PLANNING FOR
INTEGRATION

Grades 6-8

August 7,2025|9:00am

Welcome to the Virginia Department of Education's webinar on planning for
integration. This presentation will be focused on planning integrated lessons in the
grades 6-8 English classroom. lam ___ and today| am joined by other members of
our K-12 English and Literacy team. (Introductions)




Setting Purpose: Why are we here?

The adoption of the 2024 English Standards of Learning and full
implementation in classrooms across the Commonwealth
introduced increased clarity and rigor of the grade level expectations
expected of all K-12 learners. This session will offer an overview of
the 2024 English Standards of Learning and provide educators with
instructional resources to support planning for integration for all
educators working with students in the Grades 6-8 classroom.

The purpose of this webinar is to provide educators across the Commonwealth a
sample thought process and considerations for planning for integration of all strands
of the 2024 English Standards of Learning at the appropriate level of rigor for each
individual grade level.

This session will also offer participants and overview of the 2024 standards and the
available resources to support planning and integration for all students in the grades
6-8 classroom.




Impact Expected

Educators will leave this session empowered with
practical strategies of how to integrate the

2024 English Standards of Learning while using
additional instructional resources to ensure strong
literacy instruction for students in Grades 6-8.

At the conclusion of this webinar, educators will leave empowered with practical
strategies of how to integrate the 2024 English Standards of Learning to support
strong literacy instruction for all Grade 6-8 students.




ENGLISH & LITERACY PROGRAM ALIGNMENT TO
VIRGINIA'S STRATEGIC PRIORITIES

Priority 1: Toset and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth
by developing and supporting opportunities that promote learners who are prepared for post
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills
needed to be strong readers. When compared to the 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love

for learning about the world in which they live and serve.

Work of the English and Literacy office is aligned to Virginia's Strategic Priorities,
particularly priority 1 —to set and help every learner meet high expectations. High-
leverage actions are denoted in bold grounding this work within constructs and
context of Virginia's Strategic Priorities.




Today's Goals

* Understand WHY English standards should be integrated and
WHAT that looks like.

* Analyze how current 2024 English Standards
of Learning encourage integration.

* Discuss planning for integration of English standards.
- What materials and resources can be used to support the planning
cycle.
* Review samples of integration of standards from Grades 6-8.
- Integration within strands
- Integration between strands

We have several goals for today's webinar.

18t itis important to start with the WHY the standards should be integrated
before planning for what that looks like.

2"d-We will analyze how the new 2024 English Standards of Learning emphasize
and encourage integration

3"-The next goalis to dive into planning for this integration which includes
looking at what materials and resources can be used to support this planning
and preparation.

Finally, during our time together, we'll review a few middle school samples of
integration showing how integration can be planned using standards within the
same strand or between strands. So that you will feel successful implementing
integration into your instructional planning and practice.



Section 1

Why Integration Matters

& Why it should be done!

It is important to start with the WHY behind the importance of integrating strands
and standards and how it supports our students in grades 6-8.




Scarborough's Reading Rope and the English

Standards of Learning
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Scarborough's Rope serves a great visual as to how the components of reading
comprehension work together and be integrated for comprehension to develop and
become increasingly automatic. This slide shows you on which part of the rope all of
the 2024 Strands fit and how they must all be taught together to build students'
comprehension and ability to think critically about the information they consume.

For example, take a look at some of the components in the Language Comprehension
section. The more integrated and intertwined these components are, the stronger a
reader's comprehension will be.




Joan Sedita's Writing Rope and the English

Standards of Learning
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Another visual you may be familiar with is Joan Sedita's Writing Rope which shows
how multiple strands work together to build skilled writers. You will see the 2024
English strands alongside these components. This rope shows that writing is an
interconnected process which requires significant critical thinking. This rope reminds
us that writing is an interconnected process, though different components may
require explicit instruction.

These components also support reading comprehension; when students have to
write about what they read, or engage in the processes it takes to create a piece of
writing, their comprehension and reading skills also improve.

The Language Usage Strand is new to the 2024 English Standards of Learning. These
standards reflect the reciprocal nature of speaking and writing. These standards focus
on students' use of language when communicating their ideas both orally and in
writing. When instructing students on these standards, it is important to remember
that students should be encouraged to apply knowledge of these skills within their
oral language communication prior to being asked to use them when writing.



Connections Between Content & Standards

Consider the strong
relationship between

reading and ertlng Read like a Write like
when exploring a Writer a Reader

thematic topic.

] 4

We already know that writing supports reading comprehension. Teachers should
consider this strong relationship between reading and writing when exploring texts
within a thematic unit.

Integrating standards allows for the natural connection between the content and
standards and allows that reciprocal nature of reading and writing to occur naturally
in the classroom. For example, if 8th graders are exploring a thematic unit on
progress and change, students will need to read a variety of texts and writings on the
topic. They will also need to write—perhaps to reflect on what they read or use
evidence to critique an author's viewpoint or to create an expository piece to
demonstrate their understanding and analysis of a topic.

Teachers should encourage students to read like a writer and write like a reader. We
will dive more into this integration throughout the webinar.



Texts At the Center of the Lesson

The standards call educators to move away from isolated, skills-
based instruction and instead put a high-quality complex text at the
center of lessons.

No longer dO
we, start with a
standard and The 2024 English Standards of
pick/a text to Learning, have educators start
“tefach” to that with a high-quality, complex text
standard. and usethe'standatds in service

of understanding the deeper
meaning of that text.

The new 2024 English Standards of Learning shift instruction away from skills-based
and instead shifts the focus to high-quality texts leading the way.

Before integrating strands, the focus should be on selecting high-quality text. When
high-quality texts are the center of the lesson, educators can spend less time trying to
align text with standards they have already selected.

Again, the text, not standards, should lead the way for each unit and lesson.
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Integration creates a
more meaningful
learning experience that
is woven together in an
authentic way.

Furthermore, unlike isolated skills-based instruction, integrating standards creates a
more authentic and meaningful learning experience for students which allows for a
deeper understanding of the topic and concepts.
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Section 2

2024 English Standards
of Learning & Integration

Understanding how the
English standards
emphasize integration

Now that we've discussed our WHY and the purpose for integration, The next section
will explore and examine how the current 2024
English Standards of Learning encourage and emphasize integration.
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Bookmark VDOE Resources Page

Reference to resources found
on the 2024 Standards of

Learning for English webpage

Course Standards of Learning Crosswalk
will be made throughout the AllEnglish K-12 Word | PDF K-12 Word | PDF
SEESEE Resources
Course Understanding the Overview of Instructional SOL Assessment
Standards Revisions Guides Blueprints
Kindergarten Word | PDF PPT | PDF Word | PDF NA
Grade 1 Word | PDFE PPT | PDE Word | PDFE NA
Grade 2 Word | PDE PPT | PDE Word | PDE NA
Grade 3 Word | PDE PPT|PDE Word | PDE Word
Grade 4 Word | PDE PPT | PDE Word | PDE Word
Grade 5 Word | PDE PPT|PDE Word | PDE Word
Grade 6 Word | PDF PPT | PDE Word | PDE Word
Grade 7 Word | PDF PPT | PDF Word | PDF Word3
Grade 8 Word | PDF PPT | PDF Word | PDF Word

Ke12 Standards &

2024 Standards of Learning for English

e it [ Share i Becknark FontSize (@ @

The Virginia Board of Education approved the 2024 English Standards of Learning at their March 28, 2024,
business meeting. Additional resources will be posted as they become available.

News and Announcements:

Additional updated materials can be found on the 2024 Instructional Resources webpage. These materials
include English Instructional Guide video webinar recordings and scripted slides to walk participants
through how to read and use the Instructional Guides.

2024 English Standards of Learning

Throughout the remainder of the webinar, we'll be utilizing and referring to several
resources found on the 2024 Standards of Learning for English page, please take a
moment to bookmark this page and open Understanding the Standards documents as
well as Instructional Guides for the grade levels of your preference.

Direct participants how to access this page, urge them to bookmark it.
2024 Standards of Learning for English | Virginia Department of Education
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An Emphasis on Integrating the Strands

* The 2024 English Standards of Learning supportintegrated, text
centered instruction.

* This integration can occur within strands (e.g., sub-strand RL.1
and RL.2) or between strands (e.g., Rl and R).

* Grade level standards support students in developing deeper
meaning of the text and are integrated seamlessly throughout
instruction as opposed to isolated, skill-driven instruction.

The 2024 English standards emphasize integration of standards and strands. This
integration may occur within strands—For example: students may analyze a literary
text for key ideas and plot details before analyzing the same text for author's craft
and style—or this integration may occur between strands —For example: students
may formulate research questions about a topic after reading an informational text
about it. Throughout our remaining time together, we will look at ways the standards
support integration and examples of how to integrate standards seamlessly
throughout instruction.
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Integration of Reading & Writing in the 2024 English

Standards of Learning
* DSR.C Textual Evidence

- When responding to text through When planning, prepare:
discussions and/or writing, draw  * To employ strategies for students
several pieces of evidence from to gather evidence needed for
grade-level complex texts to responses.

support claims, conclusions, and
inferences, including quoting or
paraphrasing from texts
accurately and tracing where
relevant evidence is located.
(Textual Evidence, K-12).

* Activities to incorporate
communication standards as
students respond to the texts
(e.g., turn-and-talk, debates,
Socratic Seminar).

The DSR strand anchors all other grade-level standards and helps to ensure the
seamless integration of strands. For example, DSR.C encourages students to respond
to what they are reading, which support the standards in Reading Literary Text and
Reading Informational Text (RL or Rl) through discussion (C) or writing (W). While
educators are planning, it is important to consider ways to employ various reading
strategies for students to gather appropriate evidence needed to respond to text for a
deeper understanding. We want students to do the grade-level expected level of rigor
using what they are doing with all the strands together.
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Planning for Students to Write in Response to

Reading- Example

Modes and Purposes for Writing Grades | Grades | Grades This may look like:
Standards 4-5 6-8 9-10 Quick-writes while reading

Write in response to texts read (including to demonstrate initial
summaries, reflections, and descriptions) in
which students demonstrate their thinking thOUghtS and share
with details, examples, and other evidence reactions to Specific events
from the text that are logicallly grouped. .

or details in text.

rite reflectively in response to text(s) read A q q

to demonstrate thinking with details, ° Explaml ng thi nkmg when

examples, and other evidence from the a nal_yzing a character's
decisions (usingevidence

of plot details).

Write reflectively in response to readings in
which students compare two or more texts .
with details, examples, and other textual A * Ma klng pe rsonal

evidence to support an idea or position. connections between

charactersoreventsina
text.

Take a look at a sample of the Writing progression chart: notice what skills appear for
the first time in each grade level, then notice how these skills develop and increase in
rigor. The box on the right contains a few sample activities that could be embedded in
a lesson and provide opportunity for students to show their understanding and
thinking when writing in response to reading.

In the classroom, this may look like:

-having students stop while reading and complete a quick-write to share their
reactions to specific events or details in the text

-students explaining their thinking when analyzing a character's decisions

-or students may make personal connections between themselves and the characters
or events in a text

Again, these are just a few examples showing that reciprocal nature of reading and
writing.
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1. Integration of Concepts

Grades 6-8 Stem: Compare and contrast...

Detailsin 2 or more Texts in different forms ¢ Structure of 2 or more texts and * Describe how the historical or
paired literary fiction or genresin terms of analyze how the differing social function of a text
R L and nonfiction texts on their approachesto structure of each literary text dependson its context (e.g.,
the same topic/with similar themes & contributes to its meaning and cultural, situational, historical,
similar themes topics style geographical)
* Fictional portrayals of a time, * Explainthe relationships
place, or character between/among literary
* Texts in different forms/genres elements of story/play
One How 2 or more authors How 2 or more authors present e Compare the perspectives &
author's pre sentation writing about the same  conflicting information on the same viewpoints of 2 or more
RI of ideasoreventswith  topic shape their topic by assessing where the texts authors regarding their
another's, identifying viewpoints of key disagree in reasoning and evidence treatment of the same/similar
where the information topics

Evaluate the clarity/accuracy
of information, corroborating
or challenging conclusions
with other sources of
information 17

texts agree/disagree.

In addition, there should also be a focus on integrating concepts and reading paired
texts. The Integration of Concepts section of the Reading Literary and Reading
Informational Texts strands emphasize this.

The chart on this slide contains the standards from the Integration of Concepts
sections from the Reading Literary and Reading Informational text strands. Notice,
the stem for this strand in grades 6-8 starts with Compare and Contrast...

For example, in Grade 6, students will Compare and Contrast details in 2 or more
paired literary fiction and literary nonfiction texts on the same topic or with similar
themes.

This just shows how our standards naturally support integration. You will also

notice that there is the grade 9 Integration of concepts section listed as well. And this
is just to show that natural progression, especially for educators of grade 8 students,
who should be plan for helping students prepare for what's next.
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2. Integration of Concepts- Grade 7 Example

7.RL.3A- Explain how particular elements of stories or
dramas interact including how settings shape and influence
charactersand plot.

Different elements of stories and dramas, such as setting,
characters and plot, often interact with and influence
each other; specifically, when it comes to how the setting
may influence characters and plot development.

o Forexample, settings in stories or dramasplay a

role in shaping characters and movingthe plot forward.

This might involve examining how characters are
influenced by their surroundings, howthe setting sets
the tone or atmosphere of the narrative, and how the
plotisinfluenced by the specific characteristics of the
setting.

Notice how the Integration of
Concepts section of the
Reading Literary strand
supports integrating
standards within the strand.

7.RL.3B-Compare and contrast texts in different formsor genres (e.g.,
stories and poems; historical novels and fantasy stories) in terms oftheir
approachesto similar themes and topics.

In order to compare and contrast texts in different forms or genres,
students need to be able to analyze and examine works of literature that
address various concepts, topics within related concepts, orthat
have varying styles. Itisimportant to compare and contrast textsin
different forms to experience/distinguish/view varying literary
devices, to find commonalities in themes acrossgenres, and to gain
insight (through fiction or nonfiction) of certain historical events.
For example, students might compare a short story to a poem, or a
historical novel to afantasy story.
o Asstudents compare and contrast texts in different forms or
genres (e.g., storiesand poems; historical novels and fantasy
stories; literary nonfiction and informational) they must also
consider how different genres approach similar themes and topics.
* Itisimportant for studentsto examine a variety of genres in
order to increase exposure to a variety of techniques,
themes, and ideas. It also encourages students to evaluate
the effectiveness of authors’ choices and the purpose of
certain genres/texts. As students analyze a variety of texts,
they can also gain an appreciation for literary diversity.

Here is another example of how our standards support the natural integration of
standards within the same strand. This slide is specifically looking at guidance from
the Understanding the Standards document.

Let's look at the example in the left column from the Grade 7 Reading Literary Text
strand - 7.RL.3A. Students have to explain how particular elements of stories or
dramas interact including how settings shape and influence characters and plot.
For students to do this, teachers should look at the explanations in The
Understanding the Standards document, and that is listed in the gray box. As you see
the words that are bolded emphasize the additional strands or standards that will
need to be touched upon for students to be successful with the target standard.

So, if we want students to explain how various elements of stories or dramas interact,

they will need to be aware of elements such as the setting, characters, and

plot; then have those discussions and engage in activities around, how they interact
and influence one another. For example, settings in stories or dramas play a role in
shaping characters and moving the plot forward. Again, this is from the
Understanding the Standards document.
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Now, let's look at the example on the right. This is 7.RL.3B-Sudents will compare and
contrast texts in different forms or genres. Again, the gray box beneath is the
explanation from the Understanding the Standards. As you will see, the bolded words
really help teachers hone in on ways to integrate various standards.

Click for animation: Note how the Integration of Concepts section of the Reading
Literary Strand supports integrating standards within the strand.

18



Understanding the Standards Document

Sub-strand: 6.RIl.1 Keyldeas and
Confirming Details

A. Summarize texts, including
their mainidea(s) and how they
are developed with specific
details.

B. Describe how a key individual,
eventorideais introduced,
illustrated, and elaborated in
historical, scientific or technical
texts (e.g., through examples or
anecdotes).

C. Trace the argument and
specific claimsin texts,
distinguishing claimsthat are
supported by evidence and
reasons, from claims that are not.

Explanation in Understandingthe Standards

Summarizing a text isan important skill for communicating the mostimportant ideas in an
informational text. Studentswill need to differentiate main ideas from details, paraphrase those
ideasinto their own words, and synthesize those ideas into a shorter form.

Identifyingand using organizational patterns or text structure (e.g., cause/effect,

com parison/contrast, problem/solution, description, sequence, and chronological)can help
studentsto recognize what is mostimportant in a text and lead them to more effective
summaries. (For more information about organizational patterns, see 5.RI.2.A)

In focusing on describinghow a key individual, event, oridea is introduced, illustrated, and
elaborated within a text, students will better understand the writer’s craft in making their points in
historical, scientific, or technical texts.
Noticing and considering how differentforms of elaboration (e.g., examples, anecdotes, statistics, and
quotations from experts) will lead students to a better understanding of each text and build toward analysis of
an author’sperspective.
This examination of elaboration also allows students to think like writers, developing specific moves that
they can emulate when trying to illustrate and elaborate ideas.

Consideringhow an argument is constructed and elaborated allows a reader to better understand
the argument and its effectiveness. When students trace an argument, they determine the argument
(thesis statement or main claim) and how that argument is supported with specific claims. This
allows students to consider how well supported the claims are and to evaluate whether the author's
argument is reliable and reasonable.

We have another example here from The Understanding the Standards document.
Here's a 6th grade sample of how this document gives educators additional insight
into the grade-level expectations for each standard. Take a closer look at this
document and you will find natural ways to integrate standards.

The standards are in the left-column and the explanation directly copied from the
Understanding the Standards for Grade 6 in the right column. So, for students to
meet 6.RI.1A which is summarizing text, including their main ideas and how they're
developed, students also have to identify and use organizational patterns or text
structures. Again, these are additional standards that can be integrated to support

this target standard.

Let's look at one more example. 6.RI.1B: Describe how a key, individual event or
ideais introduced, illustrated, and elaborated in historical, scientific, or technical

text.

In order to do this, students really have to examine the elaboration of how and
thinking about how writers develop specific moves that they can emulate when trying
to illustrate and elaborate ideas. This really hones in on the reciprocal nature of
reading and writing, because they are also examining the writers moves, and the
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things that writers do to achieve their desired effect in their craft when they're
making their points in historical, scientific, or technical text.

19



Section 3

Planning Instructional
Approaches for Integrating
Strands

Within and between strands

So we started today really diving into "Why integration is important and how it
supports us in developing our students' comprehension. We dug into the
Understanding the Standards document and how it supports planning for integration,
and now we'll dive into planning and preparation for integrating the strands into daily
instruction and the resources and materials available to support you with this
process.

20



What's on the Table when Preparing for Integration?

Instructional Guide

2024 ENGLISH Standards of
STANDARDS OF LEARNING et
Grade 8 Instructional Guide Virgi_nia
Public Schools
April 2023
i Collaborative planning notes

with other content area
Understanding the Standards teachers
High-quality text or division-
selected HQIM .

So, as we're thinking about planning that effective literacy block and planning our
strong thematic units, there are a few things that we can bring with us to our
planning meetings, our grade level team meetings, or our PLCs (Whatever supports
and structures are already in place within your buildings).

The first document is the Understanding the Standards document, and it can be
accessed on the 2024 Standards of Learning webpage. This will not only show what is
in the grade level standards but also support opportunities for integration. When you
come to the planning meetings and thinking about planning, bring those Instructional
Guides as well. It is a critical resource when planning and thinking about integrating
within and across strands.

The selected texts will anchor the entire planning process and guide you on what
standards to focus on, what literacy skills should be addressed, and what engaging
strategies can be used with the theme, concepts, or big ideas in the texts.

As we are thinking about strong integration, collaborating with other content area
teachers can also be a powerful planning resource. This slide just uses History and
Social Science as one example to provide a deeper understanding of concepts and
vocabulary across content areas. Bring all of these pieces to the planning table when
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preparing for integration.

It may be helpful to locate the Understanding the Standards document for your grade
level or grade levels you're supporting as well as the grade-level Instructional Guide
to reference and follow along with us for the explain rest of the webinar. Again, all of
this can be accessed on the Virginia Department of Education 2024 Standards of

Learning web Page.
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Literacy Instructional Guides

Skills in Practice

Build

Select Complex
Text (or from
HQIM)

Consider the

Model/Use
Comprehension
Strategies

Knowledge and
Vocabulary
Understanding

Text Dependent
Questioning

Demands of the
Text

Explicit, snappy Questions and tasks are aligned to grade-
every day. vocabulary protocol levels.tandards (RL, RI, RV, R) and stu.dents
(See Appendix of the 2024 English supports students are usingtext-evidencewhen they write (W,
Standards of Learning) writing and LU) and discuss (C, LU). Comprehension
strategies are used to supportunderstanding
of specific grade level text.

Students are reading grade level text

discussion of grade
level texts.
(DSR.D; RV)

We have already discussed how the 2024 English standards and the Understanding
the Standards document supports educators when planning for integration. Let's take
a look at how the components of the literacy instructional guide support teachers
when planning for integration.

The cornerstone of strong literacy instruction is selecting complex, compelling texts

that will engage students and provide meaningful opportunities for integration. Start
there; Start with the texts.
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1. Start with Text...

Consider ad ditional strands/stand ards that
are supported by meaningful and strong
examplesin the text and would support
deeper understanding of the text.

~

Additional complementary
standardsfor integration

_/
~

Pre-read text carefully to locate sections that
provide strong examples/opportunities to

teach relevant standards. Align the

standards with whatthe text offers.

Select focus standards to
align instruction to text

Grade-level appropriate,
complex text

Strategically selectcomplex texts
or Analyze HQIM to determine if
additional texts are needed.

Utilize Virginia's Approach to
Text Complexity (Ap pendix of the 2024 English

Standards of Learning p. 105) when selecting texts.

With the shift away from skills-based instruction, the first step in planning for
integration (and your entire intellectual preparation process) is selecting a high-
quality, complex text. In some cases, this may be provided by your HQIM or it may be
division-selected or teacher-selected.

But it is still important to read the text in its entirety to locate appropriate sections
that offer strong examples and opportunities for students to analyze for general
comprehension and analysis, but also to think about relevant focus standards. Then,
additional standards should be considered for integration. These standards should
help students gain a deeper understanding of the selected text(s) and as we are
planning, considering the necessary background knowledge/context we can support
our students with.

For additional support, Utilize Virginia's Approach to Text Complexity (Appendix of
the 2024 English Standards of Learning p. 105) when selecting texts.

This change, the first steps of selecting a high-quality, complex text, also has
implications for division-level pacing guides.
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Sample textsets in
the Instructional Guides

emphasize not only the

integration of standards,
but also the integration of
text types.

Sample Text Sets

Theme: Courage in the Face of Adversity

Literary: The Promise of Change: One Girl’s Story in the
Fight for School Equality—Jo Ann Allen Boyce and Debbie
Levy

Informational: “The Youngest of the Little Rock Nine
Speaks Out About Holding onto History” (1150L)—Allison
Keyes

Informational: “If They Could doit, | Could do it: The
Integration of Ole Miss Football” (9.43 ATOS)- David
Steele

Literary (Poem): Merry-Go-Round - Langston Hughes
Literary (Poem): We Rise - Amanda Gorman

JOANN

ALLEN BOYCE
wd
DEBBIE LEYY

Secondary students really benefit from planning thematically when selecting literary
and informational text for a unit. This sample text from the Grade 8 Instructional
Guide contains a variety of text types including a novel, informational text, and a
poem—all of which evolve around and are organized by the theme of "Courage in the
Face of Adversity" The integration of diverse text types also allows for the integration

of various standards.

You can find these samples in the Instructional Guides at the very end of each strand.
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Instructional Practices for Planning & Implementing Grade-Level,
Complex Text

Planning & Preparation

* Ensure text(s) are within the appropriate grade-level range and pair with other quantitatively
appropriate grade-level text that fit within the thematic unit.
* Consider building text sets that fall within the appropriate grade-band range to increase the
opportunity for the progression of rigor.

* Preview the text to determine the vocabulary students may need explicit instruction on or
exposure to before reading.
e Planvocabulary routines for pre-teaching complex vocabulary.
* Strategically deter mine stopping points to analyze vocab in context.

* Pre-read texts to determine additional standards to integrate.

As you're planning instruction around grade-level, complex text, it's important to
always read the text the you're using with your students before students begin to
read and interact with the texts.

During planning, educators will:

Preview the text to determine the vocabulary students may need explicit instruction
on or exposure to before reading.

Pre-read texts to strategically plan for stopping points, look for additional standards
to integrate, plan for possible student misconceptions, and text-based questions.
Consider building text sets using text from HQIM, if your division has adopted HQIM,
or division adopted, teacher selected texts, that fall within the appropriate grade-
band range to increase the opportunity for the progression of rigor.

Strong purposeful planning will seamlessly flow into strong daily instruction.
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Consider the Demands of the Text & Build

Background/Vocabulary Knowledge

"Skills in Practice"

Select Complex
Text (HQIM or
LCE
selected)

Build
Knowled ge and Text Dependent
Vocabulary Questioning
Understanding

Consider the
Demands of the
Text

Model/Use
Comprehension
Strategies

These two components work together: T ——

. . CONMEST 10 previously
* Consider which standardscanbe

. - ) learned siils and/'or
integrated to activate or build concepis?
background knowledge to meet the How will students build

e o I. - comple?< demejmds of the text. background knoviedge
- e ¢ Determinewhich standards need to . . .
YO DU eCeDe : . or contax! 1o understand
FS P : be integrated to analyze the complex

vocabulary in the text.

the taxt?

To continue with this planning process, the next thing to do after selecting and
reading the high-quality texts is to consider the demands that detects places on
students to ensure that all students can access the text and for educators to plan
strategic ways to support all learners.

As you will see in the 2nd bullet point under the Demands of the Text section of the
Instructional Guide, educators should examine the text to locate authentic
opportunities to highlight, apply, or integrate additional standards to enhance
students’ understanding of the text.

The various demands the text places on students can impact the background
knowledge or vocabulary building activities and standards you choose to incorporate
into your lessons.

In summary, this slide just shows you how these 2 sections really work together. You
have to consider the demands of the text 1st and then consider, will students need
connections to previously learned skills or concepts.
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Meeting the Demands of the Text by Building or Activating

Background Knowledge

Grade 7 Sample

« Explicitly teach or review key terminology needed to

investigate and comprehend informational texts (e.g.,

organizational patterns, text structures, text features ® Engage students in discussion to gauge their background

qualifications, credibility) (7.RV.1, 7.RI.1). knowledge and misconceptions on concepts and themes.
* Use graphic organizers to support the development of ®» Review the purpose for reading the selected informational
accurate summary statements. texts (7.RI.2A, 7.RI.2B, 7.RI.2C).
© Guide studentsin determining and using appropriate ® Reinforce learned vocabulary from the reading of prior

reading strategies to support comprehension

lit inf ti | texts t larifyi ti
(7.DSR.E). iterary or informational texts to answer clarifying questions

e Model shared reading while helping students practice abmft texts (7'.RV' 1H) .
locating and annotating for important information (7.RI.18B, * Provide graphic organizers for students to make
7.R.1C). connections between previously known concepts and new
* *Provide scaffolded assistance as needed. knowledge.
® Provide opportunities where students will independently or
collaboratively engage with informational texts from
interdisciplinary connections, applying background
knowledge to deepen understanding of new material.
_(text) to talk about (topic)? # Create research opportunities in which students can
Notice how this authoris talking about the same formulate research questions about the thematic topic and
topic but is using figurative language ... " organize and share findings to build background knowledge
and context around the texts as aclass (7.R.7).

"Let's refer to our notes in the graphic organizer on
__(text). Remember how the author used repetition in

Here's an example of how these two components work together. Educators should
decide which strands to integrate based on the various demands (e.g., literary,
vocabulary, background knowledge) of the text and how complex they are. This may

naturally require planning to provide additional background knowledge or vocabulary.

It's also an opportunity during this time to bridge knowledge from previous texts read
in the year.

The yellow box on this slide provides a Grade 7 example and sample stems that could
be embedded within the planning process that could assist in connecting concepts
and skills discussed in other texts.

If teachers are planning for students to look at the vocabulary in a text--maybe the
text places complex vocabulary demands on the students—teachers may refer
students back to a graphic organizer used with the previous texts to connect students
back to previous learning. The teacher may also prompt students to remember how
an author used repetition in sample text to talk about whatever that particular topic
is.

The teacher may also say "notice how this author is talking about the same topic, but
is using figurative language, and maybe that is different than how another author
discussed this topic,"
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These are just a few example stems and things that can be discussed during the
planning meetings to ensure you are strategically and purposefully planning to meet
the demands of the text by building or activating background knowledge that
students may need.
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Instructional Approaches for Integrating Strands—
Skills in Practice section

"Skills in Practice"

Select Complex Consider the Build
Text (HQIM or Knowled ge and Text Dependent
Demands of the L
teacher- Vocabulary Questioning

selected) = Understanding

Model/Use
Comprehension

Strategies

* The Skills in Practice section is grounded in DSR.C and DSR.E.
* Consider what standards should be integrated for students to respond to text through
discussions/writing (DSR.C).
* Provides sample instructional approaches for integrating standards.
* Integration within the same strand & integration of additional strands to support student
understanding of text.

The next section of the Instructional Guides is the "Skills in Practice" section. This
helps educators to think through how to utilize text dependent questions that will get
students to think critically about the text and use the text to support their thinking.
The other component of this section is the Model/Use of comprehension strategies.
The guidance in this section of the Instructional Guide focuses on finding
opportunities to embed activities that could integrate skills from other strands and
standards to get students to engage with the text and support student understanding
of the text. We will take a look at an example of what this might look like in the next
slides. First, we want to reiterate that the Skills in Practice section is rooted in the
DSR.C and DSR.E standards and also provides teachers with sample instructional
approaches to support you in integrating strands.
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Embedded Suggestions for Instructional

Approaches to Integration in Instructional Guides

or claims in a debate-style activity (8.C.2iv).
e Pair literary and informational texts to analyze how author’s
style impacts the text.

o For literary text, examples include dialogue,
sentence structure, and word choices (8.RL.2B).

o Forinformational text, analyze how word choice,
organizational pattern, and language structure
impact the meaning and credibility of a text (8.RI.2B).

« Compare and contrast informational texts written on the
same topic to determine how two or more authors present
conflicting information, noting where and how the texts
disagree (8.R1.3B).

o Think-aloud analyzing how authors develop and
present ideas between different texts. Model thinking
aloud during compare/contrast activities and using
graphic organizers to record these ideas and findings
(8.RI1.3B).

o Pair historical portrayals of a time with real historical
texts to analyze and discuss how the bias,
perspective, and storytelling in historical fiction
shape historical understandings (8.RL.3C).

+ Create multimodal presentations in response to reading
(8.C.2,8.C.3).

AN

Grade 8 Reading Informational
Text sample

Comparing and contrasting literary
and informationaltext may look like:

* Reading historical portrayals (literary-
including poetry) of a time alongside
informational texts about that
time (e.g., World War Il).

o Conduct research to determine how
accuratethe literary portrayalis .

o Analyze literary elements thatmay impact
the credibility and accuracy of the textand
discuss with small-groups and class.

The screenshot on the left is from the Grade 8 Instructional Guide. You will notice
that the while the sample on this slide is from the Reading Informational Text section
of the guide, the suggested instructional practices include other strands such as the
Reading Literary Text and the Communication strands. You will notice throughout
your instructional guides, that no matter the strand you're in you will see additional
standards and strands that are integrated.

And in the yellow box, you will see an example of what this may look like in the

classroom.

1. Strategically pairing literary and informational text on the same historical
event/topic. In this example we are examining how different writers portray

World War II.

2. Then the teacher will plan for students to conduct research on the time period or
specific event that is also discussed in the literary text students are reading. This
will give students pertinent background knowledge and an opportunity to
integrate those research skill to gain a deeper understanding of the topic.

3. Students may also be analyzing the literary elements that may impact the
credibility and the accuracy of the text before they start discussing this with small
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1. groups before whole group discussion with the class. This example will not only
integrate literary and informational text standards, but would also integrate those
research standards and that communication strand as well.

These activities will help ensure students are able to compare and contrast the two
text using textual evidence, whether through formal writing or informal
conversations.
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Integration & Interdisciplinary Connections

The Disciplinary Connections column supports connections between
other content-areas using the text as the starting point.

e BE SuggelonfrDsclplny nectlons

d

Connections

Sample Text Set Disciplinary Connections
Theme: Individual vs. Nature * Consider collaborating with teachers across disciplines to
Literary: Out of the Dust (1100L)—Karen Hesse incorporate reading and vocabulary instruction beyond the
Informational: “The Dust Bow!” (1010L)— English classroom (6.DSR.D).
Jessica McBirney ¢ English teachers can partner with other teachers to
Informational: “Farming and the Dust Bowl During the support the content learned in other disciplines through
Great Depression” (930L)—US History.org exemplar text choices and thematic connections.
Informational: “Older folks in the South Plains recall o The sample text set, “Individual vs. Nature,” provides
being kids during the Dust Bowl” (1040L)—Homer opportunities to connect to Grade 6 History and
Marques Social Science Standards of Learning. Grade 6
Literary (Poem): The Wind—Robert Louis Stevenson students will analyze the causes of the Great
Depression and the impact of the Dust Bowl
Theme: Saving Wildlife (USI1.5f). This will help students make deeper
Literary: Hoot — Carl Hiaasen connections between the literary texts and real life.

At the end of each strand of the Instructional Guide next to the sample text sets is
the "Disciplinary Connections" section as seen in the right column of the screenshot.
This section provides educators with a few suggestions—ultimately these are teacher
or division-level decisions-but these are a few suggestions for making those
disciplinary connections based on the sample text sets.

Depending on which texts are included in the sample text set, educators should
decide what might be an appropriate content to collaborate with to make and bridge
those connections, to help build background knowledge, or to support a writing
activity.
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Making Disciplinary Connections to Text

Grade 6 Sample

® When incorporating historical or scientific texts, focus on

words that are critical for understanding the key event or
ideas within each text. Reinforce these words when they
are encountered in context in order to allow students to
increase understanding and clarify word meanings
(6.RV.1B).

o Facilitate opportunities for students to encounter
figurative language in a variety of texts related to
other content areas. Students should understand
that these concepts are not specific to poetry
and/or literary texts.

® The example thematic unit, “Individual vs. Nature™

supports connections to the 2023 Grade Six United States
History: 1865-Present Standards of Learning
o Consider questions about the causes and impact of
the Dust Bowl on the lives of Americans (USI5.F of
the History and Social Science Standards of
Learning).

* The example thematic unit, “Protecting Our Oceans”

supports connections to the 2018 Grade Six Science
Standards of Learning.

o Consider questions about human impact on the
environment, health and safety issues associated
with water quality, and cost/benefit tradeoffs in
conservation policies (6.9¢, 6.9f of the Virginia
Science Standards of Learning).

This may look like:

Building background knowledge or making
connectionsto historical events students
are learning in History.

Discussing vocabulary in text students are
reading in English and topics they have
covered in another content area (e.g.,
conservation) (6.RV.1E).

Highlighting how authors writing about
historical topics use specific word choices
toinfluence the reader's interpretation
(6.RI1.2B).

- Compare thisinterpretation to real events.

- Compare details in literary fiction and literary

nonfiction on the same topic (6.RL.3B). o

This slide shows an example from the Disciplinary Connections section of the Grade 6
Instructional Guide. The screenshot on the left pairs with the sample text sets in this
section of the guide and offers broad suggestions on ways to make interdisciplinary

connections when using those text sets.

It is important to note that these suggestions may work well when reading a variety
of texts. Here are some things to consider when planning to integrate other content
area concepts or standards:
Building or activating background knowledge around historical events to orient
students to the time, culture, or context around which the story occurs

It is helpful to discuss vocabulary in the context of the historical text and how the
words or phrases may have evolved over time or what they mean in this particular

context in which the word is used

Use reading strategies to analyze word choice in historical texts and discuss how it
influences the literary interpretation of the historical event
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Section 4

Samples of Integration

We have discussed why integration is necessary, looked at the resources to support
that integration, and discussed how the Understanding the Standards

and Instructional Guide provides support for educators when planning (keeping in
mind that the text lead the way) and finding authentic times to integrate the
standards.

As we wrap up today, we want to leave you with a few samples of integration and
how it can look in the classroom. We will dive into a 6th, 7th, and 8th grade example.
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Reading Informational Texts

Reading Fluency Text Complexity

6th Grade Integration of Standards Instructional Plan

TextEvidence

Reading Strategies

Knowledge Building +
Vocabulary

Reading & Vocabulary

Research

Writing

6.RI.2 Craft and Style

A. Determine the purpose of text
features (e.g., boldfaceand
italicstype;type setin color;
underlining; graphics and
photographs; and headings and
subheadings).

B. Explain howan author’s word
choice, organizational pattern,
and langu age structure convey
the author’s purpose.

C. Explainhowan author
establishesand conveys a
perspective or purposein an
informational text.

6.RV.1
Vocabulary Development
and Word Analysis
B. Use context
and sentence structure
to determine
multiple meanings of
words and clarify the
meanings of unfamiliar
words and phrases.

6.R.1 Evaluation and Synthesis of

Information
D. Develop notesthatinclude
important concepts and
summaries, including quoting,
summarizing, and
paraphrasing research
findings, avoiding plagiarism
by using own words and
following ethicaland legal
guidelines for gathering and
using information.

E. Organize and share findings
in formal and informal or
written formats.

6.W.1. Modes and Purposesfor

Writing
B. Write exp ository texts to
examine a topic or concept,
logically conveying ideas and
information using text
structures such as
description,comparison,or
cause-effect to create
cohesion.

This is 6th grade sample of integration in an instructional plan. We're thinking high
level here so you can apply broadly to your division adopted texts or curriculums.
Please note, this sample does not give a timeline of when this integration occurs, but
teachers should use knowledge of their division pacing guide, level of student
readiness, and other schedules to ensure the timeline is appropriate.

This slide shows the target standards for a sample instructional plan. The next slides
shows an example of the integration of Reading Informational Text and Reading and
Vocabulary Standards (both within and among the standards) for Grade 6.
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< Reading Fluency Text Complexity

TextEvidence

Reading Strategies

6th Grade Integration of Standards Instructional Plan

Reading Informational Texts

Reading & Vocabulary

£ DI Nenés nnd Cruda o D\JA

1st Read: Stop to annotate text gathering important details and

capturing the main idea of each chunk (designated by headings &

subheadings).

* Stop to notice (and/or jot down) new or unfamiliar vocabulary.
Analyze the meaning using context from the text. If words are
important to the overall thematic unit, consider addingthem to the
class or student's vocabulary section of their notebook.

* Discussthe purpose and usefulness of the text features in this
specific text.

Determine organizational pattern used in each section and the text
overall.

2nd Read: Use textual evidence about key details and the craft and style

of the text to discuss how the author conveys a purposein the

informational text.

Research Writing

6.R.1 Evaluation and Synthesis of 6.W.1. Modes and Purposesfor

I Before reading: Set the purposefor reading the informational text.
Guide students to think about not only the purpose of expository text
butalso thecraft and style (e.g., authors may use certain text structures
to create cohesion).

While reading: Make authentic connections to 6.RI.2B and think-aloud
how authors usevarious techniques to convey their purpose. (Read like
a writer).

After reading: Guide students on researchinga topicand develo ping
research notes using a graphic organizer.

Use research notes to plan an expository text to inform a specific
audience of this unfamiliar topic.

Knowledge Building + >
Vocabulary

During the 1st Read: Stop to annotate text gathering important details and capturing

the main idea of each chunk (designated by headings & subheadings).

*  Stop to notice (and/or jot down) new or unfamiliar vocabulary (RV). Analyze the
meaning using context from the text. If words are important to the overall
thematic unit, consider adding them to the class or student's vocabulary section

of their notebook.

*  Discuss the purpose and usefulness of the text features in this specific text.

*  Determine organizational pattern used in each section and the text overall.
Then a different purpose will be set for the 2nd Read, where students will use
textual evidence about key details and the craft and style of the text to discuss how
the author conveys a purpose in the informational text.

Integration of Research and Writing standards for Grade 6 students, a sample of this

integration may be:

» Before reading: Set the purpose for reading the informational text. Guide students
to think about not only the purpose of expository text but also the craft and style
(e.g., authors may use certain text structures to create cohesion).

* While reading: Make authentic connections to 6.R1.2B and think-aloud how
authors use various techniques to convey their purpose. (Read like a writer).
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Use research notes to plan an expository text to inform a specific audience of this
unfamiliar topic.
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< Reading Fluency

Text Complexity

TextEvidence

Reading Strategies

Know ledge Building +
Vocabulary

7th Grade Integration of Standards Instructional Plan Example

ReadingLiterary Text

7.RL.1 Keyldeas and Plot Details

A. Describe stated or implied themesof
texts and analyze their development
throughout the texts using specific
details.

7.RL.2 Craft and Style
B. Analyze how the elements of an author’s

style (e.g., word choice, sentence structure,

dialogue, figurative language, imagery) are
used to influence and develop tone.

Reading &

Vocabulary

7.RV.1 Vocabulary
Developmentand
Word Analysis

E. Analyze the
construction and
meanin g of figurative
language, including
simile, hyperbole,
metaphor, and
personification.

ReadingInformationalText

7.Rl.1Keyldeas and Confirming Details

B. Analyze howan authorunfolds a perspective
or seriesofideasorevents in historical or
technical texts, including the orderin which
points are made and how they are developed.

7.Rl.3Integration of Concepts

A. Analyze ideas within and between selections
including how specific sentences,
paragraphs, or sections contribute to
the development and meaning of ideas.

Writing & Language Usage

7.W.1 Modes and Purposes for
Writing

C. Writepersuasively supporting
a well-defined point of view with
appropriate claims, relevant
evidence, and clear reasoningthat
are logically grouped.-effect) to
clarify relationships amongideas.

7.LU.1 Grammar

C. Usespecific adjectives and
adverbsto enhance speech and
writing.

Now we will look at a Grade 7 sample of integration in the instructional plan. Again,
we want to reiterate that this sample does not give a timeline or suggest a timeline of
when this integration will and can occur. But teachers should use their knowledge of
their division, pacing, guide, the level of student readiness and other schedules to
ensure that this timeline is appropriate for their students and the community they are
serving. Right now, you will see the target standards and the various standards that
will be integrated in strands that can be integrated in this instructional plan.



Reading Fluency Text Complexity

TextEvidence

Reading Strategies

Know ledge Building +
Vocabulary

7th Grade Integration of Standards Instructional Plan Example

ReadingLiterary Text

Reading &
Vocabulary

Before reading: Discuss theimportance of word choicein
conveying an author's purpose and developing the lesson

(theme) of a text. Refer students to notes or anchor charts
about figurative language and word choice.

Read the poem Making a Fist—Naomi Shihab Nye

1st read: Read for flow and general

feelings/comprehension. Have students write reflectively

to capture general feelings and reactions.

2nd read: Annotate for key ideas and details thatrelate
to conflict and the development of theme. Analyze
specific words, phrases, and figurative language

that contribute to/and impact the meaning of the poetry

(7.RV.1E).

ReadingInformationalText

Before reading: President Obama's

"National Address to America's

Schoolchildren", provide students
with background knowledge about
the societaland political context of
2009.

1st Read: While reading, model
thinking-aloud about the speech's
purpose and main message. Jot
down important detailsto support
the main idea. Summarize
Obama's main message and
purpose.

2nd Read: Evaluate how he
presents ideas and how they build
upon (analyze the order in which
details were presented and type of
evidence used).

Writing & Language Usage

Afterreading: Use the speech
as a model for persuasive
writing. Examine and discuss
persuasive techniques used:
repetition, figurative language,
anecdotes, etc.

Pullout sentenceswith strong
adjectives and adverbs to
display for students. Facilitate a
discussion about how powerful
word choice impacts the tone
and persuasion of the speech.

Speechwriting: Usingthe
model, notes, and class
discussion, have students write
a letter to a student considering
quitting a sport, school, ora
difficult activity.

Click for animation:

Before students read the literary text here which is Making a Fist (a poem), they will
first engage in a discussion of the importance of word choice and how that word
choice can be authors purpose which further develops the lesson or the theme of a
text.

This discussion may be whole group or small group, but you want to guide students in
this discussion and refer them back to notes or anchor charts or something that they
used in previous learning experiences. Maybe this includes previous analysis of
figurative language from another text.

Students will read this text for various purposes. The first read will be done without
stopping: just reading for flow and to gain a general understanding of the text. Then,
the teacher can help guide students to process what they've just read by having them
write reflectively to capture their general feeling sand reactions.

Then, students will complete a second close read. So now that they have a general
understanding of the poem they will read it again and look for those key ideas and
details that developed those conflicts and themes in the poem they will analyze
specific words phrases and even the figurative language that contribute to orimpact
the meaning of the poem.
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strategically placed together. These particular texts within the set are designed to
support students’ conceptual understanding of a broader thematic topic. Before
reading this particular text, President Obama's "National Address to America's
Schoolchildren," provide students with some background knowledge about the
societal and political context of 2009. Today's students may not be aware of what was
happening at this point in time so remember providing the additional background
knowledge may help them meet the demands of the text. Again, students will engage
in various readings with different purposes. With the first read, the teacher can
model your thinking aloud about the speech's purpose and the main message while
jotting down or annotating the important details that really support the main idea. An
annotation strategy will help students at the end when they are summarizing
Obama's main message and his purpose for delivering this speech.

When they read it again students will evaluate how the author presents ideas and
how these ideas build upon one another. This requires students to analyze the order
in which details are presented and the type of evidence used. So this is a more
rigorous skill but students who have first read it all the way through and jotted down
a few notes so that they better understand the ideas before evaluating how the ideas
are presented.

And we can wrap this unit up by integrating our writing and Language Usage
standards and of course these can be integrated throughout the unit not just at the
end. Maybe students are writing reflectively after the first read of the poem. Or
perhaps they are writing summaries of both text. And as they are doing these things,
teachers have the opportunity to explicitly focus on some of the Language Usage
standards to ensure they are able to write effective summaries.

This is an opportunity for teachers to use this speech as a model for the students
own persuasive writing task, for example, writing a letter to a friend that is
considering quitting something such as a sport, school activity, or something difficult.
The speech serves as a mentor of different techniques (repetition, figurative
language, or anecdotes) and the teacher can pull strong mentor sentences with
examples of adjectives and adverbs used to enhance a speech or writing.

Now, this is just one example of a grade 7topic that students may be motivated by
with the idea that students can use their understanding of the various literary
technigues they've been learning about to support the ideas in their speech.
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8th Grade Integration of Standards Instructional Plan Example -Informational Texts

ReadingLiterary Text

Writing & Language Usage

Communication

8.RL.2D Craft & Style

D. Analyze how an author’s useofliterary devices including
foreshad owing, flashback, symbolism, and irony are used to build
mystery, suspense, or surprise.

8.RL.3 Integration of Concepts

C. Compare and contrasttexts in different forms or genres (e.g., stories
and poems; historical novels and fantasy stories; literary nonfiction and
informational) in terms of their approaches to similar themes and
topics.

8.W.1 Modes and Purposes for
Writing

D. Write reflectively in response to
readingto demonstrate thinking with
details, examples, and other evidence
from the text(s).

8.LU.1 Grammar

A.Construct simple, compound,
complex, and compound-complex
sentences to communicate

ideas clearly and add variety to writing.

8.C.4 Examining Media
Messages

B. Analyze how similar information
is presented in diverse media
formats by examining electronic,
print, propaganda, and mass
media.

Lastly, let's look at an 8th grade sample instructional plan integrating grade 8
standards. On the screen, you will see the target standards for this particular
instructional plan. They will be meeting these standards by reading strong texts
organized around the thematic unit of "Facing Fear and Overcoming Challenges".
Sample texts for this thematic unit can be found in the Grade 8 Instructional Guide.
For this example, that starts with Edgar Allen Poe's The Pit and The Pendulum.
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8th Grade Integration of Standards Instructional Plan Example —Informational Texts

ReadingLiterary Text

Before reading:

1. Pre-teach high-utility vocabulary that cannot
be easily determined using context or requires extensive
background knowledge (e.g., Inquisition, locution, charnel,
surcingle).

2. Introduce studentsto Edgar Allen Poe and his writing style.
Conduct mini-lesson about the literary devices that will

Pe ndulum for plot details.

2nd Read: Annotate for textual evidence ofthese literary devices
such as foreshadowing, irony, and symbolism. Discusshow Poe
addresses the theme of fear and his viewpoint on the to pic.

ries

Writing & Language Usage

After the 1st read: Have

students engage in aquick-

write (10 minutes) to reflect on
their emotions, feelings and L
initialreactionsto Poe'sstory o
and writing style using details
from the text.

edit/revise, looking for places
to edit incomplete sentences
or revise simple, compound-
complex, and compound-
complex sentences to
communicate ideas more
clearly.

Communication

Listen to What Fear Can Teach

Us by Karen Thompson Walker

and havestudents follow along

readingthe transcript.

¢ Pause at pre-selected
stopping points to analyze
how the speaker addresses

i 3 f f f 1rand | 8. i
be examined: foreshad owing, symbolism, and irony. A Discuss these with partners or the toplc'offear.
— OIS * Summarize each chunk
1st Read: Strategically chunk the text to ensure all students can cq ’ including the main idea and
5 S€ . .
meet the demands of the text. Read and analyze The Pit and the & Return to quick-write to ne key supporting details.

Compare Poe's The Pit and The
Pendulum to "What Fear Can
Teach Us" by Karen Thompson
Walker in their approach to the
topicand how information is
presented differently.

1

Before reading The Pit and the Pendulum by Edgar Allen Poe, teacher may need to
pre-teach high utility vocabulary that may not be easily determined using context or
requires extensive background knowledge. There are a few examples from the text

listed on this slide but there are plenty more for this particular text. The teacher may
need to pre-teach these words to help meet the complex vocabulary demands of this
literary work.

Then you may need to introduce students to Edgar Allan Poes' unique writing style by
conducting a mini lesson about the literary devices that will be examined. In this text
students will be exposed to foreshadowing, symbolism, and irony and so teachers can
lay the foundation and activate some background knowledge or prepare them for
what they are about to see. This may require conducting a brief mini-lesson about
these devices and analyzing excerpts first.

This text may require more than one read. During the first read, chunk the text to
ensure the students can meet its demands, and students will read and analyze the
story for its plot details.

Then, after understanding some of the plot, students can conduct a second read and
annotate for textual evidence of the various literary devices, such as foreshadowing
irony and symbolism. The goal is for students to really analyze these literary devices



Next, we're going to look at integrating some of our writing and language uses
strands. In this example, these standards are integrated throughout the lesson. You
don't have to wait until students have finished reading the text twice. Students can
engage in a quick-write to reflect on their feelings or their reactions to the story or
maybe to Poe's unique writing style. This can also help you measure their level of
understanding and maybe address any misunderstanding students are having after
reading a complex author.

Students may discuss these reactions and feelings with their partner in small groups.
This discussion not only integrates Communication standards, but it supports
students thinking and their understanding as you are returning them back to the texts
continuously throughout that discussion. We can incorporate more Language Usage
standards by returning to the quick writes to edit places where they may have been
incomplete sentences or revising simple sentences into more compound or complex
to communicate their ideas more clearly. You may also integrate additional
Communication standards by listening to the speech "What Fear Can Teach Us" by
Karen Thompson Walker and have students follow along by reading the transcript of
this speech. Strategically plan where to pause at some preselected stopping points so
students can analyze how the speaker address the topic of fear. Again, we are
planning thematically with a larger conceptual understanding In mind. In this case,
students are examining the impact of fear on an individual or character as well as
facing fears and overcoming challenges.

At each chunk or stopping point students may summarize the main idea and its key
supporting details. Finally, students will use everything that they've read, and they've
heard to support them in being able to compare Poe's story to "What Fear Can Teach
Us" to explore how various authors approach similar topics differently and how that
information is presented differently.

In summary, this instructional plan integrates the Reading Literary Text strand, the
Writing strand, Language Usage, and the Communication strand to help students
analyze ways in which authors use specific details and a particular craft and style to
convey their viewpoints; keeping in mind that it is all to convey their viewpoints on a
particular thematic topic and help them gain a deeper conceptual understanding. We
plan this way so the works flows seamlessly, and the integration does not feel
disjointed and all the lessons within the unit connect cohesively.
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Using Texts to Support Integration

Thematically/conceptually f_\ Variety of text types to

organized texts that allow support building vocabulary
for integrating multiple Appropriate across genres and

strands. clzee leve) disciplines.
Text
Complexity

Texts to support building background
knowledge and ensure students can
meet the demands of the text.

All the sample instructional plans for integration we have just discussed would not be
possible without high-quality texts that lead the way for integration to happen. Here
are several ways in which using a high-quality text set can support integration:

1. Helping them gain conceptual understanding of the theme or topic

2. Exposes them to key vocabulary

3. Supports knowledge building and increases familiarity of a topic
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Thank you.

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy . o

Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist
.Stamp er@doewirginia.gov

Stamper

Cassada
Coordinator of Secondary English & Literacy McMillen
.Cassada@doevirginia.gov Division Support Specialist

.McMillen@doe virginia.gov

English Program
VDOE.English@doe.virginia.gov

Thank you and for guiding us through how we integrate all of our strands and
standards and considerations for disciplinary connections as well.

We want to thank all you for joining us, and please feel free to contact any member
of the English Office if you have questions.
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
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