Strategies)  

• Students should practice and become proficient with the most common 
syllable types first.

• Syllable division should be taught one principle at a time and practiced to 
proficiency.

• Students should practice dividing and decoding words first and then 
practice encoding words with a similar pattern.

• Students should practice the words in isolation and in context (both 
reading and writing).

• Provide students with words for practice so they start with dividing and 
decoding the multisyllabic words and then have them spell words you 
dictate.
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As noted by the apple graphic throughout this webinar, you will see suggestions for 
teacher modeling and instruction of foundational skills. These instructional practices 
can be used as the "I do" and “We do” which provides students with teacher 
instruction of new foundational skills along with guided practice.

When focusing on instruction of syllable strategies, it is important that students are 
provided ample practice to become proficient with most common syllable types first. 
Syllable division should be taught and practiced. Students should practice dividing 
and decoding words first then practice encoding words with similar patterns. Words 
should be practiced in both isolation and in context of reading and writing.

Note that knowledge of syllables will not be sufficient for spelling in multisyllabic 
words since, for example, the vowels in unstressed syllables often spell the schwa 
sound and double consonants are used to keep the vowels short, so explicit spelling 
instruction based on the patterns is also needed (Moats & Tolman, 2009).
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Instructional Practices for Phonics and Word 
Analysis (Morpheme Strategies)  
• Morphology instruction should be systematic, hands on, and should provide 

ample opportunities for exposure and practice with morphemes.
• Focus on a specific morpheme (e.g. prefix pre-. ) Morphology lessons help 

students to understand the meaning and function that a particular morpheme 
plays when combined with other word parts so that they can use that 
understanding to figure out word meanings and better comprehend.

• Decoding and encoding should be linked to morpheme meaning during 
instruction. 

• Morpheme instruction should be linked to grade level text and in the context of 
student reading, additionally, this supports pronunciation. 

• Students should have opportunities to read across words, phrases, sentences, 
and text with corrective feedback.
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When focusing on instruction of morpheme strategies, it is important to remember 
that instruction should be systematic, hands on and provide many opportunities for 
exposure and practice of morphemes. Morpheme mapping can be used to support 
students’ understanding of the smallest parts of meaning in a word (prefixes, suffixes, 
root words). Decoding and encoding should be linked to morpheme meaning during 
instruction. Multiple opportunities should be given to students to read words, 
phrases, sentences and text.
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Instructional Practices for Phonics and Word 
Analysis (Teaching Flexibility) 

24

• Students should learn a variety of syllable strategies (this allows them 
to break up multisyllabic words into manageable chunks). 

• Throughout elementary school, students should learn a variety of 
morphemes that they can utilize familiar parts when breaking words 
into smaller parts based on known meanings. 

• Students should be taught the different pronunciations of single-letter 
vowels and understanding the nuances of syllable patterns allows for 
more accurate decoding and minimizes rigid reliance on simple rules 
that may not always apply.

• Teachers will model  flexible strategies when decoding new, 
multisyllabic words found in grade level text. 

When students can efficiently decode words using flexible strategies, they can devote 
more cognitive resources to understanding the meaning of the text. Research 
suggests a strong link between reading-specific cognitive flexibility - the ability to 
juggle multiple aspects of word recognition, like phonology and meaning, and reading 
comprehension. 
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While viewing videos, consider:

25

Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

On the next slide, you will view a video highlighting foundational skill instruction. 
While viewing the video consider the following ques ons:  

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruc on?  

• Systematic Instruction: Is this educator following a scope & sequence?

25



Syllable strategy video

26

As you are watching pay attention to the teacher's language and how she supports 
the student learning to be flexible when decoding. Pay attention to how she 
supported the student with understanding the schwa sound and how it can impact 
the pronunciation of words.

Hopefully you noticed how this teacher referred to previous, connected learning as 
she's building off her scope and sequence and teaching systematically.
Additionally, you noticed in the video how the teacher reminded the student the 
importance of being flexible and utilizing all they've learned in the past and how 
schwa impacts decoding of multisyllabic words. You may have noticed how the 
teacher models her thinking when being flexible before releasing instruction to the 
student, this teacher is providing explicit instruction of the syllable strategy.
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Considerations for Scaling the Routine
• Ensure that all components of explicit instruction are present 

in 1:1, small group, and whole group settings (I do, We do, You 
do)

• Ensure all students have multiple opportunities to practice 
decoding and encoding current morphology

- e.g., choral response for base and suffix identification; all 
students write base and suffixes

• Teacher monitors the classroom and provides feedback
- e.g., student notebooks, whiteboards

27

The previous video provided an example of foundational skill instruction in a one-on-
one setting, but it is important to keep in mind that no matter the setting of 
instruction (one-on-one, small group or whole group) the routines should stay the 
same.

• All components of explicit instruction (I do, we do, you do) should be 
present no matter the size grouping of students (1:1, small group, whole 
group)

• Students should have multiple opportunities to practice decoding and 
encoding the current morphology of syllable patterns being taught (this 
may look like choral responses from all, opportunities for all students to 
write the taught morphology)

• Teacher monitors and provides corrective feedback- no matter the size of 
the setting. This can occur through teachers listening to student responses, 
reviewing student writing in notebooks and/or whiteboards and providing 
immediate, in the moment positive or corrective feedback.
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Understanding the 
Foundations for 
Writing standards

28

Now let’s take a look at the Foundations for Writing standards, while we're looking at 
these separately from the Foundations for Reading strands in order to gain a deeper 
understanding that can be applied to instruction– we're not teaching these in 
isolation.

28



Joan Sedita's Writing Rope and the English 
Standards of Learning

29

Foundations for Writing (FFW)

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)

The Foundations for Writing Strand is new to the 2024 English Standards of Learning. 
These standards focus on the foundational, transcription skills that students must 
have in order to effectively and efficiently communicate their ideas through writing. 
Foundations for Writing has two sub strands - handwriting and spelling - just as the 
transcription strands in Joan Sedita’s Writing Rope (Grammar skills are found in the 
Language Usage strand, and are fully integrated in writing instruction.) 

The 2024 English Standards of Learning provide specificity to highlight the importance 
of students using learned phonetic patterns, high-frequency words, and common 
affixes when spelling. In grades 4 & 5, the expectations for encoding (spelling) aligns 
with the expectations for decoding (reading). This was done purposefully because of 
the reciprocal nature of encoding and decoding. You may have noticed that the 
Reading and Vocabulary strand appears both on the Reading and the Writing rope, 
students are using grade level vocabulary and building their understanding of when 
both reading and writing.

The 2024 English Standards of Learning provide specificity for what students should 
be held accountable for revising (which includes quality of ideas, organization, 
sentence fluency, and word choice) and editing (to include capitalization, usage, 
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punctuation, and spelling). Teachers should consider the Language Usage standards 
for more grade-level specifics of skills students should be applying and correcting 
within their writings. 

The Language Usage Strand is new to the 2024 English Standards of Learning. These 
standards reflect the reciprocal nature of speaking and writing. These standards focus 
on students' use of language when communicating their ideas both orally and in 
writing. The 2024 English Standards of Learning introduces new standards and 
provides specificity in order to improve the progression of skills across grade levels 
and to increase rigor. When instructing students on these standards, it is important to 
remember that students should be encouraged to apply knowledge of these skills 
within their oral language communication prior to being asked to use them when 
writing.
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Grade Level Expectations: 
Handwriting (FFW.1)

30

Grade 4

A.Maintain legible printing.
B.Maintain legible cursive.
C.Sign his/her first and last 

name. 

Grade 5

A.Maintain legible printing.
B.Maintain legible cursive.
C.Sign first and last name.

The Foundations for Writing strand begins with FFW.1, as the sub strand of 
Handwriting. The Handwriting standards in Grades 4 and 5 focus on a students’ ability 
to print and use cursive legibly and be able to sign first and last names.

As you're digging into the grade level expectations for foundational skills, you'll notice 
that grade level expectations build from one grade to another. The scope and 
sequence of your foundational skills curriculum should match this, if not, plan for 
opportunities for students to meet the standards - meet the grade level 
expectations.
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Understanding the Standards: Handwriting

31

4.FFW.1 Handwriting
• In order for students to be effective writers they must master 

foundational writing skills such as handwriting. When foundational 
writing skills are fluent it allows students to focus on communicating 
their message with their readers.

By Grades 4 and 5, students will have mastered letter strokes and their handwriting 
should be fluent and automatic, this allows students to focus on the cognitive load of 
composition over transcription skills. As always, if student handwriting is not meeting 
grade level expectations or they're not yet fluent and it's impeding their transcription 
skills, continue to support them with modeling and feedback.
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Grade Level Expectations: Spelling (FFW.2)

32

Grade 4

A.Use combined knowledge of all 
letter-sound correspondences, 
syllabication patterns, and 
morphology (e.g., roots and affixes) 
to spell accurately.

B.Use phoneme/grapheme 
(sound/symbol) correspondences 
to decode (read) and encode (spell) 
grade-level high-frequency words 
with automaticity and accuracy.

Grade 5

A.Use combined knowledge of all 
letter-sound correspondences, 
syllabication patterns, and 
morphology (e.g., roots and affixes) 
to spell accurately.

B.Use phoneme-grapheme 
(sound/symbol) correspondences 
to decode (read) and encode (spell) 
grade-level high-frequency words 
with automaticity and accuracy. 

The next sub strand is Spelling in Foundations for Writing. The Spelling standards offer 
clarity around the expectations for which phonics features Grade 4 and Grade 5 
students are expected to use when spelling words. The expectations for 
encoding/spelling align with the expectations for decoding/reading, therefore Grade 
4 and 5 students should be able to encode and decode words from all syllable types 
including words with morphology. This was done because of the reciprocal nature of 
encoding and decoding to build word recognition knowledge for students.

Division-adopted HQIM will provide Grade 4 and 5 educators with a scope & 
sequence for supporting grade level phoneme/grapheme correspondences. Teachers 
will model flexible thinking of word attack strategies as students utilize a full toolbelt 
to support decoding multisyllabic words found in grade level texts. 
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Understanding the Standards: Spelling

33

4.FFW.2 Spelling
• Spelling is an essential component for students’ literary success and supports students’ development in both reading and writing.
• Teachers can leverage students' understanding of spelling single syllable words, to spell multisyllable words. Teachers can reinforce 

the reciprocal nature of decoding and encoding by using similar strategies to spell multiple syllabic words.
• Syllabication is the division of a multisyllabic word into separate syllables with each syllable containing one vowel sound.  

o Syllable Types - The first five syllable types are all found in single syllable words.  
 Closed syllables end in a consonant or consonant cluster and the vowel sound is short e.g., brag, jump, pic*nic*  
 Open syllables end in a single vowel and the vowel sound is long e.g. he, hi, ba*by   
 Vowel- Consonant-e syllables contain a long-vowel sound spelled with one vowel letter followed by one consonant and a 

silent e, e.g. provide*, tadpole*  
 R-Controlled syllables contain a letter combination made up of a vowel followed by the letter -r that stands for a unique 

vowel sound, e.g.- per*fect, snor*kel.   
 Vowel Team syllables can contain a short vowel, long vowel, or diphthong sound spelled with a vowel combination, e.g. 

canteen*, poi*son, complain*.   
 Consonant-le syllables are a final, separate syllable containing a consonant followed by the letters le, apple*, table* .  This is 

the only syllable type that cannot be in single syllable words.  
• Students should use their knowledge of affixes when spelling multisyllabic words. Refer to Foundations for Reading 4.FFR.3.
• Through careful analysis of phoneme-grapheme correspondences, students are able to recognize and apply known phonics patterns 

to unknown words.
•Irregular words are those that are not readily spelled because they contain a phoneme-grapheme correspondence that is unique to that 
word of a few words. Some words are permanently irregular such as people, therefore, Wednesday. Irregular words should still be taught 
based on phoneme-grapheme correspondences.

By Grades 4 and 5 students are flexibly applying knowledge of syllabication and 
morphology when encoding multisyllabic words.
As you saw in the video, Teachers can leverage students' understanding of spelling 
single syllable words, to spell multisyllable words. Teachers can reinforce the 
reciprocal nature of decoding and encoding by using similar strategies to spell 
multiple syllabic words. Additionally, Fourth and fifth grade Students should use their 
knowledge of affixes when spelling multisyllabic words.
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Instructional Practices for Spelling (Syllables)  
• Considerations

- How we pronounce syllables is impacted by the sounds around them (e.g. 
Natural >>> Naturalization.)

- Students should use knowledge of syllables to decode the vowel sounds. 
(e.g. scoop a pencil under each syllable, blending the sounds left to right. 
Say the whole word- flex the vowel sound and try it different ways if it 
doesn't sound correct.)

- Understanding of Schwa:
o While most syllables can be identified as one of the six common 

syllable types, there are some exceptions that don't fit any of these 
patterns – i.e. a vowel sound may not be pronounced as it is written 
because it has become a schwa, or "empty" vowel

o These syllables are unaccented (unstressed), the vowel sound 
pronounced indistinctly (sometimes like short u or short I).
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When we're considering the instructional practices for spelling and looking at 
syllabication with our Grade 4 and Grade 5 students, there are many things to 
consider. Here's another apple graphic, you can incorporate these practices into your 
classroom instruction.

As we're teaching, students should know...
• How we pronounce syllables is impacted by the sounds around them (for example, 

notice the change in the syllables in Natural >>> Naturalization.)
• Students should use knowledge of syllables to decode the vowel sounds. (Provide 

students with a structure and routine for this, a sample could be: scoop a pencil 
under each syllable, blending the sounds left to right. Say the whole word- flex the 
vowel sound and try it different ways if it doesn't sound correct.)

• Understanding of Schwa- While most syllables can be identified as one of the six 
common syllable types, there are some exceptions that don't fit any of 
these patterns and students need to be explicitly taught– i.e. a vowel sound may 
not be pronounced as it is written because it has become a schwa, or "empty“ 
vowel. This is where it becomes so important that students are taught to think and 
apply strategies flexibly. These schwa syllables are unaccented (unstressed), the 
vowel sound pronounced indistinctly (sometimes like short u or short I).
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Sample Syllabification Routine to Support 
Encoding (Spelling)
1. Say the word, have students repeat the word.
2. Have students place a blank syllable block/line/space for each 

spoken syllable.
3. Pronounce each syllable while students write out the letters on the 

syllable block/line/space.
4. Support students in segmenting the sounds and remembering their 

spelling correspondences and patterns, give reminders as necessary.
5. Have students write the whole word as a unit and read it back.
6. Have students cover up the word and write it from memory.
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Utilize instructional routines found in division adopted HQIM for supporting student 
instruction around decoding and encoding multisyllabic words. On this slide you will 
see a sample syllabification routine to support encoding of multisyllabic words.

A sample syllabication routine to support encoding, may be:

1. Say the word, have students repeat the word.

2. Have students place a blank syllable block/line/space for each spoken 
syllable.

3. Pronounce each syllable while students write out the letters on 
the syllable block/line/space.

4. Support students in segmenting the sounds and remembering 
their spelling correspondences and patterns, give reminders as 
necessary.

5. Have students write the whole word as a unit and read it back.

6. Have students cover up the word and write it from memory.
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While viewing videos, consider:

36

Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

On the next slide, you will view a video highlighting foundational skill instruction. 
While viewing the video consider the following ques ons:  

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruc on?  

• Systematic Instruction: Is this educator following a scope & sequence?
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Morpheme strategy video

37

This video will highlight morpheme strategy instruction. 
While watching the video, notice- explicit modeling of 
the morpheme instruction required of students and then 
gives the student sufficient time for student practice that 
can be applied in any instructional setting as it meets 
your scope and sequence.
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Instructional Practices for Spelling (Morphology)  
- Derivational Suffixes- a suffix that changes the part of speech (naturalist-

noun, naturally- adverb) 
o This can change how the root word is pronounced.  
o Students need support with spelling based on a word’s meaning, not 

just their sound. 
- Coarticulation occurs when phonemes are spoken together to produce 

syllables or words and the features of these phoneme are affected by the 
speech sounds that precede or follow them. (e.g. past tense –ed.)
o To begin teaching this, students need to correctly pronounce this in 

their speech, then bring their awareness to the tense, then build them 
up to noticing it in print.
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On the screen you'll notice some additional, sample instructional practices for 
spelling... with your students be sure to highlight derivational suffixes, and how they 
change the pronunciation of words (think naturalist to naturally as the derivational 
suffix changes from a noun to an adverb)

Think about the following practices when utilizing instructional routines for 
developing students understanding of morphemes. Your division-adopted HQIM will 
provide appropriate words for Grade 4 and Grade 5 students to dissect the 
morphology of, this Vocabulary should be found in the context of grade level text.
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Sample Graphic Organizer

39

bio

Definition:  bio is a Greek root that means life. Picture: 

Example:

Biography- writing about someone’s life.    

Sentence:

My uncle is a field biologist, he studies animals and
how they live in nature. 

On this slide, you will find a sample graphic organizer that can be used with 
vocabulary instruction. The word or word part is provided in the middle circle. Then 
the definition, picture, example, and sentence are in the boxes around the word or 
morpheme (prefix, suffix or root word).
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Putting it All 
Together: FFR & FFW 
& Reading and 
Vocabulary

40

Now we will look at putting it all together. What does a lesson look like 
incorporating Foundations for Reading, Foundations for Writing and Reading and 
Vocabulary Standards.
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Encoding and Decoding is linked to Vocabulary 
Building

41

Foundations for Reading 
Standards (FFR)

Foundations for Writing 
Standards (FFW)

Reading and Vocabulary (RV)

Explicit and 
Systematic 

Foundational 
Skill 

Instruction

By upper elementary, encoding and decoding is linked 
to vocabulary building. The Foundations for Reading 
Standards, Foundations for Writing and Reading and 
Vocabulary Standards should not be taught in 
isolation. It is important for Grade 4 and Grade 5 
teachers to use both encoding and decoding practice 
with students when they are learning new phonemes 
or sounds and words. 
 
When teachers provide instruction that integrates 
multiple foundational skills in one lesson, they 
leverage the reciprocal nature of reading and writing. 
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What students learn about reading words can support 
them in writing words.
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Components of Foundational Skills Instruction

42

• Instruction follows a logical, aligned scope & sequence in which new, 
grade-level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, word meanings, patterns & rules of language 
are made clear and explicit through teacher-direct instruction to students 
so that they can decode words and language

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to practice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice

Again, when we’re thinking about instruction of foundational skills should be 
systematic and explicit. Systematic instruction means that the concepts follow 
an aligned scope and sequence, as provided by your division-adopted HQIM. 
Explicit instruction requires direct teaching of concepts with continuous student 
teacher interactions. Teachers utilize corrective feedback and reinforcement 
feedback throughout the lesson. Foundational skill instruction should also 
provide students with multiple opportunities to practice and internalize skills as 
they grow as readers and writers.
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Gradual Release (2 of 2)

43

I Do

Teacher 
modeling of 

reading, 
writing, and 

meaning.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.

The gradual release of responsibility should be followed during explicit 
foundational skill instruction. The model includes “I Do, We Do, You Do” steps.
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Resources for Planning for Instruction

44

Division-Adopted 
HQIM Foundational 

Skills Lesson & Scope 
and Sequence

We hope that we provided you an example of how to use the multiple resources 
from the VDOE to support planning and implementing instruction for 
foundational skills instruction.  When teachers are planning and preparing to 
teach it is important that these resources are “on your table” and used to ensure 
that you are meeting the rigor as outlined in the standards and thinking through 
strong instructional practices that are supported using your division-adopted 
HQIM. 

When planning for foundational skills instruction, it is important to review all the 
resources listed above to ensure alignment to the 2024 English Standards of 
Learning.

• Division-adopted HQIM foundational skills lessons & scope and 
sequence

• 2024 English Standards of Learning – FFR, FFW, & Reading and 
Vocabulary

• Understanding the Standards documents
• Instructional Guides
• Progression Charts

44



Sample Lesson- Teaching bio- (1 of 2)

45

The Greek root bio refers to life. 
Review Vocabulary- Today we are going to learn a Greek root.  A root word is  the most basic form of a 
word, that other words are made with.  Root words can stand alone as a whole word or sometimes have to 
be part of another word.  
Root words are a type of morphemes.  Morphemes are parts of words that have meaning. 
New Feature: “Today we are going to learn the Greek root, bio.  Bio refers to life.  We have talked about the 
word biography before.  A biography, is a book that tells about a person’s life.  We also know the word 
biology.  Biology is a type of science and is about studying life.  In biology, you learn all about living things. 
What’s today’s morpheme? 

Complete Frayer Model together
Read Words:
I do:  microbiology biography

You do:  biology antibiotic                           biomedical                           autobiography                          

5.RV.1A

5.FFR.3B
5.RV.1F

5.FFR.3B
5.RV.1F

We will now explore instructional practices that can be 
used during instruction as it relates to a sample 
foundational skill lesson plan, as seen on this slide. This 
lesson follows the principles of structured literacy, 
explicit instruction, gradual release of responsibility 
model, and moving from smaller units of language to 
larger. When looking at your division-adopted HQIM, 
look for similar lesson components to help guide 
instruction and ensure rigor is met.  
  
This sample lesson is focusing on the Greek root bio. 
Throughout the lesson you can see how multiple 
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foundational standards and reading and vocabulary 
standards are addressed throughout the lesson. The first 
part of the lesson includes:

• Review Vocabulary: Teacher reviews vocabulary 
the students have already been exposed to that 
will assist students in understanding the new 
morpheme the students are learning in this 
lesson. In this section, the teacher reviews what 
a root word is. 

• New Feature: Teacher explicitly teaches the new 
feature to students. In this lesson, students are 
learning the Greek root bio, which refers to life.
You'll notice on the screen sample teacher 
language to explicitly teach this new morpheme 
to students. Additionally, teachers may choose 
to explicitly walk students through a Frayer 
model

• Read Words: Teacher and students work 
together to decode/read words that include the 
Greek root bio. The teacher may model reading 
words like "microbiology" and "biography" and 
then gradually release the ownership of reading 
words with this morpheme, students may read 
words such as antibiotic and biomedical 
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Sample Lesson- Teaching bio- (2 of 2)
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The Greek root bio refers to life. 
Spell words: 
I do:   biodiversity                
You do:  biodegradable                      biology 

Reading Sentences: 
I do: 
Samantha’s favorite book is an autobiography about Harriet Tubman because she led such an interesting 
life. 
We do:
I enjoy biology class because I get to learn about different plants and animals. 

Spelling Sentences: 
I do:  When I was sick, we went to the doctor, and they gave me an antibiotic. 
You do: I want to study biology in high school. 

Reading Text
Grade level informational text focusing on Living Systems and Processes (Science SOL 4.2) 

5.FFW.2A
5.RV.1F
5.FFW.1A

5.FFW.2A
5.RV.1F
5.FFW.1A

5.FFR.3B
5.RV.1F

5.FFR.3B
5.RV.1F

The next part of our sample foundational skill lesson 
includes:

• Spell Words: Teacher and students will work 
together to encode/spell words using the Greek 
root bio. I do: teacher models encoding 
biodiversity, then the teacher is providing 
corrective and reinforcing feedback as student 
encode biodegradable and biology

• Reading Sentences: Teacher and students work 
together to read sentences that contain words 
with the Greek root bio.

• Spelling Sentences: Teacher and students work 
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together to encode/spell sentences that include 
words with the Greek root bio. This is an 
opportunity for teachers to model and then 
dictate sentences to students

• Reading Text: Students will then read a grade 
level connected text on Living Systems and 
Processes.

Again, notice how multiple standards are addressed 
throughout this lesson. No one standard is taught in 
isolation. When teachers provide instruction that integrates Foundations for 
Reading, Foundations for Writing and Reading and Vocabulary Standards in one 
lesson, they leverage the reciprocal nature of reading and writing. All of this work 
occurs so that students can access and read grade level texts. 
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Reflection Questions 

47

• How are you ensuring that your foundational literacy lessons are 
grounded in the grade level expectations of the 2024 English 
Standards of Learning? 

• How are your lessons following a scope and sequence from your 
division adopted HQIM?

- How are your providing opportunities for students to practice and reinforce 
previously taught skills in your lessons?

• How is your teaching explicit and the new skill clear to students? 
• Where are their opportunities to integrate multiple strands of the 

2024 English Standards of Learning in your foundation skills 
instruction? 

Before we leave you today, here are some reflections questions you can use as you 
think about starting the school year. 

Hopefully after our time together you are feeling confident about understanding the 
expectations of the FFR and FFW standards for your grade level and you can use 
these questions to help you prepare for the upcoming school year.  
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Thank you 
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