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Good morning, welcome to the second webinar in the Foundational Skills series
for Kindergarten and Grade 1. We are excited you are joining us today and look
forward to sharing information and resources around using data to support
Foundations for Reading and Foundations for Writing instruction to propel

student literacy growth.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Toset and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners
who are prepared for post secondary experiences. The 2024 English Standards of
Learning are grounded in the research-based approach to reading and reflect current
research on the importance of foundational skills needed to be strong readers. When
compared to the 2026 National Assessment of Educational Progress, the 2024
Standards and instructional approaches, developed by the Office of English, align to the
indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical
and synthesis skills, which are essential to setting students up to be prepared for life
and foster a love for learning about the world in which they live and serve.

Work of the Office of English is aligned to Virginia's Strategic Priorities,
particularly priority 1-to setand help every learner meet high expectations.




Setting Purpose: Why are we here?

* The Foundations for Reading (FFR) and Foundations for
Writing (FFW) strands are new additions to the 2024 English
Standards of Learning. They define grade-level expectations for
foundational literacy skills in Kindergarten through Grade 5 classrooms.

* In this session, we will explore a variety of assessments for measuring
student mastery of foundational skills. We will explore how Kindergarten
and Grade 1 educators can use this assessment data to drive their
foundational skill instruction in classrooms across the Commonwealth.
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The purpose of this webinar is to understand a variety of assessments for
measuring Kindergarten and Grade 1 student proficiency of foundational skills.
We will explore how educators can use assessment data to drive their
foundational skill instruction in classrooms across the Commonwealth.




Impact Expected

* Educators of Kindergarten and Grade 1 students will leave this
session with a clear understanding of the various types of
assessments available to guide foundational skills instruction.
Additionally, they will gain insights on how to effectively use
foundational skills data to inform instruction and support student
growth toward grade-level expectations.

b EISGURHTON

At the conclusion of this webinar, Kindergarten and Grade 1 educators will not
only have a clear understanding of the various types of assessments available to
guide foundational skill instruction, but educators will gain insights on how to
effectively use foundational skill datato inform instruction, make instructional
decisions, and support student growth toward grade level expectations.




Using Data to
Drive
Instruction

We will begin our webinar looking at examples of how we can use datato drive
foundational skillinstruction in Kindergarten and Grade 1.




Why Do We Assess Foundational Skills?

* |dentify students who may need additionalinstruction in
foundational skills.

* Evaluate the effectiveness of our instruction.
* Determine what students know and where they need instruction.

b EISOURTISN

Let’s begin by thinking about why it is important to assess foundational literacy
skills.

First, we want to identify students who will benefit from additional support. Once
we identify those students, we can provide instruction so that students can meet
the grade level expectations.

Next, student assessment can be used to evaluate how effective our instruction
was in a certain skill. Student data can help us reflect on ourteaching and we
can take action to ensure our instruction is explicit and provides opportunities
for student practice with teacher feedback.

Lastly, we can use student data to determine what students already know, and
what they need to learn next.



Where to Start - Student Data Analysis

Choose the
most complex
skill

Work
Backwards

“If lack of fluency is the result of inadequate decoding
skills, then the first order of business must be to address
those skills in word recognition.”
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When looking at student data, you should start analyzing data from the most
complex skill to the least complex skill.

By starting at the most complex skill and working backwards, you can determine
where students may need additional support, in the fewest number of
assessments. If a student is meeting the proficiency expectations at the most
complex skill, then we can make the hypothesis that students have mastered
earlier skills, and you may not need to assess them further. We will walk through
this process using different types of assessment data throughout this webinar.



Kindergarten & Grade 1 Assessments (1 of 3)

’ Fluency } Encoding

Phonological
Decoding AR and Phonemic
Know ledge Awareness

b EISOURTISN

On this slide is a flow chart of the foundational skills you may be using to assess
students in Kindergarten and Grade 1. The flow chart organizes the skills from
most complex to least complex.

In Grade 1, fluency is more complex than decoding. As such, decoding is more
complex than alphabet knowledge and phoneme blending. Starting in Grade 1,
teachers should start collecting fluency data on their students. Fluency s a
powerful indicator that students are orthographically mapping words and are
building automaticity for word recognition. Kindergarten students are typically
focused on learning phoneme-grapheme correspondences, and therefore not
assessed on fluency since they are developing their literacy skills.



Fluency

Kindergarten-DSR.1 First Grade- DSR.1
A.  Useknowledge of letter-sound A.  Useknowledge of letter-sound
correspondencesto read and reread controlled correspondencestoreada varlety.of
decodable sentences and texts thatinclude decodable and grade-level texts with accuracy,
phonic elements and irregular words. automaticity, appropriate rate, and meaningful

expression in successive readings to support
comprehension. Monitor while reading to
confirm or self-correct word recognition and
understanding, as necessary.
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The standard that addresses fluency lives in the Developing Skilled Readers and
Building Reading Stamina strand. Fluency is critical for comprehension of texts
as students progress through the grade levels.

You can see that in Kindergarten students are focused on using their letter-sound
correspondences to read and reread sentences and texts that are decodable.
Decodable texts are texts that are controlled to only contain phonics features
that the students have been explicitly taught. The use of decodable texts is
critical for students in Kindergarten, so they learn how to apply their phonics
knowledge in context, and to build the habit of decoding words in text, not
guessing.

However, in Grade 1, you’ll notice that students are expected to read a variety of
decodable and grade-level texts. This is important for Grade 1 educators to
understand. Decodable texts are a powerful toolto support students with
applying their knowledge of decoding words in connected text; however, they are
not the goal of phonics. Our goal with foundational skills instruction is for
students to effortlessly read complex, grade level text and this begins in Grade 1.



How to Assess Fluency?

* OralReading Fluency Assessment
- Text- Use a grade level passage that the students have not read before.

- Assess- Have studentread the passage out loud. Asthey read, teacher uses a
different copy of the text and marks errors. After one minute, stop scoring.

- Evaluate- Count the number of words correct per minute. Thisis their WCPM. Also,
calculate their accuracy by dividing the number of words correct by the number of
words total.

* Rubrics for Prosody and Expression
- Expression and volume
- Phrasing
- Smoothness
- Pace
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When assessing fluency, Grade 1 teachers should use a grade level text or
passage that the students have not read before. This highlights the importance of
students reading both decodable and grade level texts during instruction. A
sample assessment for fluency may include students reading a passage out loud
for one minute as the educator uses a different copy of the text to mark errors.
Fluency assessments are given one on one.

The educator should then evaluate by counting the number of words read
correctly per minute to calculate the rate. Teachers should use a published
normed percentile rating measure to determine students' rate, or use the
measure provided in their division-adopted HQIM. Teachers should also
calculate students' accuracy by dividing the words read correct by the total
words read. Students should read grade level text with at least 90%

accuracy. Rubrics should be used for expression and could include things like
volume, phrasing, smoothness and pacing.

Rememberthe goal of reading fluently isn’t for the student to speed read the
text, but to read smoothly, accurately and with an understanding of the text being
read.

10



Kindergarten & Grade 1 Assessments (2 of 3)

; Alphabet Phonological
dPh
- Knowledge " “hwarences

L EBOCRTION "

We are now going to focus on encoding, decoding, and alphabet knowledge.
These skills are especially important for these grade levels as students move
from learning letter-sound correspondences to more complex grapheme-
phoneme correspondences.

In Kindergarten and Grade 1 decoding and encoding instruction should be a
focus of your foundational literacy skills instruction. Students in these grade
levels are learning how to apply their letter-sound knowledge to decode words
successfully and need explicitinstruction and lots of opportunities to
successfully practice.

11



Phonics and Word Analysis

Kindergarten- FFR.3 Grade 1- FFR.3
. . A. Dec ode and encode words with short vowe s to inc lude ble nds
A. Identify capitaland lowercase letters of the alphabet. with digraphs, closed syllables (CVC, CCVC, CVCC, CCVCO).
B. Identify common letter-sound corresponde nces. B. Dec ode and encode words with longvowels, opensyllables, (CV,
cC d L t-e (CVCE, CCVCE).
C. Discriminate betweenlongand short sounds with common spellings for V) andvowelconsonant-e ( )
the five major vowels with open and closed syllables (e.g ,short /e/ as in C. Use letter-sound corresponde nces to decode words containing
“pet”, long /e/ as in“he”). common vowel teams and r-controlled vowels.
D. Dec ode multisyllabic words following basic patterns by breaking
D. Demonstrate knowledgethat every word has a vowel sound. the words into syllables.
E. Identify the lette -sound corresponde nces for consonant digraphs (e. g, E. Read grade-level high-frequency words, including dec odable and
ch, sh, th, wh). iregular words with automaticity and accuracy.
F. Demonstrate knowledge of letter-sound corresponde nces to blend CV, F. Write grade-levelhigh-frequency words with automaticity and
CVC, VC words. acouracy.
G. Decode (read) and encode (spell) words with shortvowels, including
words beginning or endingin adigraph (e.g., ch, sh, th, wh).
H. Use letter-sound corresponde nces to readgrade-level high frequency
words, inc luding decodable andirre gular words, with automaticity and
accuracy.
Vinomia DeparTMmnt of 12
Ak EBUCATION 12

Here you can see the Kindergarten and Grade 1 standards in the Foundations for
Reading Strand focused on Phonics and Word Analysis.

When teachers are using student data to make instructional decisions, the end
of year expectations listed in the standards should be kept in mind. Your division-
adopted HQIM scope and sequence will supportyou here. If the grade level
expectation is that Kindergarten students will read words with digraphs and short
vowels by the end of the year, where should they be in the middle of the year?If
we want all students to meet the expectations of the standards, we need to be
aware of what each grade level is responsible for.

Anotherresource that will be beneficial to teachers are the grade level side-by-
side charts found on the 2024 English Standards of Learning page on the VDOE
website. The grade level side-by-sides highlight how skills build from grade to
grade.
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How to Assess Decoding?

* Given one on one

* Decoding Inventories
- Move from least complexto more complex phonics patterns
- Assess a particular skill across examples
* Assessments on Decoding focus on
- Real Word Decoding
- Pseudoword Decoding

A EBUCRTION

When assessing decoding, students may be given a decoding inventory which
moves from least complex to more complex phonics patterns. The order of the
phonics features should follow your division-adopted HQIM scope and sequence
for foundational skills. This assessmentis given one on one.

Assessments caninclude realword decoding and pseudoword or nonword
decoding.

Pseudowords are appropriate to use when assessing phonics features but
should not be used during instruction. Pseudowords allow students to apply
phonics rules to decode made-up words that include phonetic patterns. When
assessing, students must show their true ability to decode unfamiliar word
because itis not a word that the student has orthographically mapped and is
now a sight word for that student. Pseudowords should not be used during
instruction of phonics patterns because they lack meaning and context, and
therefore do not support a students vocabulary development, comprehension,
or engagement. Too much focus on pseudowords for our Kindergarten and Grade
1 students could become frustrating and confusing.

13



How to Assess Encoding?

* Can be done with a group of students.

* Could be to determine a stage of a students’ spelling or can
progress monitor for a specific phonics feature.

A EBUCRTION

When assessing encoding, teacher provides students words to spell. These list
of words could be used to determine a stage of students' spelling or as progress
monitoring for a specific phonics feature. This assessment can be givento a
group of students.

As noted in the Foundations for Reading and Foundations for Writing standards,
in Grade 1, the end of year expectations for encoding and decoding are different.
This was done purposefully because reading is a recognition task, and spelling is
a production task. Therefore, it is typical that as students learn new patterns for
reading and spelling, they may need additional time to gain mastery of those
patterns in encoding. For more information about this, please refer to the first
webinar in this series, Understanding Grade Level Expectations.

It is important for teachers to know where students need support in both,
decoding and encoding, when thinking about phonics instruction.

14



Using Decoding and Encoding Assessment Data

* Decoding is a recognition task while encoding is a production task.

* Analyze both decode and encoding tasks together.
- Are students using the same phonics features in both?
- Are students able to use some phonics features in one but not the other?
- Where are students consistentin errors and inconsistent?

kb EBOCKTTON

Both decoding and encoding assessment data should be analyzed together to
give a complete and accurate picture of student’s phonics knowledge.

Decoding is arecognition task — students recognize written words and convert
them to spoken language. Encoding is a production task — students hear spoken
words and convert them to written language.

It is typical that when students learn new patterns for reading and spelling, they
may need additional time to gain mastery of those patterns in encoding. This can
be seen in the end of year expectations for Grade 1, encoding or spelling
expectations are different than the expectations for decoding. Again, please refer
to the first webinar, Understanding Grade Level Expectations of Foundational
Skills, for more guidance on end of year expectations for students in
Kindergarten and Grade 1.

15



Focus of Instruction- Phonics and Word Analysis

* Kindergarten and Grade 1 students typically are learning the letter-
sound patterns they need to decode. The focus of instruction ison
learning phonics skills and using them to read connected text.

* Focus is on single syllable word decoding and encoding.

» Students start with less complex phonics features and move to
more complex. (Review Grade Level Expectations Webinar)

L EBUCRTION

The focus of instruction for Kindergarten and Grade 1 students in phonics and
word analysis is for students to use letter-sound patterns to decode words in
isolation and ultimately connected text. The focus forthese grade levels is
primarily with single syllable words and then moving into Grade 1 students begin
to learn how to read multisyllabic words. Students in these grade levels are
learning less complex phonics features and then moving to more complex.

16



* Provide information about the knowledge and skill of

SC reener students.

® Goalisto determine the level of risk.

¢ Used to determine entry pointforinstruction.
e Determine a student’s strengths and weaknesses.

Diagnostic

Progre SS e Used to determine whether a student is making progress.
5 ° * Ongoing
M0n|tor|ng e Formal or informal

O UtCO me * Used at the end of major units of instruction.
AS sessm entS * Provides data about exiting accomplishments.

A EBUCRTION

When thinking about different assessments, there are four main categories of
assessments used to measure student growth: screener, diagnostic, progress
monitoring and outcome assessments.

* Screeners provide information about the knowledge and skill of
students. The goal of this assessment is to determine the level of risk
for students and identify students who may need additional
instruction.

* Diagnostic assessments are used to determine entry point for
instruction and show a student’s strengths and weaknesses.

* Progress monitoring assessments are used to determine if a student is
making progress. These assessments are ongoing and can be both
formaland informal.

* Outcome assessments are used at the end of units of instruction.

It is important thatteachers plan to both formally and informally assess
foundational skills. And then through the analysis of assessment data, teachers
will adjust instruction to support students with mastery of foundational skills.

17



Progress Monitoring

* Are students learning what teachers have taught?

* “Having a systematic way to monitor students’ learning on a regular
basis allows teachers to make data-based decisions about who
need additional supportand what kind of support they need.”

Lane & Contesse, 12.

kb EBOCKTTON

Progress monitoring should be ongoing to ensure students are reaching mastery
of foundational literacy skills. Progress monitoring can include both formaland
informal assessments. Formal progress monitoring may be done at certain
points of the school year, like after each marking period, while informal progress
monitoring could happen at the end of every week, or even after each lesson.

An informal assessment could be given at the end of the lesson when a teacher
has students write a dictated sentence to check students for proficiency of the
newly taught skill from the lesson. A formal assessment could be given at the
end of a unit of instruction, similar to a curriculum outcome measure, in which
the teacheris checking for student proficiency of an entire unit of studyon a
specific foundational skill.

18



Progress Monitoring Sample Data
She can skip on the flat path.

Student Initial Final Consonant | Consonant Short Irregular
Consonants | Consonants Digraphs Blends Vowels Words
Name

Student 1 1/1 1/1

Student 2 1/1 4/4 2/2 0/2 4/6 1/1

Student 3 1/1 4/4 0/2 0/2 2/6 0/1

Student 4 1/1 4/4 1/2 1/2 5/6 1/1

Student 5 11 4/4 2/2 2/2 6/6 11

Student 6 1/1 2/4 1/2 0/2 1/6 0/1
b EBUCRTION

This is an example of data from a progress monitoring assessment. In this
assessment, students were given a dictated sentence at the end of the week
where reading and writing words with four phonemes/sounds were the focus of
instruction.

Using a dictation sentence is a quick data collection method you can use as a
progress monitoring tool for both encoding and decoding. Dictated sentences
can be given whole group, vs adecoding progress monitor that must be given 1:1,
making it an efficient way to gage students' phonics and word analysis skills.
Also, students who can spell aword can almost always read the word, but the
opposite is not necessarily true.

When looking atthe assessment data, the teacher can see which phonics
features students have mastered and which features students need additional
instruction. Using a dictated sentence, allows the teacher to see which students
are applying the taught skills of the week along with reinforcing previously
learned skills. When looking at the data, the teacher can plan for additional
instruction forthe students that need it and identify which students may need
support in previously learned skills too.

19



In this progress monitoring example, students were given the dictated sentence-
She can skip on the flat path. When analyzing this data, the teacher can see that
all students show mastery in initial consonants. Student 1 and Student 5 show
mastery in all phonics features based on the given dictated sentence and
therefore should continue with core instruction. Student 2 needs additional
instruction in consonant blends and shortvowels. Student 3 and 4 need
additionalinstruction in consonant digraphs, consonant blends and short
vowels. Student 3 also shows aneed additional instruction with irregular words.
Student 6 shows the most need for additional instruction across all phonics
features, exceptinitial consonants. All students will continue with core
instruction.

19



Differentiation During Core Phonics Instruction

* Proximity of the teacher.
- Allows teacher to monitor student’s practice and provide feedback.

* Provide visuals.
- Alphabet strip on their desk/table with picture cues.
* Using magnetic letters to practice encode vs students writing the
letters.
- Lowers the cognitive load for students by not having to think about letter
formation.

* Provide personal Elkonin (sound) boxes to support
segmentation/encoding.

b EISOURTISN

Using the data from the progress monitoring around reading and writing words
with four phonemes, the teacher could think about how to differentiated their
core phonics instruction for certain students. It is important to highlight that we
are not differentiating the skill or phonics feature that is being taught, rather we
are thinking about differentiating the support offered to certain students.

In the example on the previous slide Students 2, 3, and 6 did not spell either word
with a consonant blend correct. The teacher can use that datato determine that
giving those students a personal Elkonin or sound box that has four spaces
would support those students during core phonic instruction. The Elkonin sound
boxes would support students segmenting the word into four individual sounds
before asking them to spell the word. This is an example of a temporary scaffold
and supportthatteachers could useto differentiate the level of support during
core instruction but still ensure that all students are receiving grade-level core
phonics instruction.

When thinking through supporting students with core instruction, we are
differentiating the support, not the content. We have grade level expectations for
all our students, and we as teachers can provide various levels of support to

20



ensure all students meet the expectations in the 2024 English Standards of
Learning.
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Differentiation in Flexible Phonics Small Groups

(1/2)

Use your progress monitoring data to determine which students
need additional instruction and practice in a certain skill.

Student Initial Final Consonant | Consonant Short Irregular
Consonants | Consonants Digraphs Blends Vowels Words
Name

Student 1 1/1 1/1
Student 2 1/1 4/4 2/2 0/2 4/6 1/1
Student 3 11 4/4 0/2 0/2 2/6 0/1
Student 4 1/1 4/4 1/2 1/2 5/6 1/1
Student 5 1/1 4/4 2/2 2/2 6/6 1/1
Student 6 11 2/4 1/2 0/2 1/6 0/1
b EBUCRTION

In addition to offering different levels of supports during core instruction,
teachers can also use progress monitoring data to determine flexible small
groups. Using the same data as before we can model thinking through this
process.

A big shift here is that these groups are flexible and the students in the groups
will change based on your continued data collection from progress monitoring.
For example, based on this data, Student 1 is showing mastery of all the phonics
features that are used in the dictated sentence so they may not be in a small
group the next week. Itis critical that teachers continue to progress monitor
student progress, because as the core instruction addresses more complex
features, this student may need supportin the future.

Frequent progress monitoring is critical to providing purposeful, skill based small
groups. We can not form groups in a meaningful way without student data.
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Differentiation in Flexible Phonics Small Groups
(2/2)

Group Time Focus: Short Focus: Consonant Focus: Short Focus: Short Focus:
10:00-10:15 Vowels/Digraphs  Blends Vowels/Digraphs  Vowels/Digraphs Consonant
Blends
Student 2 Student 2 Student 2 Student 2 Student 2
Student 3 Student 3 Student 3 Student 3 Student 3
Student 6 Student 6 Student 6 Student 6 Student 6
Group Time  Focus: Irregular Focus: CVC Focus: CVC Focus: Irregular Focus: Irregular
10:15-10:30 Words Words Words
Student 2 Student 6 Student 6 Student 2 Student 2
Student 3 Student 3 Student 3
Student 6 Student 6 Student 6
b EBOCRTION

Here is an example of what flexible small groups might look like in a Grade 1
classroom. In the master schedule there is a 30-minute differentiation block
where teachers can provide additional small group instruction for students.
Using the data from the progress monitoring the teacher could create their
schedule to look something like this.

Students 2, 3, and 6 would benefit from additionalinstruction and student
practice with spelling words with short vowels and consonant digraphs. A
teacher could determine that these students would benefit from three, ten-
minute small groups over the next week where the focus is on encoding words
with consonant digraphs and short vowels. The teacher could provide additional
practice opportunities to these students through additional word chains,
dictated sentences, reading words in isolation and reading decodable texts.

Additionally, the teacher may create a small group focusing on reading and
spelling words that contain consonant blends for Student 2, 3, and 6. The
teachers could provide additional practice segmenting words that contain 4 and
5 phonemes using Elkonin boxes and then have student spell the words. Word
chainingis a powerfultoolto support student hearing the two sounds contained



in a consonantblend. The teacher could include words like changing had to hand
and past to pat to support students hearing the difference between words with
consonant blends and word without.

Think through your schedule and other personalthat may be available to support
students during a differentiation time. Consider how to meet students' individual
needs outside of core instruction. For students who are found in the high risk
band on the VALLSS screener, they need to receive an additional 2.5 hours of
literacy instruction through the Early Intervention Reading Initiation (EIRI).
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Curriculum Outcome Measure Sample Data

kb EBOCKTTON

Anotherimportant assessment type that teachers can useis a Curriculum
Outcome Measure. The division-adopted HQIM thatyou are using will have
curriculum outcome measures built into the scope and sequence. These are
given after a certain length of instruction to determine how successful your
teaching was, and which students are proficientin the skill you were teaching.
The above example is from an approved HQIM, that assesses students' ability to
read and write words with the vCe patterns after a three-week unit of instruction.

Your curriculum should give you proficiency expectations such as 80% correct.
Here you can see where the teacher recorded the students spelling and their
decoding for each of the fifteen words given.

Curriculum Outcome Measures help teachers analyze how effective their
instruction was in a unit, identify which students are now meeting the proficiency
outcome, and which students may benefit from additional instruction.

23



Alphabet Knowledge

Kindergarten- FFR.3

kb EBUCKTION

Identify capitaland lowercase letters of the alphabet.
Identify common letter-sound correspo nde nces.

Discriminate betwee nlong and short sounds with common spellings for
the five major vowels with open and closed syllables (e.g ,short /e/ as in
“pet”, long /e/ as in“he”).

Demonstrate knowledge that every word has a vowel sound.

Identify the lette r-sound corresponde nces for consonant digraphs (e. g,
ch, sh, th, wh).

Demonstrate knowledge of letter-sound correspondences to blend CV,
CVC, VC words.

Dec ode (read) and e ncode (spell) words with short vowels, including

words begnningor endingin adigraph (e.g., ch, sh, th, wh).

Use letter-sound corresponde nces to readgrade-level high frequency
words, including decodable andirre gular words, with automaticity and
accuracy.

Kindergarten teachers can use a similar thought process, for alphabet
knowledge skills. These standards are included in the Phonics and Word
Analysis sub-strand of Foundations for Reading strand.

At the beginning of the year, Grade 1 teachers should use their data to determine
if they have students who still need instruction with alphabet knowledge. Again,
the Grade Level Side-by-Sides are a resources that teachers can use to support

students.
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How to Assess Alphabet Knowledge?

* One on one

* Students name the letters out of sequence
- All uppercase
- All lower case
- Mix between capitaland lowercase letters

* Students make the letter sound when given the letter
* Students write the letter when given the sound

kb EBUCKTION

There are multiple ways teachers can assess alphabet knowledge. Teachers can
provide students with letters out of sequence and have students name them or
make the sounds they most commonly represent. This could include all capital
letters, all lowercase letters or a mix of capital and lowercase letters. Students
could also write the letter when the sound is given.

It is important to note that not allthe assessments would be given atone time.
Alphabet knowledge assessments should be given one on one.

25



Kindergarten & Grade 1 Assessments (3 of 3)

Alphabet
Knowledge

Phonological
and Phonemic

Awareness

kb EBOCKTTON

Again, looking at this flow chart you can see the foundational skills you may
assess students organized from the most complex to the least complex skills.

We are now going to focus on phonological and phonemic awareness. Assessing
these skills are most beneficialin Kindergarten and Grade 1 because these

grades set the foundation for students blending to decode words, and
segmenting to encode words.
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Kindergarten- FFR.2

A.

LuEBO

Demonstrate ability to segment spoken words
in sentences and syllables in words.

Blend and segment one syllable words by
onsetand rime.

Isolate the initial, medial, and final soundsin
three phoneme (individual sound) words
(excluding words ending with /V, /t/, or /x/).

Demonstrate ability to segment and blend one
syllable words with two, three, and four
phonemes (including words with consonant
digraphs th, sh, ch, wh).

2 DepaRTMENT OF

CATION

Phonological and Phonemic Awareness

Grade 1- FFR.2

Isolate sounds in four and five phoneme words.

Demonstrate ability to blend words with four
and five phonemes, including words with
consonant digraphs (e.g., th, sh, ch) and
consonant blends (e.g., fr, st, bl).

Demonstrate the ability to segment words with
four and five phonemes, including words with
consonant digraphs (e.g., th, sh, ch) and
consonant blends e.g., fr, st, bl).

27

Here are the standards that address Phonological and Phonemic Awareness

skills in the Foundations for Reading strand.

Again, for additional information about the grade level expectations for these
standards, please referto Part 1 of this webinar series.
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How to Assess Phonological and Phonemic

Awareness?

* Given one on one

* Most beneficial for Kindergarten and beginning of first grade
* Assessments on Phonemic Awareness focus on

- Phoneme Isolation

- Phoneme Segmentation

- Phoneme Blending

- Phoneme Deletion

- Phoneme Substitution

kb EBUCKTION

When assessing Phonemic Awareness, teachers provide opportunities for
students to blend and segment words. This assessmentis given one on one.
Assessment results guide instruction by showing which specific subskills
students need support with. This allows for differentiated, preciseinstruction.
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Remember:

* The purpose of phonemic awareness instruction is to support
decoding (reading) and encoding (spelling). Ultimately, blending
phonemes into words and segmenting words into phonemes are
the mostcritical skills.

* Manipulation tasks (deletion, addition, and substitution) should be
done with letters to reinforce the links between phonemes (sounds)
and graphemes (letters or letter patterns).

* Phonological sensitivity tasks such as rhyme, alliteration, syllable
awareness, onset and rime should not be barriers to instruction in
phonemic awareness.

L EBUCRITON

It is importantto remember that the purpose of phonemic awareness instruction
is to support decoding and encoding. These are some key takeaways from the
Understanding the Standards documents, that teachers should keep in mind
when thinking about phonemic awareness instruction.
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Putting It All Together

Using Multiple Data Pieces

So how do we put all of this together and use multiple data pieces to determine
students’ needs and determine the effectiveness of our instruction?
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Is the child’s fluency score
appropriate?

Yes, continue No, continue Tier 1 instruction and
Tier1 look at other subtests
instruction

Is the child’s decoding score
appropriate?

Yes, continue Tier 1 instruction | No, continue Tier 1 instruction and
focus intervention on fluency look at other subtests

Is the child’s phonemic
awareness/alphabet knowledge
scores appropriate?

Yes, continue Tier 1 instruction No, continue Tier 1 instruction and,
focus intervention on decoding focus intervention on
blending/segmenting and letter
sounds

A EBUCRTION

This flow chart shows the complexity of foundational skills to determine the
appropriate place to startinstruction for students based on how they have done
on specific subtests. All data pieces should be used to determine instructional
decisions. If a studentis flagged in fluency, you can’t just continue to focus on
fluency instruction, you must investigate more to determine students’ actual
instructional needs.

When analyzing data, it is important to start with the most complex skill and work
down to find where a students' instructional needs are. When looking at this flow
chart, start by analyzing student's fluency. If a student's fluency is appropriate, the
teacher will continue with core literacy instruction. If a student's fluency is not
appropriate, the teacher will need to analyze student's decoding score. If a
student's decoding is appropriate, then the focus of intervention would be
fluency. If a student's decoding is not appropriate, the teacher will continue to
analyze a student's phonemic awareness and alphabet knowledge. If a student's
phonemic awareness and alphabet knowledge are appropriate, instruction will
focus on decoding. If it is not appropriate, the focus of intervention would be
blending, segmenting and letter sounds.
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Teachers will need to use their Grade Level Standards to determine if students
are meeting the expectationsin each area. This process may staythe same
across grades, but the expectations increase based on the Foundations for
Reading and Foundations for Writing grade level expectations. Educators can
referto the first webinarin this series for more information about the grade level
expectations.

Again, it is important that the teacher uses multiple data points when analyzing
student data to determine appropriate instructional needs for your students.

This highlights how a student may have needs in multiple areas of literacy
development, but teachers need to be intentional and purposeful when providing
supports. If a students is disfluent because they still have needs in word
recognition and decoding, providing additional fluency instruction will not be as
impactful. This student would first need support with decoding, before moving
on to fluency instruction.

Also, please note that even if teachers determine that students need additional
instruction or intervention in a skill, that student still receives high quality tier 1
core instruction. Interventions and additional instruction happens in conjunction
with core instruction.
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Sample Grade 1 Class Data Wall (Mid-Year)

Student Phoneme Phoneme Letter Encoding Decoding ORF
Segmentation Blending Sounds Mid Mid Mid Year
Name (If Needed) (If Needed) (If Needed) YearBe;ochmark Year Benchmark Benchmark 29

R-Con

R-Con

Student 1

Student 2 810 910  27/29 11 cve 3
student 3 ||| GGG < R-Con 33
Student4 10/10  10/10  29/29 SR ===+ I
student 5 ||| NEGEGEEEEE R-Con 25
Student 6 --- 58 R-Con 73
swudent 7 ||| NG :: R-Con 22
b EBUERTION

Here is an example of what a Grade 1 Class's data wall might look like in the
middle of the school year. You may be using your VALLSS report as one piece of
data, but having a data wall with multiple pieces of data in one place is beneficial
to analyzing both individual student and class data. The same process could be
used with an entire grade level.

If we first look at Student 1, we are going to start with the most complex skilland
work backwards. The most complex skill is fluency, and we see that Student 1,
did not meet the mid-year fluency benchmark, so now we look at their decoding.
We see that this student was able to read words that contained r-controlled
vowels, using our division-adopted HQIM, this is the expectation for first grade
student for this point of the school year. So, we can make the hypothesis, that
this student would benefit from additional fluency supports using grade level
texts.

If we look at Student 2, we again are going to start with fluency and work
backwards. This student did not meet the fluency benchmark and when we look
at their decoding, they are not meeting the expectation, this student is decoding
words that follow the CVC pattern. Because this student did not meet the
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decoding benchmark, the teacher decided to check their letter sound knowledge
and their phoneme blending and segmenting. Although the student shows some
need for additional support, they met the proficiency level of 80% that was
directed by their division-adopted HQIM. Using all the piece of data we have, we
can determine that the student would benefit from intensive decoding support in
addition to core literacy instruction. The teacher should note and pay attention to
which letter sounds the student does not know and teach those while providing
instruction on decoding. We want to accelerate student learning ensure that we
are moving students as quickly as we can so they can fully participate in core,
tier 1 instruction.

We can also use this data to look for trend across students. We see that the
majority of the students are meeting the decoding benchmark for this point of
the schoolyear, however only two students are meeting the fluency
benchmark. The teacher may think about the amount of time students are
spending reading and re-reading grade level text and if there is away to
incorporate whole group fluency instruction and practice. In addition, we can
notice that students encoding is lagging behind their decoding instruction. We
know that this is something that can happen as students begin to learn more
complex phonics patterns. The teacher may want to pay close attention to the
amount of encoding practice the students are engaging with in their foundational
skills lesson and if there is a way to increase practice opportunities.

Division and school-based literacy leaders can use a similar process to
determine school or division trends across data and think through supports and
resources they can provide teachers.
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Assessment-Driven Reading Instruction

Screening for a Specific
‘ Area of Reading
Moderate Risk

| ; )
R I

R
Core Instruction Core & Additional Core Instruction &
. Intense
Targeted Instruction in
Intervention Instruction
Specific Areas (EIRI)

Low Risk

High Risk
N R

}

Core & Intervention
Assessments

‘ Core Assessments

Core Assessments

I%

—

‘ ‘ Progress Monitoring ‘

Modified from
i Assessing Reading:

Multiple Measures,
Yes

—— No Revised 279 Edition
Vinomia Deearray of ‘—</ Low R\sk?\\‘>—, Continue Intervention
i EBUERTION — 33

This diagram was modified from Assessing Reading: Multiple Measures

2nd Edition and shows how analyzing assessment data can drive foundational
skillinstruction. As seen in the diagram, the screening assessmentis given and
then the score the student receives places that studentin a band of risk. This
band of risk indicates a student's overall level of risk for developing reading
difficulty in a specific area of reading.

* [fastudentisinthe lowrisk band, they would receive their core
literacy instruction through the division-adopted HQIM and core
assessments would be given to monitor the student's mastery of
foundational skills.

* [fastudentisinthe moderate risk band, they would receive their core
literacy instruction through the division-adopted HQIM, along with
targeted small-group instruction in specific areas with the use of
approved supplemental materials.

* If astudentisinthe high risk band, they would receive their core
literacy instruction through the division-adopted HQIM, along with
targeted small-group intervention with the use of approved intervention
materials. Students in the high risk band are required to receive



* additionalintervention services through the Early Intervention Reading
Initiation (EIRI), which includes 2.5 hours of targeted literacy instruction
perweek.

For students in the moderate risk band and high risk band, progress monitoring
assessments should be given regularly to monitor student's mastery of
foundational skills and determine if intervention should be continued for
students.

It is important to highlight that using data to determine instruction in an ongoing
process. This process is not something that we do atthe beginning of the year
and have set in place for the rest of the year. Educators can think through
strategic points of the school year to determine student needs using timely
student data.
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Using Assessment Data to Make Instructional

Decisions

Interpreting data and using itto make decisions involves:
- Using more than one data point

- Looking for patterns and trends and connections across
assessments

- Setting goals and making instructional choices to ensure that
students continue to grow

kb EBUCKTION

It is important when looking at data, whether school wide, grade level, classroom
or individual students, to identify trends, patterns and connections. Looking at
multiple assessments gives a clearer picture for students’ strengths and areas
where additional instruction may be needed.

It is important for school leaders to look at classroom, grade level, and building
level data to identify overall trends in student achievement. This can be used to
determine areas of focus for professional development, analyzing curricular
resources, and focuses of coaching cycles for teachers.
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Using Observation Data to Make Instructional

Decisions

* Instructional Changes
- Explicit
- Gradual Release Model
- Student Practice
- Teacher Feedback

A EBUCRTION

Not only should student assessment data be used to determine where students
need to receive extra support and instructional changes should be made. But
observations and/or walkthrough data can be used as well.

When looking at data from observations and/or walkthroughs it is important to
focus on:
* Arethe foundational skills being explicitly taught?
* Isthe gradualrelease model (Il do, we do, you do) being used during
foundational skill instruction?
* Arethere ample opportunities for students to practice the foundational
skills?
* Does theteacher provide corrective feedback to students during
instruction?

If your classroom data shows that students are struggling in a certain area itis
powerful to have atrusted colleague come and observe your teaching. They may
be able to give you feedback about how to increase the opportunities for all
students to practice encoding and decoding throughout a lesson. Another
powerful growth tool that teachers can use is recording a lesson and watching
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yourself teach. Watching a video of your teaching supports you reflecting on your
lessons and allows you to notice important aspects of the lesson that you miss
when you are teaching.
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Assessment to Instructional Model

Interpret data and
develop
hypotheses about
how to improve
student learning.

Collect and
prepare a variety
of data about
student learning.

Modify instruction to test
hypotheses and increase
student learning.

kb EBOCKTTON

When looking at assessment data and how it correlate to instruction—itis an
ongoing cycle. Assessments are given, data is interpreted, then instruction is
modified to reflect the data, and more data collected. When thinking of the
different types of assessments, diagnostic assessments will need to be used
when determining where students need to startinstruction. Progress monitoring
assessments can be used to determine student mastery of specific skills after
instruction has been given.
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Guiding Questions — Classroom, Grade Level,

Building Level

* What patterns or trends are evident within and between data points?
* What are the areas of strength? In individual classrooms? Across the grade level?
Bl « \Vhat are our areas of need? In individual classrooms? Across the grade level?

e | ° What learning needs are evident? What's our focus?

Prioritize.

* What needs to change about the data? By when?

IR ¢ Are we all committed to helping students reach the goal?

* What are we going to do in our classrooms to help students meet the goals that we outlined?
* What resources, materials, supports, etc. are needed to ensure instruction is provided to support

Select Instructional

Strategies/Next students in meeting outlined goals?

Steps.

kb EBUCKTION

These are some guiding questions that can be used to guide discussions around
student data in planning meetings.

When developing questions that meet the needs of your buildings orteam...
think about questions in the following four buckets:
* Whatdoes the data say?
* After analyzing the data, what should | prioritize?
* Whatgoals can be established based on the current data being
analyzed?
* Whatinstructional strategies and next steps can be agreed upon based
onthe current assessment data?



Intensifying Instruction

Organizational Changes
- Increase the time spent ininstruction
o Length of a lesson
o More lessons each week

Instructional Changes
o Explicit
o Gradual Release Model
o Student Practice
o Teacher Feedback

b EISOURTISN

When thinking through modifying and intensifying instruction it is important to
note both organizational and instructional changes. Think back to the model of
using progress monitoring data to determine flexible small groups.

When thinking about intensifying instruction for students - start by looking at
either organizational changes and/or instructional changes. And make small
tweaks, monitoring the instruction and progress, and continue to tweak until
adequate student growth and progress is achieved.

When looking at organizational changes, the time spentin instruction may
change. This could include the length of the lesson, or the number of lessons
provided each week. When looking atinstructional changes, it is important to
note that lessons should be explicit, follow the gradual release model, provide
ample opportunities for student practice and teacher corrective feedback.
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Where to Start- Building/Classroom Level

» Utilizing studentdata, building level teams will collaborate and identify best
interventions, instructional pathways, supports, and/or level of intensity
needed for each student.

* Teams should make intervention decisions for each student looking at,
frequency, group size, individualization of targeted instruction, and level of
necessary teacherfeedback (minimum, moderate, intensive).

* Teams should utilize ongoing data-based decision making with progress
monitoring data to determine intensification and/or exit methods.

* Building levelteams should consider collaborating with all student
stakeholders when planning for intervention, e.g. LIEP teachers, Exceptional
Educators, Reading Specialists.

START

L EBUCRTION

When looking at student data at the building level, itis important to work as a
team to collaborate and identify best interventions, instructional pathways,
supports and levels of intensity needed for each student. This data will drive
master scheduling for the building, to ensure students are receiving additional
literacy instructional where identified based on assessment data. Teams can use
observation data in addition to assessment data, to ensure effective instruction
of foundational skills and student mastery of foundational skills.

Again, think about the needs of your buildings and teams, what is currently
occurring, what small steps can we take to effectively use our data to guide
instructional decisions.
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How do I fit this in? (Building Considerations)

Personnel Available:

* Reading Specialists
e Trained Aides

* Classroom Teachers

* Exceptional Education Staff

Master Scheduling
Considerations:

Reviewfor unused instructionaltime
outside of literacy block (i.e.
mornings)

Reviewmaster schedulesto
purposefully plan when each grade
level has different areas of instruction
to allowsupport (i.e. intervention
instructional time, push-in support).

Adopted Supplemental and
Intervention Programs:

K-5Intervention Instructional Program
Guide - Intervention program s provide
systematic, explicitevidence-based
instruction aligned to science-based
reading research (SB RR) to students who
persistently struggle to master literacy skills
including phonemic awareness, phonics,
fluency, vocabulary, and comprehension.
K-5Supplemental Instructional Program
Guide - A supplemental program provides
additional evidence-based literacy
instruction and practice on a specific
literacy skill (i.e., phonemic awareness,
phonics, fluency, vocabulary,

comprehension, writing) aligned to science-

basedreading research. The supplemental
program is used to enhance acore
instructional program duringw hole class or
small group instruction with additional
instruction or practice opportunities.

40

When thinking about the building as whole, how can we fitin additional
instruction based on assessment data to support our students’ foundational
skills? Itis important to think about the personnel available, master scheduling
considerations and the approved intervention and supplemental programs that
have been adopted by your division.

Does your master schedule allow additional personnel to push in and support
tierone instruction? Does your master schedule allow additional instructional
time outside of core instruction for intervention? How can you utilize your

division-adopted supplemental and intervention programs to support student

achievement?
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The reason why we build foundational
literacy skills is to allow children to
apply them while learning in
challenging, grade-level context.

Walpole & McKenna, 2017

A EBOCRTION

Again, we need to keep the long-term goal in mind. We teach foundational skills
so students can apply them in reading grade level texts.

This quote is important because it highlights the ultimate purpose of
foundational literacy instruction. As educators we are not only teaching children
how to read and write in isolation, but to empower students to succeed in more
complex, real-world academic situations.
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Data Meetings

Ensure you have
dedicated time to

review data

* Do youhave
dedicated data

of the year

year, mid-year,

review meeting
during certain times

(beginning of the

guarterly, monthly)?

START

Is the purpose of
those meetings
clear?

Identify students who
need additional
instruction?

Using a curriculum
outcome measure to
evaluate your
instruction?
Determining individual
student’s needs and
creating groupings?
Analyze progress
monitoring data to
determine next steps?

Data Analysis

Do you have all the
data you need based
on the purpose of the
meeting?

Do you have a pratocol
for analyzing
classroom/grade level
data?

Can you identify trends
between multiple data
sources?

Goal setting and
creating a plan.

b EISOURTISN

Action Steps

What resources and
supports do we need to
meet our goals for
student achievement?
Who is responsible for
what in the plan for
improvement?

What job embedded
professional learning
can impact student
achievement.

How do we know if we
met our goal? What
data do we need next?

Think about where you are now, and where you can start. If a lot of this
information was new to you, start small and then build throughout the year. If
you're running data meetings affirm the work that you're currently doing and
make necessary tweaks to continue to propel student literacy achievement.

A key first step is having a dedicated time to review data. This is a great starting
place for the beginning of the year, if this is new to you.

Once you have a dedicated time to review data, you need to ensure that the
purpose of the meeting is clear and that you have the data needed for that
purpose. After you identify the purpose of the meeting and have your datathen
you can dig into data analysis to identify trends and needs using your student
data. The trends and needs that you identify will help you determine the next
steps you will take in order to support students. Do you need additional
resources? What are the steps you identified to intensify instruction for
students? It is important to have a set end point of when you will come back and
reflect on how successful you were.

Again, think about where you are and what you can putin place for the beginning
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of the year and then plan to grow throughout the school year.
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Resources to
Support Planning
for Instruction

Now we will look at the available resources to support planning for instruction of
foundational skills as you're utilizing your data and pinpointing the need in
instruction.
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Resources for Planning for Instruction

Division-Adopted English
HQIM Foundational f}“"d""ds
Skills Lesson & Scope Learning
for
and Sequence Virginia Public
Schools
March 2024
EVlnGmm DEPARTMENT OF o
A EBUERTION Ql _a Esoermion
FOUNDATIONS FOR READING = 2024 English
PROGRESSION BY GRADE Standards of Learning
Grade 1 Instructional Guide

When looking at student data and planning for foundational skill instruction, the
following resources should be readily available and used to ensure that you are
meeting the rigor as outlined in the standards and thinking through strong

foundational skill instructional practices that are supported using your division-

adopted HQIM.



Understanding the Standards

Understanding the Standards- Grade K

Understanding the Standards

Kindergarten Word PDF
Grade 1 Word | PDE

Foundations for Reading

KFFR.1 Print Cone
read,

A EBOCRTION

Understanding the Standards documents can be used as guidance of the
expectations of the grade level standards as well as providing instructional
practices to use during foundational skill instruction. These documents can be
used during planning to ensure instruction meets the expectations outlined in
the 2024 English Standards of Learning.
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e Progression Chart -
Foundations for Reading

e Progression Chart -
Foundations for Writing

kb EBUCKTION

Foundational Skills Progression Charts

Spelling Standards

> | Kindergarten

Encode (spel) one syllable words with short vowels and one
syllable words beginning or ending ina digraph (e.g., ch, sh, th,
wh).

Use phoneme-graphem e (sou nd /sym bol) correspondence to
encode (spell) single-syllable words containing closed
syllables (cve, ceve, cvee, and cevece), open syllables (cy, cov),
vowel-consonant-e (cvce, ccvce).

Grade1

Use phoneme-graphem e (sou nd /sym bol correspondence to
encode (spell) single-syllable words containing closed
syllables (cve, ceve, cvee, and cevece), open syllables (cy, cov),
vowel-consonant-e (cvce, ccvce), vowelteams, and r-
controlledvowels.

Encode (spel) 2-syllable words (e.g., pancake) following basic
patterns bybreaking the words into syllables.

Use phoneme-graphem e (sou nd /sym bol) correspondence to
encode (spell) multisy labic words.

Grade 2

Grade 3

Use com mon affixes to encode (spell)words.

Use com bined knowledge ofall letter-sou nd correspondences,
syllabication patterns, and morphology (e.g., roots and aff ixes)
to spellaccurately.

Grade4

Grade 5

The Foundational Skills Progression Charts ensure that students are meeting

grade-level expectations for both Foundations for Reading and Foundations for

Writing Standards. These documents can be used when looking at how a
foundational skill progress and increase in rigor from Kindergarten to Grade 5.

Like we said in the first webinar, it is important for educators to understand how

the standards are not a scope and sequence. Teachers will utilize their approved,
division adopted curriculum’s scope and sequence.
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Grade Level Side-by-Sides

Kindergarten Grade One Grade Two
Demo nstrate a bility to segment Isolate sounds infourand five Isolate sounds in four and five
spokenwords insentences and phonemewords. phonemewords.
syllables inwo rds.
Blendan dsegme ntone sylable Demo nstrate ability to blend words | B.  Demonstrate the ability to blend
words byonsetandrime. withfourand five phonemes, words  with four and five
Isolate the initial, medial, and final includingwords with c onson ant phonemes, including words with
digraphs (e g., th, sh, ch, wh) and consonant digraphs (e.g., th, sh, H H

sounds inthree phone me - - -
soundeinreoshoneme  ing|  consomntbionds o o 1. ) and consorant sonds (5. 1, Grades K-2 Side-By-Side

st, bl).
words endingwith/U/, /r/, or /x/). Demo nstrate the ability to segme nt )
Demonstrate ability to segment words withfourandfive C.  Demonstrate the ability to segment
a"db;‘e”“ °”ed5fyuab‘:‘”°“’sw““ phonemes, including words with words with four and five Grades 1-3 Side-By-Side
two, hree, an dfourphonemes consonantdigraphs e g., th, sh, phonemes, including words with
(including words with consona nt ch)andconsonantblendse.g., fr, consonant digraphs (e.g., th, sh,
digraphs th, sh, ch,wh). st, bl). ch) and consonant blends (e.g., fr,

st, bl).

Virons Desasmn o
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Grade Level Side-by-Sides allow educators to see standards within vertical grade
bands. These documents can be used during planning meetings to ensure the
rigor of grade level standards is met during foundational skill instruction.



Literacy Instructional Guides

i EBUCRTION
2024 English
Standards of Learning

Grade 1 Instructional Guide

Instructional

Recorded Grade Level Webinars

Course Guides
Kindergarten Word | PDE Webinar Recording | PPT | PDF
Grade 1 Word | PDE Webinar Recording | PPT | PDF
A EBUCRTION “

The Instructional Guides provide considerations for planning for foundational
skillinstruction and instructional approaches for integrating strands. These
documents can be used alongside your division-adopted HQIM when planning
for foundational skill instruction.
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Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia. gov

English Program

VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute orimply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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