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Good afternoon and welcome to the VDOE English Team’s session on Planning for 
Integration for Grade 4 and 5.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 
developing and supporting opportunities that promote learners who are prepared for post 
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills 
needed to be strong readers. When compared to the 2026 National Assessment of Educational 
Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 
align to the indicators set forth in the 2026 NAEP Framework. English resources support the 
integration of skills that prioritize strong writing, communication, research, analytical and 
synthesis skills, which are essential to setting students up to be prepared for life and foster a love 
for learning about the world in which they live and serve.
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Work of the English and Literacy Program is aligned to Virginia's Strategic Priorities, 
particularly priority 1 – to set and help every learner meet high expectations.
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Setting Purpose: Why are we here?
The adoption of the 2024 English Standards of Learning and 
full implementation in classrooms across the Commonwealth introduced 
increased clarity and rigor of the grade level expectations expected of all K-12 
learners. This session will provide an overview of the 2024 English Standards 
of Learning and provide educators with instructional resources to support 
planning for integration for all educators working with students in the Grades 
4-5 classroom.
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The purpose of this webinar is to provide educators 
across the Commonwealth a sample thought process and 
considerations for planning for integration of all strands 
of the 2024 English Standards of Learning at the 
appropriate level of rigor for each individual grade level.
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Impact Expected
Educators will leave this session empowered 
with practical strategies of how to integrate 
the 2024 English Standards of 
Learning while using additional instructional resources 
to ensure strong literacy instruction for students in 
Grades 4-5.
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At the conclusion of this webinar, educators will leave 
empowered with practical strategies of how to integrate 
the 2024 English Standards of Learning throughout strong 
literacy instruction for all Grade 4 and 5 students.  
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Webinar Goals:
• Review the role of text-centered instruction in planning for 

integration: Examine how students engage with grade-level texts 
daily—reading, writing, and discussing—as a central component of 
every lesson.

• Utilize the Instructional Guides as a resource to understand the 
thought processes behind sample models and instructional thinking 
to support integration of the standards.

• Reflect and apply integration to all literacy lessons: Reflect on a 
lesson from your high-quality instructional material (HQIM). Identify 
opportunities for integration that can inform lesson planning and 
instructional practices for the 2025–2026 school year.
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The goals for our time together include:

• Review the role of text-centered instruction: We will examine how students engage 
with grade-level texts daily-reading, writing, and discussing-as a central component of 
every lesson. Starting with the text is the basis of integration

• Analyze sample models and instructional thinking: Explore samples and the 
rationale behind them to understand how the Language Use (LU) standards support 
and integrate with Writing (W) and Communication (C) standards, and consider how a 
single text can be used to address multiple strands—Reading Vocabulary (RV), Reading 
Literary/Informational (RL/RI), Communication (C), Language Use (LU), and Writing 
(W)—within one cohesive lesson.

• Reflect and apply integration to all literacy lessons: Reflect on a lesson from a high-
quality instructional material (HQIM) and identify strategies for integration that can 
inform lesson preparation and instructional practices for the 2025–2026 school year.

5



Why Integration 
Matters: Everyday, 
Every Lesson, Every 
Text
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Let’s start by grounding ourselves in the “why” – Why does integration of the standards 
matter? Why can’t we teach reading, writing, and discourse in isolation and still expect 
students to flourish?
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Text is at the Center of the Lesson
The standards call educators to move away from isolated, skills-
based instruction and instead put a high-quality complex text at the 
center of lessons. 

No longer do 
we, start with a 
standard and 
pick a text to 

“teach” to that 
standard.

No longer do 
we, start with a 
standard and 
pick a text to 

“teach” to that 
standard.

The 2024 English Standards of 
Learning, have educators start 

with a high-quality, complex text 
and use the standards in service 

of understanding the deeper 
meaning of that text. 

The 2024 English Standards of 
Learning, have educators start 

with a high-quality, complex text 
and use the standards in service 

of understanding the deeper 
meaning of that text. 
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A critical starting point is that the texts we use, not selecting standards, should lead each 
lesson. As the text leads the way, students read, write, and speak about grade level 
complex text. Text should be appropriately complex for each grade level.
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An Emphasis on Integrating the Strands
• The 2024 English Standards of Learning support integrated, 

text centered instruction.

• Grade level Standards support students in developing deeper 
meaning of the text and integrated seamlessly throughout 
instruction as opposed to isolated, skill-drive instruction.

• This integration can occur within strands (e.g., sub-strand 
RL.1 and RL.2) or between strands (e.g., RI and R).
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Grade level standards support students in developing deeper meaning of the text. You'll 
notice that effective integration occurs within and between strands. For example, in one 
lesson you may address multiple standards within the Reading Informational strand and 
also Communication and Language Usage standards. As you analyze the standards 
you'll see that integration is built into the standards.

Throughout our time together, we will highlight examples of how standards in multiple 
strands compliment each other but this is not an exhausted list. You should think about the 
opportunities to integrate standards that authentically arise in the texts that are included in 
your division-adopted HQIM and build from there.
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Scarborough's Reading Rope and the English 
Standards of Learning

Foundations for 
Reading (FFR)

Developing Skilled Readers (DSR)
Reading and Vocabulary (RV)

Reading Literary Text (RL)

Reading Information Text (RI)

Language Usage (LU)

Communications (C)

Research (R)
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Scarborough's Reading Rope and the science of reading is interwoven into all of Virginia's 
Reading Standards. All standards rely on each other to develop skilled readers. No one skill 
can be taught in isolation when building strong readers. Today's webinar is focused on the 
top part of Scarborough's Rope, and how to purposefully integrate multiple skills 
and strategies to support language comprehension.

As Scarborough's Reading Rope shows, reading Comprehension is multifaceted, it can not 
be broken down into a single skill or ability. When we purposefully integrate standards, we 
support students building reading comprehension because we are supporting multiple 
aspects within one lesson.
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Joan Sedita's Writing Rope and the English 
Standards of Learning
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Foundations for Writing (FFW)

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)

Same with writing instruction, in order to build strong writers, educators must integrate 
composition and transcription skills based on the mode of writing desired.
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Integration creates a more 
meaningful learning experience 

that is woven together in an 
authentic way.
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Unlike skills-based instruction, integrating standards creates a more authentic and 
meaningful lesson and learning experience for students.
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Planning For 
Integration

12

So now that we have an understanding of the "why,” we're going to spend the majority of 
our time together modeling how to plan for integration using a paired set of grade-level 
complex texts.
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Bookmark VDOE Resources Page

Reference to resources found 
on the 2024 Standards of 

Learning for English webpage 
will be made throughout the 

session.
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We hope that you are already familiar with the resources found on our website. If you have 
not already, please bookmark this page – this link has been dropped into the Q&A as 
well. Throughout the webinar we are going to refer to multiple resources that can be found 
on our website.

Direct participants how to access this page, urge them to bookmark it.
2024 Standards of Learning for English | Virginia Department of Education

13



When Planning for Integration of Literacy 
Standards

HQIM

Understanding the 
Standards

Standards of Learning 
and Instructional Guides 

Literacy 
Instruction

Think about your 
students.
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All of these resources fit together and are used with the expertise of the teachers who 
know their students best. These resources are here to support you with purposeful 
planning and preparation to provide strong literacy instruction.
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Students are Reading, Writing, and Discussing 
Grade Level Text, Every Day

HQIM Provided 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text Dependent 
Questioning

Model/Use 
Comprehension 

Strategies

Students are reading grade level text 
every day (DSR, FFR). 

(See Appendix of the 2024 English 
Standards of Learning)

Explicit, snappy 
vocabulary protocol 
supports students 

writing and 
discussion of grade 

level texts. 
(DSR.D; RV)

Questions and tasks are aligned to grade-
level standards (RL, RI, RV, R) and students 
are using text-evidence when they write (W, 

LU, FFW) and discuss (C, LU). 
Comprehension strategies are used to 

support understanding of specific grade level 
text. 
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Division-adopted HQIM should provide the basis here, as you review for alignment ensure 
that students are engaged in text- every lesson, every day. Student engagement is students 
interacting with the texts they're reading and incorporating grade level standards from 
there.
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Literacy Instructional Guides
Every section of the Grade Level Instructional Guide is grounded in the 

instructional process that DSR provides. 

Select a Complex Text

DSR.A Read a variety of 
grade-level text with 
accuracy, automaticity, 
appropriate rate, and 
meaningful expression in 
successive readings to 
support comprehension. 
Monitor while reading to 
confirm or self-correct 
word recognition and 
understanding as 
necessary.

Demands of Text*

DSR.A Read a variety of 
grade-level text with 
accuracy, automaticity, 
appropriate rate, and 
meaningful expression in 
successive readings to 
support comprehension.

DSR.B Proficiently read 
and comprehend texts 
from a variety of literary 
forms that exhibit 
complexity at the grade 
band.

Connect to Previously Read
Text to Build Knowledge and 
Vocabulary Understanding

DSR.D Regularly engage in 
listening to a series of 
conceptually related texts 
organized around topics 
of study to build 
knowledge and 
vocabulary. Use this 
background knowledge as 
context for new learning.

Craft Text Dependent
Questioning (in discussion 
and in writing) 

DSR.C When responding to 
text through discussion 
and/or writing, draw 
several pieces of 
evidence from read-
alouds and grade-level 
texts to support claims, 
conclusions, inferences, 
including quoting or 
paraphrasing from texts 
accurately and tracing 
where relevant evidence 
is located.

DSR.E Use reading 
strategies as needed to 
aid and monitor 
comprehension when 
encountering challenging 
sections of text. These 
sense-making strategies 
attend to text structure, 
common organizational 
structures, summarizing, 
asking questions of the 
text, and others.

Model/Use Comprehension 
Strategies

•DSR.E: Locate points in a 
text to model using a 
comprehension strategy 
or give students an 
opportunity to use a 
strategy

16

One resource we are going to highlight today is the Literacy Instructional Guides. Every 
section of the Grade Level Instructional Guide is 
grounded in the instructional process that the Developing 
Skilled Readers and Building Reading Stamina strand 
provides, to ensure that grade-level text leads the way 
and the remaining standards are integrated alongside 
grade-level text.  
 
For more information about the Developing Skilled 
Readers and Building Reading Stamina strand, please 
refer to the grade band webinars that are posted on the 
2024 Instructional Resources page on the VDOE website. 
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We'll drop the link for these webinars into the chat too.

Add to Chat- 2024 Instructional Resources 
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-
instruction/english-reading-literacy/instructional-resources
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Literacy Instructional Guides (2 of 2) 

Every section of the Instructional Guides is grounded in the 
instructional process that DSR provides to support integrated, 

text-centered instruction.

Recorded Grade Level WebinarsInstructional 
GuidesCourse

Webinar Recording | PPT | PDFWord | PDFGrade 4
Webinar Recording | PPT | PDFWord | PDFGrade 5

Open the Grade 4 Instructional Guide and follow along with us as we model how to 
use the Instructional Guides to support Integrations of the Standards.
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It will be helpful, for viewers of this webinar to pull out an instructional guide and follow 
along as we look at how to plan for integration using the guiding questions and strategies 
provided by the Reading Literary (RL) and Reading Informational (RI) sections of the 
Instructional Guide.
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Embedded Suggestions for Instructional 
Approaches to Integration in Instructional Guides

18

As we model the planning process this afternoon, we'll be using the questions 
and suggestions for integrating grade level standards as we let the literary and/or 
informational texts lead the way. You can see where to locate these questions and 
suggestions in the Instructional Guides from the screenshot on this slide.
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Interdisciplinary Connections in Instructional 
Guides 

19

Additionally, At the very end of each grade level instructional guide, so scroll all the way to 
the bottom of the guide you have open, there are literary and informational texts to 
support integration with content area themes and/or topics. These are noncomprehensive 
lists, but the suggestions can serve as a jumping off point for planning.
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1- Using the Instructional Guides to Support 
Planning for Integration
DSR.A: Start with a grade-level complex text.

• Educators will utilize division-adopted HQIM for text selections.
• When selecting text, plan for appropriate grade level complexity 

and plan for teaching points and places in the text that will meet 
the rigor for students.
o Ensure Grade 4 students read a variety of complex literary text 

including fantasy, humor, poetry, realistic fiction, historical 
fiction, biography, autobiography, and folklore/tall tales, with 
focus on poetry, realistic fiction, and historical fiction.
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Follow along in the instructional guide as we model this process, starting with selecting 
grade level complex texts that students will read.
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Instructional Approaches for Integrating Strands

• Use grade-level complex texts from division-
adopted HQIM Grade 4-5 Lexile band on the 
Appendix 740-1010 (4.DSR.A).

• Provide practice for students to read complex texts 
with appropriate fluency, accuracy, and 
expression, focusing on building comprehension 
and vocabulary through successive readings 
(4.DSR.A, 4.RV.1).

21

In this Grade 4 example for Reading Literary Texts, we are using the text Blood on the River
by Elisa Carbone. This book falls within the Grade 4-5 Lexile band and is found in one of the 
approved HQIMs. 

(This book can be found in the Bookworms core curriculum)
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2- Using the Instructional Guides to Support 
Planning for Integration
DSR.A, DSR.B: Review the demands of the text to ensure that all 
students can access and read the selected, grade-level complex 
text.
• How will the teacher ensure all students are engaging with and 

reading the complex text?
• What are the knowledge demands of the text (Literary 

knowledge, background knowledge, vocabulary knowledge)?
• Examine the text to locate authentic opportunities to highlight, 

apply, or integrate additional standards to enhance students’ 
understanding of the text.
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Now that we have our complex text students will be reading, next we will plan for the 
demands of the texts to ensure that all students can access and are reading grade level 
text.

It is critical that teachers read the texts they are using for instruction before using the text 
with students. What knowledge demands does this text put on the reader? What 
background knowledge, and vocabulary do the students need to know in order to 
comprehend the text? Once you identify where there may be barriers for understanding, 
you can plan how to support students meeting those demands.

Teachers should also examine the text to locate authentic opportunities to highlight, apply, 
or integrate additional standards to enhance students’ understanding of the text.

Feel free to follow along in the Grade 4 Instructional Guide in the Literary Text section as 
we continue planning for integration.
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Instructional Approaches for Integrating Strands

• Identify explicit stopping points to model and teach students how to use their 
knowledge of syllabication, syllable types, and morphology (suffixes, prefixes, 
root/base) to decode and comprehend unfamiliar words (4.RV.1E, 4.FFR.3).

• Provide opportunities for students to apply their knowledge of syllabication, 
syllable types, and morphology to read grade-level, high-frequency words with 
automaticity and accuracy (4.RV.1E, 4.FFR.3).

• Guide students through word analysis, including recognizing the morphological 
structure of new vocabulary words (e.g., breaking down words into roots, 
prefixes, and suffixes) to aid in understanding complex text (4.RV.1, 4.FFR.3).

• Explicitly teach characteristics of literary genres; students will be able to discuss 
and express in writing characteristics of a literary genre and express in writing 
characteristics of a variety of literary genres (4.C.1, 4.W.1, 4.RL.2B, 4.RL.2B) . 

• Provide students with opportunities to read grade-level complex text. Students 
can:

• Chorally read grade-level literary text (4.DSR.A).
• Partner read with a strategically selected partner for second read of text.
• Partner read grade level text.

• Provide sentence frames to support both oral language and writing (4.RV.1A, 
4.RV.1B, 4.W, 4.LU, 4.RL) .

• Discuss meanings of complex words and phrases acquired while reading 
literature (4.RV.1B, 4.RL.1, 4.RL.2, 4.RL.3, 4.C.1).

• Students will discuss how an author uses language characters, and settings to 
advance the plot (4.C.1, 4.RV.1, 4.RL.2A).

• *Provide scaffolded assistance as needed.

• Historical Narrative 
Text Structure

• First-Person Point of 
View

• Integration of Primary 
Sources

• Background 
Knowledge
• Colonial America
• Daily Life in the 

1600s
• Historical Figures

• Vocabulary
• Savage, stockage, 

settlement, traitor23

In the white box, you’ll find the “Instructional Approaches for Integrating Strands” section 
of the Grade 4 Instructional Guide. Teachers are encouraged to use the Qualitative Text 
Measure rubrics on page 105 of the 2024 English Standards of Learning.  This can support 
your analysis of a text for qualitative features that your students may need support with 
before reading. 

You can see an example of this for Blood on the River and how the author includes primary 
sources in the novel. This is something that educators can support their students with 
before they start reading so they are successful when they are reading the text. 

In the yellow box, you’ll notice how we read through the text prior to having our student 
read the text and analyzed the text demands. Then we began to plan how to support 
students with the historical narrative text structure, how to guide students through the first 
person point of view, and prepare any necessary background knowledge for life in the early 
Jamestown settlement.

During this planning phase it's also important to think about when students might chorally 
read, versus partner read this text, when read alouds may occur, and when the cognitive lift 
of independent reading should be passed over to your Grade 4 students.
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3- Using the Instructional Guides to Support Planning for 
Integration
DSR.D: Connect to previously read text to build knowledge and 
vocabulary understanding 

• How will the teacher use Text Sets (Cross Content Connections 
– Literary and Informational paired texts)?

• Division-adopted HQIM will support the building of thematic 
units.

• Plan to set a purpose for reading by activating prior (experience) 
and background (content knowledge) (4.RL.3A).

24

Next we're going to think about how we can support students building knowledge and 
supporting vocabulary by planning how to connect the selected text with previously read 
texts.

If you’re looking through the Grade 4 Instructional Guide 
right now you’ll notice consideration questions like “How 
could we use text sets to build more knowledge?” and 
“How does the selected grade level literary text support 
student understanding of text structures?”

24



Instructional Approaches for Integrating Strands

• Explicitly teach new words using vocabulary protocol that provides 
opportunities for students to engage with the word meaning (4.RV.A, 4.RV.F).

• Provide students with student friendly definition.
• Provide examples and non-examples in context.
• Provide related words. 
• Provide opportunities for students to use word in speaking and writing.

• Provide opportunities for students to build their academic language and 
content specific vocabulary by listening to, reading, and discussing text (4.RL, 
4.RV.1A, 4.C.1).

• Build background knowledge through visuals based on demands of the text 
students will read in the lesson (4.RV.A, 4.RV.F).

• Teacher Think Aloud: Teacher will stop at strategic, predetermined, points to 
model thinking and use of knowledge of morphology to decode words and 
determine word meaning (4.FFR.3B, 4.RV.1E).

• Provide opportunities where students will develop breadth of vocabulary 
knowledge by listening to and reading high quality, complex text (4.RV.1F).

• Research the historical periods and/or scientific concepts to gain a better 
understanding of the texts.

• Utilize thematic text sets, available from division-adopted HQIM, to support 
knowledge building and vocabulary development by providing diverse, 
complex texts on related topics (4.DSR.D).

• Additional literary and informational texts can be found in the Cross Content 
Connections section.

Introduce the Word in Context (RL, RV)
“I was cold, hungry, and alone. I felt 
completely miserable.”

Provide a Student-Friendly Definition (RV)
“‘Miserable’ means feeling really unhappy, 
uncomfortable, or in pain—emotionally or 
physically. When someone is miserable, 
they’re having a really hard time.”

Give Examples & Non-Examples (RV)
Check for Understanding (Active Engagement) 
(RV)

“Thumbs up if you’d feel miserable in this 
situation:

• You’re stuck in a cold tent during a rainy night 
and can’t sleep.

• You’re playing with your best friend at recess.
• You forgot your lunch and have to wait hours 

to eat.”
Use the Word in Speaking & Writing (RV, W, 
LU)

A time I was miserable was ____________, 
because ______________________________. “

Discuss the word parts: 
• miser =root meaning suffering
• -able =suffix meaning able to or can. 
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In the white box we listed some sample instructional approaches for how to integrate 
strands, from the Grade 4 Instructional Guide.

You’ll notice that we’re explicitly teaching new words through a strategic vocabulary 
protocol, which is an authentic time to integrate the Reading and Vocabulary standards.

As the yellow box appears on the screen, let’s look at a sample vocabulary protocol, which 
focuses on standard 4.RV.1A, using the word “miserable” from our text Blood on the River.

You can see in this protocol we use the word in context, provide a student friendly 
definition, give examples and non-examples of the word, have the students use the word in 
a sentence, and discuss the word parts within the word. This protocol is interactive 
between the teacher and students and allows multiple opportunities for students to 
engage with the word that is being explicitly taught. 

This purposeful planning to integrate the Reading and Vocabulary standards into this 
Reading Literary text lesson allows authentic and engaging learning opportunities for 
students to develop vocabulary. 

25



4- Using the Instructional Guides to Support Planning for 
Integration
DSR.C: Craft text-dependent questioning (in discussion and in 
writing) 

• Identify key questions from division- adopted HQIM to match the 
lesson’s objectives. 

• Ensure questioning is text-dependent, think through exemplar 
student responses that push students back to the text to 
support response, both in student discussion and in student 
writing.

• Plan to extend student comprehension by writing about what is 
read by using division- adopted HQIM.

26

Throughout the planning process we’re thinking about how we are purposefully integrating 
multiple standards within this literary text lesson. As Grade 4 and 5 teachers, we’re going to 
align text dependent questioning to the standards in discussion and in writing. 

Text dependent questions are questions that require students to refer back to a specific 
text to answer them. The answers cannot be answered based on students’ prior knowledge 
or personal opinion. They must be supported with evidence from the text. 

As we're developing these questions or reviewing key questions provided in our division-
adopted HQIM, it is critical that we are aligning these questions with the Grade 4 Reading 
Literary Text Standards. The questions we ask students, must be text dependent for 
students to meet the grade level rigor of the 2024 English Standards of Learning.
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Instructional Practices for Planning & Implementing 
Text Dependent Questions and Tasks

Teaching Planning
• Embed specific questions that require students 

to use evidence from the text to support their 
ideas (claims, conclusions, and 
inferences). This could be done in discussion 
or writing.

• Connect to previously read sections of a text 
when necessary to support comprehension but 
encourage students to reference the current 
section of text read to achieve the purpose of 
reading. 

• Explicitly teach vocabulary that is relevant to 
the reading for the day/lesson. Allow students 
opportunities to practice using the word and 
reading the word within the context of the text. 
*This is brief and does not last the majority of 
the lesson.

• Preview selected text for authentic 
opportunities to integrate additional strands 
(W, LU, C, R) with RL and RI standards.

• Preview text-dependent questions and tasks 
found in the HQIM to determine which 
questions to use with students.

• Use structure of existing questions to 
create new text-dependent questions 
based on approved text. Ensure new 
questions require students to use textual 
evidence.

• Sequence questions and tasks strategically 
so students understand the thematic topic 
and text being read.

27

As you're planning the text dependent questions that you're asking your Grade 4 
and Grade 5 students, it's important that you always read the text you're using with 
your students before students begin to read and interact with the text. 

During this planning is an opportunity to find authentic places to address the 
Reading Literary and/or Reading Informational standards. Planning is the time to 
think about how you are going to sequence questions and tasks strategically, to 
support your students building an understanding of the text. As we do the heavy 
lifting of planning and determining what questions we're asking students, we also 
need to consider when students will answer orally in discussions and through 
wriƟng. 
 
This table shows considerations for planning text dependent questions and tasks, 
and how that planning will translate into our teaching. If we plan for questions that 
require students to use textual evidence, then we will see evidence of students 
referencing the text to answer questions in our teaching.
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Instructional Approaches for Integrating Strands

• Lead class in text-based question discussion, urging 
students to go back to the text to support their thinking 
(4.C.1, 4.C.2). 

• Respond to text-dependent questions during discussion 
and support reasoning with evidence from the text 
(4.C.1, 4.C.2)

• Model Language Usage (LU) and Writing (W) standards 
prior to having students show their thinking via writing 
(4.FFW.1, 4.FFW.2, 4.W.1E, 4.LU.1A, 4.LU.1B, 4.LU.1E, 
4.LU.1F).

• Provide opportunities for students to write in response 
to reading (4.FFW.1, 4.FFW.2, 4.W.1E, 4.LU.1A, 4.LU.1B, 
4.LU.1E, 4.LU.1F).

• Students will use textual evidence to demonstrate 
comprehension, both orally and in writing (4.W.1, 
4.LU.1).

• How does Samuel's character 
evolve from the beginning to the 
end of the novel? Provide specific 
examples that illustrate changes 
in his behavior, thoughts, and 
relationships. (4.RL.1C)

• Describe how the setting of 
Jamestown influences the events 
of the story and the decisions of 
the characters. How does the 
author use descriptive language to 
convey the challenges of the 
setting? (4.RL.2A)

• Identify a central theme in Blood 
on the River. How does the author 
develop this theme through events 
and character interactions? 
Support your answer with textual 
evidence. (4.RL.1A)

28

In the white box you will see instructional approaches for 
integrating strands directly pulled from the Grade 4 
Instructional Guide. If you have the guide out in front of 
you and you're following along with us it will support 
your planning and facilitating discussions about the text 
using text dependent questions. It is also critical that 
students write in response to their reading and their 
writing should reflect both the Writing (W) and Language 
Usage (LU) expectations for their grade level.  Educators 
should model Language Usage (LU) and Writing 
(W) standards prior to having students show their 
thinking through writing.
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In the yellow box, you’ll find some sample text dependent 
questions to push students back into the text and support 
their thinking and reach the level of rigor outlined in the 
Grade 4 standards.  Look at the question, Describe how the setting 
of Jamestown influences the events of the story and the decisions of the characters. 
How does the author use descriptive language to convey the challenges of the setting? 
(4.RL.2A) This is an example of how you can strategically sequence your questions to 
support students building comprehension, in order to meet the rigor of the grade level 
standards. 
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5- Using the Instructional Guides to Support Planning for 
Integration
DSR.E: Locate points in a text to model using a comprehension 
strategy or give students an opportunity to use a strategy

• Use division-adopted HQIM to identify appropriate stopping 
points to either:
o Model using a comprehension strategy.
o Give students the opportunity to apply a comprehension 

strategy to gain meaning from the text.

29

When planning for instruction of literary text, be sure to locate points in a text to model 
using a comprehension strategy or give students and opportunity to use a strategy.
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Instructional Approaches for Integrating 
Strands

• Teacher Think Aloud: Teacher will stop at 
strategic, predetermined, points to model 
thinking and comprehension strategy 
(4.DSR.E, 4.RL.1, 4.RL.2).

• Provide opportunities for students to use 
reading strategies to aid and monitor their 
comprehension of challenging, grade-level 
texts (4.DSR.E).

Stopping Point: After Chapter 10
Event: Growing tensions in the colony; 
hunger and leadership struggles 
emerge.
Plot Events (Conflict & Resolution)
• Infer emotions and motivations of 

characters like Captain Smith and 
Samuel.

• Ask: Why do the colonists start turning 
against each other? How is Samuel 
changing in how he sees authority?

Stopping Point: After Chapter 15
Event: Harsh winter; many colonists die 
from starvation and sickness.
Character's Response to Challenges
• Summarize the challenges faced and 

synthesize Samuel’s growth.
• Ask: How does Samuel’s character 

reflect the struggles of Jamestown?

30

Stopping points should be preplanned and at critical points of the text where teachers want 
to ensure that students are comprehending the text before moving on. Teachers could 
decide to do a think aloud at a stopping point, or they could ask a question that requires 
the students to apply a reading strategy to gain a deeper understanding of the text.  

You can see some examples in the yellow box for the text Blood on the River after Chapter 
10, these questions allow students practice applying comprehension strategies based on 
the demands of the text, and the grade level expectations.  

At this stopping point the teacher could pose the questions: Why do the colonists start 
turning against each other?  How is Samuel changing in how he sees authority? You are 
going to need to infer the emotions and motivations of the characters Captain Smith and 
Samuel to determine how they are changing and why.

This is an example of how a teacher can remind students that they are going to need to 
apply a reading strategy from their “DSR toolbox” to gain a deeper meaning of the 
characters.  This practice is critical to supporting students becoming strategic, independent 
readers. 
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Take the Integration Further & Continue to Build 
Student Knowledge

Social Studies
Grade 4 Quantitative Range (740-1010) from Appendix of the 2024 English Standards of Learning

Informational Text(s) + LexileLiterary Text(s) + LexileTheme

Appalachian Region by Ellen Mitten (1010L)
Virginia by Lisa Owings (760L)
Virginia (A True Book) by Jennifer Hackett (920L)
Discover Chesapeake Bay by Leah Kaminski 

(840L)

Set in Virginia: 
Misty of Chincoteague by: Marguerite 

Henry (750L)
Bridge to Terabithia by: Katherine Paterson 

(810 L)
The Relatives Came by Cynthia Rylant 

(940L)

Geography

Indigenous Peoples by Robin Koontz (840L) Island of the Blue Dolphins by: Scott 
O’Dell (1000L) 

Indigenous Peoples

The Jamestown Colony Disaster by Marcia 
Amidon Lusted (710L)

The Declaration of Independence (A True Book: 
American History) by Elaine Landau (780L)

Where was Patrick Henry on the 29th of May? By 
Jean Fritz (1000L)

A Spy Called James: The True Story of James 
Lafayette, Revolutionary War Double Agent 
by Anne Rockwell (940L)

Blood on the River by: Elisa Carbone 
(820L)

By the Light of Fireflies by: Jenni Walsh 
Toliver’s Secret by Esther Wood Brady 

(740L)1607-American Revolution 
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Teachers can continue integration with additional reading of texts on the same topics or 
themes. While reading Blood on the River, you could pair the informational text The 
Jamestown Colony Disaster. This is a great way to build on students’ learning and 
understanding of a History and Social Science topic of the Jamestown Settlement. This 
informational text would extend the themes and topics introduced in your division adopted 
HQIM. 

The chart on your screen is a sample text set that can be found at the end of the Grade 4 
Instructional Guide.
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1- Using the Instructional Guides to Support 
Planning for Integration (2 of 2) 
DSR.A: Start with a grade-level complex text.

• Educators will utilize division-adopted HQIM for text selections.
• When selecting text, plan for appropriate grade level complexity 

and plan for teaching points and places in the text that will meet 
the rigor of the 2024 English Standards of Learning. 
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Thanks Amanda, let's look at how we can pair literary and 
informational texts as we integrate the strands. The 
process is similar to what we just modeled with Blood on 
the River- but we'll be looking at the Reading 
Informational text strand in the Grade 4 Instructional 
Guide.

Follow along in the instructional guide as we model this 
process for pairing an informational text with Blood on 
the River- starting with the grade level complex texts that 
students will read.  
 
Just like we did when we were thinking about planning 
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for integration with our reading literary texts, we’re going 
to start out with the Grade 4 Instructional Guide by 
selecting an informational text. You might utilize your 
division-adopted HQIM for your text selections or build 
upon themes or topics currently being explored in the 
classroom.
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Instructional Approaches for Integrating Strands

• Grade 4-5 Lexile band on the 
Appendix 740-1010 (4.DSR.A).

• Select text strategically to explain 
how authors use organizational 
patterns to support purpose and 
understanding of the text (4.RI.2A).

33

In this Grade 4 example, we're pairing "The Jamestown Colony Disaster" with "Blood on the 
River" to gain deeper knowledge and understanding of the early settlement of 
Jamestown. This text meets the qualitative and quantitative measures found in the 
appendix of the 2024 English Standards of Learning. 

In the white box, you can see the guiding questions from the Grade 4 Instructional 
Guide.
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2- Using the Instructional Guides to Support 
Planning for Integration (2 of 2) 

DSR.A, DSR.B: Review the demands of the text to ensure that all 
students can access and read the selected, grade-level complex 
text.
• How will the teacher ensure all students are engaging with and 

reading the complex text?
• What are the knowledge demands of the text (Literary knowledge, 

background knowledge, vocabulary knowledge)?
• Examine the text to locate authentic opportunities to highlight, 

apply, or integrate additional standards to enhance students’ 
understanding of the text.
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Next, we'll plan for the demands of the texts to ensure that all students can access and 
build meaning when reading grade level complex texts.

When prereading the text, the teacher will plan for the key takeaways students should 
garner from the text and what structures are important to call students’ attention to. Is 
there something in the text that you need to support your students with before you read it 
to them? What are the demand that this texts puts on the reader/listener and how can 
you support your students meeting those demands? Also, the teacher will examine the text 
to locate authentic opportunities to highlight, apply, or integrate additional standards to 
enhance students' understanding of the text.
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Instructional Approaches for Integrating Strands

• Identify explicit stopping points to model and teach students how to use their 
knowledge of syllabication, syllable types, and morphology (suffixes, prefixes, 
root/base) to decode and comprehend unfamiliar words (4.RV.1E, 4.FFR 3).

• Provide opportunities for students to apply their knowledge of syllabication, 
syllable types, and morphology to read grade-level, high-frequency words with 
automaticity and accuracy (4.RV.1E, 4.FFR.3).

• Guide students through word analysis, including recognizing the morphological 
structure of new vocabulary words (e.g., breaking down words into roots, prefixes, 
and suffixes) to aid in understanding complex text (4.RV.1, 4.FFR.3).

• Explicitly teach characteristics informational texts (e.g. text structure, text 
features). (4.C.1, 4.W.1, 4.RI.2).

• Provide students with opportunities to read grade-level complex text. Students 
can:

• Chorally read grade-level literary text (4.DSR.A),
• Partner read with a strategically selected partner for second read of text,
• Partner read grade level text.

• Provide sentence frames to support both oral language and writing (4.RV.1, 4.W.1, 
4.LU.1, 4.RI). 

• Discuss meanings of complex words and phrases acquired while reading 
literature (4.RV.1B, 4.RL.1, 4.RL.2, 4.RL.3, 4.C.1).

• Students will discuss how an author uses language facts and opinions, and 
organizational patterns based on the purpose for writing (4.RI.2, 4.RI.3, 4.RV.1).

• *Provide scaffolded assistance as needed.

After reading Chapter 3 of Blood on the 
River:

"Today we are going to read a chapter from 
The Jamestown Colony Disaster titled " A 
New Start," pay attention to what the author 
shares about the location the settlers chose 
for the Jamestown settlement."

First Read: Choral Read
Turn & Talk: "What did we learn about 
the location the settlers chose in the 
chapter?"

Second Read: Partner Read, page 4-7
"While reading pay attention to what 
we learn about the Indigenous 
people that inhabited this region."
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Following the same structure for our webinar, the White Box on the screen are guiding 
questions and sample instructional approaches for integrating strands from the Grade 4 
Instructional Guide. 

As we're planning for demands of the informational text, notice how we set the purpose 
for reading and read through the text prior to reading it with students to prepare for 
instruction. During each read, educators provide students with a different purpose for 
reading. In the yellow box, you will find a sample After reading Chapter 3 of Blood on 
the River: "Today we are going to read a chapter from The Jamestown Colony Disaster titled 
" A New Start," pay attention to what the author shares about the location the settlers 
chose for the Jamestown settlement."

You can also see how the level of fluency support was selected for a first read and a second 
read.  The level of support provided should be based on your knowledge of your students 
along with the complexity of the text.  For this lesson, the teacher is supporting reading 
fluency and comprehension by having the students read parts of the text twice.  In order to 
encourage student engagement and to increase the rigor, the teacher is providing a 
different purpose for each time the students will read the text. 

These are all critical decisions that educators will need to make during the planning and 
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preparation process. 
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3- Using the Instructional Guides to Support Planning for 
Integration (2 of 2) 
DSR.D: Connect to previously read text to build knowledge 
and vocabulary understanding

- How will the teacher use Text Sets (Cross Content 
Connections – Literary and Informational paired texts)?

- Division-adopted HQIM will support the building of 
thematic units.

- Plan to set a purpose for reading by activating prior 
(experience) and background (content knowledge) (4.RL.3A).
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As we’re planning to integrate the standards, we’ll consider how to support 
students building knowledge and vocabulary.  
 

During this preparation, consider, how you might address the vocabulary that is 
crucial to the understanding of the text? And how will the teacher build 
connections between related texts or classroom experiences?
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Instructional Approaches for Integrating Strands

• Explicitly teach new words using vocabulary protocol that 
provides opportunities for students to engage with the word 
meaning (4.RV.1).

• Provide students with student friendly definition.
• Provide examples and non-examples in context. 
• Provide related words. 
• Provide opportunities for students to use word in speaking 

and writing.
• Build background knowledge through visuals based on 

demands of the text students will read in the lesson (4.RV.1A, 
4.RV.1F).

• Research the historical periods and/or scientific concepts to 
gain a better understanding of the texts.

• Utilize thematic text sets, available from division-adopted 
HQIM, to support knowledge building and vocabulary 
development by providing diverse, complex texts on related 
topics (4.DSR.D).

• Additional literary and informational texts can be found in the 
Cross Content Connections section.

Inhabited
The author says that the land is 
inhabited. Inhabited means that people or 
animals lived there. Let's look at the word 
parts. Inhabited has a prefix in-, a root word 
habit, and a suffix –ed. We've seen words 
using the prefix in- to mean not but in this 
word the prefix in- means being 
within. Habit is a Latin root meaning to 
dwell or to live, we learned about this word 
when we studied animal habitats. The suffix 
–ed we know means in the past. So, when 
we put all those parts together, we learn 
that inhabited means a place where people 
lived within.

You can say that we inhabit Richmond 
because we live in Richmond.

Turn and talk about what we already know 
about the Indigenous nations who inhabited 
the land where Jamestown was settled.37

When we are reviewing the instructional guide components in the white box, it is 
important that you think about how to plan for developing background knowledge and 
building vocabulary.

In the yellow box, we provided language to support teaching students the meaning and 
morphology of the word inhabited.  It is critical that students understand this word when 
reading the informational text and provided the opportunity to support students gaining a 
deeper understanding using morphology to understand word meaning. 

In the yellow box, you can see the teacher language that could be used to discus the word 
parts in the word inhabited.  It draws attention to the multiple meanings of the prefix in-
and supports students making connections between words that contain the same root 
word.  It also gives the word in context, and provides students the opportunity to turn and 
talk and to use the words in a sentence. 

This is just an example of how teachers can address Reading and Vocabulary standards 
within a Reading Informational Text lesson, to provide authentic and meaningful 
experiences with words. 
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4- Using the Instructional Guides to Support Planning for 
Integration (2 of 2) 
DSR.C: Craft text-dependent questioning (in discussion and in 
writing) 

• Identify key questions from division- adopted HQIM to match the lesson’s 
objectives. 

• Ensure questioning is text-dependent, think through exemplar student 
responses that push students back to the text to support response, both in 
student discussion and in student writing.

• Plan to extend student comprehension by writing about what is read by 
using division- adopted HQIM.
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The next step is to continue planning by aligning text 
dependent questions to grade level standards. Teachers 
should think about exemplar student responses that push 
students back to the text to support their answers, both 
in student discussion and in student writing.
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Instructional Practices for Planning & Implementing 
Text Dependent Questions and Tasks (2 of 2) 

Teaching Planning
• Embed specific questions that require students 

to use evidence from the text to support their 
ideas (claims, conclusions, and 
inferences). This could be done in discussion 
or writing.

• Connect to previously read sections of a text 
when necessary to support comprehension but 
encourage students to reference the current 
section of text read to achieve the purpose of 
reading. 

• Explicitly teach vocabulary that is relevant to 
the reading for the day/lesson. Allow students 
opportunities to practice using the word and 
reading the word within the context of the text. 
*This is brief and does not last the majority of 
the lesson.

• Preview selected text for authentic 
opportunities to integrate additional strands 
(W, LU, C, R) with RL and RI standards.

• Preview text-dependent questions and tasks 
found in the HQIM to determine which 
questions to use with students.

• Use structure of existing questions to 
create new text-dependent questions 
based on approved text. Ensure new 
questions require students to use textual 
evidence.

• Sequence questions and tasks strategically 
so students understand the thematic topic 
and text being read.
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Again, here are sample considerations for planning and 
teaching to ensure that educators are supporting 
students in accessing grade level standards while reading 
complex texts. 
 
This table highlights how the planning process is tied to 
the instruction we provide through our teaching. If we 
want our teaching to integrate standards and ensure 
students are using the text as evidence, then we need to 
plan for that.
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Instructional Approaches for Integrating 
Strands
• Lead class in text-based question discussion, urging students 

to go back to the text to support their thinking (4.C.1, 4.C.2).
• Respond to text-dependent questions during discussion/in 

writing and support reasoning with evidence from the text 
(4.C.1, 4.C.2, 4.W.1, 4.LU.1, 4.RI).

• Model Language Usage (LU) and Writing (W) standards prior to 
having students show their thinking via writing (4.FFW.1, 
4.FFW.2, 4.W.1E, 4.LU.1A/B/E/F).

• Write in response to reading (4.FFW.1, 4.FFW.2, 4.W.1E, 
4.LU.1A/B/E/F).

• Students will use textual evidence to demonstrate 
comprehension, both orally and in writing (4.W.1, 4.LU.1).

"On page 6, the author included a map. This map 
shows the location of Jamestown on the James 
River; how does this text feature help your 
understanding of why the settlers chose this 
location?" (4.RI.2B, 4.LU.1D, 4.LU1B, 4.C.1)

(Sample student response) The location for 
Jamestown must include deep water because 
_______________.

"The author started the chapter on pages 4-5 using 
a chronological organizational pattern, but by page 
6 the author is using a descriptive organizational 
pattern. How does this help the reader understand 
what the author wants us to learn about the 
Jamestown Settlement?" (4.RI.2A. 4.LU.1B, 4.W1E)

(Sample student response) The author started 
with a chorological organization pattern to 
show the reader __________ but changed to a 
descriptive organizational pattern because 
_______________.
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Again, if we’re planning for how students are going to engage with text dependent 
questions, it gives us the opportunity to integrate communication, writing, and language 
usage standards with text dependent questioning.

In the yellow box are sample text dependent questions to support understanding the text 
and aligned to the Grade 4 standards.

"On page 6, the author included a map. This map shows the location of Jamestown on the 
James River; how does this text feature help your understanding of why the settlers chose 
this location?" (4.RI.2B, 4.LU.1D, 4.LU1B, 4.C.1)

(Sample student response) The location for Jamestown must include deep water 
because _______________.

This text dependent questions supports students meeting the Reading Informational 
Standard of apply knowledge of text features to locate and categorize information 
efficiently and gain meaning. You can also see how the Language Usage standard 4.LU.1B 
“Use coordinating (e.g., and, but), subordinating (e.g., although, because) conjunctions to 
join words and phrases in a sentence.” was integrated in the sample student response.  By 
having the sample student response in mind, we can ensure that students are including 
subordinating conjunctions such as because in their sentences to support and justify their 
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thinking.  Teachers need to be aware of the expectations of the grade level Language Usage 
standards to ensure that students are using them in both writing and discussing texts. 

We hope this highlights the importance of not only knowing the texts you are using, but also 
the importance of planning and knowing your grade level standards. As you become more 
familiar with grade level standards, you will be able to identify authentic opportunities to 
integrate multiple strands.
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5- Using the Instructional Guides to Support Planning for 
Integration (2 of 2) 
DSR.E: Locate points in a text to model using a comprehension 
strategy or give students an opportunity to use a strategy

- Use division-adopted HQIM to identify appropriate stopping 
points to either:
o Model using a comprehension strategy.
o Give students the opportunity to apply a comprehension 

strategy to gain meaning from the text.
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Again, it is important that during planning, you are locating points in a text to model using a 
comprehension strategy or to give students an opportunity to use a strategy.

As the texts students read in Grades 4 and 5 become more complex, it is critical that they 
monitor their understanding of a text and take action using a reading comprehension 
strategy to fix up their thinking.  Students need to see how to do this through the use of 
think alouds and then have opportunities to apply those strategies themselves to gain a 
deeper meaning of the text. 
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Instructional Approaches for Integrating Strands

• Teacher Think Aloud: Teacher will stop at 
strategic points to model thinking and 
comprehension strategy (4.DSR.E, 4.RI.1/2).

• Stop at strategic points to model/explain 
thinking behind author’s organizational pattern 
and students will explain how text structure 
shows how new information being presented is 
related or connected throughout the text 
(4.RL.2).

• Provide opportunities for students to use 
reading strategies to aid and monitor their 
comprehension of challenging, grade-level texts 
(4.DSR.E).

Think aloud to support student understanding of 
how Blood on River and The Jamestown Colony 
Disaster described the events that led to the settlers 
selecting the location for the Jamestown 
Settlerment. (4.RL3B)

"In Blood on the River the author shares the settlers 
initially arrived in a location where the Powhatans' 
attacked them, because of this they moved up river.
In The Jamestown Colony Disaster, the author gives 
the reader more information about why they 
selected the final location that they did , on page 6 
the author describes how the settlers needed to 
move far enough inland to stay safe from the 
Spanish and they needed to ensure they weren't on 
Powhatan land, so they moved up the James.
When you're reading two texts about the same 
topics, it's important to think about how the 
information can be different in the two texts and 
what we can learn from this information. "
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Stopping points should be preplanned. In the yellow box you can see a sample teacher 
think aloud to support students with understanding how Blood on the River and The 
Jamestown Colony Disaster described the events that led to the settlers selecting the 
location for the Jamestown Settlement (4.RL.3B). This addresses the Reading Literary Text 
standard 4.RL.3B- Compare and contrast details in paired literary and informational 
nonfiction texts including their treatment of similar themes, topics, and patterns of events. 

This is another example of how using a think aloud shows students how you make sense of 
a text as a proficient reader, and what they can do next time they read an informational 
text.  Think alouds should show students how to apply the strategies conditionally, to gain a 
deeper meaning of the text they're reading, and how that can help them when reading 
another text in the future. 
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Here's another visual of how standards can be integrated when students are reading this 
Grade 4 literary text. The Developing Skilled Readers and Building Reading Stamina strand 
serves as the anchor of all our literacy instruction, then we'll integrate Reading Literary 
Texts, Writing, Communication, Reading and Vocabulary, and Language Usage standards 
throughout instruction around this text.

Throughout multiple days of instruction on Sharon Creech's Love that Dog, students may 
identify the characters of the genre (4.RL.2B) and determine how the author uses language 
(e.g. sensory language) and settings to advance the plot, students will engage in these 
standards by participating in a range of collaborative discussions (4.C.1A) and write in 
response to Love that Dog (4.W.1E), while discussing and writing teacher will model and 
students will produce, expand, and rearrange simple and compound sentences to express 
themselves (4.LU.1A)



Connections Between Content & Standards

Consider the strong 
relationship between 

reading and writing 
when exploring a 
thematic topic.

Read like a 
Writer

Write like 
a Reader
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Integrating standards allows for the natural connection between content and standards. If 
Grade 4 students are exploring a unit on the settlement of a new land, students will need 
to read a variety of texts and writings on the topic. They will also need to write – perhaps 
to reflect on what they read or create an expository text on the topic, to show their 
understanding of the topic. Students should read like a writer and write like a reader. We 
will dive more into this integration later in the webinar.
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Everyday: Reading, Writing, Text Discussion

"If you can't say it, you 
can't write it" 

- Pie Corbett
45

Everyday students in Grades 4 and 5 are reading complex texts, talking about the texts, and 
writing about the texts. 

It is important that students in Grades 4 and 5, continue to have opportunities to discuss 
the texts they are reading before asking them to write in response to reading.  Students 
benefit from the oral rehearsal of communicating their ideas through discussion before 
asking them to write.  
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Classroom Discourse (C) Leads into Strong 
Writing (W)
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Communication, Listening, and Collaboration Standards

GGGA

Asking and responding to questions that acquire or confirm 
information on a topic and link their comments to the remarks of 
others.

GGA-

Asking and answering specific questions to clarify concepts, 
share, or follow up on information, make connections, and 
confirm new understanding(s).

AA--
Asking and answering relevant questions to build on others’ 
ideas, clarify ideas, and acquire or confirm information.

Sample
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Classroom discourse should grow more complex year to 
year so that students can replicate that language in their 
writing.  
 
The grade level Communication standards give educators 
expectations for how students engage in classroom 
discussions. An authentic place to integrate 
communication standards is when students are discussing 
the texts they are reading. Just like the expectation for 
text analysis grows in the Reading Literary and Reading 
Informational Text standards, the level of discourse 
increases as well. 
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This is a sample of the Communication strand progression 
chart, and you can see how the rigor increases as students 
move from grade level to grade level.
 
Progression charts of all of the strands in the 2024 
English Standards of Learning can be found on the 2024 
English Standards of Learning page on the VDOE’s 
webpage.
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Writing Connected to Reading

Select Complex 
Grade-Level Text

Support the 
Demands of the Text 
& Build Background 

Knowledge

Students Read & 
Comprehend Text

Students Write in 
Response to 

Reading

Strengthen 
Integrated Literacy 

Skills (Reading & 
Writing)

How Texts 
Support 

Students 
Accessing 

Writing

Writing is Connected to Reading
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Reading and writing are deeply connected. When students can write in response to 
what they’ve read, that’s a strong indicator that they’ve comprehended the text. It’s 
all about integrating the standards—not separating reading and writing, but using 
them together to deepen student learning. 
 
By having students write about the text, not only are we deepening student 
comprehension – we're leveling the playing field, we're giving all students that 
jumping off point to write and support their thinking with evidence from the text.  
 
This follows the same process we modeled earlier – i.e. select your text, support 
students, then have them show their thinking through writing.
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Writing in Response to Reading
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**GAWrite in response to text(s) read or heard to share thinking using supporting 
details from the text.ௗ

*GA-Write in response to text(s) read (including summaries, reflections and 
descriptions) to demonstrate thinking with details, examples, and other 
evidence from the text, using linking words to connect ideas.ௗ

GAௗ--Write in response to texts read (including summaries, reflections, and 
descriptions) in which students demonstrate their thinking with details, 
examples, and other evidence from the text that are logically grouped.ௗ

A-ௗௗ--Write reflectively in response to text(s) read to demonstrate thinking with 
details, examples, and other evidence from the text(s).ௗ

Sample
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Students should write in response to what they read, daily. Note on the progression chart 
that the expectations for writing in response to reading increase in rigor through the grade 
levels.

Think back to the example of Blood on the River and the use of Text Dependent Questions.  
In order for students to write in response to texts using supporting details, students must 
grapple with text dependent questions that force the students to use the text to justify 
their answer. 
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LU in the context of Speaking (C) and Writing (W)
In Grade 4 and Grade 5, students will use the conventions of Standard English when speaking 
and writing, differentiating between contexts that call for formal English and situations where 
informal discourse is more appropriate. Language Usage (LU) standards can not be taught in 
isolation.

No longer do we, 
start with a 
Language 

Usage standard and 
pick a worksheet to 

“teach” to that 
standard.

No longer do we, 
start with a 
Language 

Usage standard and 
pick a worksheet to 

“teach” to that 
standard.

The 2024 English Standards of 
Learning, have educators start with a 
high-quality, complex text and use 

the standards in service of 
understanding the deeper meaning of 

that text and in mastery of the 
standards. 

The 2024 English Standards of 
Learning, have educators start with a 
high-quality, complex text and use 

the standards in service of 
understanding the deeper meaning of 

that text and in mastery of the 
standards. 
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Just as we’re not teaching Reading Literary and Reading 
Informational Texts standards in isolation in a skill-based 
manner, Language Usage standards should never be 
taught in isolation but instead are embedded and 
integrated into speaking and writing instruction. 
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Language Usage Standards Support Communication 
and Writing Standards

Sample

G
ra

de
 6

G
ra

de
 5

G
ra

de
 4

G
ra

de
 3

Grammer Standards

*GGAEliminated double negatives when speaking

GGGAProduce, expand, and rearrange simple and compound sentences when speaking and 
writing. 

GGGADistinguish between complete and incomplete sentences

GGA-Produce, expand, and rearrange simple and compound sentences, including prepositional 
phrases, when speaking and writing

GGA-Use coordinating (e.g., and, but), and subordinating (e.g., although, because) conjunctions 
to join words and phrases in a sentence. 

GA--Expand, combine, and reduce sentences for meaning, reader/listener interest, and style 

GA--Use interjections, prepositional phrases, and coordinating and subordinating conjunctions 
in writing to join words and phrases in a sentence. 

A---Construct simple, compound, and complex sentences to communicate ideas clearly and 
add variety to writing. 

50

Again, it is important for educators to think about how the grade level standards 
purposefully build vertically throughout the grades. When teachers are supporting 
students responding in class discussions and in writing, teachers should review the 
language usage standards to ensure that students are meeting the language usage 
expectations.

For example, in Grade 4, students are now expected to 
use both coordinating and subordinating conjunctions to 
join words and phrases in a sentence.  This builds off the 
Grade 3 expectation of students using compound 
sentences when speaking and writing.  Teachers need to 
think though how they are supporting students knowing 
when and how to use both coordinating and 
subordinating conjunctions, in their class discussions and 
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writing to meet this increase in rigor.
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Sample Integrated Writing Task 
• As you read (DSR. A, DSR. D) and discuss literature (RL, DSR.C, DSR.E), point out 

interesting sentence patterns to your students and collaboratively (C) dissect them. 
Look at the word order, the qualifiers used, the clauses and phrases, and the connecting 
words.

- “Joshua laughed, a burst of white teeth.” (from A Cow Called Boy, by C. Everard 
Palmer)

o In this sentence, a noun phrase follows the main verb, and it describes the 
subject’s physical appearance without creating two potentially short and choppy 
sentences. (5.LU.1A)

• Give students opportunities to imitate these sentence patterns as they write about the 
happenings in a text (5.LU.1A). An anchor chart showing various sentence structures 
can remain on display to help students revise their compositions.

• Urge students to attempt at least one newly learned structure the next time they write. 
(5.LU.1A, 5.W)

Integrated, Text-Centered Instruction. 51

Sentences are the building blocks of writing, so it is important to spend time 
teaching students how to create rich, varied, and fluent ones. Writing instruction 
should be integrated throughout the literacy block and language usage standards 
are always taught in the context of writing or communication standards.

On the screen, you'll notice a sample of how to integrate sentence writing instruction 
with “A Cow Called Boy“, using the model sentence “Joshua laughed, a burst of 
white teeth.” 
 
Teachers can also think about how they can use sentences from the books they are 
reading as model sentences for students to imitate. Students can copy the structure 
of a sentence from the text but change the subject or verb to make it their own. 
Students could also do additional sentence level activities such as sentence 
expansion, and sentence combining. This supports not only the Language Usage 
and Writing standards but also supports students with sentence level 
comprehension.
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Sample Language Usage Integrated with Reading
• During shared readings (DSR.A, DSR.B), pause momentarily to discuss 

conventions that the writer has used and the meanings they imply (LU). 
• Prompt students to explain what the punctuation marks in the dialogue 

suggest about the characters’ tone, mood, or general disposition (RL, LU). Here 
are some questions to drive your discussion:

- Which punctuation marks repeatedly follow the main characters’ speech? 
(4.LU.2B) What do these suggest about their tone and mood? (4.RL) What 
seems to be their attitude toward the other characters, based on evidence 
in the text? (4.RL)

• When students see punctuation in authentic pieces of writing (4.LU), they will 
better understand how the punctuation mark's function and how they can be 
skillfully used. Have students replicate this in their own writing. (4.W)

Integrated, Text-Centered Instruction.
52

Utilize author's craft when reading literary text as a jumping off point for integrating 
language usage and writing standards. While reading and discussing texts, when students 
see punctuation in authentic pieces of writing (4.LU.2B), they will better understand how 
the punctuation mark's function and how they can be skillfully used. Have students 
replicate this in their own writing. (4.W)

Notice in this sample how the teacher is pushing students back into the literary text they've 
been reading to notice the author's craft and then apply to their own writing. When 
students see punctuation in authentic pieces of writing, they will better understand how 
the punctuation mark's function and how they can be skillfully used.

In this sample snippet of instruction students are integrating Reading Literary, Language 
Usage, and Writing standards for Grade 4 as they work to add effective punctuation to the 
dialogue of their own narrative writing.
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Integrating standards should occur 
between strands and within the 

strand.

53

When we are planning for integration, it is important that we think not only how we can 
integrate standards between multiple strands, but also if there are opportunities to 
integrate multiple standards within one strand.
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Integration of Concepts: Elementary

Grade 5Grade 4
Compare and contrast the point of 
view from which different stories are 
narrated, including the difference 
between first-and third-person 
narratives.ௗௗ

Compare and contrast details 
in paired literary and 
informational nonfiction texts 
including their treatment of 
similar themes, topics, and 
patterns of events.ௗ

Analyze multiple accounts of the 
same event or topic, noting 
important similarities and 
differences in the point of view they 
represent.

Compare and contrast 
multiple accounts of the same 
event or topic and describe the 
differences in focus and the 
information provided.

Stem: Compare and contrast...

Reading 
Literary Text 

(RL)

Sample

Reading 
Informational

Text (RI)

54

The task complexity and analysis that Virginia students will engage when comparing 
and contrasting ideas increases – notice the progression of Reading Literary and 
Reading Informational sub strand- "Integration of Concepts" on this slide. Grade 4 
and 5 students are expected to analyze ideas across multiple texts independently. It is 
critical that teachers have the end of year expectations in mind, to ensure that students are 
prepared to meet the demands in future grades.
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Integration of Concepts- Grade 5 Example

Notice how the Integration of 
Concepts section of the Reading 

Literary strand supports 
integrating standards within the 

strand.

5.RL.3C Compare and contrast details in paired literary and 
informational nonfiction texts including their treatment of similar 
themes, topics, and patterns of events.

5.RL.3B Compare and contrast the point of view from 
which different stories are narrated, including the 
difference between first-and-third-person narratives.

• As students compare and contrast texts in different forms or 
genres (e.g., various genres of fiction, drama, poetry, and 
nonfiction, they should also consider how different genres 
approach similar themes and topics.

• When readers compare and contrast similar 
literary fiction and nonfiction texts with similar 
topics or themes, they are able to develop a 
better understanding of each text while building 
connections between them. It is important for 
students to examine a variety of genres in order to 
increase exposure to a variety of techniques, 
themes, and ideas. As students analyze a variety 
of texts, they can also gain an appreciation for 
literary diversity. 

• By fifth grade, students have differentiated 
between first-and-third-person point of view (See 
4.RL.2.D). In fifth grade, students will examine 
how the point of view impacts how the story is 
told. 55

Notice the expectations for Grade 5 students as they are integrating standards within the 
Grade 5 Integration of Concepts sub-strand. Students will need to read a variety of different 
texts to meet the rigor of these standards.
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Reflecting on 
Integration in HQIM 
& Planning for 
2025-2026

56

How do we take this into practice?
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Take this lens of planning for 
integration within and between 

strand into all your planning meetings 
during the 2025-2026 school year.

57

Take this lens of planning for integration within and between strand into your 
planning meetings during the 2025-2026 school year. 
 
If you want to refine and/or reflect on your current planning meeting structures and 
processes, be sure to sign up for our Purposeful Planning series – we'll share more 
information at the end of this webinar.
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Students are Reading, Writing, and Discussing 
Grade Level Text, Every Day (2 of 2) 

HQIM Provided 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text Dependent 
Questioning

Model/Use 
Comprehension 

Strategies

Students are reading grade level text 
every day. 

(See Appendix of the 2024 English 
Standards of Learning)

Explicit, snappy 
vocabulary protocol 
supports students 

writing and 
discussion of grade 

level texts. 
(DSR.D; RV)

Questions and tasks are aligned to grade-
level standards (RL, RI, RV, R) and students 
are using text-evidence when they write (W, 

LU) and discuss (C, LU). Comprehension 
strategies are used to support understanding 

of specific grade level text. 
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Now it's your turn, take this thought process for integration back to your planning 
meetings. Ensure that students are reading, writing, and discussing text daily. Your 
HQIM should provide the basis here, as you review for alignment ensure that 
students are engaged in text daily. Remember, student engagement is students 
interacting with the texts they're reading.
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VDOE Resources at the Table when 
Planning Integrated Literacy Instruction

Grade Level Instructional Guide

HQIM
Grade-Level Complex Text

HQIM

Embedded within the Instructional Guide, 
when planning, access:

-2024 English Standards of Learning
-Understanding the Standards
-Progression Charts
-Side-by-sides

PLUS: Grade–level content 
area standards for cross-curricular 

integration (Science, Social 
Studies, etc..)
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When planning an effective literacy instruction, there are a few things we need to 
bring to the planning meetings. The Understanding the Standards document and 
Instructional Guides are two critical resources for planning. The selected texts will 
anchor the entire planning process and guide you on what standards to focus on, 
what literacy skills should be addressed, and what engaging strategies can be used 
with the theme, concepts, or big ideas in the texts. 

59



Review for Integration of the 2024 English 
Standards of Learning

HQIM 
Comprehension 

(Core)

• Does the lesson outcome align with the standards? (RI, RL, RV, C + LU, W +LU, 
R)

• Look for opportunities to increase the learning outcomes to align with the 
standards. 

• Does the text meet the grade-level complexity following qualitative and/or 
quantitative measures? (DSR.B, FFR, See Appendix, page 105)  

• Does the lesson provide opportunities for understanding vocabulary 
and building background knowledge? (DSR.D, RV, FFR)  

• Provide opportunities to background knowledge is needed for students to 
understand the text.

• Identify vocabulary will students need to be taught prior to reading the text.
• Are students spending most of the lesson reading the text? (DSR.A, RI, RL)  

• Identify opportunities where you can increase time in text.
• Are the text dependent questions rigorous and meet the standards? (DSR.C, 

DSR.E, RI, RL, RV, C, W, FFW)  
• Identify opportunities where questions can be asked with the text provided 

by the HQIM to hit on the standards.
60

As you're planning for integration, reflect on your division-adopted HQIM:
Where do you see integration of the standards?
Where did you see alignment between the division-adopted HQIM 
comprehension lessons/unit and the 2024 English Standards of Learning?
Are there any opportunities to increase the time where students are reading, writing, and 
discussing text in alignment with the 2024 English Standards of Learning?
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Reflection:
• How can you ensure integration is 

happening, using your division-adopted 
HQIM? 

• Is high-quality, complex text(s) that 
students are reading at the center of 
every lesson, every day?

• Do the current division level pacing and 
resources support the integration 
of literacy standards?

61

As we prepare to wrap up this afternoon, let's end by taking a moment to internally reflect. 
We provided many examples today, your next steps are to make it your own. Think about 
how you can be intentional about integrating multiple standards and strands to ensure that 
you are providing a meaningful learning experience that is woven together in an 
authentic way.  

How can you ensure integration is happening, using your division-adopted HQIM?
Is high-quality, complex text(s) that students are reading at the center of every lesson, 
every day?
Do the current division level pacing and resources support the integration of literacy 
standards?
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If you're not currently signed up for Teacher Direct, please follow the directions on the 
screen, you might want to even screenshot or snip these directions. Teacher Direct comes 
out every Wednesday.



Thank you 
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Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

 
Amanda Hassell 
Early Literacy Specialist 
Amanda.Hassell@doe.virginia.gov 
 
Ciara Stamper 
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov 
 
Emily McMillen 
Division Support Specialist 
Emily.McMillen@doe.virginia.gov

Thank you so much for attending today, please feel free to reach out at any time.

63



Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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Reference within this document to any specific commercial or non-commercial product, 
process, or service by trade name, trademark, manufacturer or otherwise does not 

constitute or imply an endorsement, recommendation, or favoring by the 
Virginia Department of Education.

64


