Effective Student Practice
of Foundational Skills

Foundational Skills: Three Part Series, Part 3
Grade 4 - Grade 5
September 17, 2025

Good afternoon, lam ___ and welcome to the final webinarin the Foundational
Skills series for Grades 4 and 5. | am joined today by ___ . We are excited you are
joining us today and look forward to sharing information and resources around
effective student practice of Foundations for Reading and Foundations for

Writing standards.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Toset and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by
developing and supporting opportunities that promote learners who are prepared for post
secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills
needed to be strong readers. When compared to the 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love

for learning about the world in which they live and serve.

b EBHCATION

Work of the Office of English is aligned to Virginia's Strategic Priorities,
particularly priority 1-to setand help every learner meet high expectations.




Setting Purpose: Why are we here?

* The Foundations for Reading (FFR) and Foundations for
Writing (FFW) strands are new additions to the 2024 English
Standards of Learning. They define grade-level expectations for
foundational literacy skills in Kindergarten through Grade 5 classrooms.

* In this session, we will explore student practice and teacher feedback
that can be implemented in classrooms across the Commonwealth
duringinstruction of Grade 4 and Grade 5 Foundations for Reading and
Foundations for Writing standards.

iromis DEPARTMENT OF 3
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The purpose of this webinar is to understand how effective student practice and
teacherfeedback supports mastery of foundational skills for students in Grade 4
and Grade 5. We will review sample student practice that illustrates how these
standards can be implemented and practiced in the classroom, along with
teacher feedback that should be incorporated with student practice to help
students build mastery of foundational skills.



Impact Expected

* Educators of Grade 4 and Grade 5 students will leave this session
with a clear understanding of the components of foundational skill
instruction, to include an emphasis on student practice. They will
be given examples of student practice during foundational skills
lessons that can be implemented immediately to support Virginia
students in meeting the Foundations for Reading and Foundations
for Writing standards and grow as confident readers and writers.

iromis DEPARTMENT OF 4
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At the conclusion of this webinar, educators will have a clear understanding of
incorporating student practice and teacher feedback into effective foundational
skillinstruction for students in Grades 4 and 5.



Components of
Foundational Skill
Instruction

First, we will look at the components of foundational skill instruction as it relates
to effective student practice and teacher feedback.




Components of Foundational Skills Instruction

e OY Stematic Instruction

¢ Instruction follows a logical, aligned scope & sequence in which new, grade -
level skills are strategically layered upon earlier ones.

e EXplicit Instruction

* The many sounds, spellings, patterns & rules of language are made clear
and explicit through teacher-direct instruction to students so that they can
decode words and language.

s otudent Practice

* Todevelop automaticity, students receive frequent op portunitiesto practice
newly acquired skills. Student Practice occurs in and out of the context of text.

Vinomia DEPARTMENT OF 6
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As mentioned in the first webinar, foundational skill instruction needs to be
taught in a manner thatis explicit, systematic and cumulative. Explicit
instruction is clear and direct, ensuring students have access to the knowledge
they need. Foundational skill instruction that is systematic follows a scope and
sequence, which is provided by your division-adopted HQIM. Cumulative
instruction builds upon previous learning and gives repeated practice of skills for
students to reach mastery.

There should be ample opportunities for students to practice and internalize
newly acquired skills. During student practice, the teacher should provide
feedback, both affirmative and corrective, in order to help students understand
and reach mastery of foundational literacy skills based on the grade level
expectations outlined in the 2024 English Standards of Learning.

For more information about the grade level expectations forthe Foundations for
Reading and Foundations for Writing standards, please refer to our first webinar
in this series which was presented in July.




Foundational Standards and Reading & Vocabulary

Foundations for Reading
Standards (FFR)

Explicit and

Foundations for Writing Fiﬁf:;?%'}; l

Standards (FFW) Skill
Instruction

Reading and Vocabulary (RV)

Lin EBOCRTTON

By upper elementary, encoding and decoding is linked to vocabulary building.
Foundations for Reading Standards and Foundations for Writing Standards
should not be taught in isolation.

Foundational literacy skills practice are crucial because they provide the base
that supports comprehension and vocabulary growth for students in Grades 4
and 5. Itis important for teachers to use both encoding/spelling and
decoding/reading practice with students when they are learning new phonemes,
words and morphemes.

When teacher provide instruction that integrates multiple foundational skills in
one lesson, they leverage the reciprocal nature of reading and writing. What
students learn about reading words can support them in writing words.



Gradual Release of Responsibility (1 of 2)

N

Teacher Guided and Independent
modeling of collaborative student
reading, practice practice.
writing, and » between » Students will
meaning. teacher and apply to
student. grade-level
complex
text.

Lin EBOCRTTON

The gradual release of responsibility model shifts the learning process from
teacher led instruction to student led engagement and practice throughout the
duration of a lesson. Foundational skill lessons should provide adequate time for
both aligned teacher instruction and student practice of skills.

During our first webinar in the foundational skills series, we focused on the “l do”
and “we do” portions of the gradual release model. Today’s webinar will focus on
the “you do” portion of the lesson. This focuses on what the students are doing
to practice foundational skills and the teacher feedback that is provided to
support students in mastery of skills.



Student Practice

The primary goal of skills instruction is to develop fluent readers who can decode automatically and can
devote all their brain power to comprehension rather than to sounding out words.

Students will only becomefluent decoders when we explicitly teach and model new skills and give students
lots of practice to develop mastery both in and out of text.

Out-of-Text Practice In-Text Practice

n READING ENTIRE WORDS

A B c

carrot walnut impulse

cozy fluffy motel

chilly request clumsy
dol.phin fidy resort
dismis.sal gigantic vehicle
jacket hazard adequate
parachute (then hazard) (then ad.e.quate)
(then parachutey | carnival irrigation
pajamas difficut tradition
talent gravity hesitate

{then talent) (then grav.ity) (then hesitate)
sippery president reasonable
{then slippery) (ihen pres.ident)
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After explicitinstruction and modeling, the “l do” and “we do” portions of a lesson, students should receive
aligned practice opportunities to develop mastery of newly taught skills, the “you do” portion of the lesson.
The goal of foundational skills instruction is to build decoding fluency so that students can focus all their
brain power on reading for comprehension and not sounding out or guessing words. Students can only do
this when they are given multiple opportunities to practice.

It is important for students to practice foundational skills both out of text and in text. Out of text practice can
include dictation, word analysis, high-frequency words instruction and word decoding and/or encoding.
When practicing out of text, this helps students to concentrate on one skill without being distracted by the
context of a text. Out of text practice helps students strengthen automaticity and orthographic mapping
before encountering the words in connected text.

On this slide, you will see examples of both out of text and in text practice. The out of text example provided
isfrom an approved intervention materials (SIPPS) and the in-text practice, is an example of a grade-level
complex text, that is found in an approved core curriculum and meets both the Grade 5 qualitative and
quantitative measures asindicated in the appendix of the 2024 English Standards of Learning.

A balance of both out of text and in text student practice should be included in student practice. Out of text
practice is essential for building students' accuracy and should be followed by in text practice to reinforce
and transfer those skills into realreading situations. For students in Grades 4 and 5, they are applying more
complex morphemes to read and understand grade levelvocabulary.

Throughout today's webinar you will see a pencil graphic on slides that provide examples of student practice
of foundational skills that can be implemented in your classroom tomorrow.



EVERY PUPIL RESPONSE

* Choral Responses
* White Boards
* Exit Tickets

b EBOCATION

During foundational skill instruction, it is essential that all students are actively
engaged and participating. Teachers can use avariety of strategies to ensure
every student participates and practices their foundational skills.

Students need lots of practice when it comes to foundational skills. Itis
imperative that all students are decoding and encoding all words for practice. For
instance, if a lesson has fifteen words that students are to encoding, then all
students should be encoding/spelling those during the lesson. Round robin
responses are not appropriate because they limit students’ opportunities to
practice and apply their skills.

Here are examples of how you can have every student engage and interactive in
Grade 4and 5.

* Teachers may use choral responses for students could include
identifying meaning of prefixes or suffixes and then determining the
meaning of a word.

» Students can write on white boards during dictated sentences and to
chunking words to support decoding and encoding.

* Exittickets can be used as a quick check to see if students gained

10



* understanding and/or mastery during the lesson. Teachers could have
students break apart words into specific morphemes or provide a list of
words that have a certain prefix or suffix.

Something you can think about is how you can structure opportunities for all
students to answer every question thatis asked throughout the lesson. How can
you ensure that all students have opportunities to practice the skill throughout a
foundational skill Lesson?

10



Teacher Feedback: (1 of 2)

* Helps students know they are applying a skill correctly.

* Helps redirect errors or misunderstandings of skills.
* Prompts studentsto reflect on whatthey are doing and why.
* Exposes students to academic language.

* Helps teachers to observe what students understand and where
they need support.

Lin EBOCRTTON

It is imperative that while students are practicing foundational skills, the teacher
is providing meaningful feedback to students. Teacher feedback is essential
when students are practicing foundational literacy skills because it directly
supports how students learn, adjust and grow as readers and writers.

We can think about teacher feedback as the bridge between practice and
progress. Feedback transforms student practice into purposeful, meaningful
learning by ensuring accuracy, building confidence, and fostering student
independence. The goal of feedback is to reduce the gap between students’
current ability and the learning goals of the lesson or unit of instruction.

For students in Grades 4 and 5, teacher feedback is particularly effective
because students are ready to reflect on strategies, self-monitor their reading,
and intentionally apply literacy skills. When providing feedback, think about
asking students guiding questions instead of immediately giving them the
answer to encourage self-correction and monitoring.

Throughout the webinar, a clipboard graphic will be on the slides that provide
examples of teacher feedback that teachers can reference when thinking
through the types of feedback to provide students while they are practicing
foundational skills.

11



Teacher Feedback (2 of 2)

Not Behavior Specific Feedback Behavior Specific Feedback
* \Vague phrases * Identifies the literacy skill being practiced
* Focuseson effort * Focuseson observable actions
* Doesnotguide future behavior ¢ Helpsthe student know what to repeat or
* Encouraging but notinstructional improve
* Encouraging and instructional
Examples:
* “Keeptrying.” Examples:
* “That’s right.” *  “I noticed you skipped the suffix -tion in
* “You're doing well reading today.” celebration. Let’s go back and tap each
syllable to decode it correctly.”

*  “Next timeslow down when you’re
blending syllables in longer words so you
canread them more accurately.”
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As teachers, when thinking about the type of feedback you are giving to students, you want to
ensure itis behavior specific. This means that the feedback clearly describes the specific
behavior being praised or corrected. This helps students to understand exactly what they did well
or what needs improvement. When feedback is not behavior specific, it is often vague or general
and does not clearly describe what the student did. This feedback is often intended to encourage
or correct but lacks clarity.

In the chart, you can see that the not behavior specific feedback examples provide students with
an encouragement statement but does not directly focus on any foundational skill the studentis
practicing. The behavior specific feedback examples provided students with encouragement as
well as specific instructional feedback to correct or support students with mastery of the specific
foundational skill.

Teacher feedback s critical to reinforce correct responses and clear up student
misunderstandings. Effective feedback should be specific, immediate, and focused on the
behavior, not just general praise. There are two types of feedback we will focus on during this
webinar- affirmative and corrective. Affirmative feedback ensures students continue to practice
correctly and boosts students’ confidence. Corrective feedback supports students in effectively
correcting misconceptions to lead to future mastery of skills.

These are examples of behavior specific feedback for grade level content. Ifyou have students
who are stillworking on earlier foundational skills, please refer to either the Kindergarten-Grade 1
or the Grade 2-Grade 3 webinars, posted on the 2024 SOL Instructional Resource page on the
VDOE website.

We will continue to explore teacher feedback alongside student practice of foundational skills
throughout this webinar.

12



Student Practice
in Action

Now we will look at what student practice looks like in action alongside our
Foundations for Reading, Foundations for Writing and Reading and Vocabulary
standards and how teacher feedback supports students’ understanding and
mastery of these standards.

For the purpose of this webinar, we are focusing on student practice of grade
level content and skills found in the Foundations for Reading and Foundations
for Writing standards. If you find, using your data from assessments that
students have needs in earlier foundational skills, you can see examples of
student practice and teacher feedback in the Kindergarten and Grade 1 webinar
or the Grade 2 and Grade 3 webinar. As a reminder, the progression charts are
available on the VDOE 2024 English Standards of Learning website.
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Sample Lesson- Teaching bio- (1 of 4)

Review Vocabulary- Today we are going to learn a Greekroot. A root word is the most basic form of a
word, that other words are made with. Root words can stand alone as a wholeword or sometimes have to
be part of another word.

Root words are a type of morphemes. Morphemes are parts of words that have meaning.

New Feature: “Today we are going to learn the Greek root, bio. Bio refers to life. We havetalked about the
word biography before. A biography, is a book that tells about a person’s life. We also know the word
biology. Biology is a type of science and is about studying life. In biology, you learn all about living things.
What'’s today’s morpheme?

Complete Frayer Model together

Read Words:
Ido: microbiology  biography

Youdo: biology antibiotic biomedical autobiography

BOCRTEN

14



Sample Lesson- Teaching bio- (2 of 4)

Review Vocabulary- Today we are going to learn a Greekroot. A root word is the most basic form of a

word, that other words are made with. Root words can stand alone as a whole wort e to
5.RV.1A

be part of another word.

Root words are a type of morphemes. Morphemes are parts of words that have meaning.

New Feature: “Today we are going to learn the Greek root, bio. Bio refers to life. We havetalked about the
word biography before. A biography, is a book that tells about a person’s life. We also know the word
biology. Biology is a type of science and is about studying life. In biology, 5.FFR.3B,5.RV.1F ?s
What'’s today’s morpheme?

Complete Frayer Model together

Read Words:

Ido: microbiology  biography 5.FFR.3B. 5.RV.1F. 5.LU.2D

Youdo: biology antibiotic biomedical autobiography

b EBOCATION

At the end of our first webinar, which focused on Grade Level Expectations of
Foundations for Reading and Foundations for Writing standards, we shared a
sample foundational skill Lesson plan, that follows the hallmarks of structured
literacy instruction. In this plan, we highlighted how multiple standards are
integrated throughout the lesson. The standards build on one anotherto create a
systematic and explicit foundational skills lesson.

In this first part of the sample foundational skill lesson, you can see how multiple
foundational standards, Reading and Vocabulary, and Language Usage
standards are addressed as students are reviewing vocabulary, learning a new
root, and reading words.

15



Sample Lesson- Teaching bio- (3 of 4)

The Greek root bio refers to life.

Spell words:

Ido: biodiversity

Youdo: biodegradable biology

Reading Sentences:

ldo:

Samantha’s favorite book is an autobiography about Harriet Tubman because she led such an interesting life.
We do:

| enjoy biology class because | getto learn about different plants and animals.

Spelling Sentences:
Ido: When | was sick, we went to the doctor, and they gave me an antibiotic.
You do: | want to study biology in high school.

Reading Text
Grade level informational text focusing on Living Systems and Processes (Science SOL 4.2)

ﬂ ) E\'Uﬁ'\ DX‘AK’YIKBIﬁ 16
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Sample Lesson- Teaching bio- (4 of 4)

The Greek root bio refers to life.

Spell words:

Ido: biodiversity 5.FFW.2A, 5.RV.1F, 5.FFW.1A, 5.LU.2D
Youdo: biodegradable biology

Reading Sentences:

ldo:

Samantha’s favorite book is an autobiography about Harriet Tubman because she le 5.FFR.3B, 5.RV.1F
We do:

| enjoy biology class because | getto learn about different plants and animals.

Spelling Sentences:
Ido: When | was sick, we went to the doctor, and they gave me an antibi 5-FFW-2A, 5.RV.1 F, 5.FFW.1A
Youdo: | want to study biology in high school.

Reading Text
Grade level informational text focusing on Living Systems and Processes 5 FFR.3B, 5.RV.1F, 5.DSR.A

b EBOCATION '

Again, if we look at the second part of the foundational skill sample lesson, you
can see the integration of Developing Skills Readers and Building Reading
Stamina and Language Usage standards, alongside the Foundations for Reading,
Foundations for Writing and Reading and Vocabulary standards.

It is important to understand that standards should not be taughtin isolation but
integrated throughout the lesson. Student practice throughout the lesson
supports student engagementin addition to providing opportunities for students
to practice multiple foundational skills in an authentic and purposeful way.

17



Instructional Settings

T ——— = 18
b EBOCRTTS

It is important for us to acknowledge that the videos we are going to share with
you are mostly students working one on one with a teacher. This was due to
filming videos throughout the summer in preparation of this webinar series.
These examples of student practice that we are sharing can be applied to both
small group and whole group settings as well.

Throughout the webinar today, use the examples we share about student
practice and teacher feedback as a starting point to think through how you can
apply similar instructional practices in your classroom.

18



Sample Lesson- Review Vocabulary

Review Vocabulary- Today we are going to learn a Greekroot. A root word is the most basic form of a
word, that other words are made with. Root words can stand alone as a wholeword or sometimes have to
be part of another word.

Root words are a type of morphemes. Morphemes are parts of words that have meaning.

New Feature: “Today we are going to learn the Greek root, bio. Bio refers to life. We havetalked about the
word biography before. A biography, is a book that tells about a person’s life. We also know the word
biology. Biology is a type of science and is about studying life. In biology, you learn all about living things.
What'’s today’s morpheme?

Complete Frayer Model together

Read Words:
Ido: microbiology  biography

Youdo: biology antibiotic biomedical autobiography

T 5
b EBUCATION

Now we will take a look at the sections of the sample lesson and discuss how to
incorporate student practice along with effective teacher feedback to support
students’ foundational literacy development.

The first section we will look atis reviewing vocabulary. The teacher will review
vocabulary the students have already been exposed to that will assist studentsin
understanding the new morpheme the students are learning in this lesson.

19



Student Practice- Review Vocabulary
* Blending and Segmenting Multisyllabic Words

* Syllabication

* Morphology

* Visual and Auditory Drills
* Word Mapping

* Graphic Organizers

s

La EBUCRTION

Many foundational skills are being applied by Grade 4 and 5 students during
vocabulary review.

Students can segment and blend multisyllabic words by looking at syllable types,
prefixes, roots, and suffixes to supportthem in reading/decoding and
spelling/encoding. Students can use syllabication and morphology strategies to
determine the meaning of unknown words. Students can practice prefixes and
suffixes using visual and auditory drills.

Vocabulary review practice should be tied back to foundational literacy skills so
that students aren't just memorizing meanings. Students are learning how words
work, which supports both comprehension and independent word learning.

20



Teacher Feedback- Review Vocabulary

Affirmative Feedback Corrective Feedback
“I like how you broke the word unbelievable into “You tried to read that word allat once. Let’s divide
un + believe + able to help you read it smoothly.” itinto syllables and read each part.”

“You remembered the prefix re- means again, so
you read rebuild correctly.”

“You correctly divided fantastic into fan-tas-tic
before reading it, greatjob.”

Vinomia DEPARTMENT OF 21
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When students are reviewing vocabulary, they are also engaging with multiple
foundational skill strategies to understand word meaning. It is important for the
teacherto provide feedback that is supportive to students’ mastery of
understanding vocabulary. Affirmative feedback should highlight accuracy, effort
and strategy use. Corrective feedback helps support students in understanding
the errorthey made and provide support for students to fix the error.

21



Student Practice in Action- Visual Drill (1 of 2)

* Pay attention to:
- Student saying the prefix or suffix shown on the flashcard.
- Student giving the meaning of the prefix or suffix.
- Teacher questioning to support student understanding.
- Teacher providing student with feedback.

Vinonsis DEPARTMENT OF 22
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The next slide provides a video highlighting a student participating in a visual drill
of prefixes and suffixes. While watching, pay close attention how the student is
practicing the skill. Also take note of the feedback the teacher provides to the
student. Is the feedback behavior specific? Does the feedback provide the
student with a chance to self-correct?

22



Student Practice in Action- Visual Drill (2 of 2)

b EBHCATION

(After clip) Think about how the teacher reinforced the previously taught
morphemes? How did she support notonly the student decoding but also the
meaning that is attached to each morpheme as well?

While this video clip highlights one-on-one student practice, itis important to
keep in mind that no matter the setting (one-on-one, small group, or whole
group) the instruction and opportunities for student practice stay the same.
Students should be given multiple opportunities to practice and review
morphemes alongside teacher feedback to support students' mastery.

23



Sample Lesson- New Feature

The Greek root bio refers to life.

Review Vocabulary- Today we are going to learn a Greekroot. A root word is the most basic form of a
word, that other words are made with. Root words can stand alone as a wholeword or sometimes have to
be part of another word.

Root words are a type of morphemes. Morphemes are parts of words that have meaning.

New Feature: “Today we are going to learn the Greek root, bio. Bio refers to life. We havetalked about the
word biography before. A biography, is a book that tells about a person’s life. We also know the word
biology. Biology is a type of science and is about studying life. In biology, you learn all about living things.
What'’s today’s morpheme?

Complete Frayer Model together

Read Words:
Ido: microbiology  biography

Youdo: biology antibiotic biomedical autobiography

The next section of the sample lesson plan focuses on the teacher providing
instruction on a new feature. During teacher instruction, the focus is on the “| do”
and “we do” of the gradual release model. The teacher is providing explicit
instruction on the Greek root bio and completing a Frayer Model with students.

More information to support teacher instruction was provided during the first
webinar in this series focused on Grade Level Expectations of the Foundations
for Reading and Foundation for Writing standards which was presented in July.
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Sample Lesson- Read & Spell Words

The Greek root bio refersto life.

Spell words:

Ido: biodiversity

Youdo: biodegradable biology

Read Words:
Ido: microbiology  biography

Youdo: biology antibiotic biomedical autobiography

Lin EBOCRTTON

As we move into the next section of the sample lesson plan, we are focusing on
decoding and encoding words.

Encoding and decoding are essential building blocks for literacy. Student
practice in both areas is foundational for developing strong reading and writing

abilities. Decoding and encoding practice helps students see patterns in words.

The more opportunities students have with engaging in encoding/spelling and
decoding/reading, the more proficient and confidentthey become as readers
and writers.

25



Student Practice- Read & Spell Words

* Decoding and Encoding Words and Phrases
* Word Matrix and Word Sums
* Knowledge of Syllables and Morphemes

s

La EBUCRTION

Students should be given multiple opportunities to practice reading/decoding
and spelling/encoding multisyllabic words. Students in Grades 4 and 5 should
combine using syllable and morpheme strategies flexibility to read and spell
words.

A sample routine that can be to support students reading and spelling words-
First say the word, then identify and spell any prefixes. Stretch and spell the
prefixes, listening for chunks or syllables. Next, say the word and identify any
suffixes. Then students will identify and spellthe root or stretch and spell the
middle chunks. Lastly, students will spell any suffixes. Then blend the
morphemes or chunks and read the word.

26



Student Practice- Word Matrix and Word Sums

iromis DEPARTMENT OF 27
b EBUCATION

Students can practice using and applying taught affixes by building word
matrixes and word sums.

Word matrix are when students start with a base word or root and then think
about how different prefixes and suffixes can be used to change the meaning of
the base word or root.

Word sums are when the students practice writing out each word part and then
the complete word.

This can be used to reinforce previously learned affixes and can support
students in seeing connections between words and word parts.

27



Teacher Feedback- Read & Spell Words

Affirmative Feedback Corrective Feedback
“Great job remembering thatthe /k/ sound in “You tried to read that word allat once. Let’s break
chronic is spelled ch.” itintoun + predict + able and try again.”
“I like how you split incredible into in-cred-ible “The suffix —able means can be. Can you use that
before reading it.” to understand the word enjoyable?”
“You hesitated on several words. Let’s pause and
read each syllable before reading the whole word.”

RN
1]

Lin EBOCRTTON

When students are decoding/reading and encoding/spelling words, itis
important for the teacher to provide feedback thatis supportive to students'
mastery of correctly reading and writing multisyllabic words. Affirmative
feedback should highlight accuracy, effort and strategy use. In the examples, the
teacher provides clear and specific feedback to encourage the studentto
continue using strategies flexibly. Corrective feedback helps support students in
understanding the error they made and provide support for students to fixthe
error. In the examples, the teacher specifically addresses the sound or word part
the student was reading and spelling incorrectly and provides supportto through
modeling and reinforcement to correct the student

For examples of affirmative and corrective feedback on earlier foundational
skills, you can refer to one of the other grade band webinars in this series. This
will be posted on the 2024 SOL Instructional Resources page on the VDOE
website.

28



Student Practice in Action- Read Words (1 of 2)

* Pay attention to:
- Student reading multisyllabic words.

- Student using syllable and morpheme strategies to read words.
- Teacher providing feedback to the student.

Vinomia DEPARTMENT OF 29
b EBUCATION

The next slide provides a video highlighting a student reading multisyllabic
words. While watching, pay close attention how the student is practicing the
skill? Also take note of the feedback the teacher provides to the student. Is the
feedback behavior specific? Does the feedback provide the student with a
chance to self-correct?

29
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(After clip) Think about how the teacher reinforced syllables and morphemes to
support the studentreading words. The student was scooping under each
syllable and then blending to decode the word. This could be used to support
students before they read grade-level texts to practice successfully decoding
words in isolation.

This video highlights how importantit is that students use both syllable and
morpheme strategies flexibly and how criticalit is that multisyllabic decoding is
always tied to vocabulary. This students is confirming her decoding and
pronunciation with a vocabulary word that she knows. This again, highlights how
critical vocabulary knowledge is to decoding and how decoding can support
students building vocabulary for students in these grades.

30



Student Practice in Action- Spell Words (1 of 2)

* Pay attention to:
- Student writing multisyllabic words.
- Student tapping out the sounds before writing. e
- Student using syllable and morpheme strategies.
- Teacher providing student feedback.

b(‘e.o..\ﬁab\e.
fixable

tecch b/t
wash able

Vinomia DEPARTMENT OF 31
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The next slide provides a video highlighting a student spelling multisyllabic
words. While watching, pay close attention how the student is practicing the
skill? Also take note of the feedback the teacher provides to the student. Is the
feedback behavior specific? Does the feedback provide the student with a
chance to self-correct?
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Student Practice in Action- Spell Words (2 of 2)

Vinoniia DEPARTMENT OF 32
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(After clip) Think about how the teacher reinforced syllables and morphemes to
support the student spelling words. This is a great example of how the teacheris
providing feedback on the student’s spelling attempts and linking the spelling
rule of dropping a final e when adding a suffix that starts with a vowel.
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Sample Lesson- Reading & Spelling Sentences

The Greek root bio refers to life.

Spell words:

Ido: biodiversity

Youdo: biodegradable biology
Reading Sentences:

ldo:

Samantha’s favorite book is an autobiography about Harriet Tubman because she led such an interesting life.
We do:

| enjoy biology class because | getto learn about different plants and animals.

Spelling Sentences:
Ido: When | was sick, we went to the doctor, and they gave me an antibiotic.
You do: | want to study biology in high school.

Reading Text
Grade level informational text focusing on Living Systems and Processes (Science SOL 4.2)

La EBUCRTION

In this section of the lesson the focus is reading/decoding and writing/encoding
sentences with words that contain the feature being taught today.
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Student Practice- Reading & Spelling Sentences

* Decoding and encoding sentences and passages.
* Using knowledge of syllable and morphemes.

s

La EBUCRTION

Students should be given multiple opportunities to practice reading and spelling
words in text, to include sentences and smaller passages. Words should include
prefixes, roots, and suffixes for students to practice decoding and encoding, as
well as practice using strategies for reading and writing these more complex
words.

For more information on how teachers can use dictated sentences as a progress
monitoring tool please refer to the Using Data to Support Foundations for
Reading and Foundations for Writing webinar in this series, found on the 2024
SOL Instructional Resources page on the VDOE webinar.
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Teacher Feedback- Reading & Spelling Sentences

Affirmative Feedback

Corrective Feedback

“You read that sentence smoothly and paused at
the commajustlike a good reader does.”

“| like how you corrected yourself when the word
didn’t sound right.”

“| like how you remembered the rule about
doubling the consonant before adding —ed.”

“Let’s go back and try that sentence again.
Remember to read all the way through without
stopping in the middle of the phrase.”

“Checkthe ending of that word. What suffix do you
see? Try again with thatin mind.”

“You wrote there but in this sentence we need
their to show possession. Let’s fixit together.”

Lin EBOCRTTON

RN
1]

When students are decoding/reading and encoding/spelling words, itis
important for the teacher to provide feedback thatis supportive to students.
Affirmative feedback should highlight accuracy, effort and strategy use. In the
examples, the teacher provides clear and specific feedback to encourage the
student to continue using syllabication and morphology rules to spell words
correctly. Corrective feedback helps support students in understanding the error
they made and provide support for students to fix the error. In the examples, the
teacher specifically addresses homophones and word meaning the student was
reading and spelling incorrectly and provides support through modeling and

reinforcement to correct the student.
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Student Practice in Action- Read Sentences (1 of 2)

* Pay attention to:
- Student using the within/without strategy.
- Student reading for meaning and understanding.
- Student using morphemes to understand word meaning.
- Teacher providing feedback to student.

- Teacher asking questions to help studentunderstanding
meaning of unknown words.
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The next slide provides a video highlighting a student reading sentence and using
strategies to determine the meaning of unknown words. While watching, pay
close attention to how the studentis using strategies to support their
understanding of the sentences being read. Also take note of the feedback the
teacher provides to the students. Is the feedback behavior specific? How does
the teacher reinforce the foundational skills taught?
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Student Practice in Action- Within/Without Strategy

A EBOCRTION ’

Thevideo will highlight the within and without strategy that helps students
determine the meaning of unknown words when reading. It combines decoding
skills, morphology, and context clue strategies into a single instructional
practice.

Students start by looking within the word for clues to word meaning - prefixes,
suffixes and roots. Then students look without the word, using context of the
sentence ortext to confirm and gain a deeper understanding of the words
meaning.

On the next slide is a video clip showing a student using the within/without
strategy. Pay attention how the student applies her knowledge of word parts to
determine the meaning of the word and then confirm her understanding by using
the context of the sentence. This illustrates how students in Grades 4 and 5,
apply Foundations for Reading and Reading and Vocabulary standards.
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Student Practice in Action- Read Sentences (2 of 2)

Lin EBOCRTTON

(After clip) Think about how the teacher supports the student in using strategies
to decode and determine the meaning of unknown words. This clips also
highlights how Foundations for Reading and Reading and Vocabulary standards
are integrated into student practice.

In this short video clip, you saw how the teacher integrated both the Foundations
for Reading Standards and multiple Reading and Vocabulary standards. The
student used morphemes to decode and support building vocabulary of the
word miniature, and then the student also used the context of the sentence in
order to confirm and solidify her understanding.
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Student Practice in Action- Writing Sentences

Vinomia DEPARTMENT OF 39
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This was an example of a dictated sentence given to a Grade 4 student. You can
see how the cognitive load increases from writing words in isolation to writing
words in context. The teacher supported the studentin correcting her
capitalization atthe beginning of the sentence and misspelling of the word

mistake. This highlights the importance of providing teacher feedback during
student practice.
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Sample Lesson- Reading Text

The Greek root bio refers to life.

Spell words:

Ido: biodiversity

Youdo: biodegradable biology
Reading Sentences:

ldo:

Samantha’s favorite book is an autobiography about Harriet Tubman because she led such an interesting life.
We do:

| enjoy biology class because | getto learn about different plants and animals.

Spelling Sentences:
Ido: When | was sick, we went to the doctor, and they gave me an antibiotic.
You do: | want to study biology in high school.

Reading Text
Grade level informational text focusing on Living Systems and Processes (Science SOL 4.2)
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Thefinal section of the sample lesson plan is reading text. It is important to
provide students with opportunities to read a connected text at the end of the
lesson to apply skills they just practiced in authentic reading.
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Student Practice- Reading Text

* Read grade-level complex texts.

* Apply word analysis skills.

* Apply grade level phonics to read grade-level text.

* Use knowledge of morphology to read words in grade-level text.

P
MESTOWN

THE JAI tyw 5
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During student practice, all students should be provided a copy of the text and
arereading the connected text. In Grades 4 and 5 students should be reading
grade-level complex texts. Grade-level complex texts are read to develop
comprehension, vocabulary background knowledge, and stamina as a reader.
When students are reading grade-level complex text, they are also reinforcing
foundational literacy skills such as decoding new words, reading fluently,
recognizing irregular words, using syllable and morpheme strategies, and
connecting print to meaning.

When determining grade-level complex text to be used with students itis
important to ensure they meet the qualitative and quantitative measures as
outlined in appendix of the 2024 English Standards of Learning.
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Grade Level Texts- Quantitative Features

* Word Length and Frequency
- Multisyllabic words
- Less common vocabulary

Quantitative Analysis Chart for Determining Text Complexity

Grade Levels oo Flesch-Kincaid
Reading Power " %0 Framework

* Sentence Len gt h K and Grade 1 There are o text complexity demands for these grades

- Longer Se nte nCeS Grades 2-3 275-5.14 | 42-54 | 1.98-534 420- 820

_Simple’Compound,andcomplex 497-17.03 | 52-60 | 451-7.73 ‘ 7401010
sentences Grades 6-8 7.00-9.98 51-67 651-10.34 925 - 1185

Grades 9-10 9.67 - 12.01 62-72 832-1212 1050 - 1335

Grades 11-12 1120~ 14.10 6774 1034142 1185 - 1385
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We have shared throughout this series that the ultimate goal of foundational skill
instruction is so students can have access and gain meaning from complex
grade level text. Text complexity can be determined using two measures and the
2024 English Standards of Learning offers guidance for the grade level
expectations.

One measure is looking at the text’s quantitative features. A text’s quantitative
complexity can be determined looking at the words within a text and examining
their length and frequency. Sentence length is also taking into account as well.
For students in Grades 4 and 5, the texts they are reading include longer, more
complex sentences structures and include less common vocabulary and many
multisyllabic words.



Grade Level Texts- Qualitative Features

* Text Structure
- Subplots, Flashbacks

* Language Features
- Figurative Language
- Vocabulary
- Sentence Structure
* Meaning
- Multiple Levels of Meaning

* Knowledge Demands
- Background Knowledge Demands
- References to Other Texts
- Cultural References

Lin EBOCRTTON

It is also important for teachers to examine a text for its qualitative features.
These are features that require teachers to analyze the text and are not included
in a books quantitative score. Qualitative features take into account things like
text structure, language features, the levels of meaning within atext, and the
knowledge demands the text places on the reader. Qualitative rubrics for both
literary and informational texts can be found in the appendix of the 2024 English
Standards of Learning.
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Grade Level Text- Example

The basement s fixed up real nice, with rugs
on the floor and rows of sturdy bunks, and
plenty of food, and special baffles to keep the
lantern light from shining out the basement
windows. It’s way better than the barn where
me and Harold lived.

VInomIA DEPARTMENT OF 44
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This is an example of a grade level complex text for students in Grade 5that has
the Lexile level of 950.

You can see the demands and challenges this text places on the reader. There
are multisyllabic words, sentences with multiple clauses, and vocabulary and
cultural knowledge demands.

This example can highlight how importantit is that underlying foundational skills
are as automatic as possible. The demands thatthese sentences places on
students are high, and readers have limited cognitive resources. When decoding
is automatic and students do not need to think about how to read the words on
the page, they are able to focus on building meaning from the text.

44



Teacher Feedback- Reading Text

Affirmative Feedback

Corrective Feedback

“You read that dialogue with expression which
made the character’s feeling clear.”

“You stopped and reread when the sentence was
confusing. That’s exactly what good readers do.”

“Nice work noticing the root word and prefix to
figure out the meaning.”

“You read all of the words correctly but try
rereading with smoother phrasing, so it flows
better.”

“The sentence ended with a question mark. Can
you reread it to sound like a question?”

“You skipped a tricky word there. Let’s break it into
parts and try again.”

Lin EBOCRTTON

45

Teacher feedback while students are reading text should be focused on
accuracy, decoding strategies and fluency, while also keeping students

motivated.

If you support students who would benefit from reading decodable texts
because they are working on previous grade level content, please referto the
Kindergarten and Grade 1 webinar for examples of affirmative and corrective

feedback.
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Student Practice in Action- Reading Text (1 of 2)

* Pay attention to:

- How the teacher supportsthe studentin using morpheme and syllable
strategies flexibly when decoding.

- How the teacher supported the student re-reading to confirm theirdecode
attemptwas correct.

- How the teacher supported the student with fluency and phrasing.
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As you are watching the video clip, pay attention to how the teacher supports the

student with feedback, while allowing the student the opportunity to self-correct.

Also think about how the teacher supported the student with reading fluency.
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Student Practice in Action- Reading Text (2 of 2)

iromis DEPARTMENT OF 47
b EBUCATION

(After clip) Hopefully you saw how the teacher supported the student decoding
multisyllabic words by prompting him to use a strategy that was used earlier in
the lesson, scooping the parts. You can also see how the teacher reinforced
fluency and phrasing by having the student re-read and using the commas to pay

attention to the phrasing.
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Putting it All Together:

Foundational Skills Webinar Series

As we wrap up our foundational skill webinar series, let’s focus on how all three
parts of the series can support foundational skill instruction in your classroom
today.
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Continuous Instructional Cycle

Using FFR
& FFW Data
to Guide
Instruction

Student
Practice of
FFR &
FFW
Planning for
Grade Level
Expectations of
the FFR & FFW
Strands
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Grade level Foundations for Reading and Foundations for Writing standards
provided the end of year expectation for students. These standards help to drive
instruction by providing a clear target for instruction and assessment. Both
formal and informal assessments should be given to students to measure how
well students are meeting grade level expectations. Analysis of student datais
important to drive instruction in both whole group and flexible small group
settings. Teachers need to ensure foundational skillinstruction is explicit,
systematic and provides multiple opportunities for students to practice. Student
practice should be aligned to both the standards and identified areas of need for
students. Student practice should be structured, repeated and include
opportunities for spiraling of skills to review. Teacher feedback during student
practice provides immediate feedback to strengthen learning and guide students
to mastery of foundational skills as outlined in the 2024 English Standards of
Learning.

This continuous instructional cycle, focusing on the three parts of the
foundational skills webinar series, ensures instruction is aligned to the 2024
English Standards of Learning, data driven, and responsive to student individual
learning needs.
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Gradual Release of Responsibility (2 of 2)

T

Teacher Guided and Independent
modeling of collaborative student
reading, » practice » practice.
writing, and between
meaning. teacher and
student.

Lin EBOCRTTON

It is important to ensure that foundational skill instruction follows the gradual
release of responsibility model. The teacher provides explicit instruction on the
phonics skill, the “I do.” Then the teacher and students practice the phonics skill
together, the “we do.” And lastly, the students apply their knowledge of the skill
through student practice while the teacher provides feedback to support the
students, the “you do.” This model supports scaffolding of learning moving
students from teacher-supported learning to independent literacy skills,
ensuring mastery, confidence and effective transfer of foundational literacy
skills.
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Resources for Planning for Instruction

English
Division-Adopted Standards

HQIM Foundational & rming
Skills Lesson & Scope for

Virginia Public
and Sequence Schools

Foundations for Resding

March 2024

&% FOUCATION b EBUCKTION
FOUNDATIONS FOR READING 2024 ENGLISH
PROGRESSION BY GRADE STANDARDS OF LEARNING

Grade 5 Instructional Guide

Lin EBOCRTTON

Planning prior to instruction is essential for supporting students learning of
foundational literacy skills. The following resources can be found on the VDOE
website and can support planning by providing guidance for understanding grade
level standards, understanding the increased rigor as it progresses through the
grade levels, considerations for planning, instructional practices to use during

foundational skillinstruction, and instructional approaches for integrating
strands.

These resources used alongside your division-adopted HQIM, will help to ensure
you are meeting the grade level expectations for the Foundations for Reading and

Foundations for Writing standards and thinking through strong foundational skill
instructional practices.
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Reflection Questions

* How are you ensuring that your foundational literacy lessons are
grounded inthe grade level expectations of the 2024 English
Standards of Learning?

* How are you providing opportunities for students to practice and
reinforce skills inyour lessons?

* How are you incorporating teacher feedback into your lessons to
support student learning?
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Before we leave today, here are some reflection questions you can use as you
start thinking about foundational skill instruction in your classroom.
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Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy . o

Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist
Ciara.Stamper@doe virginia.gov

Ciara Stamper

Colleen Cassada . .
Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia. gov

English Program
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute orimply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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