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Good morning and welcome to the VDOE English Team's session on Planning for
Integration for Kindergartenand Grade 1.1am______and | am joined today by




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Toset and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commoi
developing and supporting opportunities that promote learners who are prepared for |
secondary experiences. The 2024 English Standards of Learning are grounded in the re
based approach to reading and reflect current research on the importance of foundatic
needed to be strong readers. When compared to the 2026 National Assessment of EdL
Progress, the 2024 Standards and instructional approaches, developed by the Office of
align to the indicators set forth in the 2026 NAEP Framework. English resources suppo
integration of skills that prioritize strong writing, communication, research, analytical a
synthesis skills, which are essential to setting students up to be prepared for life and fo

for learning about the world in which they live and serve.

The work of the Office of English is alignhed to Virginia's Strategic Priorities,
particularly priority 1-to setand help every learner meet high expectations.



Setting Purpose: Why are we here?

The adoption of the 2024 English Standards of Learning and
fullimplementation in classrooms across the Commonwealth introduced
increased clarity and rigor of the grade level expectations expected of all K-12
learners. This session will provide an overview of the 2024 English Standards
of Learning and provide educators with instructional resources to support
planning for integration for all educators working with students in the
Kindergarten and Grade 1 classroom.

The purpose of this webinar is to provide educators across the Commonwealth a
sample thought process and considerations for planning for integration of all
strands of the 2024 English Standards of Learning at the appropriate level of rigor
for Kindergarten and Grade 1 students.




Impact Expected

Educators will leave this session empowered

with practical strategies of how to integrate

the 2024 English Standards of

Learning while using additional instructional resources
to ensure strong literacy instruction for students in

Grades K-1.

At the conclusion of this webinar, educators will leave empowered with practical
strategies of how to integrate the 2024 English Standards of Learning throughout
strong literacy instruction for all Kindergarten and Grade 1 students.




Webinar Goals:

* Review the role of text-centered instruction in planning for
integration: Examine how students engage with grade-level texts
daily—reading, listening, writing, and discussing—as a central
componentof every lesson.

» Utilize the Instructional Guides as aresource to understand the
thought processes behind sample models and instructional thinking
to support integration of the standards.

* Reflect and apply integration to all literacy lessons: Reflecton a
lesson from your high-quality instructional material (HQIM). Identify
opportunities for integration that can inform lesson planning and
instructional practices for the 2025-2026 school year.

The goals for our time together include:

*  Review the role of text-centered instruction: We will examine how students
engage with grade-level texts daily-reading, writing, and discussing-as a central
component of every lesson. Starting with the text is the basis of integration

*  Analyze sample models and instructional thinking: Explore samples and the
rationale behind them to understand how the Language Use (LU) standards
support and integrate with Writing (W) and Communication (C) standards, and
consider how a single text can be used to address multiple strands —Reading
Vocabulary (RV), Reading Literature/Informational (RL/RI), Communication (C),
Language Use (LU), and Writing (W)—within one cohesive lesson.

* Reflect and apply integration to all literacy lessons: Reflect on a lesson from a
high-quality instructional material (HQIM) and identify strategies for integration
that can inform lesson preparation and instructional practices for the 2025-2026
school year.



Why Integration
Matters: Everyday,
Every Lesson, Every
Text

Let's start by grounding ourselves in the "why" - Why does integration of the
standards matter? Why can't we teach reading, writing, and discourse in isolation and
still expect our Kindergarten and Grade 1 students to flourish?




Textis at the Center of the Lesson

The standards call educators to move away from isolated, skills-

based instruction and instead put a high-quality complex text at the
center of lessons.

N@ longer dO

we, start with a
standaxd and The 2024 English Standérds of
pick/a text to Learning, have educators start

“tgfach” to thqt with a high-quality, complex text
standard. and usethe'standaftds in service
of understanding the deeper
meaning of that text.

A critical starting point is that the texts we use, not selecting standards, should lead

each lesson. As the text leads the way, students read, write, and speak about grade
level complex text.




An Emphasis on Integrating the Strands

* The 2024 English Standards of Learning support integrated, text
centered instruction.

* Grade level Standards support students in developing deeper
meaning of the text and integrated seamlessly throughout instruction
as opposed to isolated, skill-drive instruction.

* This integration can occur within strands (e.g., sub-strand RL.1 and
RL.2) or between strands (e.g., Rl and RV).

Grade level standards support students in developing deeper meaning of the text.
You'll notice that effective integration occurs within and between strands. For
example, in one lesson you may address multiple standards within the Reading
Informational strand and also Communication and Language Usage standards. As you
analyze the standards you'll see that integration is built into the standards.

Throughout our time together, we will highlight examples of how standards in
multiple strands compliment each other but this is not an exhausted list. You should
think about the opportunities to integrate standards that authentically arise in the
texts that are included in your division-adopted HQIM and build from there.




Scarborough's Reading Rope and the English

Standards of Learning

Language Comprehension

Reading and Vocabulary (RV) I Background Knowledge
Reading Literary Text (RL) I Vocabulary Knowledge

Reading Information Text(RI) I Language Structures
Language Usage (LU)

Developing Skilled Readers (DSR)

l Verbal Reasoning
Communications (C)

I Literacy Knowledge
Research (R)

Word Recognition
Phonological Awareness

Foundationsfor /
Reading (FFR) | Decoding (and Spelling) Increasingly
/  Automatic
I Sight Recognition d

Scarborough's Reading Rope and the science of reading is interwoven into all of
Virginia's Reading Standards. All standards rely on each other to develop skilled
readers. No one skill can be taught in isolation when building strong readers. Today's
webinar is focused on the top part of Scarborough's Rope, and how to purposefully
integrate multiple skills and strategies to support language comprehension.

As Scarborough's Reading Rope shows, reading Comprehension is multifaceted, it can
not be broken down into a single skill or ability. When we purposefully integrate
standards, we support students building reading comprehension because we are
supporting multiple aspects within one lesson.



Joan Sedita's Writing Rope and the English

Standards of Learning

Knowledge of form
Reading and Vocabulary (RV) Word dhatie

Writing (W)
Language Usage (LU)

Sentence structure
Developing, organising
Communications (C) & sequencing ideas

Research (R) Editing, redrafting,
refining

Spelling & phonological

awareness

Foundations for Writing (FFW)
Handwriting

Transcription

Punctuation

Same with writing instruction, in order to build strong writers, educators must
integrate composition and transcription skills based on the mode of writing desired.
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Integration creates a more
meaningful learning experience
that is woven together in an
authentic way.

Unlike skills-based instruction, integrating standards creates more authentic and
meaningful lessons and learning experience for students.
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Planning For
Integration

So now that we have an understanding of the "why,” we're going to spend the
majority of our time together modeling how to plan for integration using a paired set
of grade-level complex texts.
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Bookmark VDOE Resources Page

Reference to resources found
on the 2024 Standards of

Learning for English webpage
will be made throughout the
session.

K:12 Standards & nstruction » English, Reading. & Literacy

2024 Standards of Learning for English
o2 erint (@ share & Bookmark  Fontsize: (@ @

The Virginia Board of Education approved the 2024 English Standards of Learning at their March 28, 2024,
business meeting. Additional resources will be posted as they become available.

News and Announcements:

Additional updated materials can be found on the 2024 Instructional Resources webpage. These materials
include English Instructional Guide video webinar recordings and scripted slides to walk participants
through how to read and use the Instructional Guides.

2024 English Standards of Learning

Standards of Learning Crosswalk

Al English K-12 Word | PDF K-12 Word | PDF
Resources

Course Understanding the Overview of Instructional SOL Assessment

Standards Revisions Guides Blueprints

Kindergarten Word | PDF PPT | PDE Word | PDF NA
Grade 1 Word | PDE PPT | PDE Word | PDE NA
Grade 2 Word | PDF PPT | PDF Word | PDF NA
Grade 3 Word | PDE PPT | PDE Word | PDF Word
Grade 4 Word | PDF PPT | PDF Word | PDF Word
Grade 5 Word | PDE PPT | PDE Word | PDE Word
Grade Word | PDF PPT | PDE Word | PDE Word
Grade 7 Word | PDE PPT | PDE Word | PDE Word3
Grade 8 Word | PRDE PPT | PDE Word | PRE Word

We hope that you are already familiar with the resources found on our website. If you
have not already, please bookmark this page. Throughout the webinar we are going
to refer to multiple resources that can be found on our website.

Direct participants how to access this page, urge them to bookmark it.
2024 Standards of Learning for English | Virginia Department of Education
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When Planning for Integration of Literacy

Standards

Think aboutyour
students.

Understanding the Literacy
Standards Instruction
Standards of Learning
and Instructional Guides

All of these resources fit together and are used with the expertise of the teachers
who know their students. These resources are here to support you with purposeful
planning and preparation to provide strong literacy instruction.

14



Students are Reading, Writing, and Discussing
Grade Level Text, Every Day

Build
Knowledge and
Vocabulary
Understanding

HQIM Provided
Complex Text Text

Demands of the

Students are reading and/or complex textis being read to
students every day.
(See Appendix of the 2024 English Standards of Learning)

Explicit, snappy
vocabulary protocol
supports students
writing and discussion
of complex texts that
studentsread and are
read to them.
(DSR.D; RV)

Text Dependent
Questioning

Questions and tasks are
aligned to grade-level
standards (RL, RI, RV, R,
FFR) and students are
using text-evidencewhen
they write (W, LU, FFW)
and discuss (C, LU).
Comprehension
strategies are used to
support understanding of
specific text.

Division-adopted HQIM should provide the basis here. As you review for alignment,
ensure that students are engaged in text — every lesson, every day. Student
engagement is students interacting with the texts they're reading, or for our
Kindergarten and Grade 1 students texts they are listening to and incorporating grade
level standards from there.



Literacy Instructional Guides

Every section of the Grade Level Instructional Guide is grounded in the
instructional process that DSR provides.

Select a Complex Text Demandsof Text* Connect to PreviouslyRead Craft Text Dependent

Text to Build Knowledge and
VocabularyUnderstanding

Questioning (indiscussion
andinwriting)

DSR.AUse knowledge of
letter-sound

variety of decodable and
grade-level texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support comprehension.
Monitorwhile reading to
confirmor self-correct

correspondencestoread a

DSR.AUse knowledge of
letter-sound
correspondencestoread a
variety of decodable and
grade-level texts with
accuracy, automaticity,
appropriate rate, and
meaningful expressionin
successive readings to
support comprehension.
DSR.Bintroduced in
Grade 2

DSR.DRegularlyengage in
listening to aseries of
conceptualyrelated texts
organized around topics of
studyto build knowledge
and vocabulary. Use this
background knowledgeas
context for new learning

DSR.CWith promptingand
support, when responding
to textthrough discussions
and/orwriting, draw
several piecesof evidence
fromread-alouds to
support claims,
conclusions, and
inferences, including
quoting orparaphrasing
from texts accurately and
tracingwhere relevant

word recognition and evidence islocated
understanding, as DSR.EIntroduced in
necessary. Grade 3.

One resource we are going to highlight today is the Literacy Instructional Guides.
Every section of the Grade Level Instructional Guide is grounded in the instructional
process that the Developing Skilled Readers and Building Reading Stamina strand
provides to ensure that grade-level texts lead the way and the remaining standards
are integrated alongside grade-level texts.

For more information about the Developing Skilled Readers and Building Reading
Stamina strand, please refer to the grade band webinars that are posted on the 2024
Instructional Resource page on the VDOE website.

2024 Instructional Resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-
instruction/english-reading-literacy/instructional-resources
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Literacy Instructional Guides (1 of 2)

Every section of the Instructional Guides is grounded in the
instructional process that DSR provides to support integrated,
text-centered instruction.

Instructional

Course . Recorded Grade Level Webinars
Guides
Kindergarten Word | PDF Webinar Recording | PPT | PDF
Grade 1 Word | PDF Webinar Recording | PPT | PDF

Open the Kindergarten Instructional Guide and follow along with us as we model how
to use the Instructional Guides to support Integrations of the Standards.

It will be helpful, for viewers of this webinar to pull out an instructional guide and
follow along as we look at how to plan for integration using the guiding questions and
strategies provided by the Reading Literary (RL) and Reading Informational (RlI)
sections of the Instructional Guide.
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Embedded Suggestions for Instructional

Approaches to Integration in Instructional Guides

Standard

teracy Instruction + Integration of Standards

Considerations for
Planning

Instructional Approaches for Integrating Strands

Select a literary text
1.DSR.A Use knowledge of
letter-sound
correspondences to read a
variety of decodable and
grade-level texts with
accuracy, automaticity,
appropriate rate, and
meaningful expression in
successive readings to
support comprehension.
Monitor while reading to
confirm or self-correct
word recognition and
understanding, as
necessary.

e Educators will utilize
division-adopted HQIM
for text selections.

¢ When selecting text, plan
for appropriate grade-
level complexity and plan
for teaching points and
places in the text that will
meet the rigor of the 2024
English Standards of
Learning.

o Ensure Grade 1 students
listen to and read a
variety of text including
fantasy, humor,
fable/fairy tale, realistic
fiction, historical fiction,
and folklore/tall tale.

* Use grade level complex texts frcm division-adopted
HQIM.

® Provide practice for students to read coi"nlex texts with
appropriate fluency, accuracy, and express,™n, focusing
on building comprehension and vocabulary thre igh
successive readings (1.DSR.A, 1.RV.1).

Demands of Text*

¢  What key takeaways

s Orient the students as to how the text is organized and

As we model the planning process this morning, we'll be using the questions
and suggestions for integrating grade level standards as we let the literary and/or
informational texts lead the way.
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Interdisciplinary Connections in Instructional

Guides

Theme

Literary Text(s) + Lexile

Informational Text(s) + Lexile

Practices 1.1

Scientific and Engineering

Ada Twist, Scientist by Adrea Beaty (550L)
Libby Loves Science by Kimberly Derting
and Shelli R. Johannes (549L)

Ashlee Learns About Engineers by Tiffany
Obeng

I Use Science Tools for Kid by Kelli) Hicks

(410L)

Science Safety Rules by Kelli Hicks (370L)
What is Science? by Rebecca Kai Dotlich

(480L)

1.2

Force, Motion, and Energy

Oscar and the Cricket: A Book About
Moving and Rolling by Geoff Waring
(500L)

Newton and Me by Lynne Mayer (540L)
Flashlight by Lizi Boyd

Oscar and the moth: A book about light
and dark by Geoff Waring (520L)
Biackout by John Rocco (330L)

Forces: Physical Science for Kids by Andi
Diehn (560L)

Energy: Physical Science for Kids by Andi
Diehn (510L)

Motion: Push and Pull, Fast and Slow by
Darlene R Stille (570L)

TIME for Kids: Pushes and Pulls by
Sharon Coan

Forces Make Things Move by Kimberly
Bradley (300L)

The Boy Who Harnessed the Wind by
William Kamkwamba

Give it a Push! Give it a Pull by Jennifer
Boothroyd (500L)

Motion: Push And Pull, Fast and Slow by
Darlene R. Stille (570L)

At the end of each grade level instructional guide, there are literary and informational
texts to support integration with content area themes or topics. These are
noncomprehensive lists, but the suggestions can serve as a jumping off point for

planning.
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1- Using the Instructional Guides to Support

Planning for Integration
DSR.A: Select a literary text.
* Educators will utilize division-adopted HQIM for text selections.

* When selecting text, plan for appropriate grade-level complexity and
planforteaching points and places in the text that will meet the rigor
of the 2024 English Standards of Learning.

* Ensure Kindergarten students listen to a variety of literary text
including fantasy, humor, fable/fairy tale, realistic fiction, historical
fiction, and folklore/tall tale.

HQIM Provided

Complex Text X Vocabulary Questioning

20

Follow along in the instructional guide as we model this process- starting with
selecting grade level complex texts that students will listen to in Kindergarten and
Grade 1.
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Instructional Approaches for Integrating Strands

* Usegrade level complex texts from
division-adopted HQIM.

* Provide practice for students to read
complex texts with appropriate fluency,
accuracy, and expression, focusing on
building comprehension and vocabulary
through successive readings (K.DSR. A,
K.RV.1).

b EBUCRTTON
2024 ENGLISH
STANDARDS OF LEARNING

Kindergarten Instructional Guide

ok 9

¥
#: Nothing Sticks

Vi

“ Like a Shadow

Hlustrated by Lynn Munsinger

Ann Tompert

In this Kindergarten example for Reading Literary Texts, we are using the text Nothing

Sticks Like a Shadow by Ann Tompert. This text can be found in one of the approved

HQIMs.

(This book can be found in the Bookworms core curriculum)
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2- Using the Instructional Guides to Support

Planning for Integration
DSR.A: Review the demands of the text.
* What key takeaways should students gain from the texts?

* What structures are importantto call students’ attention to?

* What are the knowledge demands of the text (literacy knowledge,
background knowledge, vocabulary knowledge)?

* Examine the text to locate authentic opportunities to highlight,
apply, or integrate additional standards to enhance students’
understanding of the text.

HQIM Provided Demands of the Knowledge and Text Dependent

Complex Text Te Vocabulary Questioning
Understanding

Now that we have our complex text we are using, next we will plan for the demands
of the texts to ensure that all students can access and can support language
comprehension.

In Kindergarten and Grade 1, students are listening to complex text as they are
building their foundational literacy skills. It important that educators still think
through the knowledge demands of a text even when reading aloud to students. We
still want to ensure students can successfully meet the demands of the text and build
comprehension.

It is critical that teachers read the texts they are using for instruction before using the
text with students. What knowledge demands does this text put on the

reader? What background knowledge, and vocabulary do the students need to know
in order to comprehend the text? Once you identify where there may be barriers for

understanding, you can plan how to support students meeting those demands.

Teachers should also examine the text to locate authentic opportunities to highlight,
apply, or integrate additional standards to enhance students' understanding of the
text.
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Feel free to follow along in the Kindergarten Instructional Guide in the Literary Text
section as we continue planning for integrating standards.
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Instructional Approaches for Integrating Strands * "Today, we're goingtoread a
story about a little rabbit who

* Orient the students as to how the text is tries really, really hard to get
. away from something that
organized and what features the author ey gy
employs to convey their message. * “Today’s book is an example of
: : a fantasy story; it could not
. Idenfufy the purpose for reading the text. happen in real life. We see
* Provide sentence frames to support both oral animals wearing clothes on the
language and writing (K.RV.1F, KW.1C, Covir and we know that could
not happen.”
K.LU. 1A) ) * “We’re going to see if Rabbit
* *Provide scaffolded assistance as needed. can solve his problem and what

thatteaches us.”

*  “Pay attention to how Rabbit

ppe ¢ triesto get rid of his shadow.”
i EBUCETTON Ji Nothing Sticks

" Like a Shadow
2024 ENGLISH

o )

STANDARDS OF LEARNING 1 ‘%{’ B
Kindergarten Instructional Guide 'y g

“'33"‘*,% i

As we're planning for demands of the text, notice how we also set a purpose for
reading. In the white box, you'll find the “Instructional Approaches for Integrating
Strands” section of the Kindergarten Instructional Guide.

In the yellow box on the side of your screen you'll find examples that were developed
for our literary text, Nothing Sticks Like a Shadow. You could use these examples as a
model for the text you read your students.

Prior to reading aloud to our students, we set the purpose for reading the text
through statements like-
* “Today we're going read a story about a little rabbit who tries really, really
hard to get away from something that always follows him.”
* “Today's book is an example of a fantasy story. In fantasy, things that
happen in the story could not happen in real life. For instance, we see
animals wearing clothes on the cover and we know that could not happen.”

Providing students with a "Pay attention to" statement before they read or listen to a
text helps students know what to focus on. This will also support them in building
meaning of the text they are listening to. Here is an example for Nothing Sticks Like A
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Shadow, “Pay attention to how Rabbit tries to get rid of his shadow.” This statement is
provided to students to support them with focusing on the events and how Rabbit
tried to get rid of his shadow.

23



3- Using the Instructional Guides to Support Planning for

Integration

DSR.D: Connect to previously read text to build knowledge and
vocabulary understanding

* How willthe teacher address thevocabulary thatis crucial to the understanding of the text?
* How willthe teacher build connections between related text?

* How willthe teacher use Text Sets (Cross Content Connections - Literary and Informational
paired texts)?

* Use division-adopted HQIM to support the building of thematic units.

* Planto seta purpose for reading by activating and or building prior (experience) and
background (content knowledge).

Build
HQIM Provided Demands of the Knowledge and Text Dependent

Complex Text Text Vocabulary Questioning
Understanding

Next we're going to think about how we can support students building knowledge
and supporting vocabulary by planning how to connect the selected text with
previously read texts.

If you're looking through the Kindergarten Instructional Guide, you’ll notice
consideration questions like

* "How will you address the vocabulary that's crucial to our Kindergarteners
understanding this text?"

* "How could we use text sets to build more knowledge?"

* "How are we going to plan and set a purpose for reading by activating or
building prior knowledge and experience for our readers?"
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Instructional Approaches for Integrating Strands Shadow
*Definition (student-friendly): “Ashadow is a
Facilitate discussions about whatis read to build background knowledge and vocabulary dark shape that you see on the ground or a wall

understanding before, during and afterreading. when somethingblocks the [ight.”

Build background knowledge with visuals, |ntr0ductor‘ya!'t|cles, (fllscussmns, videos, and «Use it in a sentence: “Rabbit’s shadow
read alouds based ondemands of the text studentswill listentoin the lesson. foll d hi h h ”
Explicitly teach newwords usinga vocabulary protocol that provides opportunitiesfor ollowed him everywhere he went!

students to engage with the word meaning (K. RV.1A). *Engage them with movement: Have students
Provide studentswith studentfriendly definition. gooutside or near a sunny window and find
Provide examples and non-examples in context. their own shadows. Ask: “Canyou step away
Provide opportunitiesfor students to use word in speaking and writing. from your shadow? What happens when you

Explicitly pre-teach academic vocabulary, and content specific vocabulary crucial tothe jump? Can you make yourshadowwave?”
meaning of the text by using the following strategies:
TeacherThinkAloud: Teacherwill stop at strategic, predetermined pointsto model
thinking to determine meaning within the text.

*Visuals: Show images of shadows or use a
flashlight and toys to create shadows indoors.

Connectchallenging wordsthrough visualizing and connecting words, as wellas *Show It: Turn off th eA lights Slight ly (or usea
examples and non-examples, support students in creatingconnectionswith darkened corner). Shine a flashlight on a toy and
graphic organizers. let kids observe how the shadow appears onthe

Build connectionsbetween related text around atopic of study by: paper or wall. Move the light around and let them
Modeling through read aloud and interactive think aloud, notice howthe shadowchanges.

Selectingpreviouslyread connected textthat students can relate to while building

) * Ask:
understanding, «“Could ey i )
Asking questionsthat guide students toward making connections. ould you make it disappear?
ivisi i icuni i *“What do you think happened to Rabbit’s
Use division-adopted HQIM to build thematic units around related topics of study and y Pp
across content. shadow inthe story?” 777"
« Additionalliteraryand informational texts can be foundin the Cross Content Connections section. # Nothin;

In the white box we listed some sample instructional approaches for how to integrate
the strands, which came from the Kindergarten Instructional Guide. You'll notice
some of the examples of how to integrate the strands could be:
* Facilitating discussions about what we're reading to activate background
knowledge of vocabulary understanding
* Explicitly teaching new words through a strategic vocabulary protocol
* And, building connections between related texts about the topic of study

As the yellow box appears on the screen, you’ll see one sample of how you could
make this integration come to life. Let’s look at a sample vocabulary protocol, which
is outlined in the Instructional Guide and focuses on standard K.RV.1A, using the word
“shadow” from our text Nothing Sticks Like a Shadow. You can see in this protocol we
give a student friendly definition, use the word in context, provide visuals, and ask
guestions. This protocol is interactive between the teacher and students and allows
multiple opportunities for the students to engage with the word that is being
explicitly taught.

This purposeful planning to integrate the Reading and Vocabulary standards into this
Reading Literary text lesson allows authentic and engaging learning opportunities for
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students to develop vocabulary.
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4- Using the Instructional Guides to Support Planning for

Integration

DSR.C: Craft text-dependent questioning (in discussion and in

writing)

* |dentify key questions from division-adopted HQIM to match the
lesson’s objectives.

* Ensure questioning is text-dependent, think through exemplar
student responses that push students back to the text to support
response, both in student discussion and in writing.

* Plan to extend student comprehension by writing about what is
read by using division-adopted HQIM.

HQIM Provided

Complex Text

Throughout the planning processes we're thinking about how we are purposefully
integrating multiple standards within this literary text lesson.

As Kindergarten teachers we're going to craft text dependent questions that our
students will answer through classroom discussions using the collaborative
structures, as well as in student writing. Text dependent questions are questions that
require students to refer back to a specific text to answer them. The answers cannot
be answered based on students’ prior knowledge or personal opinion. They must be
supported with evidence from the text.

As we're reviewing key questions from our division-adopted HQIM, it is critical that
we are aligning these questions with the Kindergarten Reading Literary Text
Standards. The questions we ask students, need to be text dependent for students to
meet the grade level rigor of the 2024 English Standards of Learning.
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Instructional Practices for Planning & Implementing

Text Dependent Questions and Tasks

* Preview selected text for authentic * Embed specific questions that require students
opportunities to integrate additional strands to use evidence from the text to support their
(W, LU, C, R) with RLand Rl standards. ideas (claims, conclusions, and

* Preview text-dependent questions and tasks inferences). This could be done in discussion
found in the HQIM to determine which or writing.
questions to use with students. * Connectto previously read sections of atext

» Use structure of existing questions to when necessary to support comprehension but
create new text-dependent questions encourage students to reference the current
based on approved text. Ensure new section of text read to achieve the purpose of
questions require students to use textual reading.
evidence. * Explicitly teach vocabulary thatis relevant to

* Sequence questions and tasks strategically the reading for the day/lesson. Allow students
so students understand the thematic topic opportunities to practice using the word and
and text being read. reading the word within the context of the text.

*This is brief and does not last the majority of
the lesson.

As you're planning the text dependent questions that you're asking your Kindergarten
and Grade 1 students, it's important that you always read the text you're using with
your students before you read it aloud to them. During this planning, it is an
opportunity to find authentic places to address the Reading Literary and/or Reading
Informational standards. Planning is the time to think about how you are going to
sequence questions and tasks strategically, to support your students building an
understanding of the text. As we do the heavy lifting of planning and determining
what questions we're asking students, we also need to consider when students will
answer orally in discussions and through writing.

This table shows considerations for planning text dependent questions and tasks, and
how that planning will translate into our teaching. If we plan for questions that
require students to use textual evidence, then we will see evidence of students
referencing the text to answer questions in our teaching.
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Instructional Approaches for Integrating
Strands

* Facilitate discussions about what is read both during reading and
after reading.

Use think alouds and share metacognition when supporting
studentsin building comprehension.

Provide prompting and support to students when discussingthe
text.

Use turn and talks to discuss responses to questions, both literal
and inferential, posed by the teacher about the text (K.C. 1A).
Provide sentence frames for students to use as support during
discussions around a specific topic from the text read (K. RV.7F,
KW.1C K.LU.1A).

Give students opportunities to make predictions or informed
guesses about characters and events in the literary text being
read (K.RL.1D).

Provide opportunities for studentsto retell the story in
sequential order (KRL.1C, KC.2D, K.W.1A).

Provide prompting and support to students when making
connections between texts heard (K. RL.3B).

Provide prompting and support to students with opportunities to
answer text-dependent questions at predetermined stopping
points.

Give students opportunities to write in response to texts heard
(KW1C).

Think Aloud, to support student understanding
of why all of Rabbit's attempts didn't work.
Teacher modeling of retelling.

"Rabbitis trying so hard to get rid of his shadow.
First, Rabbit tried to hide from his shadow. Then
he ran away from his shadow; heran as fastas he
could butthat still did not work. He took out
scissors oftried to cut it offl Next Rabbit tried
sweeping his shadow away, but he didn't get rid of
it. He tried one more thing... hetried to soak his
shadow in the river and still couldn't getrid of it.
Finally, Rabbitgave up and he fell asleep, when he
woke up, his shadow was gone! Rab bit kept trying
to get rid of his shadow throughout the whole
book. As readers it’s important that you pay
attention to the events in the story becausethe
events help us understand the plotin a story.”

o
(4

s
fi: Noth
Lil

In the White box you will see instructional approaches for integrating strands directly

pulled from the Kindergarten Instructional Guide. If you have the guide out in front of

you and you're following along with us it will support your planning and facilitating
discussions about the text using text dependent questions.

Looking at the yellow box is a sample of how this might happen with Nothing Sticks
Like a Shadow. Think about the power of this teacher language as they model to
students retelling events in sequence while also showing their understand of how
Rabbit was able to overcome his problem. Pay attention to how the think aloud
supports students building understanding of future literary texts as well. This think

aloud integrates Reading Literary Text standards with Language Usage (K.LU.1A) and
Communication standards (K.C.2D).

You'll notice that we modeled a think aloud about how readers keep track of events
while reading. We highlighted all the different ways Rabbit attempts to get rid of his
shadow. Your think aloud could look something like this. "Rabbit is trying so hard to
get rid of his shadow. First, Rabbit tried to hide from his shadow. Then he ran away
from his shadow; he ran as fast as he could but that still did not work. He took out
scissors of tried to cut it off! Next Rabbit tried sweeping his shadow away, but he
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didn't get rid of it. He tried one more thing... he tried to soak his shadow in the river
and still couldn't get rid of it. Finally, Rabbit gave up and he fell asleep, when he woke
up, his shadow was gone! Rabbit kept trying to get rid of his shadow throughout the
whole book. As readers it’s important that you pay attention to the events in the story
because the events help us understand the plot in a story.”

You can see how this think aloud modeled retelling the events in order which
addresses standards K.RL.1C, and then showed how students can transfer that skill to
future stories as well.
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Guess Whose Shadow?

FIOONBEARS SHRDOW | MY SHADOW

illustrated by \ |
Penny Dale ) \ -
o

THE

Shn@ogs and Reflections

BLACK
RABBIT

by Clyde Robert Bulla « illustrated by June Otani
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These are just a few examples of how you can utilize the Kindergarten Instructional

Guide to support planning for integration with your Kindergarten or Grade 1 students.

You'll notice this text is part of a text set as we're thinking through how to build cross
content connections.

Cross content connections text sets can be found at the very end of the Kindergarten
through Grade 5 Instructional Guide.

Thinking back to our example if we're thinking about the literary text and building
knowledge about why Rabbit lost his shadow and how it came back, this could be an
opportunity to choose an informational text to teach our Kindergarten student
additional knowledge about shadows.

Next, we're going to take a look at planning for integration using the informational
text What Makes a Shadow by Clyde Robert Bulla. We will again dive into that
planning process as we're thinking about integrating multiple strands to truly build
deeper understanding for all of our students around this topic.
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1- Using the Instructional Guides to Support

Planning for Integration (1 of 2)

DSR.A: Select an informational text.

* Educators will utilize division-adopted HQIM for text selections.

* When selecting text, plan for appropriate grade-level complexity and
planforteaching points and places in the text that will meet the rigor
of the 2024 English Standards of Learning

Build
HQIM Provided Demands of the Knowledge and Text Dependent

Complex Text Vocabulary Questioning
Understanding

Now let's look at how we can pair literacy and informational texts as we integrate the
strands. The process is similar to what we just modeled with Nothing Sticks Like a
Shadow

Follow along in the instructional guide as we model this process- We will start by
selecting a complex text that the teacher will read aloud.

Just like we did when we were thinking about planning for integration with our
Reading Literary Texts, we're going to start out with the Kindergarten instructional
guide by selecting an informational text. You might utilize your division-adopted HQM
for your text selections. Throughout the school year, we're going to ensure that our
Kindergarten students are listening to a variety of informational texts including
biographies, directions, textbooks, recipes, magazine articles, and news articles as
we're building additional knowledge for our students.
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Instructional Approaches for Integrating Strands

* Usegrade level complex texts from
division-adopted HQIM.

* Provide practice for students to read
complex texts with appropriate fluency,
accuracy, and expression, focusing on
building comprehension and vocabulary
through successive readings (K.DSR. A,
K.RV.1).

by Clyde Robert Bulla + illustrated by June Otani

Ak EBUERTTEN
2024 ENGLISH
STANDARDS OF LEARNING

Kindergarten Instructional Guide

31

In this Kindergarten example, we are using the informational text What Makes a
Shadow by Clyde Robert Bulla. This text was selected because it extends the themes
found within our division-adopted HQIM and gives students the opportunity to
extend their understanding of shadows.

In the white box, you can see the guiding questions from the Kindergarten
Instructional Guide.
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2- Using the Instructional Guides to Support

Planning for Integration (1 of 2)

DSR.A: Review the demands of the text

* How will the teacherensure all students understand whatthe textbeingread
tothem?

* What key takeaways should students gain from the texts?
* What structures are important to call students’ attention to?

* What are the knowledge demands of the text (literacy knowledge, background
knowledge, vocabulary knowled ge)?

* Examine the textto locate authentic opportunities to highlight, apply, or
integrate additional standards to enhance students’ understanding of the text.

HQIM Provided Demands of the
Text

Complex Text

Next, we'll plan for the demands of the texts to ensure that all students can access
and build meaning when listening to the text.

When prereading the text, the teacher will plan for the key takeaways students
should garner from the text and what structures are important to call students’
attention to. Is there something in the text that you need to support your students
with before you read it to them? What are the demand that this texts puts on the
reader/listener and how can you support your students meeting those demands?

When prereading the text, it is also the time to identify authentic opportunities to
address the grade level Reading Informational standards, and plan to integrate
additional strands.
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Instructional Approaches for Integrating Strands Set Purpose: "Today we're
going to read "What Makes a
Shadow" to help us
understand why Rabbitt's
shadow came back outin the
moonlight. Let's read to find
out!"

"As I'm reading, pay

attention towhat is needed
to make a shadow?"

* Orient the students as to how the text is organized
and what features the author employs to convey their
message.

* Identify the purpose for reading the text.

* Provide sentence frames to support both oral
language and writing (K.RV.1F, KW.1C, K.LU.1A).

* *Provide scaffolded assistance as needed.

A BRI Turn & Talk and Provide

:$::DEANR(;L€:1F:= LEARNING Sentence StemS: What
made Rabbitt's shadow

come back?

Rabbit's shadow came back

because

Kindergarten Instructional Guide

Following the same structure for our webinar, the White Box on the screen are
guiding questions and sample instructional approaches for integrating strands from
the Kindergarten Instructional Guide.

In the yellow box, notice how we provided a sample of setting the purpose for
reading. You could set a purpose similar to this that supports students thinking
between multiple texts. This supports meeting the standards from the Reading
Informational Text sub-strand Integration of Concepts.

Additionally, you could plan for a Turn & Talk and provide sentence frames. Students
will utilize the Kindergarten Communication and Language Usage Standards as they
are responding to question and pulling background knowledge from both the literary
and informational texts about shadows.

You can see how the integration of the two texts: Nothing Sticks Like a Shadow and
What Makes a Shadow was intentional in the planning process.
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3- Using the Instructional Guides to Support Planning for

Integration (1 of 2)

DSR.D: Connect to previously read text to build knowledge and vocabulary
understanding

* How will the teacheraddress the vocabulary thatis crucial to understanding
the text?

* How will the teacher build connections between related texts?

* How will the teacher use Text Sets (Cross Content Connections - Literary and
Informational paired texts)?

* Usedivision-adopted HQIM to support the building of thematic units.

Build
HQIM Provided Demands of the Knowledge and Text Dependent

Complex Text Text Vocabulary Questioning
Understanding

As we’re planning to integrate the standards, we’ll consider how to support students
building knowledge and vocabulary.

During this preparation, consider, how you might address the vocabulary that is
crucial to the understanding of the text? And how will the teacher build connections
between related texts or classroom experiences?



Instructional Approaches for Integrating Strands Think Aloud, to support student
understanding of what the word
Facilitate d|§c ussions abo_ut whatis read to .bulld background knowledge and vocabulary shade means.

understanding before, during and afterreading.

Build background knowledge with visuals, introductory articles, discussions, videos, and

read alouds based on demands of the text studentswill listentoin the lesson. Afterreading"... the shade of a tree is

Explicitlyteach newwords usinga vocabulary protocol that provides opportunitiesfor 0 g

students to engage with the word meaning (K.RV.1A). the shadow of the tree. StOD and think
Provide studentswith studentfriendly definition. aloud, "Hmmm, shade is the shadow

Provide examples and non-examples in context. . . of a tree. Say that word with me...
Provide opportunitiesfor students to use word in speaking and writing. :
Explicitly pre-teach academic vocabulary, and content specific vocabulary crucial tothe shade... So if the authortaught us that

meaning of the text by using the following strategies: shade means the shadow of the tree
TeacherThinkAloud: Teacherwill stop at strategic, predetermined pointsto model . ’
thinking to determine meaning within the text. shadeis anotherword for shadow.
Connectchallenging wordsthrough visualizing and connecting words, as wellas Turn and tellyour partner about atime

Z)f(:gi[::le;sr:;:jiznec:; examples, support students in creatingconnectionswith that you were in the shade. Use the
Build connectionsbetween related text around a topic of study by: sentence, "l was in the shade when
Modeling through read aloud and interactive think aloud, o @
Selectingpreviouslyread connected text that students canrelate to while building | | ————— : (KRV1A’ KC1A’
understanding,
Asking questionsthat guide students toward making connections.
Use division-adopted HQIM to build thematic units around related topics of study and
across content.
Additional literary and informational texts can be foundinthe Cross Content
Connections section.

When we are reviewing the instructional guide components, it is important that you
think about how to plan for developing background knowledge and building
vocabulary.

In our sample, we provided language for a Think Aloud, to support student
understanding of what the word shade means. You can see how the teacher modeled
their thinking to learn a new word, and to make connections between words she
already knew and then provided a sentence frame for students to deeper their
understanding of the vocabulary word.

This incorporates K.RV.1A, K.C1A, and K.LU.1A.

The Kindergarten Language Usage Standard 1A addresses students producing and
expanding complete sentences. You can see how the sentence frame we provided
supports students in answering the question in a complete sentence. We know that
not all of our Kindergarten students speak in complete sentences at the beginning of
the year, so this gives us an authentic opportunity to support students meeting the
Language Usage standard in support of this Informational Text.
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4- Using the Instructional Guides to Support Planning for

Integration (1 of 2)

DSR.C: Craft text-dependent questioning (in discussion and in
writing)

* |dentify key questions from division-adopted HQIM to match the
lesson’s objectives.

* Ensure questioning is text-dependent, think through exemplar
student responses that push students back to the text to support
response, both in student discussion and in writing.

* Plan to extend student comprehension by writing about what is
read by using division-adopted HQIM.

Build
HQIM Provided aj Knowledge and

Complex Text Vocabulary
Understanding

36

The next step is to continue planning by aligning text dependent questioning to the
grade level standards. Teachers should think about exemplar student responses that
push students back to the text to support responses, both in student discussion and
in student writing.
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Instructional Practices for Planning & Implementing

Text Dependent Questions and Tasks (2 of 2)

* Preview selected text for authentic * Embed specific questions that require students
opportunities to integrate additional strands to use evidence fromthe text to support their
(W, LU, C, R) with RL and Rl standards. ideas (claims, conclusions, and

* Preview text-dependent questions and tasks inferences). This could be done in discussion
found in the HQIM to determine which or writing.
questions to use with students. * Connectto previously read sections of atext

» Use structure of existing questions to when necessary to support comprehension but
create new text-dependent questions encourage students to reference the current
based on approved text. Ensure new section of text read to achieve the purpose of
questions require students to use textual reading.
evidence. e Explicitly teach vocabulary thatis relevant to

* Sequence questions and tasks strategically the reading for the day/lesson. Allow students
so students understand the thematic topic opportunities to practice using the word and
and text being read. reading the word within the context of the text.

*This is brief and does not last the majority of
the lesson.

Again, here are sample considerations for planning and teaching to ensure that
educators are supporting students in accessing grade level standards while reading or
listening to complex text.

This table highlights how the planning process is tied to the instruction we provide
through our teaching. If we want our teaching to integrate standards and ensure
students are using the text as evidence, then we need to plan for that.
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Instructional Approaches for Integrating
Strands

¢ Facilitate discussions about what is read bothduring reading and
after reading.

* Provide prompting and support to students when discussingthe
text.

* Give students opportunities to identify text features in the text
and discuss the importance of the feature as it relates to the text
being read.

* Provide prompting and support students when identifying the
main idea of text and details that support the main idea fromthe
text being read.

* Useturnandtalks to discuss responses to questions, both literal
and inferential, posed by the teacher about the text (K.C. 1A).

* Provide sentence frames for students to use as support during
discussions around a specific topic from the text read (K RV.1F,
KW.1C K.LU.1A).

* Give opportunities for students to compare and contrast texts
with similar topics.

* Provide support and prompting for students to make
connections in the text being read or across multiple texts onthe
same topic.

Turn & Talk:

"How can you change the size of a shadow?"
| can change the size of the shadow
when . (K.RIMA, K.LU1D,

"What happens to your shadow when you
move?"

When I move my shadow
. (K.RMA, K.LU1A,

K.C1A)

"Now that we finished reading "What Makes

a Shadow?".. now that we know what makes

a shadow, let's think back to what made

Rabbit's shadow come back? (K.RI3A)
Rabbit's shadow came back when

___ _(KIRIT3A, K.C1A, K.LU1A)

* Give students opportunities to write in response to texts heard
(KW 1C).

If we’re planning for how students are going to engage with text dependent
questions, it gives us the opportunity to integrate communication and writing

standards with text dependent questioning.

You can see in the samples on how to plan for this in the Kindergarten classroom
could be by implementing a turn and talks where students answer questions at key

points in the text.

* "How can you change the size of a shadow?“
and then provide students with a sentence
frame to answer: | can change the size of the

shadow when

. (K.RI1A,

K.LU1D, K.C1A) This text dependent question
integrates K.RI.1A- with prompting and support, ask and answer
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. literal (who, what, when, where) or inferential (why, how) questions about what

is read. While also giving the authentic opportunity for
teachers to support students meeting the
Language Usage Standard 1D- Use adjectives to
describe specific objects (quality, size, age,
shape, color, or location).

We hope that this highlights the importance to not only knowing the texts you are
using, but also the importance of knowing your grade level standards. As you
become more familiar with the grade level standards, you will be able to identify
authentic opportunities to integrate multiple strands.
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Take the Integration Further & Continue to Build

Student Knowledge
- scewe

Theme Literary Text(s) + Lexile Informational Text(s) + Lexile

* And Everyone Shouted Pull by Move [t!: Motion, Forces, and You by

Claire Llewellyn Adrienne Mason (550L)
Force, Motion, and Energy e Oscarand the Cricket by Geoff * Forces Make Things Mave by Kimberly
(push/pull) Waring (500L) Bradley

& Motion: Push and Pull, Fast and Slow by
Darlene Stille (570L)

e The Squirrels Busy Year by Marin e A Tree for All Seasons by Robin Bernard

Jenkins (560L) (510L)
e Snow Rabbit, Spring Rabbit by Il e Sunshine Makes the Seasons by
Sung Na (450L) Franklyn Branley (510L)
Patterns in Nature (seasons, * Good Day, Good Night by Margaret | e  Day and Night by Robin Nelson (480L)
day/night, daily weather) Wise Brown (390L) e Explore My World: Weather by Lisa M.
e What Will the Weather Be Like Gerry (630L)

Today by Paul Rogers (470L)
e Freddy the Forecaster by Janice
Dean

i EBUCKTTON
2024 ENGLISH
STANDARDS OF LEARNING

The grade level Instructional Guides provide additional ideas of text that you could
use to support content connections. The two texts that we’ve highlighted today,
could be an opportunity to make connections with kindergarten science concepts, in
the “Patterns in Nature” thematic unit of study.
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———— —_—
Reading Fluency Text Complexity TextEvidence Reading Strategies Knowledge Building + >
Vocabulary

1st Grade Integration of Standards Instructional Sample

Literary Text

Writing

]

Communications

Reading
and Vocabulary

Language Usage

1RL.1A- Retell familiarstories
sequentially and demonstrate
an understanding of the story
structure, the centralmessage
or lesson, andthe details.

1.RL.1B- Identify th e elem ents of
afamiliar story,including the
characters, setting, and
important events (e.g., conflict
and reso lution).

1.FFW.1 A Use functionalpencil
grasp for letterformation.
1.FFW.1C Accurately

and autom atically apply spaces
between written words in
phrases or sentence levelwriting
1.FFW.2 CEncode (spel)
unfamiliar words by recognizin g
and applying taught word
patters.

1.W.1AUse a combination of
drawing, dictating, and writing to
recount two or more sequenced
events or experiences and
include details about the

events and characters.

1W.1D Use acom binatio n of
drawing, dictating, and writing
about text(s)read or heard in
which students share

their thinking with acoupleof
supportin g details fromthe text.

1.C.1 AParticipatein arange
of collaborative discussions (one-
on-one, in groups, and teacher-led)
on grade on e topics and texts.
This includes:
Listening actively and
following agreed-upon rules
for participating in
discussions (e.g.,waiting for a
turnto speak without
unnecessary interruptions and
staying on topic).
Respectfully building
onothers’ ideas and
expressing their own clearly.
1.C.2.B Describe people,
places, things, and events with
relevant details and using
appropriate vocabulary.

1.RV.1A Discuss meanings of
words incontext from a varietyof
texts.

1.RV.1DUsevocabulary across
content areas.

1.RV.1HIncrease and develop
breadth of vocabularyknowledge
by listening to high

quality, complex text.
1.RV.1IUse newly learned words
and phrases in discussions and
speaking activities.

KONORA /B.

1.LU.1A Produce and expand
simple sentences, including
anoun, verb, and adjective.
1.LU.1TH Useinterrogatives to
askquestionsin

complete sentences (e.g.,

who, what, where,when,

why, how).

1.LU.2 A Capitalize the first word
ina sentence, propernouns, and
the pronounl.

1.LU.2C Use convention al
speling of words with

commo nly taught spelling
patterns and for

frequently occurring

irregular words.

Here's another visual of how many standards can be integrated while students are
reading this Grade 1 literary text. The Developing Skilled Readers and Building
Reading Stamina strand serves at the anchor of all our literacy instruction, then we'll
integrate Reading Literary Texts, Writing, Communication, Reading and Vocabulary,

and Language Usage standards throughout instruction around this text.

While reading Konoba, Grade 1 students will integrate two literary text standards:

* 1RL.1A- Retell familiar stories sequentially and demonstrate an understanding of
the story structure, the central message or lesson, and the details.

* 1.RL.1B- Identify the elements of a familiar story, including the characters, setting,
and important events (e.g., conflict and resolution).

While tackling these standards, Grade 1 students will show their thinking by
participating in a range of collaborative discussions where there is an opportunity to
incorporate Communication standards (1.C.1A), they'll discuss meanings of words in
context from Konoba (1.RV.1A) which includes Reading and Vocabulary standards,
and while sharing their responses they'll produce and expand simple sentences,
sentences that include a noun, verb, and adjective which meet the Grade 1 Language
Usage Standards. (1.LU.1A)




Connections Between Content & Standards

Consider the strong
relationship between
reading and ertlng Read like a Write like
when exploring a Writer a Reader
thematic topic.

] 4

Integrating standards allows for the natural connection between content and
teachers can take advantage of the reciprocal nature of reading and writing. Students
should read like a writer and write like a reader.

If Kindergarteners are exploring a unit on the shadows and light, students will need to
listen to a variety of texts on the topic. They will also need to write for many
purposes—perhaps to reflect on what they read or create an expository text on the
topic—to show their understanding of the topic.
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Everyday: Reading, Writing, Text Discussion

"If you can't say it, you
can't write it"

- Pie Corbett

42

Everyday students in Kindergarten and Grade 1 are listening to complex text, talking
about that text, and writing about that text.

We know the critical role that oral language plays in Kindergarten and Grade 1 literacy
development. Students in these grades are learning Foundational writing skills and
may not be able to express their ideas completely through writing. This quote also
highlights the importance of teachers using the standards from the Language Usage
strand when students are speaking and writing. If we want students to use those
language structures when they write, they need to first use them when they are
speaking. This quote also highlights the importance of providing opportunities for
students to engage in discussions before asking them to write.
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Classroom Discourse (C) Leads into Strong

Writing (W)

Sample

Communication, Listening, and Collaboration Standards

Kinderga
rten
Grade 1

Asking questionsto seek help, get information, or clarify information
for further understanding.

A
A

Asking and responding to questions that acquire or confirm
information on atopic.

Demonstrating active engagementwhen listeningto a speaker and
asking for clarification to ensure understanding.

Classroom discourse should grow in complexity from year to year so that students
can replicate that language in their writing.

The grade level Communication standards give educators expectations for how
students engage in classroom discussions. An authentic place to integrate the
communication standards is when students are discussing the texts they are reading
and listening to. Just like the expectation for text analysis grows in the Reading
Literary and Reading Informational Text standards, the level of discourse increases as
well.

This is a sample of the Communication Strand progression chart, and you can see
how Kindergarten and Grade 1 build the foundation so when students are in Grade 2,
they are set up to meet the increase rigor of the Grade 2 standard.

Progression Charts of all the strands in the 2024 English Standards of Learning can be
found on the 2024 English Standards of Learning page on VDOE’s website.

43



Writing is Connected to Reading

Support the
Select a literary or Demands of the Text
informational text & Build Background

Knowledge

Students Listen
and/or Read &
Comprehend Text

How Texts
Support . )
trengthen o
Students Integrated Literacy ST e TS
Accessing Skills (Reading & Responseto
T Writing) Reading
Writing

Reading and writing are deeply connected. When students can write in response to
what they’ve read, that’s a strong indicator that they’ve comprehended the text. It’s
all about integrating the standards—not separating reading and writing, but using
them together to deepen student learning.

By having students write about the text, not only are we deepening student
comprehension — we're leveling the playing field, we're giving all students that
jumping off point to write and support their thinking with evidence from the text.

This follows the same process we modeled earlier—i.e. select your text, support
students, then have them show their thinking through writing.



Writing in Response to Reading

Sample
Modes and Purposes for Writing

Kinder
garten

Use a combination of drawing, dictating, and writing to write in
response to texts heard.

Use a combination of drawing, dictating, and writing about text(s) read
or heard in which students share their thinking with a couple of :
supporting details from the text.

Write inresponse to text(s) read or heard to share thinking with a
couple supporting details from the text.

A

Students should write in response to what they read, daily. Note on the progression
chart that the expectations for writing in response to reading increase in rigor as
students move into upper elementary.

You'll note that even in Grade 1, the standard states that students will use “a couple
of supporting details from the text” to support their answer. It is critical that the
guestions we are asking students are truly text dependent so that students need to
use the text to justify their thinking.

When students write about what they read it supports of the integration of Reading
Literary/Reading Informational and Writing standards.
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Planning for Integration: Writing in Response to

Reading
Review grade-level Sample Writing in Response to Reading tasks -
standards alongside Kindergarten + Grade 1 Samples
writing tasks in HQIM. [* Sentence frames to support students in
Ask, dothey alignto | writing about what they read (K.W.2Aii).

the r'goroumn?d Nl Answering literal and inferential questions
the 2024 English (1.RL.1C)

Standards of
Learning? * Write descriptions and use a reason/detail to

Where are support (K.W.1B).

opportunities to align . \Write about events in sequence (1.W.1B).
to grade level writing

expectations?

46

Here are some samples of writing tasks teachers could use when having students
responding to the texts they listen to.

After students listen to the story, they could write about the events that occurred in
sequence. Think back to the example of the think aloud with Nothing Sticks Like A
Shadow, but now students are applying the writing and language usage standards
after reading a literary text.
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LU in the context of Speaking (C) and Writing (W)

In Kindergarten and Grade 1, students willuse the conventions of Standard English when
speaking and writing, differentiating between contexts that call for formal English and situations
where informal discourse is more appropriate. Language Usage (LU) standards can not be taught

in isolation.

No longer do we,
start with,d
Language
Usage stafidard and
pick ap@orksheet to

The 2024 English Standard's of
Leaming, have educators’start with a

“téach” to that high-quality, complextext and use
standard. the standards in'service of
understanding the/deeper meaning of
that text anddin mastery of the
standards.
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Just as we're not teaching RL and Rl standards in isolation in a skil-based manner,
Language Usage standards should never be taught in isolation but instead are
embedded and integrated, into speaking and writing activities.
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Language Usage Standards Support

Communication and Writing Standards

Grammer Standards Sample

Produce and expand complete sentencesin shared language activities

Produce and expand simple sentences, including a noun, verb, and adjective

Use interrogative to ask questionsin complete sentences (e.g., who, what, where, when, why, how)

Produce and expand complete sentences, both simple and compound ' ' <
Use frequently occurring conjunctions to single simple relationship (e.g., and, but, or, so, because) ' ' <
Eliminated double negatives when speaking ' ' <

Again, it is important for educators to think about how the grade level standards
purposefully build vertically throughout the grades. When teachers are supporting
students responding in class discussions and in writing, teachers should review the
language usage standards to ensure that students are meeting the language usage
expectations. In Grade 1 students are expected to produce expanded simple
sentences. This is because in Grade 2, students are expected to produce and expand
simple and compound sentences. Teachers need to ensure that students are applying
the grade level expectations in the Language Usage Strand when they are
communicating.
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Sample Integrated Writing Task with Mentor Text

Read and Talk (RL, RV DSR, C, LU)
Read "Nothing Sticks Like a Shadow" aloud. As you read, stop and talk about what Rabbitdoes and what
happens. Afterreading, ask studentsto answer these questions using complete thoughts, ensure all students
can voice overanswers in complete sentences by establishing a collaborative learning structure.
1. What does Rabbit want to do in the story?
(Text-dependent answer: He wants to getaway from his shadow.)
2.What does Rabbit try to do to get away from his shadow?
(Text-dependent answer: He hops, runs, and hides, butthe shadow follows.)
3. Can Rabbit get away from his shadow? Why or why not?
(Text-dependent answer: No, because his shadow always stays with him.)
Text-Dependent Writing (W, LU, DSR, FFW)
* Thinkaboutwhat happenedin the story. What did Rabbit try to do to lose his shadow?
* Model drawing a picture of Rabbit trying to get away from his shadow. Then model writing a sentence that
tells what Rabbit did.
* Sentence starter: “Rabbittriedto____.” (Example: “Rabbit tried to hop away.”)
* Ensure students use details from the story and phonetically spell words containing unknown letter-sound
correspondences. Model and ensure students begin each sentence with a capital letter. (LU)

Integrated, Text-Centered Instruction.

Sentences are the building blocks of writing, soit is important to spend time teaching
students how to create rich, varied, and fluent ones. Writing instruction should be
integrated throughout the literacy block and language usage standards are always
taught in the context of writing or communication standards.

Here is a sample of how to integrate sentence writing instruction with "Nothing Sticks
Like a Shadow"

Teachers can also think about how they can use sentences from the books they are
reading as model sentences for students to imitate. Students can copy the structure
of a sentence from the text but change the subject or verb to make it their own.
Students could also do additional sentence level activities such as sentence
expansion, and sentence combining. This supports not only the Language Usage and
Writing standards but also supports students with sentence level comprehension.
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Integrating standards should occur
between strands and within the
strand.

When we are planning for integration, it is important that we think about how we
can integrate standards between multiple strands, but also if there are opportunities
to integrate multiple standards within one strand.
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Integration of Concepts: Elementary
5

ample
Stem: Compare and contrast...

ndorgaren —————Joradet

K.RL.3.B With prompting and 1.RL.3C Compare and contrastthe
. support, compare and contrast adventuresor experiences of
Reading characters, plot events, or charactersin stories heard, using
Literary settings between twofamiliar  key details.
Text(RL) stories

K.RI.3A With prompting and 1.RI.3A Identify basic similarities in

Reading support, identify basic and differences between two texts
Informational gimjarities in and differences  on the same topic.
Text(RI) between two texts on the same
topic.

The task complexity and analysis that Virginia students will engage when comparing
and contrasting ideas increases — notice the progression of Rading Literary and
Reading Informational sub strand- "Integration of Concepts" on this slide. In
Kindergarten, students meet these standards with prompting and support, but in
Grade 1, students are expected to think across multiple texts independently. This
does not mean that First grade students may not need additional support at the
beginning of the year, but it is critical that teachers have the end of year expectations
in mind, to ensure that students are prepared to meet the demands in future grades.
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Integration of Concepts- Grade 1 Example

1.RL.3B Make connections between 1.RL.1C Identify the elements of afamiliar story,
characters, settings, and major events in including the characters, setting, and important events
stories heard, using key details. (e.g., conflictand resolution).
* First Grade students need to learn how to * They can begin to understand similarities and
think within a text, making connections differences between stories and story elements.
between events and characters as wellas * They can identify key details that are relevant to the
thinking across multiple texts. plot.

* They are expected to make avariety of
connections with the text, such as:

* connections between texts, such as
identifying a similar plot or character;
and

* connections between what they already
know about the topic and what they find
in the reading thatis new to them.

Notice how the Integration of
Concepts section of the Reading
Literary strand supports
integrating standards within the

strand.

Notice the expectations for Grade 1 students as they are integrating standards within
the grade 1 Integration of Concepts strand. Students will need to read a variety of
different texts to meet the rigor of these standards.

In order to meet the 1.RL.3B Integration of Concepts standard, Grade 1 students need
to learn how to think within a text, making connections between events and
characters as well as thinking across multiple texts. They'll make connections
between the elements after reading multiple texts. In order to meet this standard,
students will first have to have an understanding of The Grade 1 standard,

1.RL.1C. This is one example of how teachers can purposefully plan to address two
standards within one strand.
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Reflecting on
Integration in
HQIM & Planning
for 2025-2026

How do we take this into practice?

53



Take this lens of planning for
integration within and between
strand into all your planning meetings
during the 2025-2026 school year.

Take this lens of planning for integration within and between strand into your
planning meetings during the 2025-2026 school year.

If you want to refine and/or reflect on your current planning meeting structures and
processes, be sure to sign up for our Purposeful Planning series — we'll share more
information at the end of this webinar.
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Students are Reading, Writing, and Discussing
Grade Level Text, Every Day (2 of 2)

Build
HQIM Provided Demands of the Knowledge and Text Dependent
Complex Text Text Vocabulary Questioning
Understanding

Questions and tasks

Students are reading & listening to text every Explicit, snappy are aligned to grade-
day. vocabulary protocol level standards (RL,
supports students RI, RV, R) and
writing and students are using
discussion of grade text-evidence when
level texts. they write (W, LU)
(DSR.D;RV) and discuss (C, LU).

Now it's your turn, take this thought process for integration back to your planning
meetings. Ensure that students are reading, writing, and discussing text daily. Your
HQIM should provide the basis here, as you review for alignment ensure that
students are engaged in text daily. Remember, student engagement is students
interacting with the texts they're reading.
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Remember to have at the Planning Table when

Planning for Integration...

Grade Level Instructional Guide HQIM

i EBUCRITON
2024 ENGLISH
STANDARDS OF LEARNING

Kindergarten Instructional Guide

Grade-Level Complex Text

Embedded within the Instructional Guide,
when planning access:
-2024 English Standards of Learning
-Understandingthe Standards
-Progression Charts s
-Side-by-sides 7

PLUS: Grade-level content
area standards for cross-curricular
integration (Scie nce, Social Studies, etc.)

When planning an effective literacy instruction, there are a few things we need to
bring to the planning meetings. The Understanding the Standards document and
Instructional Guides are two critical resources for planning. The selected texts will
anchor the entire planning process and guide you on what standards to focus on,
what literacy skills should be addressed, and what engaging strategies can be used
with the theme, concepts, or big ideas in the texts.
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Review for Integration of the 2024 English

Standards of Learning

Does the lesson outcome align with the standards? (RI, RL, RV, C + LU, W +LU,
R)
* [ ook for opportunities to increase the learning outcomes to align with the
standards.
Does the lesson provide opportunities for understanding vocabulary
H QI M and building background knowledge? (DSR.D, RV)
* Provide opportunities to background knowledge is needed for students to
Comprehension understand the text.
(Core) o Identify vocabulary will students need to be taught prior to reading the text.
* Are students spending most of the lesson reading/listening to the
text? (DSR.A, RI, RL, FFR)
* [dentify opportunities where you can increase time in text.
Are the text dependent questions rigorous and meet the standards? (DSR.C,
DSR.E, Rl, RL, RV, C, W, FFW)
e |dentify opportunities where questions can be asked with the text provided
by the HQIM to hit on the standards.
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As you're planning for integration, reflect on your division-adopted HQIM:

* Where do you see integration of the standards?

* Where did you see alignment between the division-adopted HQIM
comprehension lessons/unit and the 2024 English Standards of Learning?

* Arethere any opportunities to increase the time where students are reading,
writing, and discussing text in alignment with the 2024 English Standards of
Learning?



Reflection:

* How can you ensure integration is
happening, using your division-adopted
HQIM?

* |s high-quality, complex text(s) that
students are reading & listening to at
the center of every lesson, every day?

* Do the current division level pacing and
resources support the integration
of literacy standards?

While we provided many examples today, your next steps are to make it your own.
Think about how you can be intentional about integrating multiple standards and
strands to ensure that you are providing a meaningful learning experience that is
woven together in an authentic way.
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Division Support Specialist
Emily.McMillen@doe.virginia. gov

English Program
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Ellen- Thank you so much for attending today, please feel free to reach out at any
time.
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute orimply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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