
Good morning I am _____ and welcome to the final webinar in the Foundational 
Skills series for Grades 2 and 3. I am joined today by ____. We are excited you are 
joining us today and look forward to sharing information and resources around 
effective student practice of Foundations for Reading and Foundations for 
Writing standards.

1

Effective Student Practice 
of Foundational Skills
Foundational Skills: Three Part Series, Part 3
Grade 2 – Grade 3

September 17, 2025

1



Work of the Office of English is aligned to Virginia's Strategic Priorities, 
particularly priority 1 – to set and help every learner meet high expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.
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The purpose of this webinar is to understand how effective student practice and 
teacher feedback supports mastery of foundational skills for students in Grade 2 
and Grade 3. We will review sample student practice that illustrates how these 
standards can be implemented and practiced in the classroom, along with 
teacher feedback that should be incorporated with student practice to help 
students build mastery of foundational skills.

3

Setting Purpose: Why are we here?
• The Foundations for Reading (FFR) and Foundations for 

Writing (FFW) strands are new additions to the 2024 English 
Standards of Learning. They define grade-level expectations for 
foundational literacy skills in Kindergarten through Grade 5 classrooms.

• In this session, we will explore student practice and teacher feedback 
that can be implemented in classrooms across the Commonwealth 
during instruction of Grade 2 and Grade 3 Foundations for Reading and 
Foundations for Writing standards.
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At the conclusion of this webinar, educators will have a clear understanding of 
incorporating student practice and teacher feedback into effective foundational 
skill instruction for students in Grades 2 and 3.
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Impact Expected
• Educators of Grade 2 and Grade 3 students will leave this session 

with a clear understanding of the components of foundational skill 
instruction, to include an emphasis on student practice. They will 
be given examples of student practice during foundational skills 
lessons that can be implemented immediately to support Virginia 
students in meeting the Foundations for Reading and Foundations 
for Writing standards and grow as confident readers and writers.
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First, we will look at the components of foundational skill instruction as it relates 
to effective student practice and teacher feedback.
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Components of 
Effective Student 
Practice
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As mentioned in the first webinar, foundational skill instruction needs to be 
taught in a manner that is explicit, systematic and cumulative. Explicit 
instruction is clear and direct, ensuring students have access to the knowledge 
they need. Foundational skill instruction that is systematic follows a scope and 
sequence, which is provided by your division-adopted HQIM. Cumulative 
instruction builds upon previous learning and gives repeated practice of skills for 
students to reach mastery.

There should be ample opportunities for students to practice and internalize 
newly acquired skills. During student practice, the teacher should provide 
feedback, both affirmative and corrective, in order to help students understand 
and reach mastery of foundational literacy skills based on the grade level 
expectations outlined in the 2024 English Standards of Learning.

For more information about the grade level expectations for the Foundations for 
Reading and Foundations for Writing standards, please refer to our first webinar 
in this series which was presented in July which can be found on the 2024 
Instructional Resource page on the VDOE website.
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Components of Foundational Skills Instruction
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• Instruction follows a logical, aligned scope & sequence in which new, grade -
level skills are strategically layered upon earlier ones.

Systematic Instruction

• The many sounds, spellings, patterns & rules of language are made clear 
and explicit through teacher-direct instruction to students so that they can 
decode words and language.

Explicit Instruction

• To develop automaticity, students receive frequent opportunities to pra ctice 
newly acquired skills. Student Practice occurs in and out of the context of text.

Student Practice



The gradual release of responsibility model shifts the learning process from 
teacher led instruction to student led engagement and practice throughout the 
duration of a lesson. Foundational skill lessons should provide adequate time for 
both aligned teacher instruction and student practice of skills.

During our first webinar in the foundational skills series, we focused on the “I do” 
and “we do” portions of the gradual release model. Today’s webinar will focus on 
the “you do” portion of the lesson. This focuses on what the students are doing 
to practice foundational skills and the teacher feedback that is provided to 
support students in mastery of skills.
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Gradual Release of Responsibility (1 of 2) 
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I Do

Teacher 
modeling of 
reading and 

writing.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.



After explicit instruction and modeling, the “I do” and “we do” portions of a lesson, students should receive aligned 
practice opportunities to develop mastery of newly taught skills, the “you do” portion of the lesson. The goal of 
foundational skills instruction is to build decoding fluency so that students can focus all their brain power on reading for 
comprehension and not sounding out or guessing words. Students can only do this when they are given multiple 
opportunities to practice.

It is important for students to practice foundational skills both out of text and in text, within decodable and grade-level 
texts. Out of text practice can include word chaining, dictation, word building, high-frequency words and word decoding 
and/or encoding. When practicing out of text, this helps students to concentrate on one skill without being distracted by 
the context of a text. Out of text practice helps students strengthen automaticity and orthographic mapping before 
encountering the words in connected text. A balance of both out of text and in text student practice should be included in 
student practice. Out of text practice is essential for building students' accuracy and should be followed by in text 
practice to reinforce and transfer those skills into real reading situations.

On this slide, you will see examples of both out of text and in text practice. The out of text example provided is from an 
approved core curriculum (EL Education) and the in-text practice is from approved supplemental materials (UFLI) as well 
as an example of a grade-level complex text that meets both the Grade 2 qualitative and quantitative measures, as 
indicated in the appendix of the 2024 English Standards of Learning.

Students started using these skills and practices in Kindergarten and Grade 1.  It is critical that students continue to 
practice foundational skills in isolation and in connected texts in Grades 2 & 3.  The foundational skills in these grade 
levels are more complex and students need continued practice the master the grade level concepts. Students in Grades 
2 and 3, need lots of opportunities to see the correct spelling of words in text so they can orthographically map the correct 
grapheme (letter/letters) for the spelling of words, e.g., please (p-l-e-a-s-e) vs pleese (p-l-e-e-s-e). 

Throughout today's webinar you will see a pencil graphic on slides that provide examples of student practice of 
foundational skills that can be implemented in your classroom tomorrow.
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Student Practice 
The primary goal of skills instruction is to develop fluent readers who can decode automatically and can 

devote all their brain power to comprehension rather than to sounding out words. 

Students will only become fluent decoders when we explicitly teach and model new skills and give students 
lots of practice to develop mastery both in and out of text.

Out-of-Text Practice In-Text Practice



During foundational skill instruction, it is essential that all students are actively 
engaged and participating. Teachers can use a variety of strategies to ensure 
every student participates and practices their foundational skills.

Students need lots of practice when it comes to foundational skills. It is 
imperative that all students are decoding and encoding all words for practice. For 
instance, if a lesson has fifteen words that students are to decode, then all 
students should be decoding/reading those during the lesson. Round robin 
responses or reading are not appropriate.

Here are examples of how you can have every student engage and interact in 
Grade 2 and Grade 3.

• Teachers may use choral responses for students could include asking 
students specific sounds for letter combinations. For instance, what 
sound does the ph make in the word phone? 

• Students can write on white boards during encoding practice to include 
dictated sentences.

• Letter tiles and magnetic letters can be used to build words.
• Exit tickets can be used as a quick check to see if students gained 
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EVERY PUPIL RESPONSE
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• Choral Responses
• White Boards
• Letter Tiles and/or Magnetic Letters
• Exit Tickets



• understanding and/or mastery during the lesson. For instance, 
teachers could have students write two words with the ow sound.
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It is imperative that while students are practicing foundational skills, the teacher 
is providing meaningful feedback to students. Teacher feedback is essential 
when students are practicing foundational literacy skills because it directly 
supports how students learn, adjust and grow as readers and writers.

We can think about teacher feedback as the bridge between practice and 
progress. Feedback transforms student practice into purposeful, meaningful 
learning by ensuring accuracy, building confidence, and fostering student 
independence. The goal of feedback is to reduce the gap between students’ 
current ability and the learning goals of the lesson or unit of instruction. 

Throughout the webinar, a clipboard graphic will be on the slides that provide 
examples of teacher feedback that teachers can reference when thinking 
through the types of feedback to provide students while they are practicing 
foundational skills.
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Teacher Feedback: (1 of 2)
• Helps students know they are applying a skill correctly.
• Helps redirect errors or misunderstandings of skills.
• Prompts students to reflect on what they are doing and why.
• Exposes students to academic language.
• Helps teachers to observe what students understand and where 

they need support.



As teachers, when thinking about the type of feedback you are giving to students, you want to 
ensure it is behavior specific. This means that the feedback clearly describes the specific 
behavior being praised or corrected. This helps students to understand exactly what they did well 
or what needs improvement. When feedback is not behavior specific, it is often vague or general 
and does not clearly describe what the student did. This feedback is often intended to encourage 
or correct but lacks clarity.

In the chart, you can see that the not behavior specific feedback examples provide students with 
an encouragement statement but does not directly focus on any foundational skill the student is 
practicing. The behavior specific feedback examples provided students with encouragement as 
well as specific instructional feedback to correct or support students with mastery of the specific 
foundational skill.

Teacher feedback is critical to reinforce correct responses and clear up student 
misunderstandings. Effective feedback should be specific, immediate, and focused on the 
behavior, not just general praise. There are two types of feedback we will focus on during this 
webinar- affirmative and corrective. Affirmative feedback ensures students continue to practice 
correctly and boosts students’ confidence. Corrective feedback supports students in effectively 
correcting misconceptions to lead to future mastery of skills.

These are examples of feedback that is specific for the content in Grades 2 and 3. If you would 
like examples of behavior specific feedback for earlier foundational skills, please refer to the 
Kindergarten and Grade 1 webinar. 

We will continue to explore teacher feedback alongside student practice of foundational skills 
throughout this webinar.
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Teacher Feedback (2 of 2)
Not Behavior Specific Feedback Behavior Specific Feedback

• Vague phrases
• Focuses on effort
• Does not guide future behavior
• Encouraging but not instructional

Examples:
• “Great job reading!”
• “Good work blending.”
• “Nice job reading that sentence.”

• Identifies the literacy skill being practiced
• Focuses on observable actions
• Helps the student know what to repeat or 

improve
• Encouraging and instructional

Examples:
• “You noticed the igh in the middle of might 

and used to say the long i sound, good job 
applying that rule."

• “I noticed how you went back and reread 
the sentence when it didn't sound right. 
That shows you're monitoring for 
meaning."



Now we will look at what student practice looks like in action alongside our 
Foundations for Reading and Foundations for Writing standards and how teacher 
feedback supports students’ understanding and mastery of these standards.

For the purpose of this webinar, we are focusing on student practice of grade 
level content and skills found in the Foundations for Reading and Foundations 
for Writing standards.  If students in your class or school need support with 
earlier foundational skills, you can see examples of student practice and teacher 
feedback in the Kindergarten and Grade 1 webinar. 

12

Student Practice 
in Action
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Sample Lesson- Teaching /ow/ (1 of 4)
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The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now               /m/ /ow/ /s/- mouse          /l/ /ow/ /d/- loud           /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found       /c/ /ow/ /ch/- couch           /g/ /r/ /ow/ /l/ -growl       /ow/ /t/- out

2. Segment: 
brown- /b/ /r/ /ow/ /n/      ground- /g/ /r/ /ow/ /n/ /d/    sound- /s/ /ow/ /n/ /d/     owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/      cloud- /c/ /l/ /ow/ /d/          house- /h/ /ow/ /s/         howl- /h/ /ow/ /l/

3. Visual Drill: oi, oy, ea, a, aw, au, augh, ew, ui, ue, oo, u, igh, oa, ow, oe, ee, ai, ay, ir, ur, er

4. Auditory Drill: /oi/, /ĕ/, /ŏ/, /ē/, /aw/, /ū/, /oo/, /ī/, /ō/

5. New Feature: “We’ve been learning about diphthongs.  Diphthongs are vowel sounds where our mouths moves as 
we make the sound. Today we are going to learn the /ow/ sound. The letters OU can spell the /ow/ sound in the middle 
of a word, like in the word cloud. OU can also spell the /ow/ sound at the beginning of a word, like the word out. 
Another way to spell the /ow/ sound is with OW like in the word cow. OW can spell /ow/ in the middle of words too like 
the word, brown.  OW can also spell the /ow/ sound at the end of words like the word how.  OW can even be used at 
the beginning of words like in owl. The /ow/ sound is a continuous sound and can be stretched out and your voice box 
is on.  Watch me.  Your turn.



At the end of our first webinar, which focused on Grade Level Expectations of 
Foundations for Reading and Foundations for Writing standards, we shared a 
sample foundational skill lesson plan, that follows the hallmarks of structured 
literacy instruction. In this plan, we highlighted how multiple standards are 
integrated throughout the lesson. The standards build on one another to create a 
systematic and explicit foundational skills lesson.

In this first part of the sample foundational skill lesson, you can see that the 
auditory and visual drill help to reinforce skills from the blending and segmenting 
of words. Both components of the lesson help support instruction of the new 
phonics feature.
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Sample Lesson- Teaching /ow/ (2 of 4)
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The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now               /m/ /ow/ /s/- mouse          /l/ /ow/ /d/- loud           /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found       /c/ /ow/ /ch/- couch           /g/ /r/ /ow/ /l/ -growl       /ow/ /t/- out

2. Segment: 
brown- /b/ /r/ /ow/ /n/      ground- /g/ /r/ /ow/ /n/ /d/    sound- /s/ /ow/ /n/ /d/     owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/      cloud- /c/ /l/ /ow/ /d/          house- /h/ /ow/ /s/         howl- /h/ /ow/ /l/

3. Visual Drill: oi, oy, ea, a, aw, au, augh, ew, ui, ue, oo, u, igh, oa, ow, oe, ee, ai, ay, ir, ur, er

4. Auditory Drill: /oi/, /ĕ/, /ŏ/, /ē/, /aw/, /ū/, /oo/, /ī/, /ō/

5. New Feature: “We’ve been learning about diphthongs.  Diphthongs are vowel sounds where our mouths moves as 
we make the sound. Today we are going to learn the /ow/ sound. The letters OU can spell the /ow/ sound in the middle 
of a word, like in the word cloud. OU can also spell the /ow/ sound at the beginning of a word, like the word out. 
Another way to spell the /ow/ sound is with OW like in the word cow. OW can spell /ow/ in the middle of words too like 
the word, brown.  OW can also spell the /ow/ sound at the end of words like the word how.  OW can even be used at 
the beginning of words like in owl. The /ow/ sound is a continuous sound and can be stretched out and your voice box 
is on.  Watch me.  Your turn.

2.FFR.2B

2.FFR.2C

2.FFR.3A, 2.FFR.3B

2.FFR.3B
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Sample Lesson- Teaching /ow/ (3 of 4)
The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how   We do: clown, out, count, proud, growl, found, down, cow, house, 

7. Spell Words: 
I do: ground, down  We do: round, spout, crown, couch, frown, outside, house

8. Word Chain: pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: Review: 

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground.     The house is also round.     Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around. We do: There is a mouse in the ground.

12: Connected Text
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Again, if we look at the second part of the foundational skill sample lesson, you 
can see the integration of Developing Skills Readers and Building Reading 
Stamina and Language Usage standards, alongside the Foundations for Reading 
and Foundations for Writing standards. Language Usage standards can be 
integrated during the writing sentences portion of the lesson. The Developing 
Skilled Readers and Building Reading Stamina standards can be integrated into 
reading sentences and reading a connected text portions of the lesson.

It is important to understand that standards should not be taught in isolation but 
integrated throughout the lesson. Student practice throughout the lesson 
supports engagement in addition to providing opportunities for students to 
practice multiple foundational skills in an authentic and purposeful way. 

This sample lesson plan focuses on the teaching student a vowel team.  In Grade 
2 and Grade 3 students are also expected to read and decode multisyllabic 
words.  The Grade 4 and 5 webinar focusing on student practice and will give you 
ideas and examples of how you can support students reading spelling 
multisyllabic words using syllable and morpheme strategies. 
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Sample Lesson- Teaching /ow/ (4 of 4)
The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how   We do: clown, out, count, proud, growl, found, down, cow, house, 

7. Spell Words: 
I do: ground, down  We do: round, spout, crown, couch, frown, outside, house

8. Word Chain: pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: Review: 

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground.     The house is also round.     Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around. We do: There is a mouse in the ground.

12: Connected Text

2.FFR.3A, 2.FFR.3B

2.FFW.2A, 2.FFW.2B, 2.LU.2C

2.FFR.2A, 2.FFR.2B, 2.FFR.2C

2.FFR.3E

2.FFR.3E, 2.FFR.3A, 2.FFR.3B, 2.DSR.1A

2.FFW.2A, 2.FFW.2B, 2.FFW.2C, 2.FFR.3A, 2.FFR.3B, 2.LU.1A, 2.LU.1F, 2.LU.2C

2.FFR.3A, 2.FFR.3B, 2.FFR.3E, 2.DSR.A
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It is important for us to acknowledge that the videos we are going to share with 
you are mostly students working one on one with a teacher. This was due to 
filming videos throughout the summer. These examples of student practice that 
we are sharing can be applied to both small groups and whole group settings as 
well. 

Throughout the webinar today, use the examples we share about student 
practice and teacher feedback as a starting point to think through how you can 
apply similar instructional practices in your classroom. 
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Instructional Settings

17



Now we will take a look at the sections of the sample lesson and discuss how to 
incorporate student practice along with effective teacher feedback to support 
students' foundational literacy development.

The first section we will look at is blending and segmenting. When students are 
blending, they are putting sounds together to form a word. When students are 
segmenting, they are breaking a word into individual sounds or phonemes.

Students in Grades 2 and 3 are reading and spelling single syllable words with up 
to 4-5 phonemes, so the phonemic awareness skills they are practicing should 
reflect that. 

Keep in mind this portion of the lesson should not last very long; it is used a 
quick practice for students to understand strategies they can use when decoding 
and encoding later in the lesson.
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Sample Lesson- Blending & Segmenting
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The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now               /m/ /ow/ /s/- mouse          /l/ /ow/ /d/- loud           /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found       /c/ /ow/ /ch/- couch           /g/ /r/ /ow/ /l/ -growl       /ow/ /t/- out

2. Segment: 
brown- /b/ /r/ /ow/ /n/      ground- /g/ /r/ /ow/ /n/ /d/    sound- /s/ /ow/ /n/ /d/     owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/      cloud- /c/ /l/ /ow/ /d/          house- /h/ /ow/ /s/         howl- /h/ /ow/ /l/

3. Visual Drill: oi, oy, ea, a, aw, au, augh, ew, ui, ue, oo, u, igh, oa, ow, oe, ee, ai, ay, ir, ur, er

4. Auditory Drill: /oi/, /ĕ/, /ŏ/, /ē/, /aw/, /ū/, /oo/, /ī/, /ō/

5. New Feature: “We’ve been learning about diphthongs.  Diphthongs are vowel sounds where our mouths moves as 
we make the sound. Today we are going to learn the /ow/ sound. The letters OU can spell the /ow/ sound in the middle 
of a word, like in the word cloud. OU can also spell the /ow/ sound at the beginning of a word, like the word out. 
Another way to spell the /ow/ sound is with OW like in the word cow. OW can spell /ow/ in the middle of words too like 
the word, brown.  OW can also spell the /ow/ sound at the end of words like the word how.  OW can even be used at 
the beginning of words like in owl. The /ow/ sound is a continuous sound and can be stretched out and your voice box 
is on.  Watch me.  Your turn.



Students can practice blending and segmenting to reinforce new phonics 
features and allow them the opportunity to practice blending and segmenting 
words with the new phoneme (sound). 
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Student Practice- Blending & Segmenting

19

• Teacher segments a word. Students blend the sounds to say the word.
• Teacher tells students a word. Students segment the word.
• Chunk words to help with decoding and encoding.



Teacher feedback is important in helping students to understand when they have 
done something correctly and should repeat that behavior, or when they have a 
misunderstanding and need additional support with their foundational literacy 
skills. Teacher feedback should be behavior specific and can be affirmative or 
corrective. 

In the samples above, notice how the affirmative feedback provides students 
with phrases that encourage students to continue blending and segmenting 
words correctly. The corrective feedback supports students in understanding 
misconceptions students are demonstrating during blending and segmenting 
practice such as sound placement or pace when blending sounds together.
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Teacher Feedback- Blending & Segmenting
Affirmative Feedback Corrective Feedback 

“Nice job blending /c/ /r/ /a/ /sh/ to say crash.”

“I heard you stretch those sounds and then pull 
them together – great job blending.”

“Awesome job breaking the word into all its 
sounds.”

“You said slop, but the sounds were /s/ /t/ /o/ /p/. 
Let's blend it slowly together.”

“You wrote bast.  Let's tap it out: /b/ /l/ /a/ /s/ /t/. 
Now make sure you are spelling each sound in the 
word.”

“Hmm that didn't sound quite right, let's break it 
down and try blending again.”
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The next section of the sample lesson plan focuses on visual and auditory drills. 
The visual and auditory drills support review of previously taught phonics 
features. The visual drill supports students in strengthening their automatic 
recognition of graphemes(letter/letters) and their sounds to support students 
when reading. The auditory drill supports students in letter-sound 
correspondence recall and builds the foundation for accurate spelling.

In Grades 2 and 3, it is important to understand the increase rigor for the auditory 
drill. For example, if the teacher gave the long vowel sound a. The students 
should write down all of the patterns they have learned that could spell the long 
vowel a sound: a open syllable, ae, ai, ay, eigh. This again highlights the 
importances of systematic instruction and ensuring that you are following your 
scope and sequence from your division-adopted HQIM. You need to make sure 
you are holding students accountable for their learning, and in Grades 2 and 3 
that increases as students learn more complex phonics features. 
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Sample Lesson- Visual & Auditory Drills
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The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now               /m/ /ow/ /s/- mouse          /l/ /ow/ /d/- loud           /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found       /c/ /ow/ /ch/- couch           /g/ /r/ /ow/ /l/ -growl       /ow/ /t/- out

2. Segment: 
brown- /b/ /r/ /ow/ /n/      ground- /g/ /r/ /ow/ /n/ /d/    sound- /s/ /ow/ /n/ /d/     owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/      cloud- /c/ /l/ /ow/ /d/          house- /h/ /ow/ /s/         howl- /h/ /ow/ /l/

3. Visual Drill: oi, oy, ea, a, aw, au, augh, ew, ui, ue, oo, u, igh, oa, ow, oe, ee, ai, ay, ir, ur, er

4. Auditory Drill: /oi/, /ĕ/, /ŏ/, /ē/, /aw/, /ū/, /oo/, /ī/, /ō/

5. New Feature: “We’ve been learning about diphthongs.  Diphthongs are vowel sounds where our mouths moves as 
we make the sound. Today we are going to learn the /ow/ sound. The letters OU can spell the /ow/ sound in the middle 
of a word, like in the word cloud. OU can also spell the /ow/ sound at the beginning of a word, like the word out. 
Another way to spell the /ow/ sound is with OW like in the word cow. OW can spell /ow/ in the middle of words too like 
the word, brown.  OW can also spell the /ow/ sound at the end of words like the word how.  OW can even be used at 
the beginning of words like in owl. The /ow/ sound is a continuous sound and can be stretched out and your voice box 
is on.  Watch me.  Your turn.



When Grade 2 and 3 students are participating in visual and auditory drills, they 
should be fast paced. Students are reviewing previously learned graphemes.

22

Student Practice- Visual & Auditory Drills

22

• Visual Drill- Teacher shows a flashcard containing a letter pattern, 
prefix or suffix. Students will say corresponding sound.

• Auditory Drill- Teacher says a sound. Students write or point 
to corresponding letter or letters. For Grades 2 and 3, it is important 
that students write down all the graphemes (letter/letters) they 
know for the phoneme (sound). 

- “You know how to spell /E/ four different ways.  Write them.” 



Feedback is vital to supporting students in understanding and mastering 
foundational literacy skills. When students are participating in visual and 
auditory drills, teacher feedback that is affirmative should be specific, short and 
clear, and skilled focused. In the examples, the teacher clearly states the letter 
or sound the student was focusing on and provides encouragement for saying or 
writing it correctly. Corrective feedback should be immediate, clear and 
supportive so that students learn the right letter-sound correspondence without 
feeling discouraged. In the examples, the teacher specifically draws attention to 
the letter or sound the student said or wrote incorrectly and provides an 
opportunity to support the student in correcting themselves.
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Teacher Feedback- Visual & Auditory Drills
Affirmative Feedback Corrective Feedback 

“Great job saying that sound quickly and clearly.”

“You looked at the letters p-h and remembered 
it said /f/.”

“That’s correct you wrote ___  for the ___ sound.”

“Nice, you heard ___ and wrote ___.”

“Great job, you saw ___ and said ___.”

“Not quite. What letter or team of letters do we 
use for /ē/?”

“That's a vowel team. Let's say the sounds it can 
make together.”

“Let's pause and look at this again. It's a-i, do you 
remember what sound those letters make?”

23



The next section of the sample lesson plan focuses on the teacher providing 
instruction on a new feature. During teacher instruction, the focus is on the “I do” 
and “we do” of the gradual release model. The teacher is providing explicit 
instruction on a new phonics feature. More information to support teacher 
instruction was provided during the first webinar in this series focused on Grade 
Level Expectations of the Foundations for Reading and Foundation for Writing 
standards which was presented in July and can be found on the 2024 
Instructional Resources page on the VDOE website.
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Sample Lesson- Teaching New Feature
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The graphemes ou and ow can spell the phoneme /ow/ 

1. Blend:
/n/ /ow/- now               /m/ /ow/ /s/- mouse          /l/ /ow/ /d/- loud           /p/ /l/ /ow/- plow
/f/ /ow/ /n/ /d/- found       /c/ /ow/ /ch/- couch           /g/ /r/ /ow/ /l/ -growl       /ow/ /t/- out

2. Segment: 
brown- /b/ /r/ /ow/ /n/      ground- /g/ /r/ /ow/ /n/ /d/    sound- /s/ /ow/ /n/ /d/     owl- /ow/ /l/
crown- /c/ /r/ /ow/ /n/      cloud- /c/ /l/ /ow/ /d/          house- /h/ /ow/ /s/         howl- /h/ /ow/ /l/

3. Visual Drill: oi, oy, ea, a, aw, au, augh, ew, ui, ue, oo, u, igh, oa, ow, oe, ee, ai, ay, ir, ur, er

4. Auditory Drill: /oi/, /ĕ/, /ŏ/, /ē/, /aw/, /ū/, /oo/, /ī/, /ō/

5. New Feature: “We’ve been learning about diphthongs.  Diphthongs are vowel sounds where our mouths moves as 
we make the sound. Today we are going to learn the /ow/ sound. The letters OU can spell the /ow/ sound in the middle 
of a word, like in the word cloud. OU can also spell the /ow/ sound at the beginning of a word, like the word out. 
Another way to spell the /ow/ sound is with OW like in the word cow. OW can spell /ow/ in the middle of words too like 
the word, brown.  OW can also spell the /ow/ sound at the end of words like the word how.  OW can even be used at 
the beginning of words like in owl. The /ow/ sound is a continuous sound and can be stretched out and your voice box 
is on.  Watch me.  Your turn.



As we move into the next section of the sample lesson plan, we are focusing on 
decoding/reading and encoding/spelling words with the newly taught phonics 
feature. 

Encoding and decoding are essential building blocks for literacy. Student 
practice in both areas is foundational for developing strong reading and writing 
abilities. The more opportunities students have with engaging in 
encoding/spelling and decoding/reading, the more proficient and confident they 
become as readers and writers.
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Sample Lesson- Read & Spell Words

25

The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how   We do: clown, out, count, proud, growl, found, down, cow, house 

7. Spell Words: 
I do: ground, down  We do: round, spout, crown, couch, frown, outside, house

8. Word Chain: pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: eye Review: said, here

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground.     The house is also round.     Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around. We do: There is a mouse in the ground.

12: Connected Text



Manipulatives can be used to support both decoding and encoding during 
student practice. All students should be practicing every word during this portion 
of the lesson. Students can encode/spell words on notebook paper, white 
boards, or using letter tiles. When decoding/reading words, students can choral 
read, partner read, or echo read.  

Again, we want to increase the opportunity for students to practice applying their 
new learning.  Take a moment and think about how you could ensure that all 
students have the opportunity to practice reading or writing every words during 
this portion of the lesson. 

If you would like to learn more about choral, partner, or echo reading, please 
refer to the Grade band specific webinars on the Developing Skilled Readers and 
Building Reading Stamina strand, found on the 2024 SOL Instruction Resources 
page on the VDOE website. 
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Student Practice- Read & Spell Words

All students practice every word.

Encoding/Spelling Words
• White Boards
• Letter Tiles

Decoding/Reading Words
• Choral Reading
• Partner Reading
• Echo Reading
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When students are decoding/reading and encoding/spelling words, it is 
important for the teacher to provide feedback that is supportive to students' 
mastery of the foundational phonics features. Affirmative feedback should 
highlight accuracy, effort and strategy use. In the examples, the teacher provides 
clear and specific feedback to encourage the student to continue using the 
sounds and letters correctly. Corrective feedback helps support students in 
understanding the error they made and provide support for students to fix the 
error. In the examples, the teacher specifically addresses the sound the student 
was reading and spelling incorrectly and provides support through modeling and 
reinforcement to correct the student.

If you have students who need instruction with earlier foundational skills, and 
would like examples of affirmative and corrective feedback, please refer to the 
Kindergarten and Grade 1 webinar which will be posted on the 2024 SOL 
Instructional Resource page on the VDOE website. 
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Teacher Feedback- Read & Spell Words
Affirmative Feedback Corrective Feedback 

“That was a tricky word, and you read it perfectly.”

“That's exactly how you spell train. You remembered the 
vowel team.”

“Great job hearing the ending sound and spelling it 
correctly.”

“I like how you thought about the base word before 
adding the ending.”

“You're close. Let's look at the vowel again. What sound 
does ea make here?”

“Almost, the word has a silent e. What does that do to 
the vowel?”

“Remember kn makes the /n/ sound at the beginning of 
a word.”

“What other spelling can make the ___ sound?”

“That is one way to spell the long a sound.  How can we 
spell /A/ at the end of a syllable?” 
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The next slide provides a video highlighting a student encoding/spelling words. 
While watching, pay close attention to how the student is practicing the skill. 
Also take note of the feedback the teacher provides to the students. Is the 
feedback behavior specific? How does the teacher reinforce the foundational 
skills taught?
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Student Practice in Action- Spell Words (1 of 2)
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• Pay attention to:
- Student taps out sounds prior to writing the word.
- Student write the words.
- Teacher provides feedback to the student.

o How did you spell the ___ sound in the word?
o Why did you use letters ___ for the ___ sound?



(After clip) Take a moment to think about how the student was engaged and 
using segmenting to support encoding words. How did the teacher provide 
feedback that was specific and reinforced the student's learning. How did the 
teacher support the student building independence?

Think about your classroom or the classrooms that you support. How can you 
ensure that all students are practicing when encoding words? What type of 
corrective feedback can teachers give to students to support them in correctly 
encoding/spelling multisyllabic words?
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Student Practice in Action- Spell Words (2 of 2)
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The next section of the sample lesson plan focuses on word chaining. Word 
chaining is an effective activity for student practice because it targets letter-
sound correspondences, decoding, and spelling skills in a structured and 
engaging way.
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Sample Lesson- Word Chaining
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The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how   We do: clown, out, count, proud, growl, found, down, cow, house 

7. Spell Words: 
I do: ground, down  We do: round, spout, crown, couch, frown, outside, house

8. Word Chain: pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: eye Review: said, here

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground.     The house is also round.     Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around. We do: There is a mouse in the ground.

12: Connected Text



Here are student work samples of word chaining. During word chaining students 
are changing one sound in the word to create a new word. All students should be 
actively participating in the word chaining activity by writing on paper or a white 
board. The teacher should provide teacher feedback to students to support their 
mastery of the phonics skill being practiced and/or reviewed.
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Student Practice- Word Chaining
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Teacher feedback during a word chaining activity should celebrate accurate 
attempts and gently correct errors so students keep strengthening their 
phoneme-grapheme correspondences.
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Teacher Feedback- Word Chaining
Affirmative Feedback Corrective Feedback 

“Great job listening to the sounds and switching 
just the middle one."

“You heard ___ and changed ___ to ___”

“Let’s look at that word again. What sound can we 
change to make ___?"

“I hear you are having trouble with ___. Let’s tap 
the sounds /s/ /l/ /O/ /p/. Now blend them 
together: slope.”

“You changed more than one sound. Let's try 
changing just the vowel sound this time.”
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The next slide provides a video highlighting a student participating in a word 
chaining activity. While watching, pay close attention to how the student is 
practicing the skill and how the student is actively participating and responding. 
Also take note of the feedback the teacher provides to the student. Is the 
feedback behavior specific? How does the teacher reinforce the foundational 
skills taught?
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Student Practice in Action- Word Chaining (1 of 2)
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• Pay attention to:
- Student writing the words on their own.
- Teacher varying how she gives students the new word part to change.

o  Change b to g.
o  Change grew to crew.

- Teacher providing feedback to student.



(After clip) Take a moment to think about how the student was engaged and 
practicing the skill in this clip. How did the teacher provide feedback that was 
specific and reinforced the student's learning. How did the teacher support the 
student building independence?

Again, think about your classroom, and take a moment to consider how to you 
ensure that all students are practicing throughout a lesson and what type of 
feedback you can provide students during a word chaining activity.
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Student Practice in Action- Word Chaining

34



In this section of the lesson the focus is reading and writing sentences with 
words that contain the phonics feature/skill. Again, this is also an opportunity for 
students to practice the irregular words they are learning in connected text as 
well. 
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Sample Lesson- Reading & Writing Sentences
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The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how   We do: clown, out, count, proud, growl, found, down, cow, house 

7. Spell Words: 
I do: ground, down  We do: round, spout, crown, couch, frown, outside, house

8. Word Chain: pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: eye Review: said, here

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground.     The house is also round.     Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around. We do: There is a mouse in the ground.

12: Connected Text



All students should practice reading and writing every sentence. Reading and 
writing dictated sentences is a great way to progress monitor your students for 
mastery of current phonics features as well as those you are reviewing.

For more information about using dictated sentences as formative data 
collection, please refer to the second webinar in this series, Using Data to 
Support Foundations for Reading and Foundations for Writing.
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Student Practice- Reading & Writing Sentences

All students practice every sentence.
Writing Sentences
• Dictated Sentences
• Sentence Frames or Starters

Reading Sentences
• Choral Reading
• Partner Reading
• Echo Reading
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As your students are practicing reading and writing sentences, teacher feedback 
should be affirmative to reinforce what students are doing correctly and 
corrective to guide students to accuracy, while also encouraging effort and 
confidence. In the examples, the teacher feedback reinforces capital letters and 
punctuation in writing and in reading to support fluency.
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Teacher Feedback- Reading & Writing Sentences
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Affirmative Feedback Corrective Feedback 
“I like how you went back to reread the sentence 
when it didn’t make sense the first time.”

“Awesome, you read that sentence with good 
expression.”

“Great job remember how to spell the word 
because correctly.”

“This is a strong sentence. What’s missing at the 
end to show it’s finished?”

“You remembered your capital letter. Now what 
else do we always check at the end of a 
sentence?”

“Remember when we’re writing sentences, you 
need to get all five points.”
• Capital letters 
• Spacing between words
• Neat handwriting
• Everything spelled correctly
• Appropriate punctuation



The next slide provides a video highlighting students reading and writing 
sentences. While watching, pay close attention to how the student is practicing 
the skill. Also take note of the feedback the teacher provides to the students. Is 
the feedback behavior specific? How does the teacher reinforce the foundational 
skills taught?
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Student Practice in Action- Reading & Writing 
Sentences (1 of 2)
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• Pay attention to:
- Student writing and reading the sentence.
- Teacher providing feedback to student.
- Teacher reinforcing phonics feature after student has written the sentence.

o What is one way you spelled the sound ___ in the sentence?



(After clip) Take a moment to think about how the student was engaged and 
practicing the skill in this clip. How did the teacher provide feedback that was 
specific and reinforced the student's learning. How did the teacher support the 
student building independence?

Again, think about your classroom, and take a moment to consider how to you 
ensure that all students are practicing reading and writing throughout a lesson 
and what type of feedback you can provide students to support them correctly 
decoding and encoding.
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Student Practice in Action- Reading & Writing 
Sentences (2 of 2)
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The final section of the sample lesson plan is reading connected text. It is 
important to provide students with opportunities to read a connected text at the 
end of foundational skills lessons to apply the skills they just practiced in 
authentic reading.

Having students read connected text at the end of the lesson is intentional. 
Reading connected texts is a more complex practice opportunity than reading 
individual words. By having students practice using their phonics knowledge 
throughout the lesson with easier tasks, visual drill, reading and writing words, 
we allowed them practice opportunities and have given them feedback on their 
attempts before asking them to read a text. This sets students up to be 
successful when they get to this more complex practice opportunity of applying 
the knowledge in connected text. 
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Sample Lesson- Reading Connected Text
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The graphemes ou and ow can spell the phoneme /ow/

6. Read Words: 
I do: round, ouch, frown, how   We do: clown, out, count, proud, growl, found, down, cow, house 

7. Spell Words: 
I do: ground, down  We do: round, spout, crown, couch, frown, outside, house

8. Word Chain: pound, sound, round, found, frown, crown, clown

9. Irregular Words:
Teach: eye Review: said, here

10: Reading Sentences
I do: That brown cow is too loud.
We do: The crown fell down on the ground.     The house is also round.     Turn your frown upside down.

11: Writing Sentences 
I do: Now we can clown around. We do: There is a mouse in the ground.

12: Connected Text



During student practice, all students should be provided a copy of the text and 
are reading the connected text.

In Grades 2 and 3, students should be reading both decodable texts and grade-
level complex texts. They each serve a different purpose. 

• Decodable texts are used to practice and master phonics patterns in a 
controlled way. They help a student practice how to read and provide 
the tools to read- phonics and word recognition.

• Grade-level complex texts are read to develop comprehension, 
vocabulary background knowledge, and stamina as a reader. When 
students are reading grade-level complex text, they are also reinforcing 
foundational literacy skills such as decoding new words, reading 
fluently, recognizing irregular words, using syllable and morpheme 
strategies, and connecting print to meaning. 

For more information about different text types and their purposes, please refer 
to the grade band, Developing Skilled Readers and Building Reading Stamina 
webinars on the 2024 SOL Instructional Resources page on the VDOE website.
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Student Practice- Reading Connected Text
• All students read and decode text.
• Texts can be:

- Decodable Text
- Grade-level Complex Text
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Teacher feedback while students are reading text should be focused on 
accuracy, decoding strategies and fluency, while also keeping students 
motivated.
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Teacher Feedback- Reading Connected Text
Affirmative Feedback Corrective Feedback 

“You blended all the sounds in strength correctly. 
Good job.”

“You read the sentence smoothly with the right 
pauses at the commas, excellent phrasing.”

“That words is through. Listen to the /oo/ sound in 
the middle. Let’s try it together.”

“Let’s break that word into syllables: ad-ven-ture. 
Now blend them together.”

“Try grouping the words into phrases so it flows 
more like talking. Let’s practice the first sentence 
together.”
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The next slide provides a video highlighting a student reading a decodable text. 
While watching, pay close attention to how the student is applying phonics 
features to decoding words in the text. Notice the phrasing and pacing of the 
student while reading. Is the student actively engaged? Also take note of the 
feedback the teacher provides to the student. Is the feedback behavior specific?

Again, it is important to think about the purpose of decodable texts. Decodable 
texts ensure that students have the opportunity to practice the phonics features 
that students are learning in isolation.
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Student Practice in Action- Reading Decodable Text 
(1 of 2)
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• Pay attention to:
- Student tracking while reading.
- Student's phrasing and pacing while reading.
- Student using strategies to help reading unknown words.
- Teacher providing support to student with an unknown word.



(After clip) Take a moment to think about how the student was engaged in 
reading of the decodable text. How did the teacher provide support that was 
specific and reinforced the student's learning?
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Student Practice in Action- Reading Decodable Text 
(2 of 2)
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The next slide provides a video highlighting a student reading a grade-level 
complex text. While watching, pay close attention to how the student self 
corrects while reading, and her fluency (expression, phrasing and pacing). Is the 
student actively engaged? Also take note of the feedback the teacher provides to 
the student. Is the feedback behavior specific?
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Student Practice in Action- Reading Grade Level 
Text (1 of 2)
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• Pay attention to:
- Student tracking while reading.
- Student's pacing and expression while reading.
- Student self-correcting errors while reading.
- Teacher providing feedback to support the student while reading.



(After clip) Think about the differences in this clip of the student reading grade 
level text and the previous clip of the student reading decodable text. How did 
the teacher support the student building independence while reading?
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Student Practice in Action- Reading Grade Level 
Text (2 of 2)
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As we wrap up our foundational skill webinar series, let’s focus on how all three 
parts of the series can support foundational skill instruction in your classroom 
today. 
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Putting it All Together:
Foundational Skills Webinar Series
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Grade level Foundations for Reading and Foundations for Writing standards 
provided the end of year expectation for students. These standards help to drive 
instruction by providing a clear target for instruction and assessment. Both 
formal and informal assessments should be given to students to measure how 
well students are meeting grade level expectations. Analysis of student data is 
important to drive instruction in both whole group and flexible small group 
settings. Teachers need to ensure foundational skill instruction is explicit, 
systematic and provides multiple opportunities for students to practice. Student 
practice should be aligned to both the standards and identified areas of need for 
students. Student practice should be structured, repeated and include 
opportunities for spiraling of skills to review. Teacher feedback during student 
practice provides immediate feedback to strengthen learning and guide students 
to mastery of foundational skills as outlined in the 2024 English Standards of 
Learning. 

This continuous instructional cycle, focusing on the three parts of the 
foundational skills webinar series, ensures instruction is aligned to the 2024 
English Standards of Learning, data driven, and responsive to student individual 
learning needs.
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Continuous Instructional Cycle
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Planning for 
Grade Level 

Expectations of 
the FFR & FFW 

Strands

Student 
Practice of 

FFR & 
FFW

Using FFR 
& FFW Data 

to Guide 
Instruction 



It is important to ensure that foundational skill instruction follows the gradual 
release of responsibility model. The teacher provides explicit instruction on the 
phonics skill, the “I do.” Then the teacher and students practice the phonics skill 
together, the “we do.” And lastly, the students apply their knowledge of the skill 
through student practice while the teacher provides feedback to support the 
students, the “you do.” This model supports scaffolding of learning moving 
students from teacher-supported learning to independent literacy skills, 
ensuring mastery, confidence and effective transfer of foundational literacy 
skills.
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Gradual Release of Responsibility (2 of 2)
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I Do

Teacher 
modeling of 
reading and 

writing.

We Do

Guided and 
collaborative 

practice 
between 

teacher and 
student.

You Do

Independent 
student 

practice.



Planning prior to instruction is essential for supporting students learning of 
foundational literacy skills. The following resources can be found on the VDOE 
website and can support planning by providing guidance for understanding grade 
level standards and the increased rigor as it progresses through the grade levels, 
considerations for planning and instructional practices to use during 
foundational skill instruction, and instructional approaches for integrating 
strands.

These resources used alongside your division-adopted HQIM, will help to ensure 
you are meeting the grade level expectations for the Foundations for Reading and 
Foundations for Writing standards and thinking through strong foundational skill 
instructional practices.
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Resources for Planning for Instruction
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Before we leave you today, here are some reflection questions you can use as 
you start thinking about foundational skill instruction in your classroom.
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Reflection Questions

51

• How are you ensuring that your foundational literacy lessons are 
grounded in the grade level expectations of the 2024 English 
Standards of Learning? 

• How are you providing opportunities for students to practice and 
reinforce skills in your lessons?

• How are you incorporating teacher feedback into your lessons to 
support student learning?
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Thank you 
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