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Good morning and welcome to the first webinar in the Foundational Skills series 
for Kindergarten and Grade 1. We are excited you are joining us today during the 
summer and look forward to sharing information and resources around the 
Foundations for Reading and Foundations for Writing Standards.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 
developing and supporting opportunities that promote learners who are prepared for post 
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills 
needed to be strong readers. When compared to the 2026 National Assessment of Educational 
Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 
align to the indicators set forth in the 2026 NAEP Framework. English resources support the 
integration of skills that prioritize strong writing, communication, research, analytical and 
synthesis skills, which are essential to setting students up to be prepared for life and foster a love 
for learning about the world in which they live and serve.

Work of the Office of English is aligned to Virginia's Strategic Priorities, particularly 
priority 1 – to set and help every learning meet high expectations.
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Setting Purpose: Why are we here?
• The Foundations for Reading (FFR) and Foundations for 

Writing (FFW) standards are new additions to the 2024 English 
Standards of Learning. They define grade-level expectations for 
foundational literacy skills in Kindergarten through Grade 5 classrooms.

• In this session, we will explore the Kindergarten and Grade 
1 expectations for both FFR and FFW, examine the level of rigor required 
at these grade levels, and review sample instructional practices that 
illustrate how these standards can be implemented in classrooms 
across the Commonwealth.
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The purpose of this webinar is to provide an overview of the grade level 
expectations of Foundations for Reading and Foundations for Writing standards. 
We will explore the standards for Kindergarten and Grade 1 students and review 
sample instructional practices that illustrate how these standards can be 
implemented in the classroom.
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Impact Expected
• Educators of Kindergarten and Grade 1 students will leave this 

session with a clear understanding of the grade-level expectations 
and rigor outlined in the FFR and FFW standards. They will also gain 
practical instructional strategies that can be implemented 
immediately to support all Virginia students in meeting these 
standards and growing as confident readers and writers.
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At the conclusion of this webinar, educators will have a clear understanding of 
the grade-level expectations and rigor outlined in the Foundations for Reading 
and Foundations for Writing standards for students in Kindergarten and Grade 1. 
Educators will also gain practical instructional strategies that can be 
implemented tomorrow to support all Virginia students in meeting these 
standards and growing as confident readers and writers.
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Understanding the Standards
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Understanding the Standards
Word | PDFKindergarten
Word | PDFGrade 1

Throughout the presentation today we will be highlighting portions of the 
Understanding the Standards document for Foundations for Reading and 
Foundations for Writing. These can be found on the VDOE English website.
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Literacy Instructional Guides
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Recorded Grade Level WebinarsInstructional 
GuidesCourse

Webinar Recording | PPT | PDFWord | PDFKindergarten
Webinar Recording | PPT | PDFWord | PDFGrade 1

Another document that will be referenced throughout this webinar is the Literacy 
Instructional Guides. These can also be found on the VDOE English webpage. Feel 
free to pull the Instructional Guide and Understanding the Standards documents up 
for either Kindergarten or Grade 1 to follow along during the webinar today.
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Understanding the 
Foundations for 
Reading 
Standards
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Let’s start by looking at the Foundations for Reading Standards.
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Foundations for Reading Strand K-5
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• Foundations for Reading (FFR) Strand focuses on:
- Providing clarity and specificity for the grade level expectations for the 

application of letter/sound correspondences and word analysis skills.
- Fostering students’ understanding and working knowledge of foundational 

reading skills.
• The foundational skills addressed in Foundations for Reading (FFR) are 

necessary and important components in developing proficiency in reading, but 
they are not the end goal themselves.

• Foundational skills at each grade level in Kindergarten through Grade 5 align 
with the Virginia Literacy Act and ensure explicit, systematic and evidence-
based literacy instruction for our youngest learners.

The Foundations for Reading strand focuses on providing clarity around the 
grade-level expectations for the application of letter-sound correspondences 
and word analysis skills. These standards foster a students' understanding and 
working knowledge of foundational reading skills. Students are building 
automaticity and accuracy in decodable and grade-level high frequency words.
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Scarborough's Reading Rope and the English 
Standards of Learning
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Foundations for 
Reading (FFR)

Developing Skilled Readers (DSR)
Reading and Vocabulary (RV)

Reading Literary Text (RL)

Reading Information Text (RI)

Language Usage (LU)

Communications (C)

Research (R)

Scarborough's Reading Rope and science-based reading research are 
interwoven into all of the 2024 English Standards of Learning, including 
Foundations for Reading. To become strong readers, we must have word 
recognition skills to decode language and the vocabulary and background 
knowledge, with understanding of language to comprehend it.

This series is focused on the bottom part of Scarborough’s rope, word 
recognition. Decoding is essential but insufficient for students’ literacy 
development. It is critical for Kindergarten and Grade 1 students to receive 
intentional, purposeful instruction in all areas of literacy as outlined in the 2024 
English Standards of Learning.
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Why?
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"We teach children to 
decode so they don't 

have to."
-Walpole & McKenna

This is a great quote because it highlights how the foundational skills are 
essential but not the end goal of literacy instruction for students.  The ultimate 
goal of the Foundation for Reading Standards is students building automaticity or 
the effortless decoding of words. Students build automaticity by multiple, 
successful, decoding opportunities. 

When we as successful readers, read a book, we do not have to think and put 
effort in decoding the individual words. This allows us to use our cognitive 
resources such as working memory to building meaning from the text.  

It is important when we think about foundational skills that we keep the long-
term goal of supporting students building reading fluency to support them 
building comprehension of grade level texts. 
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Components of Foundational Skills Instruction 
(1 of 2)
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• Instruction follows a logical, aligned scope & sequence in which new, 
grade-level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, patterns & rules of language are made clear 
and explicit through teacher-direct instruction to students so that they can 
decode words and language

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to practice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice

When thinking about foundational skill instruction, it is important to keep the 
progression of grade level expectations in mind and ensure all foundational skills 
instruction is systematic- follows an aligned scope and sequence, explicit- direct 
teaching of concepts and skills, and cumulative- each skill is based on 
previously learned concepts. Students should be given multiple opportunities to 
practice and internalize foundational skills as they grow as readers and writers.
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Gradual Release (1 of 2)
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I Do

Teacher 
modeling of 

reading, 
writing, and 

meaning.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.

The gradual release of responsibility from teacher to student should occur during 
foundational skill instruction. 

What do we mean by this? Instruction begins with the teacher modeling, the “I 
do” of the lesson. Students and teachers work together during “we do” and then 
students are given opportunities to work independently to practice foundational 
skills during “you do.”

The Gradual Release of Responsibility model for instruction is a framework 
designed to transition the learning process from teacher led instruction to 
student led engagement and practice. Foundational skill lessons should provide 
adequate time for both aligned teacher instruction and student practice of skills.

Today’s webinar will focus on the "I do" and "We do" of the gradual release 
process. These focus on what the teacher is doing during instruction.  The last 
webinar in this series will focus on student practice and teacher feedback. 
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Sub Strands for Foundations of Reading
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Foundations for Reading 
• Print Concepts (Kindergarten)
• Phonological and Phonemic Awareness (Kindergarten-Grade 2)
• Phonics and Word Analysis (Kindergarten-Grade 5)

The Foundations for Reading Strand in the 2024 English Standards of Learning has 
three sub-strands: Print Concepts, Phonological and Phonemic Awareness, and 
Phonics and Word Analysis. 

Kindergarten has standards in all three sub-strands, while Grade 1 has standards in 
Phonological and Phonemic Awareness and Phonics and Word Analysis. 
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Grade Level Expectations: Print 
Concepts (FFR.1)
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Kindergarten

K.FFR.1 The student will apply knowledge of how print is organized and read.

A.Follow words from left to right and from top to bottom on a printed 
page, including the return sweep from line to line.

B.Demonstrate knowledge of a sentence, word, and letter.
C.Demonstrate knowledge that spoken words are represented in print 

and separated by spaces.
D.Identify the author and illustrator of a text and define the role of each.
E.Identify the front cover, back cover, and title of a text.
F.Recognize the distinguishing features of a sentence (e.g., first word, 

capitalization, ending, punctuation).

The first sub strand is Print Concepts. Print Concepts is introduced in 
Kindergarten and continues to grow in Grade 1. This standard addresses the 
skills needed for students to understand how print works. The print concepts 
standards include skills such as reading text top to bottom and left to right. 
These foundational skills should be reinforced for students through teacher read 
alouds and modeling of writing.
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Understanding the Standards: Print Concepts
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K.FFR.1 Print Concepts: The student will apply knowledge of how print is organized and read.

• One of the earliest literary skills students must grasp is that print corresponds to speech, and 
that speech can be represented through a sentence and individual words.

• Students need to be taught how print is organized moving left to right, and top to bottom across 
a page using return sweep from line to line. 

• Distinguishing features of a sentence such as capitalization and ending punctuation can 
support students in recognizing and determining what a sentence is in text.

• Print Concepts should be reinforced for students through read alouds and through modeled 
writing.  This can be accomplished through print referencing, a strategy that directs students’ 
attention to the forms and function of written language (Justice and Pullen, 2003). For example, 
when reading aloud, teachers can make comments about the author and illustrator, the book 
cover, where to start reading, and how text is read from left to right. The reciprocity of reading 
and writing is important to highlight for students. “What I use when I read, can help me when I 
write.”

• Book handling skills are essential. These skills do not emerge automatically for students. This 
understanding comes through active interactions with adults and books.

The Understanding the Standards document builds an understanding of 
expectations of grade level standards and offers targeted instructional guidance 
of grade level content and instructional practices. 

This document is used during planning to identify instructional practices to 
support teacher instruction. In this section of the document, highlighted in 
yellow, you will see specific information about Print Concepts along with 
instructional practices to guide instruction. 

Students need to be taught how print is organized. Print Concepts should be 
reinforced for students through read alouds and through modeled writing. This 
can be accomplished through print referencing. For example, when reading 
aloud, teachers can comment about the author and illustrator, the book cover, 
where to start reading, and how text is read from left to right.
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Instructional Guide: Print Concepts
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Instructional Approaches for Integrating StrandsConsiderations for 
Planning

Standard

• Focus students’ attention, while reading aloud texts, to 
the author and illustrator, the title, the front and back 
cover, where to start reading, and how text is read from 
left to right (K.FFR.1A, K.FFR.1D, K.FFR.1E).

• Focus students’ attention, when modeling writing, to 
directionality, return sweep, correct letter formation, 
correct beginning and ending punctuation, spaces 
between words, and correct spelling using taught 
phonics features (K.FFW.1, K.FFW.2, K.LU.2).

• Provide opportunities for students to identify a sentence, 
a word and a letter in text (K.FFR.1B).

• Assist students with distinguishing the first word, spaces 
between words, capitalization and ending punctuation 
when looking at a complete sentence (K.LU.2A, K.LU.2B).

• Give students opportunities to handle books to identify 
front cover, back cover, title of a text (K.FFR.1E).

• How will the teacher 
ensure students 
understand print 
concepts?

Print Concepts
K.FFR.2 The student will 
apply knowledge of how 
print is organized and 
read.

The Instructional Guide provides considerations for planning along with 
instructional approaches for integrating strands and can be used alongside the 
Understanding the Standards document when planning for modeling and 
teaching Print Concepts to Kindergarten and Grade 1 students.

Highlighted in yellow in the Instructional Guide, you will notice the instructional 
approaches teachers can use to ensure students are meeting the rigor needed of 
the standards. 

During read alouds, the teacher can focus students' attention to identifying the 
author and illustrator of a text, the front and back cover of a book, where to start 
reading and reading left to right. While modeling writing, the teacher can focus 
students' attention to directionality, letter formation, spaces between words, and 
correct beginning and ending punctuation.

The Grade level Instructional Guides also give educators ideas for how to 
integrate other strands of the 2024 English Standards of Learning. For example, 
when Kindergarten teachers are using modeled writing to teach Print Concepts 
standards, they can also integrate the Language Usage Standards focusing on 
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using a capital letter at the beginning of a sentence and for proper nouns, along 
with using correct punctuation. 
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Instructional Practices: Print Concepts
• Think Aloud Before Read Aloud:

- "Where can I find the title of the book?"
- "The author of the book is --. What is the job of the author?"
- "The illustrator of the book is --. What is the job of the illustrator?"

• Think Aloud During Read Aloud:
- "When I'm reading a book, I have to look at the top left and read down..."

• Think Aloud when Modeling Writing:
- "I know that I have to leave a space between each word because it makes 

it easier for my reader."
- "When writing a sentence, I begin with a capital letter and end with a 

punctuation mark."
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As noted by the apple graphic throughout this webinar, you will see suggestions 
for teacher modeling and instruction of foundational skills. These instructional 
practices can be used as the "I do" and “We do” which provides students with 
teacher instruction of new foundational skills along with guided practice.

Teacher modeling of Print Concepts standards should occur in both reading and 
writing. Before reading, teachers can focus on front and back cover of the text 
and identify and understand the role of the author and illustrator. During reading, 
teachers can model reading top to bottom and left to right.  When modeling 
writing, the teacher can ensure the use of capital letters and correct 
punctuation, as well as spacing between words.
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Grade Level Expectations: Phonological and 
Phonemic Awareness (FFR.2)
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Kindergarten
K.FFR.2 The student will orally identify and 

produce various phonemes (individual 
sounds) within words to develop phonemic 
awareness in support of decoding (reading) 

and encoding (spelling).

A.Demonstrate ability to segment spoken 
words in sentences and syllables in words.

B.Blend and segment one syllable words 
by onset and rime.

C.Isolate the initial, medial, and final 
sounds in three phoneme (individual 
sound) words (excluding words ending with /l/, 
/r/, or /x/).

D.Demonstrate ability to segment and 
blend one syllable words with two, three, 
and four phonemes (including words 
with consonant digraphs th, sh, ch, wh).

Grade 1
1.FFR.2 The student will orally identify and 

produce various phonemes (individual 
sounds) within words to develop phonemic 
awareness in support of decoding (reading) 

and encoding (spelling).

A.Isolate sounds in four and five phoneme words.
B.Demonstrate ability to blend words with 

four and five phonemes, including words 
with consonant digraphs (e.g., th, sh, ch) 
and consonant blends (e.g., fr, st, bl).

C.Demonstrate the ability to segment words 
with four and five phonemes, including 
words with consonant digraphs 
(e.g., th, sh, ch) and consonant blends e.g., fr, st, 
bl).

The next sub strand is Phonological and Phonemic Awareness. The Phonological 
and Phonemic Awareness standards directly focus on students’ understanding 
of how speech can be broken into smaller units of sounds. An emphasis is 
placed on phonemic awareness, understanding the individual sounds or 
phonemes within a word and blending and segmenting words and syllables at 
the phoneme level.

As seen in the standards, the end of year expectations for Kindergarten students 
are to blend and segment one syllable words by onset and rime, isolate initial, 
medial, and final sounds in three phoneme words, and segment and blend one 
syllable words with two, three and four phonemes, including words with 
consonant digraphs.

The end of year expectations for Grade 1 students are to isolate four and five 
phoneme words, blend and segment words with four and five phonemes, 
including words with consonant digraphs and consonant blends.  
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Understanding the Standards: Phonological and 
Phonemic Awareness

19

1.FFR.2 Phonological and Phonemic Awareness: The student will orally identify and produce various phonemes (individual 
sounds) within words to develop phonemic awareness in support of decoding (reading) and encoding (spelling).
• The purpose of phonemic awareness instruction is to support decoding (reading) and encoding (spelling). Ultimately, blending 

phonemes into words and segmenting words into phonemes are the most critical skills.
• Phonological awareness is the ability to demonstrate understanding of spoken words, syllables, and phonemes (individual sounds)
• Phonemic awareness is the ability to perceive the smallest units of sound in a word. Phonemic awareness is a subset of 

phonological awareness. Phonemes are the smallest unit of sound within a word. For example, wish has three phonemes: /w/ /i/ 
/sh/. The word glad has four phonemes: /g/ /l/ /a/ /d/. The word stamp has five phonemes: /s/ /t/ /a/ /m/ /p/.

• Phonemic awareness skills include blending, segmenting, isolating, and manipulating sounds.
o Blending is the ability to combine sounds to form a whole word. What word is /g/ /l/ /a/ /d/? glad
o Segmenting is the ability to separate a word into individual phonemes and say each sound. How many sounds in glad?  (four). 

Can you say them sound by sound? /g/ /l/ /a/ /d/?
o Isolating is the ability to recognize an individual sound in a word.  What is the first sound in glad? /g/. What is the second sound 

in glad? /l/. What is the third sound in glad? /a/ What is the final/last sound in glad? /d/
o Manipulating is the ability to delete, add, or substitute a sound.  Deleting means to take a sound away. For example, “What is 

cluck without the /c/?”  (luck). When given a word, students can make a new word by adding a sound.  For example, “What word 
do you have if you add /c/ to the beginning of luck?” (cluck). Substituting is when a student makes a new word by replacing one 
phoneme for another.  For example, “The word is cluck.  Change /ck/ to /tch/.  What is your new word? (clutch)

• Manipulation tasks (deletion, addition, and substitution) should be done with letters to reinforce the links between phonemes
(sounds) and graphemes (letters or letter patterns).

• Phonological sensitivity tasks such as rhyme, alliteration, syllable awareness, onset and rime should not be barriers to instruction 
in phonemic awareness.

When using the Understanding the Standards document during planning, you 
can ensure that you are meeting the rigor of the standards as well as 
incorporating instructional practices to support Phonological and Phonemic 
Awareness in Kindergarten and Grade 1.

Highlighted in yellow, you will see the skills that support phonemic awareness: 
blending, segmenting, isolating, and manipulating of sounds. 

It is important to note that students need to be taught how to blend and segment 
words with 4-5 sounds, blends are not taught as a "unit". For instance, in the 
word flat – there would be four sounds (f-l-a-t). The fl blend is not a singular 
sound.

It is also important to note that phonological specific tasks such as rhyme, 
alliteration, syllable awareness, and onset and rime should not be barriers for 
instruction in phonemic awareness. This highlights an increase in rigor from the 
2017 English Standards of Learning, and an example of the guidance that is 
offered in the Understanding the Standards. 
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Instructional Guide: Phonological and Phonemic 
Awareness

20

• Give students opportunities for isolating sounds, blending sounds to create 
words and segmenting words into individual sounds/phonemes.
o Isolate Sounds: Teacher will say a word. Students will repeat the word 

and then tell either the initial, medial or final sound.
o Elkonin Boxes: Teacher will say a word. Students will repeat the word 

and then move a chip into a box for each sound of phoneme the 
student hears.

o Say It/Move It: Teacher will say a word. Students will repeat the word 
and move a counter onto an arrow for each sound they hear. Then slide 
under the counters to blend the sounds together and say the word.

o Finger Tapping: Teacher will say a word. Students will hold up one finger 
for each sound they hear.

• Provide opportunities for students to manipulate (delete, add, and 
substitute) letters in words (1.FFR.3)
o Word Chaining: Students will use magnetic letters or letter tiles to alter 

or build words. Teacher will give students the first word. Then teacher 
will tell students a sound/phoneme or letter, to change to create a new 
word. Example: In this example the teacher is focusing on long vs short 
vowel sounds. Students start with the word hop. Teacher asks students 
to change the short /o/ sound to the long /o/ sound. Students say the 
new word hope. Teacher asks students to change /p/ sound to /m/ 
sound. Students say the new word home.

• Review previously taught patterns by incorporating them into isolation, 
blending and segmenting activities until mastery (1.FFR.2).

• What activities can be done to 
practice isolating, blending, and 
segmenting words?

• How will the teacher ensure that 
instruction is explicit (I do, we 
do, you do) and systematic 
(logical order)?

• How will the teacher reinforce 
previous taught patterns 
(cumulative instruction)?

Phonological and Phonemic 
Awareness
1.FFR.2A Isolate sounds in four 
and five phoneme words.

1.FFR.2B Demonstrate ability to 
blend words with four and five 
phonemes, including words with 
consonant digraphs (e.g., th, sh, 
ch) and consonant blends (e.g., fr, 
st, bl).

1.FFR.2C Demonstrate the ability 
to segment words with four and 
five phonemes, including words 
with consonant digraphs (e.g., th, 
sh, ch) and consonant blends e.g., 
fr, st, bl).

When looking at the Instructional Guide, you will see highlighted in yellow 
instructional practices that support Phonological and Phonemic Awareness 
instruction. Teachers should model for students blending sounds to create 
words and segmenting words into individual sounds/phonemes. Teachers should 
model for students manipulating, by adding, deleting or substituting letters in 
words.

Word chaining is an activity that can be done to manipulate letters in words. 
When word chaining, the teacher will provide students with a word, such as 
“map” and then ask students to change “map” to “lap” discussing which letter 
needs to be substituted. This can continue with a chain of words, manipulating 
one letter at a time. Teachers can modify their language when word chaining to 
work on segmenting/encoding or blending/decoding.  If a teacher says, change 
map to lap, students are working on encoding. They need to isolate and 
manipulate the first sound to write or build the new word. The teacher could also 
say, Change the /m/ to a /l/.  This would reinforce blending and segmenting skills.  
Students would need to change the first sound and then blend the new sounds 
together to read the new word. 
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Modeling is the “I do” in the gradual release of responsibility. It is important to 
note, that instruction should be grounded in student practice, but teacher 
modeling is essential when introducing new phonics features.
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While viewing videos, consider:

21

Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

In the next two slides you will view videos highlighting Phonological and 
Phonemic Awareness instruction in action. While viewing the video consider the 
following questions:

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction?

• Systematic Instruction: Is this educator following a scope & 
sequence?
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Instructional Practices for Phonological and 
Phonemic Awareness In Action

22

While watching foundational skills instruction in action, focus on the teacher 
actions, the “I do” and “we do” of the lesson. What does the teacher do to 
support students understanding and instruction of decoding, encoding and word 
analysis? What are the students doing during instruction?
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Instructional Practices for Phonological and Phonemic 
Awareness In Action- Manipulating Sounds
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Again, while watching foundational skills instruction in action, focus on the 
teacher actions, the “I do” and “we do” of the lesson. What does the teacher do 
to support students understanding and instruction of decoding, encoding and 
word analysis? What are the students doing during instruction?

Pay attention to the teacher's language and how she changes to support both 
decoding/reading and encoding/spelling. 
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Instructional Practices: Phonological and 
Phonemic Awareness 
• Model isolating sounds in words.

- "What is the first sound we hear in the word map?"
- "What is the last sound we hear in the word blast?"

• Model segmenting sounds in words.
- "How many sounds do we hear in the word clap?"

• Model blending sounds in words.
- "What word is /g/ /l/ /a/ /d/?"

• Model manipulating sounds in words
- "We have the word mug, if I want to make the word mud, I will change the /g/ to 

/d/."
- "We have the word cap, if I want to change cap to clap, I will add /l/ after the /c/."
- "We have the word fast, if I want to change fast to fat, I will delete the /s/ from the 

word."
- “We have the word cap, change the /a/ to a /u/.  What’s your new word?”

24

As noted by the apple graphic, here are some instructional practices that can be 
used during Phonological and Phonemic Awareness instruction.  Many of these 
you saw in the previous short clips and outlined in the Understanding the 
Standards document and Instructional Guides.

Teachers can model first during instruction as "I do" and then students should be 
given opportunities to isolate, segment and blend words on their own as "we do" 
and "you do" during instruction and practice. Teachers should model identifying 
syllable types with students – in Kindergarten students should be able to identify 
open and closed syllables; while in Grade 1 students should be able to identify 
open and closed syllables and vowel-consonant-e syllables, along with decoding 
r-controlled vowels.
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Grade Level Expectations: Phonics and Word 
Analysis (FFR.3)

25

Kindergarten
K.FFR.3 The student will apply phonetic principles to read 

and spell words.

A.Identify capital and lowercase letters of the alphabet.
B.Identify common letter-sound correspondences.
C.Discriminate between long and short sounds 

with common spellings for the five major vowels 
with open and closed syllables (e.g., short /e/ as in 
“pet”, long /e/ as in “he”).

D.Demonstrate knowledge that every word has a vowel 
sound.

E.Identify the letter-sound correspondences 
for consonant digraphs (e.g., ch, sh, th, wh).

F.Demonstrate knowledge of letter-
sound correspondences to blend CV, CVC, VC words.

G.Decode (read) and encode (spell) words with 
short vowels, including words beginning or ending in 
a digraph (e.g., ch, sh, th, wh).

H.Use letter-sound correspondences to read grade-level 
high frequency words, including decodable and 
irregular words, with automaticity and accuracy.

Grade 1
1.FFR.3 The student will apply phonetic principles to read 

and spell words.

A.Decode and encode words with short vowels to include 
blends with digraphs, closed syllables (CVC, CCVC, 
CVCC, CCVCC).

B.Decode and encode words with long vowels, 
open syllables, (CV, CCV) and vowel consonant-e 
(CVCE, CCVCE).

C.Use letter-sound correspondences to decode 
words containing common vowel teams and r 
controlled vowels.

D.Decode multisyllabic words following basic patterns 
by breaking the words into syllables.

E.Read grade-level high-frequency words, 
including decodable and irregular words with 
automaticity and accuracy.

F.Write grade-level high-frequency words 
with automaticity and accuracy.

The third sub strand in the Foundations for Reading strand is Phonics and Word 
Analysis. The Phonics and Word Analysis standards contain grade level 
expectations for phonics features that students will apply in each grade level. It 
is important to note that the Standards give an end of year expectation for which 
phonics features students are expected to use, however, they are not a scope 
and sequence.  Teachers should use the scope and sequence provided in their 
division-adopted HQIM, to ensure that students meet the grade level 
expectations in the Standards. 

The end of year expectation for Kindergarten students is to read open and closed 
syllable words that could have beginning or ending digraphs. 

In Grade 1, the end of year expectation is for students to read words containing 
common vowel teams and r-controlled vowels. In addition, first graders will be 
able to decode multisyllabic words with basic patterns by learning how to break 
big words into smaller syllables.
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Understanding the Standards: Phonics and Word 
Analysis (1 of 2)

26

1.FFR.3 Phonics and Word Analysis: The student will apply phonetic principles to read and spell words.
• Phonics is the instruction in the relationship between letters and the sounds they represent. (Honig et al, pg. 170)

o Phonetic principles include decoding (reading) and encoding (spelling).
 Decoding is the ability to read a word from print to speech using grapheme-phoneme (letter to sound) correspondences.
 Encoding is the ability to spell a word from speech to print using phoneme-grapheme (sound-letter) correspondences.

• Word analysis in first grade is the ability to break a word into its smallest sound to letter correspondences. For example, a first grader should be 
able to segment the word cluck into four sounds and write the corresponding grapheme for each sound. Upon analysis, a first grader would 
identify the correct spelling for /k/ in the final position is represented by a ck digraph.

• First graders begin to develop a more complex understanding of the English spelling system. They begin to deepen their knowledge of various 
consonant and vowel graphemes to include:
o Consonant Graphemes (definitions from LETRS pg. 176)

 Single Letter- a single consonant letter that represents a single consonant phoneme, e.g., b, d, f, g, h, j, k, l, m, n, p, r, s, t, v, w, y, z
 Digraph- two letters that make one sound, e.g., ch, sh, th, wh, ph, ck
 Blends- consonant cluster found at the beginning and/or ending of words, e.g., glad, jump, fast, trap, stand

o Vowel Graphemes (definitions from LETRS pg. 176)
 Single Letter- a single vowel that represents a single vowel phoneme, e.g., short vowels: cap, hit, wed, fuss, clock and long vowels in 

open syllables: no, hi, we, music
 Vowel-Consonant-E- a common pattern for spelling a long vowel sound with a final e at the end, e.g., gate, Pete, mule, hope, five
 R-Controlled Vowels- a single vowel letter followed by r that stands for a unique vowel sound, e.g., car, sport, her, bird, hurt
 Vowel Teams- a combination of two, three, or four letters that stand for a vowel sound e.g., head, book, coat, thigh, weigh, boil, shout

Highlighted in yellow on the Understanding the Standards document is guidance 
and instructional practices to support both encoding and decoding words. 
Decoding is reading a word from print to speech. Encoding is spelling a word 
from speech to print.

Kindergarten students begin to learn single letters and digraphs. While students 
in Grade 1 will deepen their knowledge of various consonant and vowel 
graphemes to include single letters, digraphs, blends, vowel-consonant-e, r-
controlled vowels and common vowel teams.

26



Understanding the Standards: Phonics and Word 
Analysis (2 of 2)
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1.FFR.3 Phonics and Word Analysis: The student will apply phonetic principles to read and spell words.
o Open and Closed Syllables

 Closed syllables end in a consonant or consonant cluster and the vowel sound is short e.g., brag, jump
 Open syllables end in a single vowel and the vowel sound is long e.g. he, hi, ba*by

o Multisyllabic words are words with more than one syllable, e.g., catnip, magnet, rabbit, camel, tiger
 In first grade, students will learn to recognize syllables to break a word into smaller chunks and decode by blending 

syllables.
 Students will apply their knowledge of decoding single syllable words to decoding multisyllabic words.

• The process that students use to learn phonetically regular words is the same process that students learn to read phonetically 
irregular words.  The careful analysis of each letter-sound correspondence is necessary for students to read grade-level, high 
frequency words accurately and automatically.
o Regular words are words that have a predictable grapheme-phoneme correspondence.
o Irregular words are those that cannot be readily decoded because they contain a grapheme-phoneme correspondence that 

is unique to that word or a few words. Some words are permanently irregular such as of, said, to. Some words are temporarily 
irregular in that the student has not learned that specific grapheme-phoneme correspondence in the scope and sequence 
yet. For example, the learning the word make in first grade before students are taught about vowel-consonant-e syllables.

• Other terminology to know:
o High Frequency words are those that appear more frequently in text. Examples include lists from HQIM, Fry or Dolch lists..

• Students will begin to develop a bank of known words. High frequency words that follow a predictable phoneme-grapheme 
correspondence can be taught following the phonics scope and sequence. Irregular words can be taught calling attention to the 
regular sound-letter patterns as well as the graphemes that are unique.

Again, looking at the highlighted portions of the Understanding the Standards 
document, we can note guidance and instructional practices to support 
teachers understanding the expectations of the phonics and word analysis 
standards. 

The Understanding the Standards offers a foundational explanation of how 
students build sight word vocabulary through orthographic mapping, through 
careful analysis of each of the letter-sound correspondences within a word. 
Again, this offers teachers an understanding of the “why” behind the revisions on 
the 2024 English Standards of Learning. 
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Instructional Guide: Phonics and Word Analysis 
(1 of 3)
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Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Model how to sound out letters and then blend them together to 
decode/read words (1.FFR.3G, 1.FFR.3D).
o Blending Practice: Teacher models how to blend words and then gives 

students practice blending. Example: Teacher displays a word (slam). 
Teacher says “blend” As teacher slowly drags her finger under the 
word students blend “sssssllllaaaammm) Then teacher returns to the 
front of the word, taps the word and says “word” Students reply 
“slam”.

• Provide practice for students to decode/read words that incorporate the 
new and previously taught phonics features.
o Visual Practice: Teacher will show students letter or word cards. 

Students will give the corresponding sound or read the word shown 
by the card.

o Auditory Practice: Teacher will say a sound or word. Students will give 
the letter or letters they hear. 

o Word Chaining: Students will use magnetic letters or letter tiles to 
alter or build words. Teacher will give students the first word. Then 
teacher will tell students a sound(phoneme) or letter, to change to 
create a new word. Example: In this example the teacher is focusing 
on long vs. short vowel sounds. Students start with the word shine. 
Teacher asks students to take away the e. Students must then 
decode to read the new word shin (1.FFR.2A, 1.FFR.2B, 1.FFR.2C).

• How will the teacher ensure all 
students are decoding/reading 
words?

Decoding
1.FFR.3A Decode and encode 
words with short vowels to 
include blends with digraphs, 
closed syllables (CVC, CCVC, 
CVCC, CCVCC).

1.FFR.3B Decode and encode 
words with long vowels, open 
syllables, (CV, CCV) and vowel-
consonant-e (CVCE, CCVCE).

1.FFR.3C Use letter-sound 
correspondences to decode 
words containing common vowel 
teams and r-controlled vowels. 

1.FFR.3D Decode multisyllabic 
words following basic patterns by 
breaking the words into syllables. 

A section of the Instructional Guide is focused on decoding or reading words. It is 
important for teachers to provide modeling of how to sound out letters and then 
blend them together to decode or read words, as highlighted in yellow on the 
Instructional Guide.
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Instructional Guide: Phonics and Word Analysis 
(2 of 3)
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Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Provide practice for students to encode/spell words with short vowels and/or 
blends with digraphs, closed syllables (1.FFR.3A).

• Provide practice for students to encode/spell words with long vowels, open 
syllables and vowel-consonant-e (1.FFR.3B).

• Provide practice for students to encode/spell words that incorporate the new and 
previously taught phonics features.
o Phoneme-Grapheme Mapping: Teacher will say a word. Students will repeat 

the word and then move a chip into a box for each sound/phoneme the 
student hears. Students will then replace the chips with the grapheme that 
correctly represents the phoneme.

o Word Spelling: Students will write words to correspond to the phonics 
feature currently being taught. Be sure no words used include phonics 
features students have not learned (1.FFW.1A, 1.FFW.1B, 1.LU.1C).

o Dictation: Students will write a sentence or sentences to reinforce phonics 
features they are currently learning or have learned in previous lessons. Be 
sure no words in the sentence include phonics features students have not 
learned (1.FFW.1C, 1.LU.1A).

o Word Chaining: Students will write or build using letter tiles new words by 
changing a sound or phoneme in the word. Teacher will say the first word 
and students will write the word down. Then the teacher will tell students to 
change the word to another word. Example: In this example the teacher is 
focusing on initial and final blends. Students write the first word clap. 
Teacher asks students to change the word clap to cap. Teacher asks 
students to change cap to camp (1.FFR.3)

• How will the teacher ensure all 
students are encoding/spelling 
words?

Encoding
1.FFR.2A Decode and encode words 
with short vowels to include blends 
with digraphs, closed syllables (CVC, 
CCVC, CVCC, CCVCC).

1.FFR.3B Decode and encode words 
with long vowels, open syllables, (CV, 
CCV) and vowel-consonant-e (CVCE, 
CCVCE).

1.FFW.1 Handwriting

1.FFW.1 Spelling

In this section of the Instructional Guide, you will see highlighted in yellow 
instructional approaches related to encoding or spelling words. Teachers should 
provide opportunities for students to encode or spell words with short vowels 
including beginning or ending digraphs in Kindergarten. In Grade 1, teachers 
should provide opportunities for students to encode or spell words with short 
vowels and blends and digraphs, closed syllables, long vowels, open syllables, 
and vowel-consonant-e. Teacher can model word spelling and dictation of a 
sentence or sentences to reinforce phonics features.
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Instructional Guide: Phonics and Word Analysis 
(3 of 3)
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Instructional Approaches for Integrating StrandsConsiderations for PlanningStandard

• Use protocol for introducing irregular words that calls attention to 
predictable spellings, along with the unexpected spellings (1.FFR.2A, 
1.FFR.2C).
o Introduce students to the new word and use the word in a sentence.
o Say the sounds and identify how many sounds are in the word, draw 

blanks for the number of sounds on a whiteboard.
o Model writing the word for students: Discuss the regularly spelled 

sounds within the word and model writing them.
o Discuss the irregular sound with students and tell them they will need 

to remember this part of the word.
o Guide students to write the word in the air, on paper, on a whiteboard, 

etc.
o Provide opportunities for students to practice writing and saying the 

word.
• Provide opportunities for students to practice encoding/spelling irregular 

words and high-frequency words within sentences (1.FFW.3C, 1.FFW.3D, 
1.FFR.3F).

• Provide opportunities for students to practice decoding/reading irregular 
words and high-frequency words within sentences (1.FFR.D, 1.FFR.E).

• Educators will use the scope 
and sequence from their 
division-adopted HQIM for the 
high-frequency words.

Irregular and High Frequency 
Words
1.FFR.3 E Read grade-level high-
frequency words, including 
decodable and irregular words 
with automaticity and accuracy.

In this section of the Instructional Guide there are instructional approaches 
listed that relate to irregular and high frequency words. Highlighted in yellow is a 
protocol for introducing irregular words.

If we think back to the information that was shared in the Understanding the 
Standards, irregular words are learned the same way that decodable words are, 
by careful analysis of letter sound correspondences. This is an example of how 
the rigor of the standards is explained in the Understanding the Standards, and 
then the grade level instructional guide gives an example of an instructional 
protocol to support meeting the rigor and support instruction. 

The instructional protocols in the instructional guides are offered as examples, 
and teachers are encouraged to use the instructional guides along with their 
division-adopted HQIM.
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While viewing videos, consider:

31

Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

On the next slide, you will view a video highlighting Phonics and Word Analysis 
instruction in action. While viewing the video consider the following questions:

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction?

• Systematic Instruction: Is this educator following a scope & 
sequence?
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Instructional Practices for Phonics and Word 
Analysis In Action
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Again, while watching foundational skills instruction in action, focus on the 
teacher actions, the “I do” and “we do” of the lesson. What does the teacher do 
to support students understanding and instruction of decoding, encoding and 
word analysis? What are the students doing during instruction?
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Instructional Practices: Phonics and Word Analysis
• Model mouth formation and articulation of letter sounds.
• Model encoding and decoding new phonics features within scope and 

sequence.
• Use a protocol when introducing students to irregular words.

• Introduce students to the new word and use the word in a sentence.
• Say the sounds and identify how many sounds are in the word, draw blanks for the 

number of sounds on the whiteboard.
• Model writing the word for students

• Discuss the regularly spelled sounds within the word and model writing them
• Discuss the irregular sound with students and tell them they will need to remember this part of the 

word
• Guide students to write the word (e.g., in the air, on paper, on a whiteboard).
• Provide opportunities for students to practice writing and saying the word.

• Provide corrective feedback to students when they say or spell a word 
incorrectly.

33

As noted by the apple graphic, here are some instructional practices that can be 
used during Phonics and Word Analysis instruction. Many of these you saw in the 
previous short clip and outlined in the Understanding the Standards document 
and Instructional Guides.

Teachers model correct mouth formation and articulation of letter sounds. 
Teachers can model encoding and decoding of new phonics features first during 
instruction as "I do" and then students should be given opportunities to decode 
and encode on their own as “we do” and “you do” during instruction and 
practice.

Teachers can follow an instructional protocol when introducing students to 
irregular words. And teachers can provide corrective feedback during decoding 
and encoding practice to ensure mastery for all Kindergarten and Grade 1 
students. 
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Understanding the 
Foundations for 
Writing Standards
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Now we will look at the Foundations for Writing Standards.
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Foundations for Writing Strand K-5

35

• The foundational, transcription skills that students must have to effectively 
and efficiently communicate their ideas through writing.

• The 2024 English Standards of Learning provide specificity to highlight the 
importance of students using learned phonetic patterns, high-frequency 
words, and common affixes when spelling.

• Foundations for Writing standards work in tandem with the Writing standards 
as students move from foundational writing skills to engaging in the writing 
process through Grade 12.

In the Foundations for Writing Standards, there is a focus on the foundational, 
transcription skills that students must have in order to effectively and efficiently 
communicate their ideas through writing. The Foundations for Writing standards 
work in tandem with the Writing standards as students move from foundational 
writing skills to engaging in the writing process.
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Joan Sedita's Writing Rope and the English 
Standards of Learning
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Foundations for Writing (FFW)

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)

Joan Sedita’s Writing Rope is interwoven into all of the 2024 English Standards of 
Learning, including the Foundations for Writing Standards.

Today we are going to be focusing on the Transcription skills of Handwriting and 
Spelling. Like the Foundation for Reading Standards, the goals of the Foundation 
for Writing standards are to build automaticity. When skills like letter formation 
and spelling are automatic, students are able to focus on expressing their 
message clearly and communicating effectively through writing. 
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Sub Strands for Foundations of Writing
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Foundations for Writing
• Handwriting 

• Spelling 

The Sub Strands for the Foundations for Writing Strand are Handwriting and 
Spelling. 

These sub strands can be found in both the Kindergarten and Grade 1 
Foundations for Writing Standards.
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Grade Level Expectations: 
Handwriting (FFW.1)

38

Kindergarten

A.Use functional pencil grasp for letter 
formation.

B.Accurately and automatically print 
capital and lowercase letters of the 
alphabet independently.

C.Write left to right and top to bottom.
D.Accurately print first and last names, 

beginning each with a capital letter.
E.Apply spaces between written words 

in phrase or sentence level writing.

Grade 1

A.Use functional pencil grasp for letter 
formation.

B.Accurately and automatically form 
all capital and lowercase letters and 
numbers using manuscript 
letter formation.

C.Accurately and automatically apply 
spaces between written words in 
phrases or sentence-level writing.

The first sub strand is Handwriting. The Handwriting standards address students’ 
ability to be accurate and automatic with letter formation in print. These 
standards also address students applying spaces between words in phrase or 
sentence writing.

As seen in the standards, by the end of the year, Kindergarten students will be 
able to write left to right and top to bottom. They will also accurately print their 
first and last name. 

Kindergarten and Grade 1 students will use a functional pencil grasp for letter 
formation, print capital and lowercase letters accurately and automatically, and 
apply spaces between written words in phrase and sentence level writing.
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Understanding the Standards: Handwriting
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K.FFW.1 The student will print legibly in manuscript.
• In order for students to be effective writers they must master foundational writing skills 

such as handwriting. When foundational writing skills are fluent it allows students to 
focus on communicating their message with their readers.

• Handwriting is linked to basic reading and spelling achievement.
• To become proficient in the task of handwriting, Kindergarten students need explicit 

instruction in letter formation with plenty of guided practice (Wolf, 2005).
• Students need to learn letter formation that is efficient and effective.
• Print concepts such as directionality, spaces between words, and working top to bottom 

across a page can also be reinforced during foundational writing instruction.
1.FFW.1 The student will print legibly in manuscript.

• In order for students to be effective writers they must master foundational 
writing skills such as handwriting. When foundational writing skills are fluent it 
allows students to focus on communicating their message with their readers.

• Handwriting is linked to basic reading and spelling achievement.
• To become proficient in the task of handwriting, first grade students need 

explicit instruction in letter formation with plenty of guided practice and 
teacher feedback (Wolf, 2005).

• Students need to learn letter formation that is efficient and effective.

Highlighted in yellow on the Understanding the Standards document is guidance 
and instructional practices to support handwriting instruction. Kindergarten and 
Grade 1 students need explicit instruction in letter formation. Research has 
shown that handwriting is linked to foundational reading and spelling 
achievement and when teachers are introducing new letters and sounds, 
handwriting instruction is a critical piece of students’ understanding.

Print Concepts can be incorporated during foundational writing instruction as 
students learn to put spaces between words and writing from top to bottom and 
across the page.
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Instructional Guide 

40

Instructional Approaches for Integrating StrandsConsiderations for 
Planning

Standard

• Monitor students to ensure correct pencil grasp for letter formation when 
encoding/spelling words (K.FFR.1A).

• Provide practice for students to encode/spell one syllable words with short 
vowels and/or beginning and ending digraphs (K.FFW.2A, K.FFR.2G).

• Provide practice for encoding/spelling words that includes new and 
previously taught phonics features (K.FFW.2A, K.FFR.2G).
o Phoneme-Grapheme Mapping: Teacher will say a word. Students will 

repeat the word and then move a chip into a box for each 
sound/phoneme the student hears. Students will then replace the chips 
with the grapheme that correctly represents the phoneme.

o Word Spelling: Students will write words to correspond to the phonics 
feature currently being taught. Be sure no words used include phonics 
features students have not learned.
 If a student segments the word correctly but struggles with 

confusing letter placement (writes ‘hgo’ instead of ‘hog’), give a 
playdoh ball for each sound/phoneme and have the student push 
the playdoh as they sound out the word, stopping after each 
sound/phoneme to write the letter.

• How will the teacher 
ensure skills are taught 
in a systematic and 
cumulative manner? 

• How will the teacher 
ensure all students are 
encoding/spelling 
words?

Encoding
K.FFR.3 Phonics and 
Word Analysis: The 
student will apply 
phonetic principles to 
read and spell words.

K.FFW The student will 
print legibly in 
manuscript. 

K.FFW.1 Handwriting

K.FFW.2 Spelling

Highlighted in yellow in the Instructional Guide, it is important for teachers to 
monitor students to ensure correct pencil grasp is used for letter formation.  
When students are working on the Phonics and Word Analysis standards and 
practicing encoding words, it is a place to integrate the handwriting standards as 
well. 
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While viewing videos, consider:

41

Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

On the next slide, you will view videos highlighting Handwriting instruction in 
action. While viewing the video consider the following questions:

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction?

• Systematic Instruction: Is this educator following a scope & 
sequence?
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Instructional Practices for Handwriting In Action
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While watching foundational skills instruction in action, focus on the teachers’ 
actions while students are practicing handwriting. What corrective feedback 
does the teacher provide to students?
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Instructional Practices: Handwriting
• Model correct letter formation.
• Verbally explaining basic strokes.
• Use verbal pathways to teach effective and efficient letter 

formation.
• Model using correct pencil grip.
• Provide corrective feedback to students on letter formation.

43

As noted by the apple graphic, these are instructional practices that can be used 
in the classroom during instruction around the Handwriting Standards. Teachers 
should model letter formation and correct pencil grip. While modeling letter 
formation, teachers can verbally explain the basic strokes using the verbal 
pathways provided in their HQIM. Teachers should also provide corrective 
feedback to students to support their development of accurate letter formation.
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Grade Level Expectations: Spelling (FFW.2)

44

Kindergarten

A.Encode (spell) one syllable words with short 
vowels and one syllable words beginning or ending in 
a digraph (e.g., ch, sh, th, wh).

B.Encode (spell) unknown words using logical 
invented spelling.

C.With prompting and support, use phoneme/grapheme 
(sound/symbol) correspondences to spell grade level 
high-frequency words with accuracy.

Grade 1

A.Use phoneme/grapheme (sound/symbol)
correspondence to encode (spell) single-syllable words 
containing closed syllables (cvc, ccvc, cvcc, and ccvcc), 
open syllables (cv, ccv), vowel consonant-e 
(cvce, ccvce).

A.Encode (spell) 2-syllable words (e.g., 
pancake) following basic patterns by breaking the words 
into syllables.

B.Encode (spell) unfamiliar words by 
recognizing and applying taught word patterns.

C.Use 
phoneme/grapheme (sound/symbol) correspondences 
to encode (spell) grade-level high frequency words with 
automaticity and accuracy.

The second sub strand in the Foundations for Writing strand is Spelling. The 
Spelling standards contain the phonics features that students are responsible 
for at each grade level.

As seen in the standards, the end of year expectations for Kindergarten students 
are to be able to spell one syllable words with shorts vowels and words with 
beginning and/or ending digraphs. Kindergarten students will use invented 
spelling for unknown words and use sound/symbol correspondences to spell 
grade level high-frequency words. The expectations for encoding or spelling align 
with the expectations for decoding or reading in Kindergarten. This was done 
purposefully because of the reciprocal nature of encoding and decoding to build 
word recognition for students.

The end of year expectations for Grade 1 students for encoding or spelling are 
different than the expectations for decoding or reading. This was done 
purposefully because reading is a recognition task, and spelling is a production 
task. Therefore, it is typical that as students learn new patterns for reading and 
spelling, they may need additional time to gain mastery of those patterns in 
encoding. Grade 1 students should be able to spell single syllable words that 

44



contain closed syllables, open syllables, and vowel-consonant-e by the end of 
the year. Students will also spell 2-syllable words following basic patterns by 
breaking the words into syllables, and spell unfamiliar words by recognizing word 
patterns.
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Understanding the Standards: Spelling Kindergarten
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K.FFW.2 Spelling
• Spelling is an essential component for students’ literary success and supports students’ development in both 

reading and writing. When students are learning to read words with specific phonics features, they should also 
practice using the same phonics features for spelling words. Due to the reciprocal relationship between 
decoding (reading) and encoding (spelling) teachers can leverage instruction in both to support foundational 
literacy skills.

• In kindergarten the expectation is students will spell single syllable words that contain short vowel sounds, e.g. 
net, mat, not, it, sun.  Kindergarten students are also expected to spell single syllable words that may contain a 
digraph, this, shop, much.

• While students are receiving explicit spelling instruction, they should also be encouraged to use what they know 
about letters, sounds, and words to try reasonable spellings of unknown words. This is referred to as invented 
spelling. When encouraging students to use what they know to spell unknown words, students focus on the 
phonetic sequence of words. This also encourages students to be risk takers when writing.

• Irregular words are those that are not readily spelled because they contain a phoneme-grapheme 
correspondence that is unique to that word or a few words. Some words are permanently irregular such as of, 
said, to. Some words are temporarily irregular in that the student has not learned that specific phoneme-
grapheme correspondences in the scope and sequence yet. Irregular words should still be taught based on 
phoneme-grapheme correspondences.

•

When planning for spelling instruction, it is important to note in the 
Understanding the Standards document the spelling expectations for 
Kindergarten students. Highlighted in yellow, you will see that Kindergarten 
students will spell single syllable words that contain short vowel sounds and 
spell single syllable words that may contain a digraph.
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Understanding the Standards: Spelling Grade 1
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1.FFW.2 Spelling
• Spelling is an essential component for students’ literary success and supports students’ development in both reading and 

writing. When students are learning to read words with specific phonics features, they should also practice using the 
same phonics features for spelling words. Due to the reciprocal relationship between decoding (reading) and encoding 
(spelling) teachers can leverage instruction in both to support foundational literacy skills.

• In first grade, the expectation is that students will spell single syllable words that contain
o Short vowel sounds, e.g. net, mat, not, it, sun
o Open Syllables- go, she
o Digraphs this, shop, much
o Beginning and/or ending blends, slip, jump, click, branch
o Vowel- Consonant-e - bike, slope, cube, theme, bake

• In first grade the expectation for spelling does not include words that contain r-controlled vowels or common vowel teams, 
although that is the expectation with reading.  This is because of the higher demand of spelling, which is a production task, 
compared to reading which is a recognition task.

• Teachers can leverage students' understanding of spelling single syllable words, to spell 2-syllable words.
• Through careful analysis of phoneme-grapheme correspondences, students are able to recognize and apply known 

phonics patterns to unknown words.
• Irregular words are those that are not readily spelled because they contain a phoneme-grapheme correspondence that is 

unique to that word or a few words. Some words are permanently irregular such as of, said, to. Some words are 
temporarily irregular in that the student has not learned that specific phoneme-grapheme correspondences in the scope 
and sequence yet. Irregular words should still be taught based on phoneme-grapheme correspondences.

Highlighted in yellow, you will see that Grade 1 students will spell single syllable 
words that contain short vowels, open syllables, digraphs, beginning and/or 
ending blends, and vowel-consonant-e.

It is important to note that the Understanding the Standards document for Grade 
1 addresses why the Foundations for Reading and Foundations for Writing 
standards do not match.  In Grade 1 students are expected to decode or read 
words that contain r-controlled vowels and common vowel teams, but those 
phonics features are not included in the Foundations for Writing standards.  This 
is because spelling or encoding is a production task and decoding or reading is a 
recognition task.  By the end of Grade 1, students are expected to read words like 
bait, but they may still spell the word bait, b-a-t-e.  

Students who are beginning to spell words using more advanced phonics 
features need lots of opportunities to decode words successfully in print to know 
that peach is spelled p-e-a-c-h vs p-e-e-ch. Students in Grade 1, may need 
additional time reading both decodable and grade level texts to solidify the 
correct r-controlled and vowel team when spelling.
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Instructional Guide: Spelling
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• Provide practice for students to encode/spell words with short vowels 
and/or blends with digraphs, closed syllables (1.FFR.3A).

• Provide practice for students to encode/spell words with long vowels, 
open syllables and vowel-consonant-e (1.FFR.3B).

• Provide practice for students to encode/spell words that incorporate the 
new and previously taught phonics features.
o Phoneme-Grapheme Mapping: Teacher will say a word. Students will 

repeat the word and then move a chip into a box for each 
sound/phoneme the student hears. Students will then replace the 
chips with the grapheme that correctly represents the phoneme.

o Word Spelling: Students will write words to correspond to the 
phonics feature currently being taught. Be sure no words used 
include phonics features students have not learned (1.FFW.1A, 
1.FFW.1B, 1.LU.1C).

o Dictation: Students will write a sentence or sentences to reinforce 
phonics features they are currently learning or have learned in 
previous lessons. Be sure no words in the sentence include phonics 
features students have not learned (1.FFW.1C, 1.LU.1A).

o Word Chaining: Students will write or build using letter tiles new 
words by changing a sound or phoneme in the word. Teacher will say 
the first word and students will write the word down. Then the 
teacher will tell students to change the word to another word. 
Example: In this example the teacher is focusing on initial and final 
blends. Students write the first word clap. Teacher asks students to 
change the word clap to cap. Teacher asks students to change cap to 
camp (1.FFR.3)

• How will the teacher ensure all 
students are encoding/spelling 
words?

Encoding
1.FFR.2A Decode and encode 
words with short vowels to 
include blends with digraphs, 
closed syllables (CVC, CCVC, 
CVCC, CCVCC).
1.FFR.3B Decode and encode 
words with long vowels, open 
syllables, (CV, CCV) and vowel-
consonant-e (CVCE, CCVCE).

1.FFW.1 Handwriting

1.FFW.1 Spelling

In the Instructional Guide, you will see highlighted in yellow instructional 
approaches related to encoding or spelling words. Teachers should provide 
opportunities for students to encode words with short vowels with digraphs in 
Kindergarten. 

In Grade 1, teachers should provide opportunities for students to encode or spell 
words with short vowels, blends and digraphs, closed syllables, long vowels, 
open syllables, and vowel-consonant-e. Teachers can model word spelling and 
dictation of a sentence or sentences to reinforce phonics features. Teachers can 
model phoneme-grapheme mapping, word spelling, dictation and word chaining.

Dictation sentences are a powerful instructional routine that teachers can use to 
support students transferring their phonics knowledge from spelling individual 
words to spelling words in a sentence.  This provides opportunities for students 
to integrate Foundation for Writing, Foundation for Reading, Writing and 
Language Usage Standards in one instructional practice. 
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While viewing videos, consider:
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Explicit Instruction
• Is the gradual release model (I do, we do, you do) present in 

the instruction?

Systematic Instruction
• Is this educator following a scope & sequence?

On the next slide, you will view videos highlighting Spelling instruction in action. 
While viewing the video consider the following questions:

• Explicit Instruction: Is the gradual release model (I do, we do, you do) 
present in the instruction?

• Systematic Instruction: Is this educator following a scope & 
sequence?
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Instructional Practices for Spelling In Action
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While watching foundational skills instruction in action, focus on the actions of 
the teacher during encoding practice. What does the teacher do to support 
students understanding of spelling? What are the students doing during 
instruction?
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Instructional Practices: Spelling
• Model dictation of words.
• Model using Elkonin boxes to segment and spell words. 
• Model using a dictation sentence to practice spelling both 

irregular and regular words. 
• Integrate the Handwriting and Print Concept Standards by 

modeling writing left to right, using spaces between words, and 
starting is a capital letter and using ending punctuation. 

50

As noted by the apple graphic, these are instructional practices that can be used 
in the classroom during instruction around the Spelling Standards. Teachers can 
model dictation of words and sentences. And teachers can provide corrective 
feedback to students to support applying phonics patterns students have 
learned in their spelling of words.
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Putting it All 
Together: FFR & FFW
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Now we will look at putting it all together. What does a lesson look like 
incorporating both Foundations for Reading and Foundations for Writing 
Standards.
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FFR & FFW Working Together

52

Foundations 
for Reading 
Standards

Foundations 
for Writing 
Standards

Explicit and 
Systematic 

Foundational 
Skill 

Instruction

Foundations for Reading Standards and Foundations for Writing Standards 
should not be taught in isolation. It is important for teachers to use both 
encoding or spelling and decoding or reading practice with students when they 
are learning a new phonemes/sounds or words.

When teacher provide instruction that integrates multiple foundational skills in 
one lesson, they leverage the reciprocal nature of reading and writing.  What 
students learn about reading words can support them in writing words and what 
students learn about writing words, supports them with reading.
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Components of Foundational Skills Instruction 
(2 of 2)
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• Instruction follows a logical, aligned scope & sequence in which new, 
grade-level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, patterns & rules of language are made clear 
and explicit through teacher-direct instruction to students so that they can 
decode words and language

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to practice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice

Again, when we’re thinking about instruction of foundational skills should be 
systematic and explicit. Systematic instruction means that the concepts follow 
an aligned scope and sequence, as provided by your division-adopted HQIM. 
Explicit instruction requires direct teaching of concepts with continuous student 
teacher interactions. Teachers utilize corrective feedback and reinforcement 
feedback throughout the lesson. Foundational skill instruction should also 
provide students with multiple opportunities to practice and internalize skills as 
they grow as readers and writers.
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Gradual Release (2 of 2)
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I Do

Teacher 
modeling of 

reading, 
writing, and 

meaning.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.

The gradual releasee of responsibility should be followed during explicit 
foundational skill instruction. The model includes “I Do, We Do, You Do” steps.
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Resources for Planning for Instruction
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Division-Adopted 
HQIM Foundational 

Skills Lesson & Scope 
and Sequence

We hope that we provided you an example of how to use the multiple resources 
from the VDOE to support planning and implementing the 2024 English 
Standards of Learning for foundational skills instruction.  When teachers are 
planning and preparing to teach it is important that these resources are “on your 
table” and used to ensure that you are meeting the rigor as outlined in the 
standards and thinking through strong instructional practices that are supported 
using your division-adopted HQIM. 

When planning for foundational skills instruction, it is important to review all the 
resources listed above to ensure alignment to the 2024 English Standards of 
Learning.

• Division-adopted HQIM foundational skills lessons & scope and 
sequence

• 2024 English Standards of Learning – FFR & FFW
• Understanding the Standards documents
• Instructional Guides
• Progression Charts
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Sample Lesson- Teaching /ch/ (1 of 4)
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The grapheme ch can spell the phoneme /ch/ 

1. Blend:
/ch/ /a/ /t/ (chat)                   /ch/ /i/ /k/ (chick)             /ch/ /u/ /g/ (chug)              /l/ /u/ /n/ /ch (lunch) 
/ch/ /e/ /s/ /t/ (chest)         /i/ /n/ /ch/ (inch)               /m/ /u/ /ch/ (much)          /ch/ /i/ /m/ /p/ (chimp)
2. Segment: 
rich /r/ /i/ /ch/                   chin /ch/ /i/ /n/                pinch /p/ /i/ /n/ /ch                 such /s/ /u/ /ch
bench /b/ /e/ /n/ /ch      chip /ch/ /i/ /p/                chat /ch/ /a/ /t/                        champ /ch/ /a/ /m/ /p/
3. Visual Drill: 

4. Auditory Drill:

5. New Feature: “We’ve been learning about digraphs.  Digraphs are two letters that work as a team to 
spell one sound.  We know that sh can spell /sh/.  Today you are going to learn that ch together can spell 
the /ch/ sound like at the beginning of the word chicken. The /ch/ sound can come at the beginning of 
words like the word chop and at the end of words like the word rich. To make the /ch/ sound you put your 
teeth together and round your lips just like the /sh/ sound. Be sure your voice box is off.  The /ch/ sound is a 
stop sound that can’t be stretched out.  Watch me.  Your Turn.” 

We will now explore best practices that can be used during instruction as it 
relates to a sample foundational skill lesson plan. This lesson follows the 
principles of structured literacy, moving from smaller units of language to larger, 
moving from individual sounds to a decodable text. When looking at your 
division-adopted HQIM, look for similar lesson components to help guide lesson 
preparation and meeting the rigor of the standards.

The first part of the sample lesson includes blending, segmenting, a visual drill, 
an auditory drill, and introduction of new phonics feature.

When thinking through the lens of our Foundations for Reading and Foundations 
for Writing Standards, you can see in the lesson that Phonological and Phonemic 
Awareness is a focus during blending, segmenting. Phonics and Word Analysis is 
a focus during the visual drill, auditory drill and new phonics feature instruction.
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Sample Lesson- Teaching /ch/ (2 of 4)
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The grapheme ch can spell the phoneme /ch/ 

6. Read Words: 
I do: rich, chop, bench        We do: chat, such, inch, lunch, chest, chin, much

7. Spell Words: 
I do: chap                                  We do: chip, champ, rich, bench, chop, chunk, lunch

8. Word Chain:
chat- hat- hap- chap- champ- camp- cap- cop- chop- chip- chin- inch- pinch

9. Irregular Words:
Teach: they  Review: like, you, see

10: Reading Sentences
I do: Chad had such fun with Dad. 
We do: I like to munch on the chip.        Did you see the chest?          They had a chat with me. 

11: Writing Sentences 
I do: I had such a fun trip. 
We do: We like to chop.

12: Decodable Text

The second part of the foundational skills sample lesson includes reading words, 
spelling words, word chaining, irregular word instruction and review, reading 
sentences, writing sentences, and reading a decodable text.

When thinking through the lens of our Foundations for Reading and Foundations 
for Writing Standards, you can see in the lesson Phonics and Word Analysis is a 
focus during read words, spell words, word chaining, irregular word review and 
instruction, reading sentences and reading a decodable text. Handwriting and 
Spelling are a focus during the spell words and writing sentences portions of the 
sample lesson plan.

Word Chaining is a powerful instructional practice that links advanced phonemic 
awareness skills such as isolation, manipulation, and phonics, the letter-sound 
correspondences.  Linking the letters to phonemic manipulation tasks has a 
bigger impact, than oral only phonemic awareness activities. 
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Sample Lesson- Teaching /ch/ (3 of 4)
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The grapheme ch can spell the phoneme /ch/ 

1. Blend:
/ch/ /a/ /t/ (chat)                   /ch/ /i/ /k/ (chick)             /ch/ /u/ /g/ (chug)              /l/ /u/ /n/ /ch (lunch) 
/ch/ /e/ /s/ /t/ (chest)         /i/ /n/ /ch/ (inch)               /m/ /u/ /ch/ (much)          /ch/ /i/ /m/ /p/ (chimp)
2. Segment: 
rich /r/ /i/ /ch/                   chin /ch/ /i/ /n/                pinch /p/ /i/ /n/ /ch such /s/ /u/ /ch
bench /b/ /e/ /n/ /ch chip /ch/ /i/ /p/                chat /ch/ /a/ /t/                 champ /ch/ /a/ /m/ /p/
3. Visual Drill: 

4. Auditory Drill:

5. New Feature: “We’ve been learning about digraphs.  Digraphs are two letters that work as a team to 
spell one sound.  We know that sh can spell /sh/.  Today you are going to learn that ch together can spell 
the /ch/ sound like at the beginning of the word chicken. The /ch/ sound can come at the beginning of 
words like the word chop and at the end of words like the word rich. To make the /ch/ sound you put your 
teeth together and round your lips just like the /sh/ sound. Be sure your voice box is off.  The /ch/ sound is a 
stop sound that can’t be stretched out.  Watch me.  Your Turn.” 

K.FFR.2D

K.FFR.3B

K.FFR.3E

In the first section of the sample lesson plan, you can see how multiple 
foundational standards are addressed throughout the lesson. These standards 
build from each other – the visual and auditory drill helps to reinforce skills from 
the blending and segmenting of words. Both components of the lesson help 
support instruction of the new phonics feature.
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Sample Lesson- Teaching /ch/ (4 of 4)
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The grapheme ch can spell the phoneme /ch/ 

6. Read Words: 
I do: rich, chop, bench        We do: chat, such, inch, lunch, chest, chin, much

7. Spell Words: 
I do: chap                                  We do: chip, champ, rich, bench, chop, chunk, lunch

8. Word Chain:
chat- hat- hap- chap- champ- camp- cap- cop- chop- chip- chin- inch- pinch

9. Irregular Words:
Teach: they  Review: like, you, see

10: Reading Sentences
I do: Chad had such fun with Dad. 
We do: I like to munch on the chip.        Did you see the chest?          They had a chat with me. 

11: Writing Sentences 
I do: I had such a fun trip. 
We do: We like to chop.

12: Decodable Text

K.FFR.2C, K.FFR.2C, K.FFW.2A

K.FFR.3F, K.FFR.3G

K.FFR.3G, K.FFW.1A, K.FFW.1B, K.FFW.2A

K.FFR.3H

K.FFR.3D, K.FFR.3H, K.FFR.1C, K.DSR.1A

K.FFW.2A, K.FFW.2C, K.FFR.1F, K.FFR.2A, K.FFR.1C, K.FFW.1, K.FFW.1B,

K.FFW.1C, K.FFW.1E, K.LU.2A, K.LU.2B

K.FFR.1A, K.FFR.1, K.FFR.3D, K.FFR.3H, K.DSR.1A

Continuing to look at the sample foundational skill lesson, you can see the 
integration of Foundations for Reading, Foundations for Writing, Developing 
Skilled Readers and Building Reading Stamina, and Language Usage Standards. 
It is important to understand that standards should not be taught in isolation but 
integrated throughout the lesson. 

Language Usage Standards can be integrated into the writing sentences section 
of the foundational skills lesson. Developing Skilled Readers and Building 
Reading Stamina Standards can be integrated into the reading sentences and 
reading a decodable text portions of the foundational skills lesson.
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Reflection Questions 
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• How are you ensuring that your foundational literacy lessons are 
grounded in the grade level expectations of the 2024 English 
Standards of Learning? 

• How are your lessons following a scope and sequence from your 
division adopted HQIM?

- How are your providing opportunities for students to practice and reinforce 
previously taught skills in your lessons?

• How is your teaching explicit and the new skill clear to students? 
• Where are their opportunities to integrate multiple strands of the 

2024 English Standards of Learning in your foundation skills 
instruction? 

Before we leave you today, here are some reflections questions you can use as 
you think about starting the school year. 

Hopefully after our time together you are feeling confident about understanding 
the expectations of the FFR and FFW standards for your grade level and you can 
use these questions to help you prepare for the upcoming school year.  
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Thank you 
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