
Good morning and welcome to the VDOE English Team's session on Planning for 
Integration for Grade 2 and Grade 3.
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Work of the English and Literacy Program is aligned to Virginia's Strategic Priorities, 
particularly priority 1 – to set and help every learner meet high expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

2

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



The purpose of this webinar is to provide educators across the Commonwealth a 
sample thought process and considerations for planning for integration of all strands 
of the 2024 English Standards of Learning at the appropriate level of rigor for each 
individual grade level.
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Setting Purpose: Why are we here?
• The adoption of the 2024 English Standards of Learning and 

full implementation in classrooms across the Commonwealth introduced 
increased clarity and rigor of the grade level expectations expected of all K-
12 learners. This session will provide an overview of the 2024 English 
Standards of Learning and provide educators with instructional resources to 
support planning for integration for all educators working with students in 
the Grades 2-3 classroom.
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At the conclusion of this webinar, educators will leave empowered with practical 
samples of how to integrate the 2024 English Standards of Learning throughout 
strong literacy instruction for all students in Grades 2 and 3.
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Impact Expected
Educators will leave this session empowered 
with practical strategies of how to integrate 
the 2024 English Standards of 
Learning while using additional instructional resources 
to ensure strong literacy instruction for students in 
Grades 2-3.
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The goals for our time together include:

• Review the role of text-centered instruction: We will examine how students 
engage with grade-level texts daily-reading, writing, and discussing-as a central 
component of every lesson. Starting with the text is the basis of integration

• Analyze sample models and instructional thinking: Explore samples and the 
rationale behind them to understand how the Language Use (LU) standards 
support and integrate with Writing (W) and Communication (C) standards, and 
consider how a single text can be used to address multiple strands—Reading 
Vocabulary (RV), Reading Literature/Informational (RL/RI), Communication (C), 
Language Use (LU), and Writing (W)—within one cohesive lesson.

• Reflect and apply integration to all literacy lessons: Reflect on a lesson from a 
high-quality instructional material (HQIM) and identify strategies for integration 
that can inform lesson preparation and instructional practices for the 2025–2026 
school year.
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Webinar Goals:
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• Review the role of text-centered instruction in planning for 
integration: Examine how students engage with grade-level texts 
daily—reading, writing, and discussing—as a central component of 
every lesson.

• Utilize the Instructional Guides as a resource to understand the 
thought processes behind sample models and instructional thinking 
to support integration of the standards.

• Reflect and apply integration to all literacy lessons: Reflect on a 
lesson from your high-quality instructional material (HQIM). Identify 
opportunities for integration that can inform lesson planning and 
instructional practices for the 2025–2026 school year.



Let’s start by grounding ourselves in the "why" - why does integration of the 
standards matter? Why can't we teach reading, writing, and discourse in isolation and 
still expect students to flourish?
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Why Integration 
Matters: Everyday, 
Every Lesson, Every 
Text
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A critical starting point is that the texts we use, not selecting standards, should lead 
each lesson. As the text leads the way, students read, write, and speak about grade 
level complex text. Text should be appropriately complex for each grade level.
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Text is at the Center of the Lesson
The standards call educators to move away from isolated, skills-
based instruction and instead put a high-quality complex text at the 
center of lessons. 

No longer do 
we, start with a 
standard and 
pick a text to 

“teach” to that 
standard.

The 2024 English Standards of 
Learning, have educators start 

with a high-quality, complex text 
and use the standards in service 

of understanding the deeper 
meaning of that text. 
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Grade level standards support students in developing deeper meaning of the text. 
You'll notice that effective integration occurs within and between strands. For 
example, in one lesson you may address multiple standards within the Reading 
Informational strand and also Communication and Language Usage standards. As 
you analyze the standards you'll see that integration is built into the standards.

Throughout our time together, we will highlight examples of how standards in 
multiple strands compliment each other but this is not an exhausted list. You should 

think about the opportunities to integrate standards that authentically arise in the 
texts that are included in your division-adopted HQIM and build from there.
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An Emphasis on Integrating the Strands
• The 2024 English Standards of Learning support integrated, 

text centered instruction.

• Grade level Standards support students in 
developing deeper meaning of the text and integrated 
seamlessly throughout instruction as opposed to 
isolated, skill-drive instruction.

• This integration can occur within strands (e.g., sub-strand 
RL.1 and RL.2) or between strands (e.g., RI and R).
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Scarborough's Reading Rope and the science of reading is interwoven into all of 
Virginia's Reading Standards. All standards rely on each other to develop skilled 
readers. No one skill can be taught in isolation when building strong readers.  Today's 
webinar is focused on the top part of Scarborough's Rope, and how to purposefully 
integrate multiple skills and strategies to support language comprehension.

As Scarborough's Reading Rope shows, reading Comprehension is multifaceted, it can 
not be broken down into a single skill or ability.  When we purposefully integrate 

standards, we support students building reading comprehension because we are 
supporting multiple aspects within one lesson.
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Scarborough's Reading Rope and the English 
Standards of Learning

Foundations for 
Reading (FFR)

Developing Skilled Readers (DSR)
Reading and Vocabulary (RV )

Reading Literar y Tex t (RL)

Reading Information Text (RI)

Language Usage (LU)

Comm uni cations (C)

Research (R )
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Same with writing instruction, in order to build strong writers, educators must 
integrate composition and transcription skills based on the mode of writing desired.
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Joan Sedita's Writing Rope and the English 
Standards of Learning

Foundations for Writing (FFW)

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)
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Unlike skills-based instruction, integrating standards creates a more authentic and 
meaningful lesson and learning experience for students. 

11

Integration creates a more 
meaningful learning experience 

that is woven together in an 
authentic way.
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So now that we have an understanding of the "why,” we're going to spend the 
majority of our time together modeling how to plan for integration using a paired set 
of grade-level complex texts.
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Planning For 
Integration
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We hope that you are already familiar with the resources found on our website. If you 
have not already, please bookmark this page. Throughout the webinar we are going 
to refer to multiple resources that can be found on our website.

2024 Standards of Learning for English | Virginia Department of Education
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Bookmark VDOE Resources Page

Reference to resources found 
on the 2024 Standards of 

Learning for English webpage 
will be made throughout the 

session.
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All of these resources fit together and are used with the expertise of the teachers 
who know their students.  These resources are here to support you with purposeful 
planning and preparation to provide strong literacy instruction.
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When Planning for Integration of Literacy 
Standards
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HQIM

Understanding the 
Standards

Standards of Learning 
and Instructional Guides 

Literacy 
Instruction

Think about your 
students.



Division-adopted HQIM should provide the basis here, as you review for alignment 
ensure that students are engaged in text – every lesson, every day. Student 
engagement is students interacting with the texts they're reading and 
incorporating grade level standards from there.
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Students are Reading, Writing, and Discussing 
Grade Level Text, Every Day
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HQIM provided 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text dependent 
questioning

Model/use 
comprehension 

strategies

Students are reading grade level text 
every day (DSR, FFR).

(See Appendix of the 2024 English 
Standards of Learning)

Explicit, snappy 
vocabulary protocol 
supports students 

writing and 
discussion of grade 

level texts. 
(DSR.D; RV)

Questions and tasks are aligned to grade-
level standards (RL, RI, RV, R) and students 
are using text-evidence when they write (W, 

LU, FFW) and discuss (C, LU). 
Comprehension strategies are used to 

support understanding of specific grade level 
text. 



One resource we are going to highlight today is the Literacy Instructional 
Guides.  Every section of the Grade Level Instructional Guide is grounded in 
the instructional process that the Developing Skilled Readers and Building Reading 
Stamina provides, to ensure that grade-level text leads the way and the remaining 
standards are integrated alongside grade-level text.

For more information about the Developing Skilled Readers and Building Reading 
Stamina strand, please refer to the grade band webinars that are posted on the 2024 

Instructional Resources page on the VDOE website.

Add to Chat- 2024 Instructional Resources 
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-
instruction/english-reading-literacy/instructional-resources
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Literacy Instructional Guides
Every section of the Grade Level Instructional Guide is grounded in the 

instructional process that DSR provides. 
Select a complex text

DSR.A Read a var iety of 
grade-level text with 
accuracy, automat icity, 
appropriate rate, and 
meaningful expression in 
successive readings to 
support comprehension. 
Monitor while reading to 
confirm or self-correct 
word recognition and 
understanding as 
necessary.

Demands of Text*

DSR.A Read a var iety of 
grade-level text with 
accuracy, automat icity, 
appropriate rate, and 
meaningful expression in 
successive readings to 
support comprehension.

DSR.B Proficiently read and 
comprehend text s from a 
var iety of literary forms that 
exhibit complexity at the 
grade band.

Connect to previously read 
text to build knowledge and 
vocabulary understanding 

DSR.D Regularly engage in 
list ening to a series of 
concept ually related text s 
organized around topics of 
study to build knowledge 
and vocabulary. Use this 
background knowledge as 
context for new learning.

Craft text dependent 
questioning (in discussion 
and in writing) 

DSR.C When responding to 
text  through discussion 
and/or writing, draw several 
pieces of evidence from 
read-alouds and grade-
level texts to support 
claims, conclusions, 
inferences, including 
quoting or  paraphrasing 
from texts accurately and 
tracing where relevant 
evidence is located.

DSR.E Use reading 
strategies as needed to aid 
and monitor  
comprehension when 
encountering challenging 
sections of text. These 
sense-making strategies 
attend to text structure, 
common organizational 
structures, summarizing, 
asking questions of the 
text , and others. 
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It will be helpful, for viewers of this webinar to pull out an instructional guide and 
follow along as we look at how to plan for integration using the guiding questions and 
strategies provided by the Reading Literary (RL) and Reading Informational (RI) 
sections of the Instructional Guide.
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Literacy Instructional Guides (2 of 2)
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Course
Instructional 

Guides Recorded Grade Level Webinars

Grade 2 Word | PDF Webinar Recording | PPT | PDF

Grade 3 Word | PDF Webinar Recording | PPT | PDF

Every section of the Instructional Guides is grounded in the 
instructional process that DSR provides to support integrated, 

text-centered instruction. 

Open the Grade 3 Instructional Guide and follow along with us as we model how to 
use the Instructional Guides to support Integrations of the Standards.



As we model the planning process this morning, we'll be using the questions 
and suggestions for integrating grade level standards as we let the literary and/or 
informational texts lead the way.
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Embedded Suggestions for Instructional 
Approaches to Integration in Instructional Guides
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At the end of each grade level instructional guide, there are literary and informational 
texts to support integration with content area themes and/or topics. These are 
noncomprehensive lists, but the suggestions can serve as a jumping off point for 
planning.
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Interdisciplinary Connections in Instructional 
Guides 
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Follow along in the instructional guide as we model this process, starting with 
selecting a grade level complex texts that students will read.
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1- Using the Instructional Guides to Support 
Planning for Integration
DSR.A: Start with a grade-level complex text.

- Educators will utilize division-adopted HQIM for text selections.
- When selecting text, plan for appropriate grade level complexity 

and plan for teaching points and places in the text that will meet 
the rigor of the 2024 English Standards of Learning. 
o Ensure Grade 3 students read a variety of complex literary text 

including fantasy, humor, fable/fairy tale, realistic fiction, 
historical fiction, biography, autobiography, and folklore/tall 
tales, with a focus on folktale and tall tales.
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In this Grade 3 example for Reading Literary Texts, we are using the text Because of 
Winn Dixie by Kate DiCamillo. This book falls within the Grade 2-3 Lexile band and is 
found in one of the approved HQIMs.

(This book can be found in the Bookworms core curriculum)
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Select Grade Level Text
Instructional Approaches for Integrating Strands

• Use grade-level complex texts from division-
adopted HQIM higher end of Grade 2-3 
Lexile band on the Appendix 740-1010 
(3.DSR.A).

• Provide practice for students to read 
complex texts with appropriate fluency, 
accuracy, and expression, focusing on 
building comprehension and vocabulary 
through successive readings (3.DSR.A, 
3.RV.1). 
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Now that we have our complex text students will be reading, next we will plan for the 
demands of the texts to ensure that all students can access and are reading grade 
level text. 

It is critical that teachers read the texts they are using for instruction before using the 
text with students.  What knowledge demands does this text put on the 
reader?  What background knowledge, and vocabulary do the students need to know 
in order to comprehend the text?  Once you identify where there may be barriers for 

understanding, you can plan how to support students meeting those demands.

Teachers should also examine the text to locate authentic opportunities to highlight, 
apply, or integrate additional standards to enhance students’ understanding of the 
text. 

Feel free to follow along in the Grade 3 Instructional Guide in the Literary Text section 
as we continue planning for integration.
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2- Using the Instructional Guides to Support 
Planning for Integration
DSR.A, DSR.B: Review the demands of the text to ensure that all 
students can access and read the selected, grade-level complex 
text.
• How will the teacher ensure all students are engaging with and 

reading the complex text?
• What are the knowledge demands of the text (Literary knowledge, 

background knowledge, vocabulary knowledge)?
• Examine the text to locate authentic opportunities to highlight, 

apply, or integrate additional standards to enhance students’ 
understanding of the text.
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In the white box, you'll find the “Instructional Approaches for Integrating Strands” 
section of the Grade 3 Instructional Guide.  Teachers are encouraged to use the 
Qualitative Text Measure rubrics on page 105 of the 2024 English Standards of 
Learning.  This can support your analysis of a text for qualitative features that your 
students may need support with before reading.  

You can see an example of this for Because of Winn-Dixie about how the author uses 
dialect and colloquialisms in her writing. This is something that educators can support 

their students with before they start reading so they are successful when they are 
reading the text. 

In the yellow box, you’ll notice how we read through the text prior to having our 
students read the text and analyzed the text demands. Then we began to plan how to 

support students with first person narration, the setting of a small, southern town 
and vocabulary considerations. 

During this planning phase it's also important to think about when students might 
chorally read, versus partner read this text, when read alouds may occur, and when 

the cognitive lift of independent reading should be passed over to your Grade 3 
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Meet the Demands of the Text
Instructional Approaches for Integrating Strands

• Provide students with opportunities to read grade-level complex 
text. Students can:
• Chorally read grade level literary text (3.DSR.A).
• Partner read with a strategically selected partner for second 

read of text.
• Partner read grade level text (3.RL.1C, 3.RL.2B, 3.RL.2C).

• Discuss meanings of complex words and phrases acquired 
while reading literature (3.RV.1B, 3.RL.1, 3.RL.2, 3.C.1).

• Provide sentence frames to support both oral language and 
writing (3.RV.1A, 3.RV.1B, 3.W, 3.LU, 3.RL). 

• Provide opportunities for students to discuss how an author 
uses language, characters, and settings to advance the plot 
(3.RV.1, 3.RL.2A).

• Explicitly teach characteristics of literary genres; students will 
be able to discuss and/or express in writing the characteristics 
of a variety of literary genres they are reading and/or have read  
(3.W.1, 3.RL.2D).

• Provide sentence frames to support text dependent questions 
and answers, support both oral language and writing.

• First Person Narration 
• Story told from Opal's 

point of view
• Background Knowledge

• Small, southern town
• Themes of parental 

abandonment, 
loneliness, animal 
companionship

• Vocabulary 
Considerations
• Peculiar, pathological, 

missionary, 
melancholy, pride, 
preach, exception, 
comfort, trembling, 
fortunate.

• Dialect/Colloquialisms23



students.
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Next we're going to think about how we can support students building knowledge 
and supporting vocabulary by planning how to connect the selected text with 
previously read texts.

If you’re looking through the Grade 3 Instructional Guide right now you’ll notice 
consideration questions like “How could we use text sets to build more knowledge?” 
and “How does the selected grade level literary text support student understanding 
of text structures?”
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3- Using the Instructional Guides to Support Planning for 
Integration
DSR.D: Connect to previously read text to build knowledge and 
vocabulary understanding 
• How will the teacher use Text Sets (Cross Content Connections – 

Literary and Informational paired texts)?
• Division-adopted HQIM will support the building of thematic units.
• Plan to set a purpose for reading by activating or building prior 

(experience) and background (content knowledge) (3.RL).
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In the white box we listed some sample instructional approaches for how to integrate 
the strands, from the Grade 3 Instructional Guide. 

You’ll notice that we’re explicitly teaching new words through a strategic vocabulary 
protocol, which is an authentic time to integrate the Reading and Vocabulary 
standards.

As the yellow box appears on the screen, let’s look at a sample vocabulary protocol, 

which focuses on standard 3.RV.1A, using the word “pathological” from our 
text Because of Winn Dixie.

You can see in this protocol we use the word in context, provide a student friendly 
definition, give examples and non-examples of the word, have the students use the 

word in a sentence, and discuss the word parts within the word. This protocol is 
interactive between the teacher and students and allows multiple opportunities for 
students to engage with the words that is being explicitly taught. 

This purposeful planning to integrate the Reading and Vocabulary standards into this 

Reading Literary text lesson allows authentic and engaging learning opportunities for 
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Build Knowledge and Vocabulary 
Instructional Approaches for Integrating Strands

• Explicitl y pre-teach academic vocabulary, and content specific vocabul ary crucial  to the 
meaning of the text by using the following  strategies :
• Teach students to use word attack skill s in breaking words apart by prefixes, 

suffixes, and root and/or base words, finding  meaningful parts of word to construct 
meaning (3.RV.1C, 3.RV.1E,  3.FFR .3C, 3.FFR.3D).

• Read Al oud/Think Aloud: Stop at predetermi ned points to read chall enging words 
together and think/discuss their meaning within the sentence (3.RV.1H).

• When determining meaning of words, visualize and connect chal lenging words to 
connected words, as well as exam ples and non-exampl es (3.RV.1A,  3.RV.1E).

• Pre-teach and discuss critical T ier 2, and Tier 3 content that is crucial to 
understanding the text through vi sual aid, videos, etc. (3.RV.1A,  3.RV.1C).

• Explicitl y teach new words  using vocabulary protocol that provides opportunities for 
students to engage wi th the word meaning (3.RV.1A,  3.RV.1J).
• Provide students wi th student friendl y defini tion.
• Provide examples and non -exampl es in c ontext.  
• Provide related words. 
• Provide opportunities for students to use word in speaki ng and writing.

• Build students’ academ ic language and content specific  vocabulary by providing 
opportunities for students to listen, read, and discuss text (3.RL , 3.RV.1A).

• Build background knowledge through visuals based on dem ands  of the text students w ill 
read in the lesson (3.RV.1A,  3.RV.1F).

• Teacher Think Al oud: Teacher wil l stop at strategic, predetermined, points to model 
thinking and use of knowl edge of morphology to decode words and determine word 
meaning (3.FFR.3C, 3.RV.1D,  3.RV.1E) 

• Util ize  thematic  text sets, available from  division-adopted HQIM, to support knowledge 
buil ding and vocabulary development by providing diverse, complex texts on related 
topics  (3.DSR.D).

Introd uce the Word in  Context ( RL, RV)
“My daddy is a preacher. And I’m a preacher’s kid, w hich 
means that I spend a lot of t ime knowing things I don’t want 
to know. Like t hat  pathological means ‘big t rouble with 
lying.’”
 – Because of W inn-Dixie

Provid e a Stu dent-Frien dly Defin ition (RV)
Pathological: when someone lies a lot and can’t  stop, even 
if it’s not helpf ul.

Give Examples & Non-Examples (RV)
 Examples of "Pathol ogical" (Yes, th is fits!)

•Gloria says Otis is a patho logical liar because he 
lies about  things even when he doesn’t hav e to.
•A kid who lies abo ut eating their h omewo rk, seein g 
a d ragon, and being a secret spy, all in one day—even 
though it’s not believable.
•Someone who makes up  stories all th e time to get 
attent ion and  keeps doing it even after gett ing in 
trouble.

 Non-Examples of "Pathol ogical" (No, th is doesn’t fit!)
•A child tel ls a l ie once to avoid get ting in trou ble for 
breaking a vase.
•A st udent  imagines a story for fun during creative 
writing—that’s being imaginative, not  pathological.
•Someone makes a mistake but wasn’t trying to lie on 
purp ose.

Use the Word in Speaking &  Writing (RV, W, LU)
“Someone m ight be pathological about lying because…”

Discuss the word parts:
• patho = suffering or disease
• log = study or reason
• -ical = related to
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students to develop vocabulary. 
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Throughout the planning process we’re thinking about how we are purposefully 
integrating multiple standards within this literary text lesson. As Grade 2 and 3 
teachers, we’re going to align text dependent questions to the standards in both 
discussion and in writing. 

Text dependent questions are questions that require students to refer back to a 
specific text to answer them. The answers cannot be answered based on students’ 
prior knowledge or personal opinion. They must be supported with evidence from 

the text. 

As we're developing these questions or reviewing key questions provided in our 
division-adopted HQIM, it is critical that we are aligning these questions with the 
Grade 3 Reading Literary Text Standards. The questions we ask students, must be text 

dependent for students to meet the grade level rigor of the 2024 English Standards of 
Learning.
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4- Using the Instructional Guides to Support Planning for 
Integration
DSR.C: Craft text-dependent questioning (in discussion and in 
writing) 
•Identify key questions from division- adopted HQIM to match the 
lesson’s objectives. 
•Ensure questioning is text-dependent, think through exemplar 
student responses that push students back to the text to support 
response, both in student discussion and in student writing.

• Plan to extend student comprehension by writing about what is 
read by using division- adopted HQIM.
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As you're planning the text dependent questions that you're asking your Grade 2 and 
Grade 3 students, it's important that you always read the text you're using with your 
students before students begin to read and interact with the text. 

During this planning is an opportunity to find authentic places to address the Reading 
Literary and/or Reading Informational standards. Planning is the time to think about 
how you are going to sequence questions and tasks strategically, to support your 
students building an understanding of the text.  As we do the heavy lifting of planning 

and determining what questions we're asking students, we also need to consider 
when students will answer orally in discussions and through writing.

This table shows considerations for planning text dependent questions and tasks, and 
how that planning will translate into our teaching. If we plan for questions that 

require students to use textual evidence, then we will see evidence of students 
referencing the text to answer questions in our teaching.
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Instructional Practices for Planning & Implementing 
Text Dependent Questions and Tasks

Planning Teaching 
• Preview selected text for authentic 

opportunities to integrate additional strands 
(W, LU, C, R) with RL and RI standards.

• Preview text-dependent questions and tasks 
found in the HQIM to determine which 
questions to use with students.
• Use structure of existing questions to 

create new text-dependent questions 
based on approved text. Ensure new 
questions require students to use textual 
evidence.

• Sequence questions and tasks strategically 
so students understand the thematic topic 
and text being read.

• Embed specific questions that require students 
to use evidence from the text to support their 
ideas (claims, conclusions, and 
inferences).  This could be done in discussion 
or writing.

• Connect to previously read sections of a text 
when necessary to support comprehension but 
encourage students to reference the current 
section of text read to achieve the purpose of 
reading. 

• Explicitly teach vocabulary that is relevant to 
the reading for the day/lesson. Allow students 
opportunities to practice using the word and 
reading the word within the context of the text. 
*This is brief and does not last the majority of 
the lesson. 27



In the White box you will see instructional approaches for integrating strands directly 
pulled from the Grade 3 Instructional Guide. If you have the guide out in front of you 
and you're following along with us it will support your planning and facilitating 
discussions about the text using text dependent questions. It is also critical that 
students write in response to their reading and their writing should reflect both the 
Writing (W) and Language Usage (LU) expectations for their grade level.  Educators 
should model Language Usage (LU) and Writing (W) standards prior to having 
students show their thinking through writing.

In the yellow box, you'll find some sample text dependent questions to push students 
back into the text and support their thinking and reach the level of rigor outlined in 
the Grade 3 standards. Look at the question, When Opal learns about Gloria Dump's 
past, how does this information influence Opal's perception of her? What does 

this tell you about the theme of the story? (3.RL.1A, 3.RL.1B)  This is an example of 
how you can strategically sequence your questions to support students building 
comprehension, and how to integrate two standards within one strand. 
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Text Based Questioning 
Instructional Approaches for Integrating Strands

• Lead class in text-based question discussion, urging 
students to go back to the text to support their 
thinking (3.C.1, 3.C.2).

• Provide opportunities for students to respond to text 
dependent questions during discussion and support 
reasoning with evidence from the text (3.C.1, 3.C.2).

• Model Language Usage (LU) and Writing (W) 
standards prior to having students show their thinking 
through writing (3.FFW.1, 3.FFW.2, 3.W.1E, 3.LU.1A, 
3.LU.1B, 3.LU.1E, 3.LU.1F).

• Provide opportunities for students to write in 
response to reading (3.FFW.1, 3.FFW.2, 3.W.1E).

• Support students with the use of textual evidence to 
demonstrate comprehension, both orally and in 
writing (3.W.1E).

• How does Opal's relationship with 
Winn-Dixie help her connect with 
other characters in the story? 
Provide examples from the text to 
support your answer. (3.RL.1C)

• Why did the author choose to have 
Opal narrate the story? How does 
this choice affect your 
understanding of the events and 
other characters? (3.RL.2C)

• When Opal learns about Gloria 
Dump's past, how does this 
information influence Opal's 
perception of her? What does this 
tell you about the theme of the 
story? (3.RL.1A, 3.RL.1B)

• Compare and contrast how Opal 
and the Preacher deal with the 
absence of Opal’s mother. Use 
details from the text to support 
your comparison. (3.RL.1C)
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When planning for instruction of literary text, be sure to locate points in a text to 
model using a comprehension strategy or give students an opportunity to use a 
strategy.
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5- Using the Instructional Guides to Support Planning for 
Integration
DSR.E: Locate points in a text to model using a comprehension 
strategy or give students an opportunity to use a strategy

- Use division-adopted HQIM to identify appropriate stopping 
points to either:
o Model using a comprehension strategy.
o Give students the opportunity to apply a comprehension 

strategy to gain meaning from the text.

29



Stopping points should be preplanned and at critical points of the text where 
teachers want to ensure that students are comprehending the text before moving on. 
Teachers could decide to do a think aloud at a stopping point, or they could ask a 
question that requires the students to apply a reading strategy to gain a deeper 
understanding of the text.  

Looking at the literary text Because of Winn Dixie, an example of how to model 
comprehension strategies based on the demands of the text would be after Chapter 

1. In this example, we are modeling metacognition in analyzing Character Attributes.
• Your Stopping Point: After Opal finds Winn-Dixie in the grocery store.
• Teacher Model: "I am going to stop and think about what we know about 

the character of this dog already.  In the text it said that he was running 
around the store having a great time, and that he smiled at Opal!  It also 

says that he trotted over to Opal when she called him.  I know that some 
dogs aren’t friendly, but they don’t trot over to people they don’t know.  
Based on all the information that Kate DiCamillo gives me, I can infer that 
Winn-Dixie is a friendly dog who likes to be around people. When you’re 
reading, it is important to pay attention to the details that authors give you 

about the characters thoughts, actions, and what they say because that 
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Comprehension Strategies 

Instructional Approaches for Integrating Strands

• Teacher Think Aloud: Teacher will stop 
at strategic, predetermined, points to 
model thinking and comprehension 
strategy (3.DSR.E, 3.RL.1, 3.RL.2).

• Provide opportunities for students to 
use reading strategies to aid and 
monitor their comprehension of 
challenging, grade-level texts 
(3.DSR.E).

Chapter 1 – Character Attributes
Stopping Point: After Opal finds Winn-Dixie in the 
grocery store.
 Think Aloud/Model: How we infer Winn-Dixie’s 
character traits as friendly and out-going. 
After “…he had been doing it his whole life.” I am going to 
stop and think about what we know about the character 
of this dog already.  In the text it said that he was running 
around the store having a great time, and that he smiled 
at Opal!  It also says that he trotted over to Opal when 
she called him.  I know that some dogs aren’t friendly, 
but they don’t trot over to people they don’t know.  
Based on all the information that Kate DiCamillo gives 
me, I can infer that Winn-Dixie is a friendly dog who likes 
to be around people. When you’re reading, it is 
important to pay attention to the details that authors 
give you about the characters thoughts, actions, and 
what they say because that helps you learn more about 
them.”
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• helps you learn more about them."

Think about the power of this think aloud and of your teacher language here as 
you're helping students describe character attributes using the information from the 
text and how it sets them up to understand future literary texts as well. 
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Integration can be continued by reading additional texts on the same topics or 
themes. 

In our example, after reading Chapter 11 in the text Because of Winn Dixie, it could be 
an opportunity to make connections with severe weather after the thunderstorm 
came through. We could then select an informational text about severe weather to 
pair with the literary text currently being read.
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Take the Integration Further & Continue to Build 
Student Knowledge

31



Now let's look at how we can pair literacy and informational texts as we integrate the 
strands. The process is similar to what we just modeled with Because of Winn Dixie
. 
Follow along in the instructional guide as we model this process- We will start by 
selecting a complex text that students will read.

Just like we did when we were thinking about planning for integration with Reading 
Literary Texts standards, we're going to start out with the Grade 3 Instructional guide 

by selecting an informational text. You might utilize your division-adopted HQIM for 
your text selections or build upon themes and topics currently being explored in the 
classroom.

In our example, we paired Because of Winn Dixie with an informational text about 

severe weather.
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1- Using the Instructional Guides to Support 
Planning for Integration (2 of 2) 
DSR.A: Start with a grade-level complex text.

- Educators will utilize division-adopted HQIM for text selections.
- When selecting text, plan for appropriate grade level complexity 

and plan for teaching points and places in the text that will meet 
the rigor of the 2024 English Standards of Learning. 
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In this Grade 3 example we're diving into an informational text on "Thunderstorm 
Basics" that aligns to the text complexity demands for Grade 3 students.  This 
informational text was found on the approved supplemental program Newsela and 
extends the topics and themes found within the division-adopted HQIM lessons.  

In the white box, you can see the guiding questions from the Grade 3 Instructional 
Guide.
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Grade Level Text

Instructional Approaches for Integrating Strands

• Grade 2-3 Lexile band on the Appendix 
740-1010 (3.DSR.A).

• Select text strategically to explain how 
authors use organizational patterns to 
support purpose and understanding of the 
text (3.RI.2A).
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Next, we'll plan for the demands of the texts to ensure that all students can access 
and build meaning when reading grade level complex texts.

When prereading the text, the teacher will plan for the key takeaways students 
should garner from the text and what structures are important to call students’ 
attention to.  Is there something in the text that you need to support your students 
with before you read it with them?  What are the demand that this texts puts on the 
reader and how can you support your students meeting those demands? Also, the 

teacher will examine the text to locate authentic opportunities to highlight, apply, or 
integrate additional standards to enhance students' understanding of the text.
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2- Using the Instructional Guides to Support 
Planning for Integration (2 of 2) 
DSR.A, DSR.B: Review the demands of the text to ensure that all 
students can access and read the selected, grade-level complex 
text.
• How will the teacher ensure all students are engaging with and 

reading the complex text?
• What are the knowledge demands of the text (Literary knowledge, 

background knowledge, vocabulary knowledge)?
• Examine the text to locate authentic opportunities to highlight, 

apply, or integrate additional standards to enhance students’ 
understanding of the text.

34



Following the same structure for our webinar, the White Box on the screen are 
guiding questions and sample instructional approaches for integrating strands from 
the Grade 3 Instructional Guide. 

As we're planning for demands of the text, notice how we set the purpose for reading 
the text.

In the yellow box, we provided considerations of when and how to use this 

informational text after reading Chapter 11 in Because of Winn-Dixie. 

You can see some sample language of how this informational text was purposefully 
selected and prepared to integrate with novel. “Since in chapter 11, Winn Dixie was 
just scared by a thunderstorm, today we're going to learn more about thunderstorms 

to support our understanding of what made Winn Dixie so scared that she tried to 
escape Opal and Preacher's house. While we're reading today, pay attention to what 
is happening during the Thunderstorm that might make Winn Dixie try and escape.”

You can also see how the level of support was selected for a first read and a second 

read.  The level of fluency support provided should be based on your knowledge of 
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Background Knowledge & Vocabulary 
Instructional Approaches for Integrating Strands

• Provide students with opportunities to read grade-level 
complex text. Students can:
• Chorally read grade level literary text (3.DSR.A),
• Partner read with a strategically selected partner for 

second read of text,
• Partner read grade level text (3.RL.1C, 3.RL.2B, 3.RL.2C).

• Provide sentence frames (3.RV.1A, 3.RV.1B, 3.W, 3.RL). 
• Discuss meanings of complex words and phrases acquired 

while reading informational text (3.RV.1B, 3.RL.1, 3.RL.2, 
3.C.1).

• Provide opportunities for students to discuss how an author 
uses reasons and evidence to support specific points in the 
text (3.RV.1, 3.RI.1C).

• *Provide scaffolded assistance as needed.

(After reading Chapter 11) Winn Dixie 
was just scared by a Thunderstorm, today 
we're going to learn more about 
Thunderstorms to support our 
understanding of what made Winn Dixie 
so scared that she tried to escape Opal 
and Preacher's house. While we're reading 
today, pay attention to what is happening 
during the Thunderstorm that might make 
Winn Dixie try and escape. 

First Read: Chorally read informational 
text.

During Thunderstorms 
________________ happens, this 
weather would scare Winn Dixie.

Second Read: Partner read informational 
text for an alternative purpose. "While 
reading with your partner, pay attention to 
what makes a thunderstorm severe."

Thunderstorms are severe because 
______________________.
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your students along with the complexity of the text.  For this lesson, the teacher is 
supporting reading fluency and comprehension by having the students read the text 
twice.  In order to encourage student engagement and to increase the rigor, the 
teacher is providing a different purpose for each time the students will read the text. 

These are all critical decisions that educators will need to make during the planning 
and preparation process. 
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As we’re planning to integrate the standards, we’ll consider how to support students 
building knowledge and vocabulary.

During this preparation, consider, how you might address the vocabulary that is 
crucial to the understanding of the text? And how will the teacher build connections 
between related texts or classroom experiences?
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3- Using the Instructional Guides to Support Planning for 
Integration (2 of 2) 

36

DSR.D: Connect to previously read text to build knowledge and 
vocabulary understanding 
• How will the teacher use Text Sets (Cross Content Connections – 

Literary and Informational paired texts)?
• Division-adopted HQIM will support the building of thematic units.
• Plan to set a purpose for reading by activating or building prior 

(experience) and background (content knowledge) (3.RL).



When we are reviewing the instructional guide components in the white box, it is 
important that you think about how to plan for developing background knowledge 
and building vocabulary.

In the yellow box, you can see our example where we provided explicit language to 
support student understanding of the meaning of the word "severe." You can see 
how the teacher provided a student friendly definition with examples and then 
provided students the opportunity to turn and talk. 

You can see that the Language Usage standard of 3.LU.1A was listed for the sentence 
frame that students were given for this turn and talk.  This Language Usage standard 
addresses that students will “Produce, expand, and rearrange simple and compound 
sentences when speaking and writing.”  It is important that teachers are aware of the 

grade level expectations in the Language Usage standards and they are providing 
opportunities for students to meet those standards through the discussions they are 
having around the texts they are reading.  By the teacher including the conjunction 
because in the sentence frame, it supports students using compound sentences in 
their discussion of how thunderstorms can be severe. 

37

Explicit Vocabulary Instruction 
Instructional Approaches for Integrating Strands

• Explicitl y teach new words  using vocabulary protocol that provides opportunities for 
students to engage wi th the word meaning (3.RV.11A, 3.RV.1J) .
• Provide students wi th student friendl y defini tion.
• Provide examples and non -exampl es in context.  
• Provide related words. 
• Provide opportunities for students to use word in speaki ng and writing.

• Support students in building their academ ic language and content specific  vocabulary 
by listening to, reading, and discus sing text (3.RL , 3.RV.1A).

• Build background knowledge through visuals based on dem ands  of the text students w ill 
read in the lesson (3.DSR.D).

• Teacher Think Al oud: Teacher wil l stop at strategic, predetermined, points to model 
thinking and use of knowl edge of morphology to decode words and determine word 
meaning (3.FFR.3C, 3.RV.1D,  3.RV.1E).  

• Devel op breadth of vocabul ary knowledge by having students listen to and read high 
quality, complex text (3.RV.1A,  3.RV.1B).

• Util ize  thematic  text sets, available from  division-adopted HQIM, to support knowledge 
buil ding and vocabulary development by providing diverse, complex texts on related 
topics  (3.DSR.D).

• Additional literary and informational texts can be found in the Cross Content 
Connections section. 

Severe
The author says that "Some 
thunderstorms are severe. These 
storms can cause large hailstones. 
They can also cause strong winds."

Severe means extremely intense or 
harsh. 
Examples of severe weather are 
hurricanes, blizzards, tornadoes, 
tsunamis.

Turn and Talk: What makes a 
thunderstorm severe?

Thunderstorms can be severe 
because 
_______________.  (3.LU1A, 3.RV1A, 
3.C1A)

37



The next step is to continue planning by aligning text dependent question to grade 
level standards. Teachers should think about exemplar student responses that push 
students back to the text to support responses, both in student discussion and in 
student writing.
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4- Using the Instructional Guides to Support Planning for 
Integration (2 of 2) 
DSR.C: Craft text-dependent questioning (in discussion and in 
writing) 
•Identify key questions from division- adopted HQIM to match the 
lesson’s objectives. 
•Ensure questioning is text-dependent, think through exemplar 
student responses that push students back to the text to support 
response, both in student discussion and in student writing.

• Plan to extend student comprehension by writing about what is 
read by using division- adopted HQIM.
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Again, here are sample considerations for planning and teaching to ensure that 
educators are supporting students in accessing grade level standards while reading 
complex text.

This table highlights how the planning process is tied to the instruction we provide 
through our teaching. If we want our teaching to integrate standards and ensure 
students are using the text as evidence, then we need to plan for that.
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Instructional Practices for Planning & Implementing 
Text Dependent Questions and Tasks (2 of 2)

Planning Teaching 
• Preview selected text for authentic 

opportunities to integrate additional strands 
(W, LU, C, R) with RL and RI standards.

• Preview text-dependent questions and tasks 
found in the HQIM to determine which 
questions to use with students.
• Use structure of existing questions to 

create new text-dependent questions 
based on approved text. Ensure new 
questions require students to use textual 
evidence.

• Sequence questions and tasks strategically 
so students understand the thematic topic 
and text being read.

• Embed specific questions that require students 
to use evidence from the text to support their 
ideas (claims, conclusions, and 
inferences).  This could be done in discussion 
or writing.

• Connect to previously read sections of a text 
when necessary to support comprehension but 
encourage students to reference the current 
section of text read to achieve the purpose of 
reading. 

• Explicitly teach vocabulary that is relevant to 
the reading for the day/lesson. Allow students 
opportunities to practice using the word and 
reading the word within the context of the text. 
*This is brief and does not last the majority of 
the lesson. 39



If we’re planning for how students are going to engage with text dependent 
questions, it gives us the opportunity to integrate communication and writing 
standards with text dependent questioning.

In the yellow box are sample text dependent questions aligned to Grade 3 standards. 
For example, the text dependent question, "Compare what makes a thunderstorm 
severe versus gentle?"  This allows students to meet the standard 3.RI.1C- Identify 
and explain how an author uses reasons and evidence to support specific points in 

texts while also integrating the Reading and Vocabulary standard with the students 
using the explicitly taught word from earlier in the lesson, and the Language Usage 
Standard that addresses students using comparative adjectives when speaking and 
writing. 

We hope this highlights the importance to not only knowing the texts you are using, 
but also the importance of planning and knowing your grade level standards. As you 
become more familiar with grade level standards, you will be able to identify 
authentic opportunities to integrate multiple strands.
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Text Based Questions with RI Standards
Instructional Approaches for Integrating 
Strands
• Lead the class in text-based question discussion, urging students to 

go back to the text to support their thinking (3.C.1, 3.C.2).
• Provide opportunities for students to respond to text dependent 

questions during discussion and support reasoning with evidence 
from the text (3.C.1, 3.C.2).

• Model Language Usage (LU) and Writing (W) standards prior to having 
students show their thinking via writing (3.FFW.1, 3.FFW.2, 3.W.1E, 
3.LU.1).

• Provide opportunities for students to write in response to reading 
(3.FFW.1, 3.FFW.2, 3.W.1E, 3.LU.1A, 3.LU.1B, 3.LU.1E, 3.LU.1F).

"Compare what makes a thunderstorm 
severe versus gentle? (3.LU.1C, 3.RI.1C, 
3.RV.1G)

"Kate DiCamillo didn't describe the events 
leading up to the thunderstorm, now we 
know what causes thunderstorms to form. 
What was happening outside when Winn 
Dixie was so afraid? Reread, "How 
Thunderstorms Form" to summarize the 
steps that needed to happen for this severe 
storm to occur." (3.RI.1B, 3.RL.3B, 3.LU.1A, 
3.W.1, 3.1C)

Students will turn and talk and 
share summaries with a partner and 
then will write their summaries.
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It is important that during planning, you are locating points in a text to model using a 
comprehension strategy or give students an opportunity to use a strategy.

As students move into Grades 2 and 3, and begin to read more complex texts, it is 
critical that they monitor their understanding of a text and take action using a reading 
comprehension strategy to fix up their thinking.  Students need to see how to do this 
through the use of think alouds and then have opportunities to apply those strategies 
themselves to gain a deeper meaning of the text. 
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5- Using the Instructional Guides to Support Planning for 
Integration (2 of 2) 
DSR.E: Locate points in a text to model using a comprehension 
strategy or give students an opportunity to use a strategy

- Use division-adopted HQIM to identify appropriate stopping 
points to either:
o Model using a comprehension strategy.
o Give students the opportunity to apply a comprehension 

strategy to gain meaning from the text.
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Remember, stopping points for modeling should be preplanned.

A sample think aloud to support how authors use specific text structures in 
informational text based on what they want the reader to learn, is shown in the 
yellow box. This addresses the Reading Informational Text standards 3.RI.2A and 
3.RI.2B. 

This is another example of how using a think aloud shows students how you make 

sense of a text as a proficient reader, and what they can do next time they read an 
informational text.  Think alouds should show students how to apply the strategies 
conditionally, to gain a deeper meaning of the text they're reading, and how that can 
help them when reading another text in the future. 
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Think aloud to support how an informational 
text is structured. (3.RI.2A, 3.RI2B)

"After reading "Thunderstorm Basics," I'm 
thinking about how the author taught us about 
the severity of thunderstorms, first the author 
described what makes a thunderstorm severe in 
the section with the heading "Severe 
Thunderstorms" and then the author described 
how thunderstorms are made in the section 
with the heading "How Thunderstorms Form," 
finally the author described how temperature 
changes the amount of rain that happens in a 
thunderstorm in the section with the heading 
"How Temperature Affects Rainfall." Think about 
all of this, the author used a descriptive 
organization pattern because the author wanted 
to describe what causes thunderstorms to be 
severe. When you are reading an informational 
text, it is important to pay attention to the 
organizational pattern the author is using 
because it will help you determine the authors 
purpose for writing."

Instructional Approaches for Integrating Strands

• Teacher Think Aloud: Teacher will stop at 
strategic points to model thinking and using a 
comprehension strategy to build meaning from 
the text (3.DSR.E, 3.RI.1, 3.RI.2).

• Stop at strategic points to model/explain 
thinking behind author’s organizational pattern 
and students will explain how text structure 
shows how new information being presented is 
related or connected throughout the text 
(3.RI.2).

• Provide opportunities for students to use 
reading strategies to aid and monitor their 
comprehension of challenging, grade-level texts 
(3.DSR.E).

Metacognition Think Aloud
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Here's another visual of how standards can be integrated while students are reading a 
Grade 2 literary text, in this sample they're reading Stone Soup. The Developing 
Skilled Readers and Building Reading Stamina strand serves as the anchor of all our 

literacy instruction, then we'll integrate Reading Literary Texts, Writing, 
Communication, Reading and Vocabulary, and Language Usage standards throughout 
instruction around this text.
Keep in mind that the standards you see integrated come throughout teaching the 
entirety of Stone Soup, you may read and reread this text for a variety purposes over 

several days to meet all of the standards shown above. 

2nd Grade Integration of 
Standards Instructional Sample

Reading Fluency Text Complexity Text Evidence Knowledge Building + 
Vocabulary 

Reading Strategies 

Literary Texts - Key Ideas and Plot 
Details

Writing Communications Reading 
and 

Vocabulary

Language 
Usage

2.RL.1Key Ideas and Plot Details
A. Retell stories sequentially, inc luding their 

overall structure, essential story events, and 
the central message, lesson, or moral.

B. Identify a story’s central conflict using events 
from the plot as evidence.

C. Describe character’s attributes (e.g., traits, 
motivations, or feelings) and how they respond 

to major events and challenges.
D. Generate predictions about story characters 

and events using the text.
2.RL.3 Integrati on of Concepts

A. Set a purpose for reading by providing 
guiding questions, activating prior 

(experience) and background (content) 
knowl edge. B.

B. Recognize  dialogue in text and explain how it 
can reveal characters’ thoughts 

and perspectives.

2.W.1.D Write in response 
to text(s) read or heard to 

share thinking with a 
couple supporting detail s 

from the text.

2.W.3.B With guidance 
and support from adults,  

edit writing for conventions 
(e.g., spelling, 
capitalization, 

usage, punctuation).

2.C.1.A. Participate in a range 
of collaborative discussions (one-

on-one, in groups, and teacher-led) 
on grade two topics and texts. This 

includes:

i. Listening actively and following 
agreed upon rules for 

participating in discussions.
ii. Respectful ly building on others’ 

ideas and expressing their own 
clearl y.

iii. Asking and responding 
to questions that acquire  

or confirm information on a topic.

2.RV.1.A Discuss 
meanings of 

new words or 
phrases acquired 

through conversati
ons and 

literature.

2.RV.1.G Develop 
breadth of 

vocabulary knowl e
dge by listening to 
and reading high 
quality, complex 

text.

2.LU.1.A Produce 
and expand complete 

sentences, both 
simple and 
compound.

2nd Grade Integration of Standards Instructional Sample



Integrating standards allows for the natural connection between content and 
standards. If Grade 2 students are exploring a unit on the states and properties of 
matter, students will need to read a variety of texts and writings on the topic. They 
will also need to write, perhaps to reflect on what they read or create an expository 
text on the topic, to show their understanding of the topic. Students should read like 
a writer and write like a reader.
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Connections Between Content & Standards

Consider the strong 
relationship between 

reading and writing 
when exploring a 
thematic topic.

Read like a 
Writer

Write like 
a Reader

44



Everyday students in Grades 2 and 3 are reading complex texts, talking about the 
texts, and writing about the texts. 

It is important that students in Grades 2 and 3, continue to have opportunities to 
discuss the texts they are reading before asking them to write about them.  Students 
benefit from the oral rehearsal of communicating their ideas through discussion 
before asking them to write.  
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Everyday: Reading, Writing, Text Discussion

"If you can't say it, you 
can't write it" 

- Pie Corbett
45



Classroom discourse should grow every more complex year to year so that students 
can replicate that language in their writing. 

The grade level Communication standards give educators expectations for how 
students engage in classroom discussions. An authentic place to integrate 
communication standards is when students are discussing the texts they are reading. 
Just like the expectation for text analysis grows in the Reading Literary and Reading 
Informational Text standards, the level of discourse increases as well.

This is a sample of the Communication strand progression chart, and you can see how 
First Grade builds the foundation. In Grade 2 students are asking questions to seek 
help, get information, or clarify information for further understanding. The rigor 
increases in Grade 3, when students are also asking and responding to questions in 

order to acquire or confirm information on a topic and demonstrating active 
engagement.

Progression charts of all of the strands in the 2024 English Standards of Learning can 
be found on the 2024 English Standards of Learning page on the VDOE’s webpage.
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Classroom Discourse (C) Leads into Strong 
Writing (W)

Communication, Listening, and Collaboration Standards

G
ra

de
 1

G
ra

de
 2

G
ra

de
 3

G
ra

de
 4

Asking questions to seek help, get information, or clarify 
information for further understanding.

A A G

Asking and responding to questions that acquire or confirm 
information on a topic.

- - A G

Demonstrating active engagement when listening to a speaker 
and asking for clarification to ensure understanding.

- - A G

Asking and responding to questions that acquire or confirm 
information on a topic and link their comments to the remarks of 
others.

- - - A

Sample
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Reading and writing are deeply connected. When students can write in response to 
what they’ve read, that’s a strong indicator that they’ve comprehended the text. It’s 
all about integrating the standards—not separating reading and writing, but using 
them together to deepen student learning.

By having students write about the text, not only are we deepening student 
comprehension – we're leveling the playing field, we're giving all students that 
jumping off point to write and support their thinking with evidence from the text.

This follows the same process we modeled earlier – i.e. select your text, support 
students, then have them show their thinking through writing.
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Writing Connected to Reading

Select Complex 
Grade-Level Text

Support the 
Demands of the Text 
& Build Background 

Knowledge

Students Read & 
Comprehend Text

Students Write in 
Response to 

Reading

Strengthen 
Integrated Literacy 

Skills (Reading & 
Writing)

How Texts 
Support 

Students 
Accessing 

Writing

Writing is Connected to Reading
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Students should write in response to what they read, daily. Note on the progression 
chart that expectations for writing in response to reading increase in rigor as students 
move into upper elementary. When students write about what they read it supports 
of the integration of Reading Literary/Reading Informational and Writing standards.

Think back to the example of Winn Dixie and the use of Text Dependent Questions.  
In order for students to write in response to texts using supporting details, students 
must grapple with text dependent questions that force the students to use the text to 

justify their answer. 
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Writing in Response to Reading

G
ra

de
 

1 G
ra

de
 

2 G
ra

de
 

3 G
ra

de
 

4

Use a combination of drawing, dictating, and writing about text(s) 
read or heard in which students share their thinking with a couple 
of supporting details from the text.

A G * *

Write in response to text(s) read or heard to share thinking with a 
couple supporting details from the text.

- A G *

Write in response to text(s) read or heard to share thinking using 
supporting details from the text.

- - A G

Write in response to text(s) read (including summaries, reflections 
and descriptions) to demonstrate thinking with details, examples, 
and other evidence from the text, using linking words to connect 
ideas.

- - - A

Sample
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Just as we’re not teaching Reading Literary and Reading Informational Texts standards 
in isolation in a skill-based manner, Language Usage standards should never be taught 
in isolation but instead are embedded and integrated into speaking and writing 
instruction. 
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LU in the context of Speaking (C) and Writing (W)
In Grade 2 and Grade 3, students will use the conventions of Standard English when speaking 
and writing, differentiating between contexts that call for formal English and situations where 
informal discourse is more appropriate. Language Usage (LU) standards can not be taught in 
isolation.

No longer do we, 
start with a 
Language 

Usage standard and 
pick a worksheet to 

“teach” to that 
standard.

The 2024 English Standards of 
Learning, have educators start with a 
high-quality, complex text and use 

the standards in service of 
understanding the deeper meaning of 

that text and in mastery of the 
standards. 
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Again, it is important for educators to think about how the grade level standards 
purposefully build vertically throughout the grades. When teachers are supporting 
students responding in class discussions and in writing, teachers should review the 
language usage standards to ensure that students are meeting the language usage 
expectations.

For example, in Grade 2, students are now expected to use both similar and 
compound sentences. Second Grade teachers need to think through how they are 

supporting students producing simple and compound sentences through their class 
discussions and when writing to meet this increase in rigor from Grade 1. 
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Language Usage Standards Support Communication 
and Writing Standards

SampleGrammer Standards

G
ra

de
1

G
ra

de
2

G
ra

de
 3

G
ra

de
 4

Produce and expand simple sentences, including a noun, verb, and adjective A G G *

Use interrogative to ask questions in complete sentences (e.g., who, what, where, when, why, 
how)

A G G *

Produce and expand complete sentences, both simple and compound - A G G

Use frequently occurring conjunctions to single simple relationship (e.g., and, but, or, so, 
because)

- A G G

Eliminated double negatives when speaking - A A G

Produce, expand, and rearrange simple and compound sentences when speaking and writing. - - A G

Distinguish between complete and incomplete sentences - - A G

Produce, expand, and rearrange simple and compound sentences, including prepositional 
phrases, when speaking and writing

- - - A

Use coordinating (e.g., and, but), and subordinating (e.g., although, because) conjunctions to join 
words and phrases in a sentence. 

- - - A
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Sentences are the building blocks of writing, so it is important to spend time teaching 
students how to create rich, varied, and fluent ones. Writing instruction should be 
integrated throughout the literacy block and language usage standards are always 
taught in the context of writing or communication standards.

Here is a sample of how to integrate sentence writing instruction with “Because of 
Winn-Dixie" ​and a model sentence. 

Teachers can also think about how they can use sentences from the books they are 
reading as model sentences for students to imitate. Students can copy the structure 
of a sentence from the text but change the subject or verb to make it their own. 
Students could also do additional sentence level activities such as sentence 
expansion, and sentence combining. This supports not only the Language Usage and 

Writing standards but also supports students with sentence level comprehension.
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Sample Integrated Writing Task with Mentor Text
• Read Aloud Excerpt:  Because of W inn-Dixie, Chapter 4: “My name i s India Opal  Buloni, and l ast summ er my daddy, the preac her, sent m e to the 

store for a box of mac aroni-and-cheese, some white rice,  and two tom atoes, and I  came back with a dog. This is  what happened:” (DSR )
•  Dis cuss ion Prom pt (Comprehensi on): (R L)

- What do we learn about Opal in this first paragraph?
- Why do you think the author started the story this way?

• Narrativ e Writing: (W)
- "Think  about a  time you had an unexpected adventure, made a new friend, or found something spec ial—just like O pal. W rite a story about 

what happened. Start by introducing who you are and when it happened. Then desc ribe what happened in order.  End by telling how you felt 
about it."

• Teacher Models Wr iting Using the Mentor Text’s Style
- "My nam e is Liam, and last spring my grandm a told me to water her garden, but I ended up meeting a kitten stuck under the s hed. This i s what 

happened:"
• Students  w rite a modeled narrative us ing: (FFW, W, LU)

- Clear beginning, middl e, end
- Sensory details  ( just like DiCam illo uses )
- Feelings and thoughts

• Gram mar/Mechanics Focus (L U)
- During or after writing, teach a mini-lesson usi ng student writing and mentor text to reinforce:

o Capitalization of names and places (e.g., India Opal Buloni, Winn-Dixie)
o Comm as  in l ists (e.g., macaroni-and-cheese, white rice, and two tomatoes)
o Sentence variety (s hort and long sentences)
o Descr iptive adjectives  (e.g.,  scruffy dog, hot sum mer day)

Integrated, Text-Centered Instruction. 51



When we are planning for integration, it is important that we think not only how we 
can integrate standards between multiple strands, but also if there are opportunities 
to integrate multiple standards within one strand.

52

Integrating standards should occur 
between strands and within the 

strand.
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The task complexity and analysis that Virginia students will engage when comparing 
and contrasting ideas increases – notice the progression of Reading Literary and 
Reading Informational sub strand- "Integration of Concepts" on this slide. Grade 2 
and 3 students are expected to think across multiple texts independently. It is critical 
that teachers have the end of year expectations in mind, to ensure that students are 
prepared to meet the demands in future grades.
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Integration of Concepts: Elementary

Grade 2 Grade 3
• 2.RL.3C: Compare and contrast 

characters, settings, and plots in 
two versions of the same story 
from different cultures (e.g., 
Cinderella stories).

• 3.RL.3B: Compare and contrast details 
in paired literary and informational 
nonfiction texts including their treatment 
of similar themes, topics, and patterns 
of events.

• 3.RL.3C: Compare and contrast the 
themes, settings, and plots of stories 
written by the same author about the 
same or similar characters.

• 2.RI.3B: Compare and contrast 
the most important points 
presented by two texts on the 
same topic.

• 3.RI.3B: Compare and contrast the most 
important points and key details 
presented in two texts on the same topic.

Stem: Compare and contrast...

Reading 
Literary 
Text(RL)

Sample

Reading 
Informational

Text(RI)
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Notice the expectations for Grade 2 students as they are integrating standards within 
the Grade 2 Integration of Concepts sub-strand. Students will need to read a variety 
of different texts to meet the rigor of these standards.

While reading informational texts on a topic, Grade 2 students will compare and 
contrast the most important points presented by two texts on the same topic. 
(2.RI.3B) and describe the interactions between two individuals, events, ideas, or 
pieces of information in texts. (2.RI.3C) This allows students to build knowledge and 

vocabulary on the topic across texts.
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Integration of Concepts- Grade 2 Example

Notice how the Integration of 
Concepts section of the Reading 

Literary strand supports 
integrating standards within the 

strand.

2.RI.3 B Compare and contrast the most 
important points presented by two texts on 
the same topic.

2.RI.3C Describe the interactions between two 
individuals, events, ideas, or pieces of information in 
texts.

• When students read and hear multiple texts that are 
focused on the same topic, they are able to build 
knowledge and vocabulary on the topic across 
texts.  More information about this is in 2.DSR.

• When texts are read about the same topic it allows students to 
notice how they are similar and different.  Students can compare 
and contrast not only the information provided in the texts but also 
the texts themselves.  This sets the foundation for students reading 
like writers, and using mentor texts for writing.
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How do we take this into practice?

55

Reflecting on 
Integration  in 
HQIM & Planning 
for 2025-2026
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Take this lens of planning for integration within and between strand into your 
planning meetings during the 2025-2026 school year.

If you want to refine and/or reflect on your current planning meeting structures and 
processes, be sure to sign up for our Purposeful Planning series – we'll share more 
information at the end of this webinar.
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Take this lens of  planning for 
integration within and between 

strand into all your planning meetings 
during the 2025-2026 school year.
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Now it's your turn, take this thought process for integration back to your planning 
meetings. Ensure that students are reading, writing, and discussing text daily. Your 
HQIM should provide the basis here, as you review for alignment ensure that 
students are engaged in text daily. Rememeber student engagement is students 
interacting with the texts they're reading.
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Students are Reading, Writing, and Discussing 
Grade Level Text, Every Day (2 of 2) 

HQIM provided 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text dependent 
questioning

Model/use 
comprehension 

strategies

Students are reading grade level text 
every day (DSR, FFR). 

(See Appendix of the 2024 English 
Standards of Learning)

Explicit, snappy 
vocabulary protocol 
supports students 

writing and 
discussion of grade 

level texts. 
(DSR.D; RV)

Questions and tasks are aligned to grade-
level standards (RL, RI, RV, R) and students 
are using text-evidence when they write (W, 

LU, FFW) and discuss (C, LU). 
Comprehension strategies are used to 

support understanding of specific grade level 
text. 
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When planning an effective literacy instruction, there are a few things we need to 
bring to the planning meetings. The Understanding the Standards document and 
Instructional Guides are two critical resources for planning. The selected texts will 
anchor the entire planning process and guide you on what standards to focus on, 
what literacy skills should be addressed, and what engaging strategies can be used 
with the theme, concepts, or big ideas in the texts. 
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Remember to have at the Planning Table when 
Planning for Integration...

Grade Level Instructional Guide

HQIM
Grade-Level Complex Text

HQIM

Embedded within the Instructional Guide, 
when planning, access:

-2024 English Standards of Learning
-Understanding the Standards
-Progression Charts
-Side-by-sides

PLUS: Grade –level content 
area standards for cross-curricular 

integration (Science, Social Studies, etc)
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As you're planning for integration, reflect on your 
division-adopted HQIM:
• Where do you see integration of the standards?
• Where did you see alignment between the division-

adopted HQIM comprehension lessons/unit and the 
2024 English Standards of Learning?

• Are there any opportunities to increase the time 
where students are reading, writing, and discussing 
text in alignment with the 2024 English Standards of 
Learning?
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Review for Integration of the 2024 English 
Standards of Learning

HQIM 
Comprehension 

(Core)

• Does the lesson outcome align with the standards? (RI, RL, RV, C + LU, W +LU, R)
• Look for opportunities to increase the learning outcomes to align with the 

standards. 
• Does the text meet the grade-level complexity following qualitative and/or 

quantitative measures? (DSR.B, See Appendix, page 105)
• Does the lesson provide opportunities for understanding vocabulary 

and building background knowledge? (DSR.D, RV)
• Provide opportunities to background knowledge is needed for students to 

understand the text.
• Identify vocabulary will students need to be taught prior to reading the text.

• Are students spending most of the lesson reading the text? (DSR.A, RI, RL, FFR)
• Identify opportunities where you can increase time in text.

• Are the text dependent questions  rigorous and meet the standards? (DSR.C, 
DSR.E, RI, RL, RV, C, W, FFW)

• Identify opportunities where questions can be asked with the text provided by 
the HQIM to hit on the standards.
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While we provided many examples today, your next steps are to make it your own. 
Think about how you can be intentional about integrating multiple standards and 
strands to ensure that you are providing a meaningful learning experience that is 
woven together in an authentic way.  
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Reflection:
•How can you ensure integration is 

happening, using your division-adopted 
HQIM? 
• Is high-quality, complex text(s) that 

students are reading at the center of 
every lesson, every day?
•Do the current division level pacing and 

resources support the integration 
of literacy standards?
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If you're not currently signed up for Teacher Direct, please follow the directions on 
the screen, you might want to even screenshot or snip these directions. Teacher 
Direct comes out every Wednesday.

SIGNUP FOR TEACHER DIRECT

To sign up for TeacherDirect, go to the VDOE Website. Click on the 
Teaching, Learning, & Assessment tab and select TeacherDirect or go 
to: https://public.govdelivery.com/accounts/VADOE/signup/12266



Thank you so much for attending today, please feel free to reach out at any time.
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Thank you 
Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov
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Reference within this document to any specific commercial or non-commercial 
product, process, or service by trade name, trademark, manufacturer or otherwise 
does not constitute or imply an endorsement, recommendation, or favoring by the 
Virginia Department of Education.
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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