
Welcome to the Virginia Department of Education's webinar on planning for 
integration. This presentation will be focused on planning integrated lessons in the 
grades 9-12 English classrooms. 
I am _______________ and I am joined by ______________ and _____________
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The purpose of this webinar is to provide educators across the Commonwealth a 
sample thought process and considerations for planning for integration of all strands 
of the 2024 English Standards of Learning at the appropriate level of rigor for each 
individual grade level.
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Setting Purpose: Why are we here?
The adoption of the 2024 English Standards of Learning and full 
implementation in classrooms across the Commonwealth 
introduced increased clarity and rigor of the grade level expectations 
for all K-12 learners. This session will provide an overview of the 2024 
English Standards of Learning and provide educators with 
instructional resources to support planning for integration for all 
educators working with students in the Grades 9-12 classroom.
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At the conclusion of this webinar, educators will leave empowered with practical 
strategies of how to integrate the 2024 English Standards of Learning throughout 
strong literacy instruction for all Grade 9-12 students.  
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Impact Expected
Educators will leave this session empowered with 
practical strategies of how to integrate the 
2024 English Standards of Learning while using 
additional instructional resources to ensure strong 
literacy instruction for students in Grades 9-12.
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The work of the English & Literacy Program is aligned to Virginia's Strategic Priorities, 
particularly priority 1 – to set and help every learning meet high expectations. High-
leverage actions are denoted in bold grounding this 
work within constructs and context of Virginia's Strategic Priorities.
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ENGLISH & LITERACY PROGRAM ALIGNMENT TO 
VIRGINIA'S STRATEGIC PRIORITIES
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth 

by developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



We have several goals for today's webinar. 
1st- it is important to start with the WHY the standards should be integrated 
before planning for what that looks like. 
2nd-We will analyze how the new 2024 English Standards of Learning emphasize 
and encourage integration 
3rd-The next goal is to dive into planning for this integration which includes 
looking at what materials and resources can be used to support this planning 
and preparation. 

The final thing we will do together is review a few high school samples of 
integration showing how integration can be planned using standards within the 
same strand or between strands. 
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Today's Goals

5

• Understand WHY English standards should be integrated and 
WHAT that looks like.

• Analyze how current 2024 English Standards 
of Learning encourage integration.

• Discuss planning for integration of English standards. 
- What materials and resources can be used to support the planning 

cycle.

• Review samples of integration of standards from Grades 9-12.
- Integration within strands
- Integration between strands



Let's dive into the WHY behind the importance of integrating strands and standards.
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Section 1

Why Integration Matters
& Why it should be done!
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Scarborough's Rope serves a great visual as to how the components of reading 
comprehension have to work together and be integrated in order for comprehension 
to develop and become increasingly automatic. This slide shows you on which part of 
the rope all of the 2024 Strands fit and how they must all be taught together in order 
to build students' comprehension and ability to think critically about the information 
they consume.

For example, take a look at some of the components in the Language Comprehension 
section. The more integrated and intertwined these components are, the stronger a 
reader's comprehension will be.
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Scarborough's Reading Rope and the English 
Standards of Learning

Developing Skilled Readers (DSR)
Reading and Vocabulary (RV )

Reading Literar y Tex t (RL)

Reading Information Text (RI)

Language Usage (LU)

Comm uni cations (C)

Research (R )

Foundations for 
Reading (FFR)
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Another visual you may be familiar with is Joan Sedita's Writing Rope which shows 
how multiple strands work together to build skilled writers. You will see the 2024 
English strands alongside these components. This rope shows that writing is an 
interconnected process which requires significant critical thinking. This rope reminds 
us that writing is an interconnected process, though different components may 
require explicit instruction.

These components also support reading comprehension; when students have to 
write about what they read, or engage in the processes it takes to create a piece of 
writing, their comprehension and reading skills also improve.

The Language Usage Strand is new to the 2024 English Standards of Learning. These 

standards reflect the reciprocal nature of speaking and writing. These standards focus 
on students' use of language when communicating their ideas both orally and in 
writing. The 2024 English Standards of Learning introduces new standards and 
provides specificity in order to improve the progression of skills across grade levels 
and to

increase rigor. When instructing students on these standards, it is important to 
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Joan Sedita's Writing Rope and the English 
Standards of Learning

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)

Foundations for Writing (FFW)
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remember that students should be encouraged to apply knowledge of these skills 
within their oral language communication prior to being asked to use them when 
writing.
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We just examined how writing supports that reading comprehension and why these 
should be integrated. 
Integrating standards allows for the natural connection between content and 
standards. For example, If 11th grade students are exploring a unit on the American 
Dream, they will need to read a variety of texts and writings on the topic to gain 
meaningful insight on the topic. They will also need to write—perhaps to reflect on 
what they read or create an expository text on the topic—to show their 
understanding of the topic.

Students should read like a writer and write like a reader. We will dive more into this 
integration later in the webinar when we look at a few samples.
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Connections Between Content & Standards

Consider the authentic 
connection between 
reading and writing in 
preparing high school 

students for post-
secondary experiences.

Read like a 
Writer

Write like 
a Reader
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To allow for this integration, texts should be at the 
The new 2024 English Standards of Learning shift instruction away from skills-based 
and instead shifts the focus to high-quality texts. Before integrating strands, the focus 
should be on selecting high-quality text. When high-quality texts are the center of 
the lesson, educators can spend less time trying to align text with standards they 
have already selected.
Again, the text, not standards, should lead each lesson
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Texts At the Center of the Lesson
The standards call educators to move away from isolated, skills-
based instruction and instead put a high-quality complex text at the 
center of lessons. 

No longer do 
we, start with a 
standard and 
pick a text to 

“teach” to that 
standard.

The 2024 English Standards of 
Learning, have educators start 

with a high-quality, complex text 
and use the standards in service 

of understanding the deeper 
meaning of that text. 
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Unlike skills-based instruction, integrating standards creates a more authentic and 
meaningful lesson and learning experience for students. But selecting high-quality 
complex texts is the first step to providing students with more meaningful 
knowledge.
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Integration creates a more 
meaningful learning experience 

that is woven together in an 
authentic way.
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The purpose of the next section is to examine how the current 2024 
English Standards of Learning encourage and emphasize integration.
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Section 2

2024 English Standards 
of Learning & Integration
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Throughout the remainder of the webinar we'll be utilizing and referring to several 
resources found on the 2024 Standards of Learning for English page, please take a 
moment to bookmark this page and open Understanding the Standards documents as 
well as Instructional Guides for the grade levels of your preference.

Direct participants how to access this page, urge them to bookmark it – we'll be 
referring to it all day.

2024 Standards of Learning for English | Virginia Department of Education
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Bookmark VDOE Resources Page

Reference to resources found 
on the 2024 Standards of 

Learning for English webpage 
will be made throughout the 

session.
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The 2024 English standards emphasize integration of standards and strands. This 
integration may occur within strands—For example: students may analyze a literary 
text for key ideas and plot details before analyzing the same text for author's craft 
and style—or this integration may occur between strands—For example: students 
may formulate research questions about a topic after reading an informational text 
about it. Throughout our remaining time together, we will look at ways the standards 
support integration and examples of how to integrate standards seamlessly 

throughout instruction.
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An Emphasis on Integrating the Strands
• The 2024 English Standards of Learning support integrated, text 

centered instruction.

• This integration may occur within strands (e.g., sub-strand RL.1 
and RL.2) or between strands (e.g., RI and R).

• Grade level Standards support students in developing deeper 
meaning of the text and integrated seamlessly throughout 
instruction as opposed to isolated, skill-driven instruction.
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The DSR strand anchors all other grade-level standards and helps to ensure the 
seamless integration of strands. For example, DSR.C encourages students to respond 
to what they are reading (RL or RI) through discussion (C) or writing (W). While 
planning, consider ways to employ various reading strategies for students to gather 
appropriate evidence needed to respond to text for a deeper understanding, during 
planning this may look like examining:

• Which strategies students will use to gather evidence needed 
for responses/discussions.

• Activities to incorporate communication standards as students respond to 
the texts (e.g., turn-and-talk, debates, Socratic Seminar).

• Methods to encourage students to provide text evidence/text-
specific language to support their ideas.
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Integration of Reading & Writing in the 2024 English 
Standards of Learning

•DSR.C Textual Evidence
- When responding to text through 

discussions and/or writing, draw 
several pieces of evidence from 
grade-level complex texts to 
support claims, conclusions, and 
inferences, including quoting or 
paraphrasing from texts 
accurately and tracing where 
relevant evidence is located. 
(Textual Evidence, K-12).

 When planning, consider:
• Which strategies students will use to 

gather evidence needed for 
responses/discussions. 

• Activities to incorporate 
communication standards as 
students respond to the texts (e.g., 
turn-and-talk, debates, Socratic 
Seminar).

• Methods to encourage students to 
provide text evidence/text-specific 
language to support their ideas.
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Take a good look at a sample of the Writing progression chart for grades 9-12. Notice 
what skills appear for the first time in each grade level, then notice how these skills 
develop and increase in rigor. The box on the right contains a few sample activities for 
students to show their understanding and thinking when writing in response to 
reading. 

As you're planning for students to write in response to their reading, this may look 

like students analyzing mentor texts that adapts technique, content, 
vocabulary, voice/tone for a range of audiences., or even writing reflections to 
reading literary nonfiction/memoirs.
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Planning for Students to Write in Response to Reading- 
Example 

Modes and Purposes for Writing Standards 9 10 11 12

Develop flexibility in writing by routinely producing shorter 
and longer pieces for a range of tasks, purposes, and 
audiences (e.g., summaries, reflections, descriptions, 
critiques, letters, poetry, narratives, etc.).

A G G G

Develop flexibility in writing by routinely producing shorter 
and longer pieces that adapt writing content,  technique, and 
voice for a range of tasks, purposes, and audiences, (e.g., 
summaries, reflections, descriptions, critiques, letters,  
poetry, narratives, etc.).  

A A G G

Choose appropriate modes and blend multiple forms of 
writing by routinel y engaging in the production of shorter and 
longer pieces that adapt writing content, technique, and 
voice for a range of audiences, purposes, and tasks (e.g., 
summaries, reflections, descriptions, critiques, letters,  
poetry, narratives, etc.) in extended pieces of text(s).

- - A G

Blend multiple modes of writing, by routinely engaging in the 
production of shorter and longer pieces that adapt 
vocabulary,  voice, and tone for a range of audiences, 
purposes, and tasks (e.g., summaries, reflections, 
descriptions, critiques, letters, poetry, narratives, etc.).  

- - - A

This may look like:
• Analyzing mentor texts that adapts 

technique, content, vocabulary, 
voice/tone for a range of audiences.

• Writing reflections to reading literary 
nonfiction/memoirs.

• Storytelling (through poetry or 
personal narratives) by applying 
writing techniques of notable 
authors/previously read texts.

• Routinely engaging in quick-writes 
and reflections to practice various 
modes of writing.
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Planning for students to engage in various writing tasks also requires strategically 
planning for texts that lead authentically into writing. 

On the slide you'll notice the progression of the writing strand from Grade 6 to Grade 
12, bolded are new components that appear in each grade level. In order to meet 
these grade level writing expectations, educators will need to read and analyze 
mentor texts, constantly, in preparation for writing a variety of text types as required 

by the standards.
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Writing Strand Grows to Meet Increase Rigor 
of Reading Strand

• Grades 6-8: Narrative, expository, persuasive, and reflective writing (in response to 
reading)

• Grades 9: Extended pieces, reflective writing (in response to reading), producing 
shorter/longer pieces (for a range of tasks, purposes, and audiences)

- E.g., summaries, reflections, descriptions, critiques, letters, poetry, narratives, 
etc.

• Grades 10: Extended pieces, arguments (well-defined points of view, address/refute 
counterclaims), reflective writing (comparing two or more texts), 
producing shorter/longer pieces (for a range of tasks, purposes, and audiences)

- E.g., summaries, reflections, descriptions, critiques, letters, poetry, 
narratives, etc.

• Grades 11: Extended pieces, analyses, describe personal qualifications for 
occupational/educational opportunities, choose/blend appropriate modes & 
forms of writing to produce shorter/longer pieces

- E.g., summaries, reflections, descriptions, critiques, letters, poetry, 
narratives, etc.

• Grades 12: Extended pieces, technical pieces (describe personal qualifications 
for occupational/educational opportunities), blend multiple modes of writing

- E.g., summaries, reflections, descriptions, critiques, letters, poetry, 
narratives, etc.

In 
preparation 
for writing a 

variety of 
text types

Read and 
analyze 
mentor 
texts...
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In addition, there should also be a focus on integrating concepts and reading paired 
texts. The Integration of Concepts section of each strand emphasizes this. The chart 
contains standards from the Integration of Concepts Sections (RL and RI) for each 
grade level. Consider the variety of texts and standards that must be integrated to 
meet the expectations of this sub-strand.
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Integration of Concepts  & Reading Paired Texts

RL

RI

Stem for Grades 6-8: Compare 
and Contrast

Grade 8 Grade 9 Grade 10 Grade 11 Grade 12

• Structure of 2 or m ore 
texts and analy ze how 
the dif fer ing structure of 
each lit erary text 
contribut es t o its 
meaning and st yle

• Fictional portrayals of a 
time, place, or character

• Texts in different  
form s/genres

• Describe how  the historical or  
social function of a text 
depends on its context (e.g., 
cultural, situational, hist orical, 
geographical)

• Explain the relat ionships 
between/among lit erary 
element s of story/play

• Character dev elopment , 
dramatic plot st ructure, 
and conventions in a play

• Analyze 
similarities/differences in 
literature of different  
cultures

• Relate t hemes, p at terns 
of ev ent s, or character 
ty pes f rom myths, 
traditional stories, or 
religious works to 
contemporary stories, 
poems, or drama. 

• Compare and contrast  t radit ional 
and contemporary texts that draw 
on similar  themes, patt erns of 
events,  or character  t ypes with an 
emphasis on poet ry from  various 
cultures

• Compare and contrast  t he 
development of  a u niversal t hem e 
over the course of  two or more 
literary works including how each 
theme em erges and is shaped and 
refined by  specific details.

How 2 or more au thors 
present conflicting 
information on the same 
topic by assessing w here 
the texts disagree in 
reasoning and ev idence

• Compare the perspectives & 
viewpoints of 2 or more 
authors regarding their 
treat ment  of the same/similar 
topics

• Evaluate t he clarity/accuracy 
of information, corroborating 
or challenging conclusions 
with other sources of 
information

• Evaluate how different 
authors write about  the 
same topic

• Analyze multiple texts 
addressing the same 
topic t o determ ine how  
authors reach 
similar/different  
conclusions

• Compare and contrast  
informational and 
technical t ex ts for intent, 
content, and clar ity. 

• Evaluate t ext s with d iff er ing p oint s 
of view  on the same or similar 
events or issues by assessing 
claims, reasoning, evidence, and 
connect ions t o other  works or 
historical event s. 

• Analyze how  the author organizes an 
analy sis or series of ideas or  events, 
including the order in which the 
points are m ad e, how t hey  are 
introduced and developed , and t he 
connect ions t hat  are drawn 
between t hem. 18



To build on the previous slide, let's look at a Grade 10 sample planning example for 
the Integration of Concepts section of the Reading Informational Text strand. When 
planning, consider what additional standards can be authentically integrated or 
connects well with the target standards.

Notice how Grade 10 students are analyzing multiple texts addressing the same topic 
to determine how authors reach similar or different conclusions (10.RI.3B), and 

through purposeful planning and reading the texts the teacher found that this 
standard connects well with :
• 10.RI.1C-Evaluting arguments/claims (examining whether reasoning is valid and 

the evidence is relevant or if there are any unsupported statement).
• 10.RL.3A- Analyze the influence of the historical/cultural context of a 

text (authors are influenced & inspired by the place, time, and form in which a 
literary work exists).

• 10.C.4C- Analyzing how media messages are constructed based 
on varying opinions, values, and viewpoints.

Based on the texts that are paired on the same topics.
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Sample Planning -Grade 10 Example
10.RI.3A-Evaluate how  di fferent authors  w rite about the same topi c and 
shape their pres entations or v iew points of key information us ing facts, 
opinions, and reasoning.

10.RI.3B-Analyze m ulti ple texts addres sing the s am e topic to 
determ ine how authors  reach sim ilar or different conclus ions.

This standard connects well with:
• 10.RI.1C-Evaluting arguments/claims (examining whether 

reasoning is valid and the evidence is relevant or if there 
are any unsupported statement).

• 10.RI.2A-Analyzing how authors use structure to explain 
relationships among concepts in a text.

• 10.W.2B - Argumentative writing (evidence should be 
drawn from a variety of sources including data, expert 
opinions, and personal experiences).

This standard connects well with:
• 10.RI.1C-Evaluting arguments/claims (examining 

whether reasoning is valid and the evidence is relevant 
or if there are any unsupported statement). 

• 10.RL.3A- Analyze the influence of the 
historical/cultural context of a text (authors are 
influenced & inspired by the place, time, and form in 
which a literary work exists).

• 10.C.4C- Analyzing how media messages are 
constructed based on varying opinions, values, and 
viewpoints.



Here is an example of how the Understanding the Standards document helps support 
the natural integration of standards within the same strand. For example, to evaluate 
how different authors write about the same topic and shape their viewpoints 
students must have an Understanding of rhetorical strategies used by an author. They 
must rely on previous knowledge of facts opinions and devices used to create bias in 
order to discern between objective and subjective elements. Furthermore, to meet 
10.RI.3B, teachers must strategically select multiple texts that can be compared, thus 

integrating various strands when students are analyzing and thinking critically about 
the topic and author's craft of these selected texts.
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Understanding the Standards Supports Integration-Grade 10 Example

10.RI.3A-Evaluate how different authors write about the same topic and 
shape their presentations or viewpoints of key information using facts, 
opinions, and reasoning.

10.RI.3B-Analyze multiple texts addressing the same 
topic to determine how authors reach similar or 
different conclusions.

•Evaluating how different authors approach the same topic provides 
students with insights into diverse perspectives, rhetorical strategies, 
and biases that influence the presentation of information in 
informational texts. 

• Examining how authors employ facts, opinions, and reasoning 
to support viewpoints allows students to discern between you 
objective and subjective elements in texts. Teachers should keep 
in mind that this skill is transferable to other disciplines, and 
encourage students to draw on their existing knowledge, skills, 
and expertise in those other content areas to support their 
learning in English. Teachers can also help students understand 
how refining this skill in English could be utilized in other classes. 
•Using the previous skills established to identify features of 
informational texts, students can now analyze how different 
authors employ different techniques to reach different viewpoints. 
Students need to be able to consider how authors’ backgrounds, 
ideologies, and rhetorical strategies influence their 
presentations.

• By examining how authors approach a shared topic 
and arrive at different conclusions, students 
develop critical thinking skills, deepen their 
understanding of nuanced topics, and learn to 
evaluate sources critically. 
• Select comparable texts and carefully craft 

text sets for students that show myriad 
perspectives on a singular topic. These can be 
full length works or shorter informational texts.

• Consider how exposure to diverse 
perspectives enriches their understanding of 
complex topics and challenges their own 
viewpoints. 



Before animation:
As previously mentioned, the Understanding the Standards gives educators additional 
insight into the grade-level expectations for each standard. Take a closer look at the 
understanding the standards document for your grade level and you will find natural 
ways to integrate standards. You will see additional standards that can be integrated 
in the right hand column.

For example, let's look for ways to integrate additional standards to support 9.W.1A-
students writing extended pieces.
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Understanding the Standards Supports Integration
Grade 9 SampleSub-strand: 9.W.1A Explanation in Understanding the Standards

A. W rite  extended pieces that: 
i. Introduce a topic  clearly by 
providing context,  presenting 
wel l-defined theses, and 
previewing what foll ows. 

ii. Adopt an organizational 
structure that cl arifies 
relationships am ong ideas and 
concepts. 

iii. Develop the topic through 
sustained use of the most 
significant and relevant facts, 
concrete detail s,  quotations, or 
other inform ation from multiple 
authoritative sources appropriate 
to the audi ence's knowledge.  

iv.  Provide a concl uding section 
that foll ows from the information 
or explanation presented.

In ninth grade students are asked to write extended pieces with a focus on expos itory and persuas ive w riting. To 
meet the expectations of this standard, students need to us e the foll owing in their w ritings:  

i. Begin with a strong introduction that introduces a topic  clearly.  Students need to be able to provide 
background information  or context to help readers understand the topic.  They need to be able to clearly 
state their thesis or main argument and give readers an idea of what to expect in the rest of the piece.

➢ 9.W.2Aiv.
➢ 9.LU.1A-E

ii. Students are expected to organize their writing in a logical and coherent manner. This involves 
structuring thei r pi ece i n a w ay  that clearly s hows  how different ideas  are related to each other . They 
need to be able to use headings, subheadings , paragraphs, or other organi zational tools to g ui de readers 
through their argument or discussion.

➢ 9.W.2Ai., ii.
➢ 9.LU.1E

iii. Devel oping the topic to support the main argument or topic with evidence. Students need to be able  to 
use facts, details , quotes, or i nform ation from  credible sources to streng then their writing.  The evi denc e 
should be relevant, signi fi cant, and appropriate for the intended audi ence's level of understandi ng. 

➢ 9.W.2Aii
➢ 9.LU.1A-E

iv. Final ly, students need to be able to concl ude their w riting with a section that ties everything together.  The 
conclusion should be a logical continuation of the information, or argum ents presented in the body of the writing It 
may sum marize key points, restate the thesi s, offer ins ights or reflections, or sugg es t further i mplications or 
areas for exploration. 

➢ 9.W.1B, C

Naturally,  this wri ting standard 
woul d al so be integrated with 
reading standards to ensure 
students:
• are equipped with relevant 

background know ledge,
• understand the most 

effective ways to use 
organi zational tools 
(heading, s ubheadings, 
etc.)

• have relevant facts/quotes /
details from credible 
sources, and information to 
provide additional insi ghts 
sugg es t further 
im plications .

21



So we know why integration is important and we've established how the 2024 English 
standards emphasize and encourage integration of strands, let's think through how to 
plan these instructional approaches to ensure seamless integration of standards 
when possible.
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Section 3

Planning Instructional 
Approaches for Integrating 
Strands

Within and between strands

22



When planning an effective literacy block, there are a few things we can bring to the 
planning meetings. The Understanding the Standards document and Instructional 
Guides are two critical resources for planning. The selected texts will anchor the 
entire planning process and guide you on what standards to focus on, what literacy 
skills should be addressed, and what engaging strategies can be used with the theme, 
concepts, or big ideas in the texts. Collaborating with other content area teachers can 
also be a powerful planning resource. This slide just uses History and Social Science as 

one example to provide a deeper understanding of concepts and vocabulary across 
content areas.

It may be helpful to locate the Understanding the Standards document for your grade 
level as well as the Instructional Guide to reference and follow along with throughout 

the rest of the webinar. All of these resources can be accessed on the VDOE 2024 
Standards of Learning webpage. Consider locating these to reference throughout the 
rest of the presentation.
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What's on the Table when Preparing for Integration?

Understanding the Standards

Instructional Guide

Collaborative planning notes 
with other content area teachers

High-quality text or division-
selected HQIM 23



We have already discussed how the 2024 English standards and the Understanding 
the Standards document supports educators when planning for integration. Now, we 
will take a look at how the components of the literacy instructional guide support 
teachers when planning for integration. The cornerstone of strong literacy instruction 
is selecting complex, compelling texts that will engage students and provide 
meaningful opportunities for integration. 
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Instructional Guide Components

Grade Level 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text Dependent 
Questioning

Model/Use 
Comprehension 

Srategies

Students spend majority of the 
lesson reading grade level text that 

provide meaningful knowledge and 
allows for the integration of 

standards.
(See Appendix of the 2024 English 

Standards of Learning)

Explicit, snappy 
vocabulary protocol 
supports students 

writing and 
discussion of grade 

level texts. 
(DSR.D; RV)

Questions and tasks integrate grade-level 
standards (RL, RI, RV, R) and students are 

using text-evidence when they write (W, LU) 
and discuss (C, LU). Comprehension 

strategies are used to support understanding 
of specific grade level text. 
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With the shift away from skills-based instruction, the first step in planning for 
integration (and your entire intellectual preparation process) is selecting a high-
quality, complex text. In some cases, this may be provided by your HQIM. But it is still 
important to read the text entirely to locate appropriate sections that offer strong 
examples and opportunities for students to analyze for general comprehension and 
analysis, but also thinking about relevant focus standards. Then, additional standards 
should be considered for integration. These standards should help students gain a 

deeper understanding of the selected text or texts,  or necessary background 
knowledge/context.

This also has implications for division-level pacing guides. When creating pacing 
guides or when teachers are following a pacing guide, it is important to consider what 

standards can naturally be taught through various literary and informational 
texts. Division level literacy leaders should discuss these changes with teachers and 
offer support on meeting the expectations of the pacing guide while also focusing on 
text selection over skills based instruction.
For additional support, Utilize Virginia's Approach to Text Complexity (Appendix of 

the 2024 English Standards of Learning p. 105) when selecting texts.
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1. Start with Text...

Additional complementary 
standards for integration

Select focus standards to 
align instruction to text

Grade-level appropriate, 
complex textStrategically select complex texts 

or Analyze HQIM to determine if 
additional texts are needed.

Pre-read text carefully to locate sections that 
provide strong examples/opportunities to 

teach relevant standards. Align the 
standards with what the text offers.

Consider additional strands/standards that 
are supported by meaningful and strong 
examples in the text and would support 
deeper understanding of the text.

Utilize Virginia's Approach to 
Text Complexity (Appendix of the 2024 English 
Standards of Learning p. 105) when selecting texts. 25



Secondary students really benefit from planning thematically when selecting literary 
and informational text for a unit. This sample text from the Grade 9 Instructional 
Guide contains a variety of text types including a novel, informational text, and a 
short story—all of which evolve around the theme of "Price of Happiness." The 
integration of diverse text types also allows for the integration of various standards. 
These text should lead authentically into writing and allow reading and writing to 
complement each other as opposed to feeling like separate subjects.
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Sample text sets in 
the Instructional 

Guides emphasize 
integration of text 

types.

Grade 9 Sample
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As you're planning instruction around grade-level, complex text, it's important to 
always read the text the you're using with your students before students begin to 
read and interact with the texts.

During planning, educators will:
Preview the text to determine the vocabulary students may need explicit instruction 
on or exposure to before reading.

Pre-read texts to strategically plan for stopping points, look for additional standards 
to integrate, plan for possible student misconceptions, and text-based questions.
Consider building text sets using text from HQIM that fall within the appropriate 
grade-band range to increase the opportunity for the progression of rigor.

This purposeful planning will seamlessly flow into strong daily instruction. As 
educators are teaching grade-level, complex texts they will activate or build 
background knowledge students will need before engaging in the text.
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Instructional Practices for Planning & Implementing Grade-Level, 
Complex Text

Planning Teaching 

• Preview the text to determine the 
vocabulary students may need explicit 
instruction on or exposure to before 
reading.

• Pre-read texts to strategically plan for 
stopping points, look for additional 
standards to integrate, plan for possible 
student misconceptions, and text-
based questions.

• Consider building text sets using text 
from HQIM that fall within the 
appropriate grade-band range to 
increase the opportunity for the 
progression of rigor. 

• Ensure text(s) are within the appropriate 
grade-level range and pair with 
quantitatively appropriate informational 
text if necessary.

• Activate or build background knowledge 
students will need before engaging in 
the text. 
• This should be an introductory 

routine/activity (not the entire 
lesson). Reiterate the thematic unit 
or concept the texts will be 
organized around.
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When planning any lesson, the next thing to do after selecting text is to consider the 
knowledge demands of the text to ensure all students can access this text. 

As you will see in the 2nd bullet point under the Demands of the Text section of the 
Instructional Guide that you're reviewing that, educators should examine the text to 
locate authentic opportunities to highlight, apply, or integrate additional standards to 
enhance students’ understanding of the text.

The various demands the text places on students can impact the background 
knowledge or vocabulary building activities and standards you choose to integrate. 
These demands should be purposefully planned for in order to support student 
understanding of grade level complex text.
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Consider the Demands of the Text & Build 
Background/Vocabulary Knowledge

Select Complex 
Text (HQIM or 

teacher-
selected)

Consider the 
Demands of the 

Text

Build 
Knowled ge and 

Vocabulary 
Understanding

Text Dependent 
Questioning

Model/Use 
Comprehension 

Strategies

Skills in Practice

These two components work together

• Consider which standards can be 
integrated to activate or build 
background knowledge to meet the 
complex demands of the text.

• Determine which standards need to 
be integrated to analyze the complex 
vocabulary in the text.
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Sometimes meeting the complex knowledge demands of the text may require 
building or activating background knowledge. On the slide you will find a Grade 11 
sample from the Grade 11 Instructional Guide for supporting students in meeting the 
demands of the text.
In this classroom, Before reading "Walden" by Henry David Thoreau, students may 
need background knowledge on the historical and cultural context (e.g., 
Transcendentalism and social reform movements). This may help students prepare for 

the literary demands and cognitive demands of the text (such as the symbolism and 
figurative language used).
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Meeting the Demands of the Text by Building or Activating 
Background Knowledge

Grade 11 Sample

Example: Before reading "Walden" by Henry David Thoreau, students may need background knowledge on 

the historical and cultural context (e.g., Transcendentalism and social reform movements).

This may help students prepare for the literary demands and cognitive demands of the text (such as the 

symbolism and figurative language used).
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We have already discussed how the 2024 English standards and the Understanding 
the Standards document supports educators when planning for integration. Not only 
can this resource be accessed on the 2024 English Standards of Learning webpage, 
but it's linked into the top section of each strand in your grade level instructional 
guides. 

As we're moving through the instructional guide to support instructional approaches 
for integrating strands, let's dive into the "skills in practice" section. This section will 
provide educators considerations for developing aligned, text dependent questioning 
that meets the rigor of the standards as well as opportunities to support students in 
utilizing comprehension strategies from their tool belt.

Skills in Practice section is grounded in DSR.C and DSR.E. and supports educators in 
considering what standards should be integrated for students to respond to text 
through discussions/writing (DSR.C) as well as providing sample instructional 
approaches for integrating standards to support student understanding of text.
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Instructional Approaches for Integrating Strands—
Skills  in Practice section

Select Complex 
Text (HQI M or 

teacher-
selected)

Cons ider the 
Demands of the 

Text

Build Knowl edge 
and Vocabulary 
Understanding

Text Dependent 
Questioning

Model /Use 
Com prehension 

Strategies

"Skills in Practice"

• Skills in Practice section is grounded in DSR.C and DSR.E.
• Consider what standards should be integrated for students to respond to text through 

discussions/writing (DSR.C).
• Provides sample instructional approaches for integrating standards.

• Integration within the same strand & integration of additional strands to support student 
understanding of text.
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As we model the planning process this afternoon, we'll be looking at the same 
questions and jumping off points of suggestions for integrating grade level standards 
as we let literary or informational texts lead the way, or as we're instructing writing 
and integration Language Usage, RV, C standards along the way.

In the white box, educators will find suggestions from the Grade 11 Instructional 
Guide for Integration, in the yellow box you can see this work in action. In Grade 11, 

preparing students to write an analysis may look like:
Reading two models of strong writing (e.g., Letter from a Birmingham—Martin 
Luther Jail and Civil Disobedience—Henry David Thoreau).
This means that students are:
• Analyzing how author's use word choice and syntax to create tone and convey 

their viewpoint, and -
• Discussing how effective these techniques are (Read like a writer, write like a 

reader).
Additionally, students should plan and write an analysis using various techniques 
from the mentor texts.

• Students will Re-read excerpts from the mentor texts to revise writing for 
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Embedded Suggestions for Instructional Approaches to 
Integration in Instructional Guides

Grade 11 Language Usage 
Sample "Skills in Practice"

Preparing students to write an analysis may 
look like:

Reading two models of strong writing (e.g., Letter 
from a Birmingham—Martin Luther Jail and Civil 
Disobedience—Henry David Thoreau).
• Analyze how author's use word choice and 

syntax to create tone and convey their 
viewpoint.

• Discuss how effective these techniques are 
(Read like a writer, write like a reader).

Planning and writing an analysis using various 
techniques from the mentor texts.
• Re-read excerpts from the mentor texts to 

revise writing for organization of claims, 
strong use of textual evidence, and smooth 
transitions. 31



• organization of claims, strong use of textual evidence, and smooth transitions.

Again, the Skills in Practice section will help educators plan for integration.
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At the end of each strand of the Instructional Guide next to the sample text sets is 
the "Disciplinary Connections" section as seen in the right column of the screenshot. 
This section provides educators with a few suggestions and strategies for making 
disciplinary connections based on the sample text set. Similar connections can be 
made using text from your HQIM. Just samples, follow division level guidance for your 
community.

Let's examine this Grade 12 sample and suggestions for Disciplinary Connections to 
sample text set on the left.

Look at the example thematic unit, “Timeless Conflicts,” this could support the 
connection of real-world conflict connections to the 2023 History & Social Science 

Standards of Learning. 
• To make these connections teachers may model and explicitly discuss how 

to read and analyze the viewpoints and arguments of individuals who were 
transcribed in the primary source, such as "A Letter to Thomas Jefferson.”

• And then use graphic organizers to serve as a strategy for differentiation for 

understanding the structures and features of a transcript.
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Integration & Interdisciplinary Connections
The Disciplinary Connections column supports connections 

between other content-areas using the text as the starting point.
Grade 12 Sample

Suggestions for Disciplinary Connections 
to sample text set on the left.



• Students should practice analysis and providing evidence from the primary 
source. 

This same process can be applied to all informational and primary sources to 
support student understanding and develop depth of knowledge across 
content areas.
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Let's dive in deeper to the disciplinary connections that could be made as we 
integrate across content areas and strands.
In the white box on the screen, educators will find a sample from the Grade 12 
Instructional Guide as a jumping off point for developing those disciplinary 
connections.

As Grade 12 educators put this practice into action, this may look like students:

Researching historical events needed to provide context for the text in the text sets --
> For example students will research background information about The 
Women's Suffrage Movement when reading "After Being Convicted of Voting" by 
Susan B. Anthony.

Or educators will provide students with relevant background knowledge to analyze 
primary sources. Supports Grade 12 students in researching the relationship between 
John Adams and Thomas Jefferson (e.g., personal and political) to better understand 
"A Letter to Thomas Jefferson" by President John Adams.
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Making Disciplinary Connections to Text
Grade 12 Sample

This may look like:

• Researching historical events needed to provide 
context for the text in the text sets.

- Researching background information about T he W omen's 
Suffrage Movement when reading "After Being Convicted of 
Voting" by Susan B. Anthony.

• Providing students with relevant background 
knowledge to analyze primary sources.

- Researching the relationship between John Adams and 
Thom as Jefferson (e.g., personal and pol itical) to better 
understand "A Letter to Thomas Jefferson" by President John 
Adams.
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We have discussed why integration is necessary, looked at the resources to support 
that integration, and discussed how the Understanding the Standards 
and Instructional Guide provides support for educators when planning (keeping in 
mind that the text lead the way) and finding authentic times to integrate the 
standards.
As we wrap up today, we want to leave you with a few samples of integration and 

how it can look in the classroom. Let's dive into a few samples from the 9-12 
classroom.

34

Section 4

Samples of Integration
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This is a 9th grade sample of integration instructional plan. Please note, this sample 
does not give a timeline of when this integration occurs, but teachers should use 
knowledge of their division pacing guide, level of student readiness, and other 

schedules to ensure the timeline is appropriate. And the DSR standards will anchor it 
all. These are the target standards for this sample lesson. 

Reading Fluency Text Complexity Text Evidence Knowledge Building + 
Vocabulary 

Reading Strategies 

Grade 9 Integration 
Sample: Target Standards

9th Grade Integration of Standards Instructional Plan Example

Reading Literary/  Reading & 
Vocabula ry

Reading Inform ationa l Writing & Langua ge Usage Comm unications

9.RL.1C- Differentiate 
between character types in 
literary texts and their impact on 
the theme.

9.RL.3B- Explain 
the relationships between 
and among particular 
literary elements of a story or 
play, including how the 
setting shapes the plot 
and characters.

9.RI.A- Analyze the 
development of main ideas 
over the course of texts, 
including how they emerge, are 
shaped, and are refined by 
specific details to help reveal 
the author’s intended purpose 
for writing.

9.LU.1A- Use parallel stru ctu re 
across sen ten ces and paragraphs 
to link an d compare/contrast id eas 
in writing and speaking.

9.W.1B- Write reflectively in response 
to readings in which students 
compare two or more texts with 
details, examples, and other textual 
evidence to support an idea or 
position.

9.W.2A
i. Composing a thesis statement 

that clearly communicates the 
writer's position or assertion.

iv.  Using background knowledge to 
expand ideas and add depth, utilizing 
reference materials when necessary.

9.C.2A-Report orally 
on a topic or text or 
present an opinion. 
This includes:
i. Choosing 

vocabulary 
language, and 
tone 
appropriate to th
e topic, audience, 
and purpose.



In this example, grade 9 teachers may pair the novel, Lord of the Flies  and the 
article, Standford Prison Experiment. The essential questions students are grappling 
with in this example is, " What do these works suggest about human nature: are 
people inherently good, evil, or shaped by their circumstances?" As students grapple 
with this question, the teacher prompts the students to read the chapters 
annotating for textual evidence related to character types (9.RL.1C). From there, the 
teacher may facilitate a whole-group discussion/debate about the character types 
(Communication) and then students write reflectively (quick-write) about how a 

different setting may have altered the characters' actions taking their character type 
into account. Although they are doing a reflective quick write after reading these 
chapters, students should also go back and use textual evidence as well as their own 
background knowledge to support their thinking. But they have to use textual 
evidence to discuss how the setting impacted the characters' actions.

To build deeper conceptual understanding, this literary text is paired with the 
informational text. The teacher would engage students in repeated readings (with a 
clear purpose) of the article. 

During the 1st read: Students will read the entire article, stopping to jot down 
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Reading Fluency Text Complexity Text Evidence Knowledge Building + 
Vocabulary 

Reading Strategies 

Grade 9 Integration 
Sample: Activities

9th Grade Integration of Standards Instructional Plan Example

Reading Literary/  Reading & 
Vocabula ry

Reading Inform ationa l Writing & Langua ge Usage Comm unications

9.RL.1C- Differentiate 
between character types in 
literary texts and their impact on 
the theme.

9.RL.3B- Explain 
the relationships between 
and among particular 
literary elements of a story or 
play, including how the 
setting shapes the plot 
and characters.

9.RI.A- Analyze the 
development of main ideas 
over the course of texts, 
including how they emerge, are 
shaped, and are refined by 
specific details to help reveal 
the author’s intended purpose 
for writing.

9.LU.1A- Use parallel stru ctu re 
across sen ten ces and paragraphs 
to link an d compare/contrast id eas 
in writing and speaking.

9.W.1B- Write reflectively in response 
to readings in which students 
compare two or more texts with 
details, examples, and other textual 
evidence to support an idea or 
position.

9.W.2A
i. Composing a thesis statement 

that clearly communicates the 
writer's position or assertion.

iv.  Using background knowledge to 
expand ideas and add depth, utilizing 
reference materials when necessary.

9.C.2A-Report orally 
on a topic or text or 
present an opinion. 
This includes:
i. Choosing 

vocabulary 
language, and 
tone 
appropriate to th
e topic, audience, 
and purpose.

Text: Lord of the Flies, chapters 8-9 

Activate Prior Knowledge: Review notes 
and discussion about major plot events, 
themes, and literary elements used in 
previous chapters.

Before reading: Think-aloud analyzing 
an excerpt of the chapter 8 for evidence 
to determine the character types. 

Set a Purpose for Reading: Have 
students read the chapters annotating 
for textual evidence related to character 
types (9.RL.1C).
• Facilitate a whole-group 

disc ussion/debate about the 
character types.

• Have students write  reflectively 
(quick-write) about how a different 
setting may have altered the 
characters' ac tions taking their 
character type into account.

Text: The Stanford Prison Experiment

Engage students in repeated readings 
(with a clear purpose) of the articl e, The 
Stanford Prison Experiment by Saul 
McLeod.
• 1st read: Read the entire artic le, 

stopping to jot down (annotate) key 
detail s that support the main idea 
of each section.

• 2nd read (after reading chapter 
and discussing the writing 
task): Look for information to 
analyze character actions and 
traits from Lord of the Flies.

Wri ti ng in R esponse-to-Reading :
• During the reflecti ve quick-write (10 minutes) 

for Lord of the Flies, allow students to primarily 
pull background knowledge to support their 
thinking.

• After the qui ck-write, pair students for a  
discussion on the impact of setting on the 
characters and how that impacts their 
character types.

Explore & Write: Defend or criticize Jack's 
actions using evidence about the i nfluence of 
power and setting on i ndividuals.
• Use a graphic organizer to synthesize 

information from both texts
• Develop a claim/thesis statement with your 

position
• Use textual evidence from both text and refl ect 

on your own experiences to connect to themes 
in both texts.

Report/debate planning: Use 
reading responses, writing 
graphic  organizer,  and other 
evidence from both the novel 
and articl e to create debate 
notes around the writing topic
• Consider the audience 

when selecting vocabulary 
• Adjust tone to align with 

your position or assertion



writing task): Look for information to analyze character actions and traits from Lord of 
the Flies. So, students are using information they learned about in the informational 
text as well as events in the literary text to support their thinking and to prepare for 
writing and discussion or debate.

This instructional unit plan may wrap up with a debate—in which students will 
engage in debate planning—on the overall conceptual question, and more 
specifically, they will defend or criticize Jack's actions using evidence from both texts 

about the influence of power and circumstances or setting on an individual's action. 
Before the debate, students must organize and synthesize textual evidence that 
supports their claim (or position). Students will balance textual evidence 
with  background knowledge (9.W.2Aiv. ) to expand ideas and add depth to the 
discussion.

As Grade 9 students authentically integrate Reading Literary, Reading & Vocabulary, 
Reading Informational, Writing, Language Usage, and Communication standards. You 
will notice that all of these strands work together to support one another, and they 
may be integrated at various times in this instructional plan as well.
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Next is an 11th grade sample of integration in the lesson plan. Please note, this 
sample does not give a timeline of when this integration occurs, but teachers should 
use knowledge of their division pacing guide and your knowledge of student 

readiness to determine when and where and how these standards will be integrated. 
These are the target standards for this sample lesson. 

Reading Fluency Text Complexity Text Evidence Reading Strategies Know ledge Building + 
Vocabula ry 

Grade 11 Sample Integration: Target 
Standards

11th Grade Integration of Standards Instructional Plan Example

Reading  & Vocabulary Reading  Literary & Informational Texts Wri ti ng & Language Usage Research

Vocabulary 
Development/Word Analysis
11.RV.1F: Explain the meaning of 
figurative language and literary 
and classical allusions an 
analyze their role in texts.

Reading Literary Text:
11.RL.2B: Evaluate how authors use 
specific word choices, syntax, tone, and 
voice to convey the author's intent and 
viewpoint.

Modes & Purposes for Writing
11.W.1D: Choose ap propriate 
modes and blend multiple forms 
of writing by rou tinely  en gage in  
in th e p roductio n of shorter and  
lo nger pieces that adapt writing 
content, techniqu e, and vo ice 
for a range of audiences, 
pu rposes, an d tasks (e.g., 
summaries, reflections, 
descriptio ns, critiqu es, letters, 
poetr y, narratives, etc.).

11.LU.1C: Differentiate and  
app ly active and  passive voice to  
convey  a d esired effect in 
speaking and  writing.

11R.1B: Gather 
and organize 
information from 
various sources.



(Click for Research box flies in)-- Notice that this unit starts with research to not only 
build background knowledge but also to increase engagement for this unit. Students 
will research the rights of American women before the 1970s. Students will capture 
their research on their own note-catcher to be used later after reading the selected 
texts (speeches). The teacher should also capture the information gathered from 
various sources during whole-group discussion.

In this instructional plan, students will close read Phyllis Schlafly's speech, What's 

Wrong with Equal Rights for Women and Shirly Chisholm's speech, For the Equal 
Rights Amendment, analyzing both for literary devices such as: rhetorical strategies, 
word choice, and syntax used to convey a certain intent and viewpoint. Please note 
that although these are real speeches, they are classified as literary nonfiction and 
therefore can be analyzed using the Reading Literary Text strand (RL).

(click for Reading box): Next, teachers should consider the knowledge demands of the 
texts and support students with additional context or historical background 
knowledge if needed before reading. Although students did some research on 
women's rights, they may need additional background knowledge on the fight of the 

Equal Rights Amendment. This can be achieved by reading an article about the fight 
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Reading Fluency Text Complexity Text Evidence Know ledge Building + 
Vocabula ry 

Reading Strategies 

Grade 11 Sample Integration: 
Activities

11th Grade Integration of Standards Instructional Plan Example

Reading  & Vocabulary Reading  Literary & Informational Texts Wri ti ng & Language Usage Research

Vocabulary 
Development/Word Analysis
11.RV.1F: Explain the meaning of 
figurative language and literary 
and classical allusions an 
analyze their role in texts.

Reading Literary Text:
11.RL.2B: Evaluate how authors use 
specific word choices, syntax, tone, and 
voice to convey the author's intent and 
viewpoint.

Modes & Purposes for Writing
11.W.1D: Choose ap propriate 
modes and blend multiple forms 
of writing by rou tinely  en gage in  
in th e p roductio n of shorter and  
lo nger pieces that adapt writing 
content, techniqu e, and vo ice 
for a range of audiences, 
pu rposes, an d tasks (e.g., 
summaries, reflections, 
descriptio ns, critiqu es, letters, 
poetr y, narratives, etc.).

11.LU.1C: Differentiate and  
app ly active and  passive voice to  
convey  a d esired effect in 
speaking and  writing.

11R.1B: Gather 
and organize 
information from 
various sources.

Build background 
know ledge and 
anticipation:
Have students research 
rights of American women 
before the 1970s. 
• Capture the class's 

sources and 
reactions. Prompt them 
to discuss 
their surprises, key 
takeaways, and compare 
what they researched 
to today’s world.

• Compare the information 
gathered from this 
research to the speeches 
after reading each one.

Build context: Read Wh y the Fight Over the Eq ual Rights Amendment has Lasted 
Nearly a Century (History.com) to bu ild b ackgro und knowledge and historical co ntex t 
needed to u nderstan d the fight ov er the Equal Rights Amendment.

Before reading: Use an excerpt fro m Phyllis Schlafly's speech, Wh at's W rong with 
Equ al Rights for  W omen, to model thinking aloud ho w to analyze for rhetorical 
strategies used to make the speech more engaging and persuasive.

• Re-read the excerpt to explain the figu rative language and  allu sio ns used by 
Schlafly (e.g., Biblical allusions and allusions to  histo rical figures) 
(11.RV.1F).

Close read and an notate Shirly Ch isho lm's speech, For the Equ al Rights Amen dment 
and Schlafly 's sp eech looking for  th e au thor's v iewp oint and  jotting down sp ecific 
word choice and  syntax th at create the tone and vo ice (11.RL.2B).

• Analyze the literar y and classical allusions. Engage students in a discussion  
abou t the purpo se and impact of these techniq ues.

• Using a T-chart or oth er graphic organizer, compare and  co ntrast the 
argu ments, wo rd  choice, v iewp oint, and other textu al evid en ce needed to 
critique the texts.

After researching and reading:
Review annotations and notes from 
both speeches. In small-groups, 
discuss the "blended" writing forms 
used by both speakers (e.g., 
Argumentative text with narrative 
anecdotes as supporting evidence)
• Review or explicitly teach active 

and passive voice. Use excerpts 
from both speeches to analyze 
their use of these mechanics. 
Discuss the impact of using 
active vs. passive voice.

Students will write their own speech 
about the topic;  blending various 
modes and forms of writing and 
active/passive voice for their 
intended audience and purpose.



It is important to model a think-aloud of the specific skills and strategies students will 
be using throughout the lesson. In this case ,the teacher should model looking for 
and analyzing rhetorical strategies used in an excerpt of Phyllis Schlafly's speech. This 
particular text allows for the analysis of figurative language and allusions which 
integrates Reading and Vocabulary standards as well (11.RV.1F). 

Then, students will read both Schlafly and Chisholm's speeches jotting down 
(annotating) for author's viewpoints, specific word choice used to create the tone and 

voice. Both texts can be analyzed for their literary and classical allusions and students 
could engage in discussions about the purpose and impact of those techniques.
This may involve re-reading with a purpose as seen in the 9th grade example before. 
The teacher may use a variety of graphic organizers, such as a T-chart, to help 
students compare and contrast those arguments and gather textual evidence as 

needed so they can eventually write a critique or their own speech later in the 
lesson.

(Click for writing box): This plan can be wrapped up with a discussion of the blended 
writing forms used by both authors to convey their viewpoint and make their 

speeches more effective. Language Usage standards can be integrated here with a 
review or lesson on how active and passive voice were used in each speech.
Lastly, students will write their own speech blending various forms of writing and 
purposefully using active and passive voice to achieve their desired effect.
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All the sample instructional plans for integration we have just discussed would not be 
possible without high-quality texts that lead the way for integration to happen. Here 
are several ways in which using a high-quality text set can support integration:
1. Helping them gain conceptual understanding of the theme or topic
2. Exposes them to key vocabulary
3. Supports knowledge building and increases familiarity of a topic
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USING TEXT SETS TO SUPPORT INTEGRATION

Appropriate 
Grade Level 

Text 
Complexity

Thematically/conceptually 
organized texts that allow for 
integrating multiple strands.

Variety of text types to support 
building vocabulary across 

genres and disciplines.

Texts to support building background 
knowledge and ensure students can 

meet the demands of the text.
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Don't forget to sign up for Teacher Direct by following the directions on this screen. 
The Teacher Direct newsletter comes out every Wednesday.

Teacher Direct Newsletter Directions

To sign up for TeacherDirect, go to the VDOE Website. Click on the 
Teaching, Learning, & Assessment tab and select TeacherDirect or go 
to: https://public.govdelivery.com/accounts/VADOE/signup/12266



We want to thank all you for joining us, and please feel free to contact any member 
of the English Office if you have questions.
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Thank you.
Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

 Cassada
Coordinator of Secondary English & Literacy
.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

 Stamper
Secondary Intervention Specialist
.Stamper@doe.virginia.gov

 McMillen
Division Support Specialist
.McMillen@doe.virginia.gov
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Reference within this document to any specific commercial or non-commercial 
product, process, or service by trade name, trademark, manufacturer or otherwise 
does not constitute or imply an endorsement, recommendation, or favoring by the 
Virginia Department of Education.
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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