
Good morning and welcome to the elementary session on text dependent 
questioning. This morning we'll be doing a high-level overview of text dependent 
questions with a strong focus on planning text dependent questions, alongside 
your division adopted HQIM, that meet the expectations of the 2024 English 
Standards of Learning.

1

Text Dependent 
Questioning
Elementary
September 24, 2025, 9:00 a.m.

1



Work of the English and Literacy Program is aligned to Virginia's Strategic 
Priorities, particularly priority 1 – to set and help every learner meet high 
expectations.
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English & Literacy Program Alignment 
to Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the 
Commonwealth by developing and supporting opportunities that promote learners who 
are prepared for post secondary experiences. The 2024 English Standards of Learning 
are grounded in the research-based approach to reading and reflect current research on 
the importance of foundational skills needed to be strong readers. When compared to 
the 2026  National Assessment of Educational Progress, the 2024 Standards and 
instructional approaches, developed by the Office of English, align to the indicators set 
forth in the 2026 NAEP Framework.  English resources support the integration of skills 
that prioritize strong writing, communication, research, analytical and synthesis skills, 
which are essential to setting students up to be prepared for life and foster a love for 
learning about the world in which they live and serve.



Today’s webinar is all about elevating our literacy instruction by sharpening how 
we use text-dependent questions. These goals will guide our work together.

Goal 1: Identify What a Text-Dependent Question Is—and What It’s Not We’ll 
begin by clarifying the definition. Text-dependent questions require students to 
return to the text for evidence. They’re grounded in the author’s words, structure, 
and intent—not in personal opinions or general themes. We’ll also explore 
common misconceptions—what looks like a strong question but doesn’t push 
students back into the text.

Goal 2: Utilize a Planning Protocol for Alignment Next, we’ll walk through a 
planning protocol that helps us ensure our questions and tasks are aligned with 
both HQIM (High-Quality Instructional Materials) and the 2024 English Standards 
of Learning. This alignment is key to helping students analyze the deepest 
meanings in a text—whether it’s author’s craft, figurative language, or structural 
choices.

Goal 3: Incorporate Strategic, Text-Dependent Questions into Daily Instruction 
Finally, we’ll focus on application. How do we embed these questions into our 
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Setting Purpose: Why are we here?
• Identify what a text dependent question is and what they're not.
• Utilize a planning protocol for ensuring alignment of the questions and tasks in HQIM 

and the 2024 English Standards of Learning to allow students to analyze the 
deepest meanings that reside in the text.

• Incorporate strategic, text-dependent questions and tasks using grade-level text into 
our daily literacy instruction.
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daily literacy routines? We’ll look at how to use grade-level texts to craft strategic 
questions that build toward mastery—questions that challenge students to think 
critically, cite evidence, and engage in meaningful discourse.

3



By the end of this session, you’ll have a clear understanding of what makes a 
question truly text-dependent, a protocol for planning with precision, and 
practical strategies for integrating these questions into your instruction—every 
single day.
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Impact Expected
Participants will leave today’s webinar with a planning structure they can 
integrate into regular instruction to ensure students read, write, and discuss 
grade-level complex texts daily. This approach is grounded in text -dependent 
questioning aligned with the 2024 English Standards of Learning, promoting 
deep engagement and making student learning visible in the classroom.
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Let’s unpack why text-dependent questioning isn’t just an instructional 
strategy—it’s a cornerstone of effective literacy instruction.
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Why is Text-Dependent Questioning 
a Necessary Component of Literacy 

Instruction?
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Let’s clarify what we mean when we talk about text-based questioning—and why 
it’s essential for rigorous, standards-aligned instruction.
Text-Based Questioning Is:
• Literal and Inferential: It includes questions that ask students to recall facts 

and interpret meaning based on textual clues.
• Deep Thinking: It pushes students to analyze, synthesize, and evaluate ideas 

grounded in the text.
• Evidence-Driven: Students must refer directly to the text when discussing or 

writing—no guesswork, no generalizations.
Text-Based Questioning Is Not:
• Writing about opinions that aren’t supported by the text.
• Making claims without textual evidence.
• Discussing themes or topics in isolation, without anchoring ideas in a specific 

passage or text.

High-Quality Instructional Materials (HQIM) often include strong text-dependent 
questions. During intellectual preparation, educators should carefully review 
these questions and tasks to ensure they align with the 2024 English Standards 
of Learning—especially in terms of complexity, depth, and skill focus. The HQIM 
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Text Based Questioning
• Text Based Questioning Is: 

- Literal and Inferential questions. 
- Requires students to think deeply 

about a topic.
- Requires students to refer to the 

text when discussing and/or 
writing about a topic.

• Text Based Questioning Is Not: 
- Students writing about an opinion 

not supported by the text. 
- Students making a claim that 

cannot be supported with textual 
evidence.

- Students discussing and/or 
writing about the overall thematic 
topic without referencing a 
specific text.

HQIM frequently provides text-dependent questions, during intellectual preparation educators 
ensure questions and tasks are aligned to the grade level expectations of the 2024 English 

Standards of Learning. These HQIM provided questions can be utilized to scaffold and check for 
understanding and then built up to align with the rigor of the Virginia grade level standard.
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provided questions can be utilized to scaffold and check for understanding and then 
built up to align with the rigor of the Virginia grade level standard.
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Text-based questions are designed to anchor students in the text itself—
encouraging them to analyze, infer, and synthesize based on evidence. But their 
impact goes far beyond comprehension.

Text-based questioning helps students:
• Develop a stronger grasp of the topic by returning to the text for evidence
• Engage more deeply with ideas, characters, and themes
• Build critical thinking skills that transfer across subjects
When students respond to these questions, they’re not just recalling—they’re 
constructing meaning and defending their interpretations.

Text-based questioning isn’t just a strategy—it’s a bridge between surface-level 
reading and deep, standards-aligned learning. When used consistently, it 
transforms classroom dialogue and empowers students to become thoughtful, 
evidence-driven readers.

Let’s explore how writing can be a powerful tool for strengthening students’ 
understanding of what they read.
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Text-Based Questioning Allows:
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• Students to gain a better understanding of a topic and engage deeply with 
text.

• Educators to determine if students have a strong understanding of the grade -
level standards and skills.

• Educators to measure and assess student understanding.

Students comprehend text better when they write about what they read such as:
1. Answering text dependent questions
2. Writing their own questions about a text (Graham & Hebert, 2011).



According to Graham & Hebert (2011), students comprehend text more effectively 
when they engage in writing activities that are directly tied to the reading. This isn’t 
just about jotting down notes—it’s about using writing as a way to process, reflect, 
and analyze.

Writing forces students to slow down and think. It encourages them to revisit the 
text, clarify their thoughts, and make connections. Whether it’s through structured 
responses or open-ended inquiry, writing transforms passive reading into active 

learning. Incorporating writing into reading instruction isn’t optional—it’s essential. 
When students write about what they read, they don’t just understand the text 
better—they become better thinkers. We'll dive into using text dependent questions 
to support classroom discussions and grade level writing later in this webinar.
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Ensure questions are integrated both within strands and between strands when 
planning – we'll dive into this process throughout this webinar. As you're 
reviewing your HQIM and identifying opportunities for alignment with the 2024 
English Standards of Learning and/or crafting text dependent questions, a variety 
of questions based on the purpose of reading the texts. Students read and re-
read texts for a variety of purposes, we’ll get into examples of this later, in the 
webinar. But a first read may support students keeping track of the plot, while a 
second read pushes students to analyze the author's craft as questions are 
utilized for a variety of different purposes. 

We'll look at questions that push students into the text to look at what is the text 
saying and developing general understandings and comprehension of the text, 
students will analyze an author's craft and answer questions about how the text 
works. As students need to look at inter text relationships, build off inferences 
they'll be diving into questions about what does the text mean.
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Questions for a Variety of Purposes & Aligned to the 
Standards
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Opinions, Arguments, Inter-Text 
Connections

Inferences

Author's Craft & Purpose

Vocabulary & Text Structure

Key Details

General Understandings 

What does the 
text say?

How does the text 
work?

What does the 
text mean?



What does it mean if a question is text dependent? How do I know if text 
dependent questions are aligned with the 2024 English Standards of Learning? 
Let's dive into some examples, these samples could be found in an HQIM that is 
using the Grade 5 literary text, or a novel from the Content Connections of the 
Grade 5 Instructional Guide. The text we're looking at examples from is "The 
Mostly True Adventures of Homer P Figg."  Let's dive in and analyze some 
examples versus non examples.
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Text Dependent Questions aligned to 
the 2024 English Standards of 

Learning
Example- Grade 5- Literary Text 
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Take a look at the first column on the screen, these are questions that are not 
text dependent. This novel/literary text authentically has opportunities for 
students to analyze a character's development then the questions should push 
students into the text to analyze this development. Those questions on the 
screen where students are simply explaining what a character trait is and listing 
the traits can be answered without reading the text and do not push students into 
deeper analysis. In the second column the question pushes students into the 
text and supports students analyzing Homer's character in the novel.  This 
question is text dependent, students could not answer that question without 
reading and understanding the text.

Now, let's take a moment to review the 2024 English Standards of Learning to 
identify if this text dependent question is aligned to the rigor of the standards.
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Sample Text Dependent Questions (1 of 3)

Not Text Dependent Text Dependent 

• Explain what a 
character trait is?

• List 5 positive 
character traits. 

• List 5 negative 
character traits. 

What do we learn 
about Homer when he 
can’t forget about his 
brother?
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On the screen is a small piece of the Grade 5 Understanding of the Standards 
and the corresponding standard as grade 5 students are analyzing character 
development.

The standard (5.RL.2A) requires that students describe how an author develops a 
character through what characters say, think, do, and how other 
characters respond. As we unpack the standards by reviewing the Grade 5 
Understanding the Standards Document, educators will see that students in 
Grade 5 will expand this understanding to describe how an author includes what 
characters say, think, and do to show the development of a character throughout 
a story. The increase in rigor for students in Grade 5 is that they will begin to 
consider how characters affect and influence each other’s development. Fifth 
graders need to understand the development of a character throughout a story 
is intentionally designed by the author and that the characters interactions 
influence each other.

So, let's revisit this question and look for opportunities for alignment, or to 
extend or scaffold after using an HQIM provided question to check for 
understanding. 
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Utilize Understanding the Standards Documents 
to Align Questions & Tasks (1 of 3)

5.RL.2 Craft and Style 

A. Describe how an author develops a 
character through what characters 
say, think, do, and how other 
characters respond. 

Grade 5- Understanding the 
Standards

• Fifth graders will expand this 
understanding to describe how an 
author includes what characters say, 
think, and do to show the 
development of a character 
throughout a story. Students will 
begin to consider how characters 
affect and influence each other’s 
development. Fifth graders need to 
understand the development of a 
character throughout a story is 
intentionally designed by the author. 
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After reviewing the Grade 5 Understanding the Standards document we have an 
opportunity to extend our students understanding to align the text dependent 
question to the rigor of the 2024 English Standards of Learning by considering 
how characters effect and influence each other’s development. We'll weave this 
rigor into our questions and discussion with the tweak of, "How does staying 
with Mr. Brewster and Mrs. Bean influence Homer? What do we learn about 
Homer when he can’t forget his brother?"

As you look across this chart, you'll not only notice the opportunity for alignment 
with the standards but to allow students to analyze the deepest meanings that 
reside within the text as fifth graders look at Rodman Philbrick's craft.

Let's dive into another example and opportunity for alignment as we cement our 
understanding together of what is a text dependent question and what is not.
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Text Dependent Questions aligned to the 2024 
English Standards of Learning

Not Text Dependent Text Dependent 

Text Dependent & 
Aligned to the 2024 

English Standards of 
Learning 

• Explain what a 
character trait is?

• List 5 positive 
character traits. 

• List 5 negative 
character traits. 

What do we learn 
about Homer when he 
can’t forget about his 
brother?

How does staying with 
Mr. Brewster and Mrs. 
Bean influence 
Homer? What do we 
learn about Homer 
when he can’t forget 
his brother? 
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Take a gander at the table on your screen, The Mostly True Adventures of Homer 
P Figg allows for students to dig into a deep analysis of conflict. In the first 
column, you'll notice examples of questions that are not text dependent and do 
not use the language of the standards e.g., problem vs conflict. This first column 
of questions does not cause students to analyze  what is occurring in this novel. 
In the second column, these questions are dependent on the text when 
educators urge students to reflect on Homer's internal thoughts to develop the 
conflict. 

Now, let's take a look at the Grade 5 standards and the Understanding the 
Standards document, unpack them, and identify any necessary opportunities for 
alignment.
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Sample Text Dependent Questions (2 of 3)

Not Text Dependent Text Dependent 

• What is the problem 
the character faces?

• How does the problem 
change 
the character?

• How does the problem 
affect the plot?

How do Homer’s 
thoughts show the main 
conflict in the story?
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In Grade 5, 5.RL.1B ensures that students describe plots in stories as sequence 
of events that develops the central conflict and resolution, include initiating 
events, climax and resolution.

We can dive into this standard and unpack it further using the Understanding the 
Standard Document: (we'll drop a link as to where you can access this in the 
Q&A)
In fifth grade, students are examining the plot development of a story or drama 
allows the reader to analyze how the central conflict in a story or drama 
advances a story, creates suspense, and unfolds events.  By Grade 5, students 
should be familiar with describing plot as a sequence of events that develops the 
central conflict and resolution.  In fifth grade, students may continue to describe 
plot developments by adding in initiating events and the climax.

We can now use this understanding to ensure alignment of text dependent 
questions, or to extend after using an HQIM provided question to check for 
understanding or scaffold for questions that align with the rigor of the 2024 
English Standards of Learning. 
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Utilize Understanding the Standards Documents 
to Align Questions & Tasks (2 of 3)

5.RL.1 Key Idea and Plot Details 

B. Describe plots in stories as 
sequence of events that develops 
the central conflict and resolution, 
include initiating events, climax, 
and resolution. 

Grade 5- Understanding the 
Standards

• Examining the plot development of a story or 
drama allows the reader to analyze how the 
central conflict in a story or drama advances 
a story, creates suspense, and unfolds 
events.  By fifth grade, students should be 
familiar with describing plot as a sequence 
of events that develops the central conflict 
and resolution In fifth grade, students may 
continue to describe plot developments by 
adding in the following:

- Initiating event- the event that starts the 
central conflict

- Climax- the event that serves as a 
turning point in the central conflict
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Note the opportunity for alignment in questioning here, we pulled in the plot 
events that develop the conflict to meet the necessary level of rigor.

You can also see the increase of rigor between the three types of questions.  The 
question that is text dependent and aligned is much more rigorous than the text 
dependent question on its own.  Teachers need to ensure that the text 
dependent questions they are using with their students reflects the grade level 
expectations.

One tool that could be helpful to teachers is the Grade Level Progression Charts 
found on the 2024 English Standards of Learning page of the VDOE website.  This 
highlights how the rigor increases from grade to grade and educators can use 
this tool to ensure the questions they are asking reflect the grade level 
expectation.
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Text Dependent Questions aligned to the 
2024 English Standards of Learning

Not Text Dependent Text Dependent 
Text Dependent & Aligned 

to the 2024 English 
Standards of Learning 

• What is the problem 
the character faces?

• How does the 
problem change 
the character?

• How does the 
problem affect the 
plot?

How do Homer’s 
thoughts show the 
main conflict in the 
story?

How does staying with 
Mr. Brewster and Mrs. 
Bean impact the 
development of the 
conflict in the story? 
Why is Homer so 
conflicted about trying 
to find Harold now? 
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Let's take a look at one more example as we solidify our understanding of what 
makes a question text dependent, text dependent and aligned to the grade level 
standards, and what questions are not text dependent.

In the questions of the screen you'll see examples of how educators are wanting 
students to reflect on an author's craft, note that in the first column students 
don't need to cite evidence from the text nor develop a deep understanding of 
author's craft.  An example of a text dependent question may be: How did 
Rodman Philbrick write about both Homer and Harold’s circumstances?

Let's ensure it's aligned to the rigor of the standards.
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Sample Text Dependent Questions (3 of 3)

Not Text Dependent Text Dependent 

Did the author use short 
or long sentences?
What feeling did the 
author want you to have? 

How did Rodman 
Philbrick write about 
both Homer and 
Harold’s circumstances? 



As fifth graders are analyzing author's craft, 5.RL.2B they will analyze the author’s 
use of language and their impact on understanding characters, settings, and 
plot events. This means that by fifth grade, students determine how an author’s 
use of language  impacts the advancement of plot (See 4.RL.2A). In fifth grade, 
students will shift to analyzing how conversations between 
characters (dialogue), descriptive language intended to evoke a sensory 
response in the reader (which likely effects a character’s traits, motivations, and 
feelings), and the inclusion of dialects impact characters, settings, and plot 
events. Fifth graders will further expand their prior learning to include analyzing 
how an author’s use of synonyms and figurative language impact our 
understanding of characters, settings, and plot events.

Let's take this knowledge and find opportunity for alignment with our previous 
text dependent question, or to extend questioning after using an HQIM provided 
question.
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Utilize Understanding the Standards Documents 
to Align Questions & Tasks (3 of 3)

5.RL.2 Craft and Style 

B. Analyze the author’s use of 
language (e.g., synonyms, 
figurative language, sensory words, 
dialogue, dialect) and their impact 
on understanding characters, 
settings, and plot events. 

Grade 5- Understanding the Standards

• By fifth grade, students determine how an 
author’s use of language (e.g., dialogue, 
sensory language, dialect) impacts the 
advancement of plot (See 4.RL.2A). In fifth 
grade, students will shift to analyzing how 
conversations between characters 
(dialogue), descriptive language intended to 
evoke a sensory response in the reader 
(which likely effects a character’s traits, 
motivations, and feelings), and the inclusion 
of dialects impact characters, settings, and 
plot events.
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Take a look at how this aligned question not only pushes students back to the 
text but highlights the author's language by including a phrase that students will 
need to compare as they gain deeper meaning.

Again, note the increase of the rigor between the three types of questions on the 
screen. If students are not reading or accessing grade-level complex texts and 
the questions/tasks paired with those texts aren’t meeting grade-level rigor, as 
outlined in the standards – then students are not engaged in grade level English 
standards. Simply leaving a student at the question found in the text dependent 
column and not aligning an extension question with the standards not only 
doesn’t allow students to appreciate Rodman Philbrick’s craft and style but 
doesn’t allow students to access grade level standards and set them up for 
future success. 
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Align Questions & Tasks to Ensure Rigor of the 
Standards

Not Text Dependent Text Dependent Text Dependent & Aligned to the 2024 English 
Standards of Learning 

Did the author use 
short or long 
sentences?
What feeling did the 
author want you to 
have? 

How did Rodman 
Philbrick write about 
both Homer and 
Harold’s 
circumstances? 

Compare these two sentences: Wants to 
forget about my brother and live in the lap of luxury, 
and get fat on pancakes and apple pie and pork 
cutlets and pan-fried chicken and ginger cookies with 
sugar on top. And Sleeping on the cold ground without 
enough to eat, nor clean water to drink, and sickness 
everywhere. 

Why did Rodman Philbrick use similar 
sentence structure to describe Homer 
and Harold’s circumstances? How does 
this comparison help us understand 
Homer’s struggle?



Keep this understanding of what a text dependent question is, what it isn't, and 
how to utilize the Understanding the Standards documents to ensure alignment 
with the 2024 English Standards of Learning top of mind as we dig deeper into a 
protocol to support educators planning for aligned, text dependent questioning.
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Putting Text-Dependent Questioning 
into Practice: Planning for Aligned, 

Text-Dependent Questioning

19



To plan for text dependent questions, we'll start the planning with grade level 
complex text (at the elementary level, this is frequently supplied by division-
adopted HQIM), we'll read the text and identify authentic opportunities for 
teaching points and/or to integrate a variety of standards into our questioning – 
some of these teaching points may also be identified by division-adopted HQIM, 
educators will reflect on opportunities for alignment during the planning process. 
As educators are aligning outcomes that the text authentically presents, 
identifying where they'll naturally support standards integration, and locating 
authentic opportunities for alignment, educators can utilize grade level 
instructional guides and understanding the standards documents to aide in this 
work. As educators across the Commonwealth are planning for text dependent 
questioning, it's important to review questions provided in division-adopted 
curriculum and ensure they’re aligned to the 2024 English Standards of 
Learning (Utilize Understanding the Standards and Instructional Guides for 
support.)

Educators will review the existing text-dependent questions and determine if 
they meet the rigor of the standard as is.  These questions can be utilized to 
scaffold and check for understanding and if needed be extended to align with the 
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Planning for Text Dependent Questioning

• Read selected text for 
authentic opportunities to 
integrate additional 
strands (W, LU, C, R) with 
RV, RL and RI standards.

• Ensure a variety of literary 
and informational texts 
will be used.

1. Grade Level Complex 
Text

• Use Understanding the 
Standards and 
Instructional Guides to 
help determine which 
standards would best pair 
with the selected text(s)

• ASK: Where does the text 
naturally support 
standards? What are 
authentic opportunities 
that that text addresses? 

2. Review Standards & 
Align Outcomes with Text • Review qu estions provided in 

division-adopted curriculum 
and ensure they’re aligned to 
the 2024 English Standards 
of Learning (Utilize 
Understanding the 
Standards and Instructional 
Guides for support.) 

• HQIM provided questions 
can be utilized to scaffold 
and check for understanding 
and then built up to align 
with the rigor of the Virginia 
grade level standard.

3. HQIM Question Review
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rigor of the Virginia grade level standard.
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During this planning process be sure to have your division-adopted HQIM and 
the grade level instructional guides/Understanding the Standards available as 
you're ensuring all tasks and questions provided to students are aligned to the 
rigor of the standards. Division adopted HQIM provides grade-level complex 
texts, for additional learning and supports on "Virginia's Approach to Text 
Complexity" educators can refer to the Appendix of the 2024 English Standards 
of Learning (drop link in the chat).
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VDOE Resources at the Table when Preparing 
Text Dependent Questioning

Resources to support unpacking of the 
2024 English Standards of Learning

Supports extending or scaffolding HQIM questions and 
tasks to meet the rigor of the grade level standards

HQIM

Provides text and questions

HQIM
Grade-Level Complex Text
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HQIM should provide the basis here, as you review for alignment ensure that 
students are engaged in text... daily.... student engagement is students 
interacting with the texts they're reading and incorporating all grade level 
standards from there. Questions and tasks are aligned to grade-level standards 
(RL, RI, RV, R) and students are using text-evidence when they write (W, LU, FFW) 
and discuss (C, LU).

For more information on using this preparation model please refer to the grade 
band webinars titled Planning for Integration on the 2024 SOL Instruction 
Resources page of the VDOE website. 

For this webinar though, we are focusing solely on the Text Dependent 
Questioning portion of this process. 
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Students are Reading, Writing, and Discussing 
Grade Level Text, Every Day

22

HQIM provided 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text Dependent 
Questioning

Model/Use 
Comprehension 

Strategies

Students are reading grade level text 
every day (DSR, FFR). 

(See Appendix of the 2024 English 
Standards of Learning)

Explicit, snappy 
vocabulary protocol 
supports students 

writing and 
discussion of grade 

level texts. 
(DSR.D; RV)

Questions and tasks are aligned to grade-
level standards (RL, RI, RV, R) and students 
are using text-evidence when they write (W, 

LU, FFW) and discuss (C, LU). 
Comprehension strategies are used to 

support understanding of specific grade level 
text. 



Let's dive into a sample of how to utilize our knowledge of what makes up an 
aligned, text dependent question and this process for planning with another type 
of literary text, this sample pushes educators to look at a poem that may be 
provided in an adopted HQIM.
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Examine the Process: Planning 
for Aligned, Text-Dependent 

Questioning
Example- Grade 5- Literary Text (Poem)
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As we're planning for text dependent questioning, we'll read through grade level 
text. This poem is appropriate for 5th graders because its language is clear, it has 
a consistent rhythm and rhyme, and it uses imagery that’s vivid yet accessible—
skylarks, lilacs, butterflies, the moon. The message is also concrete and 
relatable: our choices, words, and attitudes shape the world we live in.

24

Planning for Text Dependent Questioning: Grade 
Level Complex Text

• Read selected text for authentic 
opportunities to integrate 
additional strands (W, LU, C, R) 
with RV, RL and RI standards.

• Ensure a variety of literary and 
informational texts will be used.

1. Grade Level 
Complex Text

The World We Make 
Alfred Grant Walton 

We make t he world in which we live 
By  what we gat her and what we give
 By  our daily  deeds and t he things w e say, 
By  what we keep or we cast away. 

We make our  world by the beauty  we see 
In a skylark’s song or a lilac t ree, 
In a butterfly’s w ing, in the pale moon’s rise, 
And the w ond er t hat  lingers in midnight skies. 

We make our  world by the life w e lead, 
By  the friends we have, by  the books we read , 
By  the pit y w e show in the hour of care, 
By  the loads we lif t and the love we share. 

We make our  world by the goals we pursue, 
By  the heights we seek and the higher view, 
By  hopes and dreams t hat  reach t he sun 
And a will t o fight  t ill the height s are won. 

What  is the place in w hich we dwell, 
A hut or a palace, a heaven or hell 
We gather and scat ter, we t ake and we give,
 We make our  world—and t here we live. 

Qualitative Measures: 
- Concrete imagery, 

predictable structure, 
clear refrain.

- Figurative meaning of 
“world,” symbolic 
imagery, and abstract 
moral/philosophical 
message.
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Then, educators will identify where does the text naturally support standards and 
where do authentic opportunities for alignment with the standards exit.  This is 
where knowing your standards comes in utmost importance. 
This poem, as part of a larger thematic unit provided by a division adopted HQIM, 
would lend itself to: Key Ideas & Confirming Details- Where students would 
explore the overarching theme (5.RL.1A), opportunities to analyze an author's 
craft and style in both Figurative Language (5.RL.2B) and characteristics of 
Poetry (5.RL.2C) as well as provide ample opportunities for students to 
read complex words and phrases (5.RV.1GB)
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Planning for Text Dependent Questioning: Align 
Outcomes with the Text

Use Understanding the 
Standards and Instructional 
Guides to help determine 
which standards would best 
pair with the  selected text(s)

• Where does the text naturally 
support standards? Where do 
authentic opportunities for 
alignment with the standards 
exist? 

2. Review Standards & Align 
Outcomes with Text

The World We Make 
Alfr ed Grant Walton 

We make t he world in which we live 
By  what we gat her and what we give
 By  our daily  deeds and t he things w e say, 
By  what we keep or we cast away. 

We make our  world by the beauty  we see 
In a skylark’s song or a lilac t ree, 
In a butterfly’s w ing, in the pale moon’s rise, 
And the w ond er  t hat  lingers in midnight skies. 

We make our  world by the life w e lead, 
By  the friends we have, by  the books we read , 
By  the pit y w e show in the hour of care, 
By  the loads we lif t and the love we share. 

We make our  world by the goals we pursue, 
By  the heights we seek and the higher view, 
By  hopes and dreams t hat  reach t he sun 
And a will t o fight  t ill the height s are won. 

What  is the place in w hich we dwell, 
A hut or a palace, a heaven or hell 
We gather and scat ter, we t ake and we give,
 We make our  world—and t here we live. 

Key Ideas & Confirming Details: 
- Overarching theme (5.RL.1A)
Craft & Style: 
- Figurative Language (5.RL.2B)
- Characteristics of Poetry 

(5.RL.2C)
Reading & Vocabulary: 
-     Complex words and phrases 
(5.RV.1GB)
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As educators continue to plan for text dependent questions it's ideal to review 
questions in division-adopted curriculum and ensure they’re aligned to the 2024 
English Standards of Learning (Utilize Understanding the Standards 
and Instructional Guides for support.) Sometimes the questions and tasks are 
fully aligned, sometimes there are opportunities to extend students’ learning by 
asking a follow up question that meets the rigor of the standards

26

Planning for Text Dependent Questioning: Ensure 
Alignment to the Standards 

• Review questions provided in 
division-adopted curriculum and 
ensure they’re aligned to the 2024 
English Standards of Learning 
(Utilize Understanding the 
Standards and Instructional 
Guides for support.) 

• HQIM provided questions can be 
utilized to scaffold and check for 
understanding and then built up 
to align with the rigor of the 
Virginia grade level standard(s).

3. HQIM 
Question Review

HQIM
Grade-Level Complex Text

26



Let's look at what that may look like to review HQIM and ensure questions are 
aligned to the 2024 English Standards of Learning. We’ll review the existing text-
dependent questions and determine if they meet the rigor of the standard.  If you 
find the questions don’t fully meet the rigor of the standards, the questions 
provided in your HQIM, can be utilized to scaffold and then built up to align with 
the rigor of the Virginia grade level standard.

The Grade 5 Understanding the Standards informs educators that, understanding 
a theme enriches students’ comprehension, understanding, and appreciation of 
literature and also fosters critical thinking and effective communication skills.  
By fifth grade, students should be familiar with identifying the theme, or the 
lesson an author intends for the reader to learn (See 3.RL.1.A and 4.RL.1.A). In 
fifth grade, students will expand on this learning by summarizing the theme of 
stories and plays. As texts become more complex, students will extend their 
understanding of theme to recognize that a story could include a single 
overarching theme and/or multiple lessons learned within smaller embedded 
plots.

While the provided question of "What is the main message or theme of the 
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HQIM Review: Determine if Existing Text-Dependent 
Questions meet with Rigor of the Standards (1 of 3)

Review HQIM Provided 
Questions in Planning 

Meetings: 

What is the main 
message or 

theme of the 
poem The World 

We Make?

The poet is conveying a 
large, universal theme to the 
reader. Questioning can be 

aligned to meet the 
standard and ensure that 

students are using the 
specific details from the 
poem to summarize the 

poem and include the 
theme. 

5.RL.1A Summarize the story or play, 
including the overarching theme and 

lessons learned, and explain how 
they are developed or conveyed 

through specific details. 

Extension Opportunity for 
Alignment with the 2024 English 

Standards of Learning:

Summarize the poem The 
World We Make by Alfred Grant 

Walton and explain its main 
theme or lesson. How do the 
phrases “By our daily deeds 

and the things we say” and “By 
hopes and dreams that reach 

the sun” help the author 
develop this theme? Use these 

phrases to support your 
answer.

27



poem, The World We Make?" does hit upon theme, it does not meet the 
complete rigor of the standards. Educators can start with this question to 
scaffold or check for understanding and then extend questioning to meet the 
standard and ensure that students are using the specific details from the poem 
to summarize the poem and include the theme.

An opportunity for additional questions to support alignment to the Grade 5 
standards could be to develop a text dependent question such as: "Summarize 
the poem The World We Make by Alfred Grant Walton and explain its main theme 
or lesson. How do the phrases “By our daily deeds and the things we say” and 
“By hopes and dreams that reach the sun” help the author develop this theme? 
Use these phrases to support your answer. "

And then use this question to extend the HQIM provided question, HQIM 
provided questions will still be utilized to support comprehension. 
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Let's look at what that may mean to review HQIM and ensure questions are 
aligned. 

The Grade 5 Understanding the Standards informs educators that, in fifth grade, 
students will begin analyzing how characteristics of a poem (e.g., form, imagery, 
structure, and punctuation) and the author’s use of patterns of sounds (e.g., 
rhyme, rhythm, alliteration, consonance) impact the meaning. Students should 
understand that authors intentionally include every detail in a poem, some of 
which convey how a poem is intended to be read/heard. Students should know 
that these intentional choices have a direct impact on a poem’s meaning and any 
disruptions or changes could change its intended meaning

Additionally, the Understanding the Standards informs Grade 5 educators, that 
poet’s word choice is one of the elements that conveys an author’s attitude 
toward the subject.  When analyzing an author’s word choice students should 
consider the specific words the author uses and how these words convey the 
author's message. 

When reading this poem in planning, the poem led itself to the Craft and 
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HQIM Review: Determine if Existing Text-Dependent 
Questions meet with Rigor of the Standards (2 of 3)

Review Questions in 
Planning Meetings: 

How does “The World We Make” 
connect inner qualities (like 

dreams, love, and kindness) to the 
outside world? Which phrases in 
the poem convey these qualities? 

When reading this poem in planning, 
the poem led itself to the Craft and 

Style standards for students to analyze 
the poet’s use of language and 

characteristics of the poem, and how 
the poet’s use of phrases convey 

deeper meaning. 

5.RL.2C Analyze how the 
characteristics of a poem and the 
author’s use of patterns of sounds 
(e.g., rhyme, rhythm, alliteration, 

consonance) impact meaning. 

Aligned with the 2024 
English Standards of 

Learning.
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Style standards for students to analyze the poet’s use of language and 
characteristics of the poem, and how the poet’s use of phrases convey deeper 
meaning. Therefore this provided text dependent question would be aligned to 
the grade 5 2024 English Standards of Learning.
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Let's take another look at what that may mean to review HQIM and ensure 
questions are aligned. Remember, we’ll review the existing text-dependent 
questions and determine if they meet the rigor of the standard as is.  The 
questions provided can be utilized to scaffold and check for understanding and 
then teachers can extend their questioning to align with the rigor of the Virginia 
grade level standard.

The Grade 5 Understanding the Standards informs educators that, word learning 
happens both incidentally and explicitly.  

Vocabulary can be acquired incidentally, or through indirect exposure to 
words, by engaging in rich oral language experiences, read alouds, and 
students’ reading. 
An important component of fifth grade is explicit vocabulary instruction. 
The first step is selecting words that are critical to the understanding of 
the texts. This instruction includes giving a student friendly definition, 
providing examples and non-examples of the word in context, and 
allowing students to use the word in speaking and writing.

Teachers should be intentional about which words they select to explicitly teach.  
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HQIM Review: Determine if Existing Text-Dependent 
Questions meet with Rigor of the Standards (3 of 3)

Review Questions 
in Planning 
Meetings: 

While reading, highlight 
the words in the poem 

that you don’t know the 
meaning of. 

This poem had strong  
vocabulary and connections 
to the Grade 5 Reading and 
Vocabulary (RV) standards, 

this question/task has 
opportunity to extend with a 

follow-up question that aligns 
to those standards. 

5.RV.1B. Discuss meanings of 
complex words and phrases 

acquired through conversations 
and literature. 

Extension Opportunity 
for Alignment with the 

2024 English 
Standards of Learning:

What does the word 
“linger” mean in the line, 

“And the wonder that 
lingers in midnight skies”?
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These could include general academic language, and content-specific 
vocabulary words.

Therefore, simply having students highlight unknown words doesn't build their 
vocabulary in the context of the poem, instead a deep classroom discussion 
surrounding the word linger would meet the rigor of the standards. Use this as a 
starting point and then extend for opportunities for alignment.
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We know what text dependent questions are and what they're not, we've dug in 
and worked through a sample planning protocol as educators look for any 
necessary opportunities to extend questions for alignment to the standards. 
Let's take it a step further and plan for and review potential student responses, 
responses that push students back into the text and urge them to think critically 
about the text.

We'll use a grade 1 literary text example to kick this off.
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Grade 1 Student Responses: Ensure 
Text Dependent Questions and Tasks 

Push Students into the Text 
Example- Grade 1 Literary Text

30



Again, we started with the text , Blackout by John Rocco, and, with a strong 
understanding of our standards pre-read for authentic opportunities to build 
student understanding and knowledge that aligns to the standards.
This literary text, used as a Grade 1 read aloud, lends itself to developing student 
vocabulary and strong plot elements that allow students to sequence events and 
ask and answer inferential questions.

31

Start with a Complex Text: Align Outcomes 
with the Text

• Quantitative Measure- 330L
• Qualitative Measures

- Clear theme
o Appreciating time with 

family
o How unexpected events 

can bring people 
together (lights go out)

- Realistic Fiction
- Simple vocabulary and short 

dialogue
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You'll notice on the chart on your screen that this text led itself to strong 
opportunities for students to identify what is happening in the text (key ideas and 
plot details) as well as develop student vocabulary. There are a few samples of 
text dependent questions that would push students back into the text, but as 
Virginia educators we must ensure they're aligned to Grade 1 standards.

For example, simply asking students "What things does the family do when the 
blackout occurs?" is text dependent but the standard (cue animation) asks 
students to sequence these details.

Trigger animations
Notice in these aligned questions the teacher has identified stopping points and 
is pushing students back into the text during this read aloud to develop a deeper 
understanding of this literary text.

Students should be answering text dependent questions throughout the text, not 
just at the end.  This supports students making meaning while reading or 
listening and ensures students are comprehending. 
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HQIM Review: Align Questions to Ensure Rigor of 
the Standards (1 of 2)

32

Topic Not Text Dependent Text Dependent Text Dependent & Aligned to the 2024 
English Standards of Learning 

Key Ideas and 
Plot Details

Have you ever experienced a 
blackout?

What things does the family do 
when the blackout occurs?

Pages 14-20: According to the story and 
illustrations, what activity did the family 
members do first during the blackout?

Key Ideas 
and Plot Details

Have you ever lost power at 
home? What did you do?

What happened when the 
lights go out?

Based on the story and illustrations, 
what did the family do differently when 
the lights went out?

Key 
Ideas and Plot 
Details

How would you feel if you lost 
power at night?

What does the boy do when 
the power goes out?

On page 12, why did the boy yell 
"MOM!"?

Reading 
and Vocabulary

What does the word still 
mean?

What does the word still mean 
as it is used on page 16?

Pages 15-16: The author describes the 
city as "dark and quiet and still." What 
other words could be used to describe 
the city after the lights went out?

Key Ideas and 
Plot Details

What do you think are some 
activities could be done in 
your neighborhood if the 
power goes out?

What were people in the 
neighborhood doing during the 
blackout?

Pages 26-30: Based on the story and 
illustrations, what were people in the 
neighborhood doing during the 
blackout?



You'll notice on the chart on your screen that this text led itself to strong 
opportunities for students to identify what is happening in the text (key ideas and 
plot details) as well as develop student vocabulary. There are a few samples of 
text dependent questions that would push students back into the text, but as 
Virginia educators we must ensure they're aligned to Grade 1 standards.

For example, simply asking students "What things does the family do when the 
blackout occurs?" is text dependent but the standard (cue animation) asks 
students to sequence these details.

Trigger animations
Notice in these aligned questions the teacher has identified stopping points and 
is pushing students back into the text during this read aloud to develop a deeper 
understanding of this literary text.

Students should be answering text dependent questions throughout the text, not 
just at the end.  This supports students making meaning while reading or 
listening and ensures students are comprehending. 
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HQIM Review: Align Questions to Ensure Rigor of 
the Standards (1 of 2)

33

Topic Not Text Dependent Text Dependent Text Dependent & Aligned to the 2024 
English Standards of Learning 

Key Ideas and 
Plot Details

Have you ever experienced a 
blackout?

What things does the family do 
when the blackout occurs?

Pages 14-20: According to the story and 
illustrations, what activity did the family 
members do first during the blackout?

Key Ideas 
and Plot Details

Have you ever lost power at 
home? What did you do?

What happened when the 
lights go out?

Based on the story and illustrations, 
what did the family do differently when 
the lights went out?

Key 
Ideas and Plot 
Details

How would you feel if you lost 
power at night?

What does the boy do when 
the power goes out?

On page 12, why did the boy yell 
"MOM!"?

Reading 
and Vocabulary

What does the word still 
mean?

What does the word still mean 
as it is used on page 16?

Pages 15-16: The author describes the 
city as "dark and quiet and still." What 
other words could be used to describe 
the city after the lights went out?

Key Ideas and 
Plot Details

What do you think are some 
activities could be done in 
your neighborhood if the 
power goes out?

What were people in the 
neighborhood doing during the 
blackout?

Pages 26-30: Based on the story and 
illustrations, what were people in the 
neighborhood doing during the 
blackout?

1.RL .1A Retell familiar stories sequentially and demonstrate an understanding  of the story 
structure, the central message or lesson, and the details. 

1.RL .1B  Identify the elem ents of a famil iar story, including the characters, setting,  and important 
events (e.g.,  conflict and resolution).  

1.RL .1C Ask and answer literal (who, what,  w hen, where) or inferential  (how, why) questions  about 
what is read. 

1.RV.1B Identify antonyms and synonyms of familiar words to deepen understanding  of word 
meaning and relationships. 

1.RL .1B  Identify the elem ents of a  famil iar story, including the characters, setting,  and important 
events (e.g.,  conflict and resolution).  



During planning, educators would take their aligned, text-dependent questions 
and tasks and ensure that students truly need to be pushed back into the text. 
This allows opportunities for educators to develop sentence stems or starters 
when they plan for students who may need additional support and/or when 
they're integrating language usage strands into classroom discourse.  As 
educators are planning for student responses that push students back into the 
text to support their thinking, sentence starters or stems are a strong 
instructional measure to ensure responses are text dependent and students are 
internalizing grade level sentence structure in their oral communication and 
writing. Stems/starters will always depend on the text that students are reading, 
or being read to, and should be developed based on the needs or goals of 
students.
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Plan for Student Responses: Did you need the text 
to craft the response? (1 of 2)

34

Text Dependent & Aligned to the 2024 English 
Standards of Learning Student Responses that Use Text Evidence

According to the story and illustrations, 
what activity did the family members do first 
during the blackout?

When the lights first go out, the family members are sitting around a table with a 
candle lit. They turn on flashlights and make hand puppets on the wall.

Based on the story and illustrations, what 
did the family do differently when the lights 
went out?

Before the lights went out, the family was doing things on by their self or 
individually. When the lights went out the family was doing activities together.

On page 12, why did the boy yell "MOM!"?
In the illustration, the boy is screaming for his mom because he is in a room by 
himself and the lights go out. The boy's room is dark, and he is by himself.

Sample sentence frame: The boy is yelling because ___.

The author describes the city as "dark and 
quiet and still." What other words could be 
used to describe the city after the lights went 
out?

Other words that could be used to describe the city after the lights go out: silent, 
calm, empty...

Sample sentence frame: The city is ___ after the lights go out.

Based on the story and illustrations, what 
were people in the neighborhood doing during 
the blackout?

People in the neighborhood were hanging out on the street together-singing and 
playing guitar, playing in the water hydrant, shining flashlights, eating free ice 
cream.



The same planning process holds as educators are identifying opportunities for 
alignment of questions and task with informational texts- we'll examine a sample 
of this process with a Grade 3 informational text that builds upon content 
knowledge from Grade 3 Social Studies.
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Grade 3 Student Responses: Ensure 
Text Dependent Questions and Tasks 

Push Students into the Text 
Example: Grade 3 Informational Text
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"Who Was King Tut?" By Roberta Edwards meets both the Quantitative and 
Qualitative measures for Grade 3 Informational texts and can be found in the 
Grade 3 Instructional Guide as a cross-content connection.
During planning, educators identified that the text would authentically lend itself 
to teaching points on main idea, organizational patterns, and developing student 
vocabulary through knowledge building around shades of meaning.
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Start with a Complex Text: Align Outcomes with 
the Text

• Read selected text  for authentic opportunities to integrate 
additional strands (W, LU, C, R) with RV, RL and RI 
standards.

• Ensure a v ariet y of  literary and informat ional t ex ts will be 
used.

1. Grade Level Complex Text

Use Understanding the S tandards and Inst ructional 
Guides to help d et ermine which st andards would best  
pair w it h the select ed  text( s)

• ASK: Where does t he text naturally support  standards? 
What are aut hent ic opportunities that that tex t 
addresses? 

2. Review Standards & 
Align Outcomes with Text

Who Was King Tut by Roberta 
Edwards

Quantitative Measure: 
690 L 
Qualitative Measures: 
- Chronological structure
- Occasional complex structures 

when explain cause/effect or 
historical relationships

- Domain-specific terms, mostly 
accessible syntax

Key Ideas & Confirming Details: 
- Main Idea of Specific Paragraphs 

(3.R1.1A)
- Support specific reasoning (3.RI.1C)
Craft & Style: 
- Organizational Patterns to support 

understanding (3.RI.2A)
Reading & Vocabulary: 
-     Shades of meaning (3.RV.1G)
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From these authentic opportunities that "Who Was King Tut?" Educators can 
review HQIM provided questions and ensure alignment to the 2024 English 
Standards of Learning. 

For example, the question "Who helped King Tut write?" is dependent on 
students reading the text but does not meet the level of rigor outlined in the 2024 
English Standards of Learning, 3.RI.1C asks Grade 3 students to identify and 
explain how an author uses reasons and evidence to support specific points in 
the texts. This question lends itself for and opportunity to extend the questions to 
ensure alignment. Teachers could extend this questioning by asking, ”Why did 
the author include the phrase, “the skill of writing was typically assisted by 
scribes” when describing hieroglyphics?”

Trigger Animations
During planning, educators noted other opportunities for alignment as we’re 
supporting developing third grader's vocabulary, the provided question "What 
does the word lost mean in Chapter 3?" pushes students back into the text to 
notice how lost is being used in this context, but it doesn't meet the rigor 
outlined in 3.RV.1G as students distinguish shades of meaning among verbs and 

37

HQIM Review: Align Questions to Ensure Rigor of 
the Standards (2 of 2)

37

Topic: Not Text Dependent: Text Dependent: Text Dependent & Aligned to the 2024 
English Standards of Learning: 

Main Idea Why is it important for people 
today to learn about leaders 
from long ago? 

What three key details from 
“Who Was King Tut?” support 
the main idea?

What is the section titled “Life in Royal 
Egypt” mainly about? 

Specific 
Reasoning

What is the author teaching the 
reader? 

Who helped King Tut write? Why did the author include the phrase, 
“the skill of writing was typically assisted 
by scribes” when describing 
hieroglyphics? 

Organizational 
Patterns

Whare are some ways that 
informational texts are 
organized? 

What organizational pattern 
does Roberta Edwards use 
throughout Chapter 3? 

How does the descriptive text structure of 
chapter 3 support the reader’s 
understanding of King Tut as a young kid? 

Vocabulary 
(Shades of 
Meaning) 

What are synonyms of lost? What does the word “lost” mean 
in Chapter 3? 

The text says, “hieroglyphs were lost after 
the fall of Ancient Egypt.”
How does lost feel different from 
forgotten or no longer used? Which word 
sounds the most dramatic?



adjectives. Educators could extend their questions during classroom discussion 
by included the question, “The text says, “hieroglyphs were lost after the fall of 
Ancient Egypt.”
How does lost feel different from forgotten or no longer used? Which 
word sounds the most dramatic?”
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From these authentic opportunities that "Who Was King Tut?" Educators can 
review HQIM provided questions and ensure alignment to the 2024 English 
Standards of Learning. 

For example, the question "Who helped King Tut write?" is dependent on 
students reading the text but does not meet the level of rigor outlined in the 2024 
English Standards of Learning, 3.RI.1C asks Grade 3 students to identify and 
explain how an author uses reasons and evidence to support specific points in 
the texts. This question lends itself for and opportunity to extend the questions to 
ensure alignment. Teachers could extend this questioning by asking, ”Why did 
the author include the phrase, “the skill of writing was typically assisted by 
scribes” when describing hieroglyphics?”

Trigger Animations
During planning, educators noted other opportunities for alignment as we’re 
supporting developing third grader's vocabulary, the provided question "What 
does the word lost mean in Chapter 3?" pushes students back into the text to 
notice how lost is being used in this context, but it doesn't meet the rigor 
outlined in 3.RV.1G as students distinguish shades of meaning among verbs and 
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HQIM Review: Align Questions to Ensure Rigor of 
the Standards (2 of 2)

38

Topic: Not Text Dependent: Text Dependent: Text Dependent & Aligned to the 2024 
English Standards of Learning: 

Main Idea Why is it important for people 
today to learn about leaders 
from long ago? 

What three key details from 
“Who Was King Tut?” support 
the main idea?

What is the section titled “Life in Royal 
Egypt” mainly about? 

Specific 
Reasoning

What is the author teaching the 
reader? 

Who helped King Tut write? Why did the author include the phrase, 
“the skill of writing was typically assisted 
by scribes” when describing 
hieroglyphics? 

Organizational 
Patterns

Whare are some ways that 
informational texts are 
organized? 

What organizational pattern 
does Roberta Edwards use 
throughout Chapter 3? 

How does the descriptive text structure of 
chapter 3 support the reader’s 
understanding of King Tut as a young kid? 

Vocabulary 
(Shades of 
Meaning) 

What are synonyms of lost? What does the word “lost” mean 
in Chapter 3? 

The text says, “hieroglyphs were lost after 
the fall of Ancient Egypt.”
How does lost feel different from 
forgotten or no longer used? Which word 
sounds the most dramatic?

3.RI.1A Determine the main idea of multi-paragraph texts as well as 
specific paragraphs within them.

3.RI.1C Identify and explain how an author uses reasons and evidence 
to support specific points in texts. 

3.RI.2A Describe major structural differences between the 
organizational patterns of different informational texts and how they 
support a reader’s understanding of the text. 

3.RV.1G Distinguish shades of meaning among verbs and adjectives. 



adjectives. Educators could extend their questions during classroom discussion 
by included the question, “The text says, “hieroglyphs were lost after the fall of 
Ancient Egypt.”
How does lost feel different from forgotten or no longer used? Which 
word sounds the most dramatic?”
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As we're prereading grade level text and ensuring all questions and tasks are 
aligned to the grade level standards, it's important to read through the lens of 
what student responses may look like and/or should look like to meet that level 
of rigor. We utilized this excerpt from Chapter 3 when thinking through student 
responses.
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Who Was King Tut? 
Li fe in Royal Eg ypt

Tutankhamun, born a prince, enjoyed a l uxurious childhood in Am arna. His palace was vast, featuring 
beautiful  gardens, large pools, and colorful painted wal ls. He had many servants who catered to his 
every need, providing him with a diet of meat, vegetables, and w ine, unlike the simpler fare of peasants. 

Daily Activiti es  and Play 

Tut's childhood was filled with leisure,  including swimming, chariot rides,  and hunting. He participated in 
activities l ike pl aying the board gam e Senet and likel y enjoyed m usic, as evidenced by the instruments 
found in his tomb.

Education and Wri ting 

As a child, Tut woul d have started learning to read and write around the age of four. He us ed papyrus for 
writing,  a material developed from the local papyrus plant, which was robust and erasabl e. Hieroglyphs, 
comprising about a thousand symbols,  were us ed in Eg ypt, and the skill  of writing  was typically assisted 
by scribes. 

The Di scovery of H ierog lyphs 

The understanding of hierogl yphs was lost after the fall  of Ancient Eg ypt and remained a mystery until 
the early 19th century when Jean-François Champol lion deciphered them using the Rosetta Stone, 
leading  to the rediscovery of the ancient language. This stone, found in 1799, displ ayed inscriptions in 
three scripts and was crucial in trans lating hieroglyphs, which all owed the language of Ancient Eg ypt to 
be understood once again.

Excerpt from Chapter 3
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Notice when planning for student responses that use text evidence, we noted in 
the response to question 1 areas where educators may push students back into 
the text to depend their answer and support it with specific evidence. This is 
important for teachers to note during the planning processes because it allows 
teachers to support students' answers.  By knowing where in the text to direct 
students, teachers can reinforce why students need to use the text as evidence 
to justify their answers. 

Or when we were asking students, "How does the descriptive text structure 
of chapter 3 support the reader’s understanding of King Tut as a young kid?," we 
supplied a sentence starter for students where they were provided with a text 
structure but then needed to utilize evidence from the text to support their 
reasoning. This supports students using the vocabulary of the standards when 
answering their questions while supporting the Language Usage standards as 
well. 

Keep these integral components of planning for aligned, text dependent 
questioning in mind as the school year progresses.
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Plan for Student Responses: Did you need the text 
to craft the response? (2 of 2)

40

Text Dependent & Aligned to the 
2024 English Standards of Learning: 

Student Responses that Use Text Evidence: 

What is the section titled “Life in Royal 
Egypt” mainly about? 

The main idea of “Life in Royal Egypt” is that Tut had a very fancy and 
comfortable life as a prince. 

(Urge students to support thinking with how his palace was big and 
had gardens, pools, and colorful walls. Tut had many servants who 
took care of him, and he ate fancy foods, unlike regular kids.) 

How does the descriptive text structure 
of chapter 3 support the reader’s 
understanding of King Tut as a young 
kid? 

The descriptive text structure in Chapter 3 helps the reader learn about 
different parts of King Tut’s childhood. Each section, like his daily 
activities, play, and education, gives details about what his life was like. 
By organizing the information this way, we can picture how he lived, what 
he did for fun, and what he learned, which helps us understand him as a 
young kid.

The author uses a __________ (descriptive / chronological / cause-
and-effect) text structure to show __________. In the section about 
__________, we learn that __________. This helps me understand 
__________ because __________.



We know what text dependent questions are and what they're not, we've dug in 
and worked through a sample planning protocol as educators look for any 
necessary opportunities to extend questions for alignment to the standards, we 
looked at how to ensure student responses truly push students deep into the text 
to support analysis of grade level text. Additionally, it's crucial to keep in mind 
that questions and tasks should be integrated across the within strands.
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Ensure Questions and Tasks are 
Integrated Across & Within Strands

41

Example- Grade 4- Paired Poem & 
Informational Text



Let's look at how standards can in integrated across and within strands through a 
Grade 4 Informational text example, this text is appropriately complex for Grade 4 
students and authentically lends itself to a variety of aligned text dependent 
questions and tasks.
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Students are Reading, Writing, and Discussing 
Grade Level Text, Every Day (2 of 2)

42

HQIM provided 
Complex Text

Demands of the 
Text

Build 
Knowledge and 

Vocabulary 
Understanding

Text Dependent 
Questioning

Model/Use 
comprehension 

strategies

• Informational/Exposi
tory Text Structure

• Use of Technical and 
Scientific Language

• Persuasive and 
Explanatory 
Elements

• Charts, Graphs, and 
Visuals

• Formal and 
Objective Tone

• Endangered 
species

• Biodiversity
• Habitat 

fragmentation
• Conservation
• Ecosystem
• Extinction



The text-dependent questions  on the screen should only be used as a 
springboard for teacher planning and instruction. These are sample questions 
that can be integrated with the grade level writing standards and grade level 
communication questions as teachers strategically build student 
comprehension around the grade-level complex text students are reading. (As 
well as with cross-content science connections)
Text specific questions such as these should be crafted based on the 

comprehension needs of the grade-level text, alongside grade level standards, 
and should be used in both discussion and writing to support student 
understanding and develop increased comprehension.

Here you'll see how questions are integrated within the Reading Informational 
text strands and across strands as educators align Reading and Vocabulary 
questions.
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Text Dependent Questioning (2 of 2)
Grade 4 Reading & 

Vocabulary (RV)
Grade 4 Reading Informational Text (RI)

Key Ideas and 
Confirming Details 

(4.RI.1)

Craft and Style 
(4.RI.2)

The Nashville Crayfish 
“casts off” its older, 
smaller shell.  Reread 
the text and explain 
what it means to “cast 
off” something. 
(4.RV.B, 4.RV.1F, 
4.RV.1H)

Based on information 
in the text, how did the 
Desert Tortoise get its 
name? (4.RI.1B)

The author chooses to 
put quotations around 
the word “pay” in the 
following sentence:
The caterpillars “pay” 
the ants back by giving 
off a sweet liquid that 
the ant likes to eat.
Why did the author 
make this choice and 
what does it help the 
reader understand? 
(4.RI.2B)
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All educators are ensuring that texts are building knowledge for students and 
units are organized in a conceptual or thematic way. As students are working to 
build deep understanding of the concepts of extinction and conservation, 
through science content connections, this unit may pair the informational text 
with an appropriately complex poem. From there, educators can align questions 
and tasks that support the Grade 4, Reading Literary Texts and Informational 
Texts, integration of concepts sub strand. For example, ”How does the author 
of Save our Species versus the poet of The Animals are 
Leaving describe extinction? Which would incorporate 4.RI.3B and  4.RI.3C.

44

Be sure to support student thinking 
through Integration of Concepts

Grade 4 Reading Literary Texts  and Reading 
Informational Texts

Integration of Concepts (4.RL.3; 4.RI.3)

• How does the author of Save our Species 
versus the poet of The Animals are Leaving 
describe extinction?  (4.RI.3B, 4.RI.3C)

• How does the authors of both Save our 
Species and The Animals are Leaving show 
increased urgency to the reader?
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Responding to text using textual evidence is rooted in the DSR strand, specifically 
DSR.C (when responding to text through discussion and/or writing, draw several 
pieces of evidence from grade-level complex texts to support claims, conclusions, and 
inferences). The method in which students respond may look different depending on 
the purpose for reading. 

During planning meetings, teachers should discuss the following questions:
• What is the best method for students to respond to the text based on the purpose 

for reading and the aligned standards? –This may even change throughout the 
course of reading a longer text or a novel. For example, there may be times when 
students will answer text-based multiple-choice questions quickly while reading 
and other times students will have to respond via small-group discussion using 
textual evidence to support their claims. It is important for teachers to 

thoughtfully plan when and how students will respond to better gauge student 
understanding. 

• Teachers should also ponder on the question “when and how will teachers model 
their thinking to support the use of textual evidence when responding to reading 
questions and when responding in writing?”
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Plan ways for Students to Respond to Text(s)
• Responding to texts may happen in 

several ways: (DSR.C)
- Text-based questions. (RL, RI, C, 

LU, RV)
- Writing in response to 

reading. (RL, RI, LU, W, RV)

Planning considerations 
and guiding questions to 
discuss during Planning 

Meetings

What is the best method for 
students to respond to the 

text based on the purpose for 
reading and standards?

Do questions a nd tasks 
integrate multiple 

standards?

When and how will teachers 
model using textual 
evidence to support 

writing?

When and how will teachers 
model how to cite or use 
evidence  from the text to 

determine the correct 
answer?
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Classroom discourse should grow every more complex year on year so that 
students can replicate that language in their writing. 
Text-based questions are the foundation of meaningful classroom discourse. 
When students respond to questions grounded in the text, they’re not just 
practicing comprehension—they’re building the communication skills outlined in 
our standards, with increasing levels of complexity and precision.
As students move through grade levels, communication standards evolve—from 
basic recall and retelling to sophisticated analysis, argumentation, and 
synthesis. Text-based questions provide the scaffolding for this growth.

Educators can utilize the progression charts to support grade level expectations 
of text dependent questions. 

-: The skill has not been introduced.
A: The skill appears in the grade-level standards.
G: The skill grows in complexity of text and/or application in the grade 
level standards. Students should be knowledgeable about the skill from 
previous instruction.
*: The skill is subsumed by another grade level standard.
Grey box: Explicit instruction in this skill is no longer applicable at this 

46

Text Based Questions & Classroom Discourse
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Communication, Listening, and Collaboration Standards
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G
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 5

G
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de
 6

Asking questions to seek help, get information, or clarify information for 
further understanding. A A G * * *

Asking and responding to questions that acquire or confirm information on 
a topic.

- - A G * * *

Demonstrating active engagement when listening to a speaker and asking 
for clarification to ensure understanding.

- - A G * * *

Asking and responding to questions that acquire or confirm information on 
a topic and link their comments to the remarks of others.

- - - A G G G

Asking and answering specific questions to clarify concepts, share, or 
follow up on information, make connections, and confirm new 
understanding(s).

- - - - A G G

Asking and answering relevant questions to build on others’ ideas, clarify 
ideas, and acquire or confirm information.

- - - - - A A



grade level. 

For example, look at the change in expectations for communication and 
classroom discourse between grade 3 and grade 5 students. In third grade, 
students should be able to link their comments and responses to those 
remarks of their classmates. However, by fifth grade, students are doing 
more than linking comments – they're building on their classmate's ideas to 
clarify or acquire new information.
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As we mentioned at the beginning of this webinar, writing in response to reading 
is one of the most powerful ways to assess and deepen comprehension. When 
students answer text-based questions in writing, they’re not just recalling—
they’re analyzing, citing, and constructing meaning. This practice builds 
essential literacy skills and aligns directly with the expectations of the English 
Standards of Learning.

What is expected of students when writing in response to reading changes and 
grows in rigor year on year. Take a look at second grade, students are writing 
about what they read with a couple supporting details from the text, that's 
their evidence from the text, but by grade 4 students aren't just using a 
couple details from the text as their supporting evidence, but they're using 
details, examples, and evidence and incorporating linking words to connect 
ideas.
Keep this progression in mind as you're planning for what text dependent 
questions and tasks students respond to orally versus what they respond to in 
writing.

47

Writing in Response to Reading
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6

Use a combination of drawing, dictating, and writing to write in response to texts 
heard.

A G * * * * *

Use a combination of drawing, dictating, and writing about text(s) read or heard in 
which students share their thinking with a couple of supporting details from the text.

- A G * * * *

Write in response to text(s) read or heard to share thinking with a couple supporting 
details from the text.

- - A G * * *

Write in response to text(s) read or heard to share thinking using supporting details 
from the text.

- - - A G * *

Write in response to text(s) read (including summaries, reflections and descriptions) 
to demonstrate thinking with details, examples, and other evidence from the text, 
using linking words to connect ideas.

- - - - A G *

Write in response to texts read (including summaries, reflections, and descriptions) 
in which students demonstrate their thinking with details, examples, and other 
evidence from the text that are logically grouped.

- - - - - A G

Write reflectively in response to text(s) read to demonstrate thinking with details, 
examples, and other evidence from the text(s).

- - - - - - A



Let's take all of this learning into practice in our planning meetings and ultimately 
our classrooms moving forward.
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Next Steps: Preparing to Plan Text 
Dependent Questions to Make 
Student Thinking Visible in all 

Classrooms

48



We've provided you with a plethora of examples and lots of information during 
our time together this morning. 
Let’s take a moment to reflect on what makes a text-dependent question truly 
powerful—and how it transforms the way students read.

As you're internally reflecting... keep in mind:
Strong text-dependent questions don’t skim the surface. They linger. They slow 
students down and guide them to notice what they might otherwise overlook—
specific phrases, subtle choices, and the deeper meaning embedded in the 
author’s craft.
Strong text-dependent questions are not just comprehension checks—they’re 
invitations to think deeply, read closely, and engage critically. They help students 
uncover layers of meaning and develop the analytical skills that will serve them 
across disciplines.

49

Text Dependent Questions Push Students to:

49

❑Analyze paragraphs on a sentence-by-sentence basis and sentences on a word-
by-word basis to determine the role played by individual paragraphs, sentences, 
phrases or words.

❑Think about the importance of words, phrases, uses of figurative language, 
etc.  Consider how authors make specific and strategic choices to shape an overall 
understanding of the text.

❑Consider the author’s beginning and ending to the text.  Think about how the 
author created impact regarding their overall message.

❑Utilize the grade-specific 2024 English Standards of Learning to generate the 
question that leads to the greater understanding of the text.

❑Consider what the text leaves uncertain or unstated.



Throughout the academic year, keep this planning process for aligning text 
dependent questions with the 2024 English Standards of Learning, we're reading 
grade level text, reviewing standards and aligning questions to ensure rigor of the 
standards –  AND keep in mind that this all fits into the thematic or conceptual 
unit  

This is just another layer of consideration- as you’re reviewing your HQIM and 
ensuring alignment of questions, map out the lessons and units. Determine 
when and where text-based questions will occur (e.g., discussion after the 
initiating event, writing to support author’s craft). Sequence questions and tasks 
strategically so students understand the big questions and text being 
read. Integrate instruction and questions across strands and within strands.  For 
a deeper dive on Integration of the Strands you can access the "Planning for 
Integration" webinars on the 2024 SOL Instructional Resources page on the 
VDOE website. 
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Planning for Text Dependent Questions: Build 
throughout the Unit

• Read selected text for 
authentic  
opportunities to integrate  
additional  strands (W, 
LU, C, R) w ith RV, RL and 
RI standards.

• Ensure a variety of 
literary and informational 
texts will  be used.

1. Grade Level 
Complex Text

Use Understanding the 
Standards and 
Instructional Guides to 
help determine which 
standards woul d best 
pair with the selected 
text(s).

• ASK: Where does the text 
natural ly support 
standards? Where are 
authentic  opportunities 
that that text addres ses? 

2. Review Standards
• Review questions 

provided in division-
adopted curriculum and 
ensure they’ re  aligned to 
the 2024 Eng lish 
Standards of  Learning 
(Utilize Understanding 
the Standards and 
Instructional Guides for 
support.) 

• These questions can be 
util ized to scaffold and 
check for understanding 
and then built up to align 
with the rigor of the 
Virginia g rade l evel 
standard.

3. HQIM Question 
Review

• Determine when and 
where text-based 
questions will occur (e.g ., 
discussion after the 
initiating event, writing to 
support author’s craft) .

• Sequence questions and 
tasks strategically 
so students understand 
the big questions and 
text being read.

• Integrate instruction and 
questions across strands 
and within strands .

4. Map out the 
Lesson(s) and Unit
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Additionally, keep in mind as you're planning that we read texts for many reasons 
and often read the same text several times for different purposes. This is what we 
want our students to understanding- that to form our understanding and our 
opinion on a topic, we sometimes must read through different lenses to fully 
capture what we think about an author's perspective on a topic, or how a topic is 
presented by different authors.

Depending on the purpose that students are reading a text, a purpose 
preplanned by educators, will change the type of text dependent questions and 
tasks posed to students to ensure students are diving deep into the message 
and content of the text.

Texts can be challenging, and we should talk about that with our students about 
the processes and strategies all readers use when reading texts, especially texts 
that include content that is unfamiliar to us. The use of vocabulary, sentence 
structure, and even topics that we do not have very much  knowledge about can 
cause to have to read several times to think critically about the text.
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We Read Text for Many Different Purposes

• To familiarize ourselves with the language 
and content of an author

• To understand context and behaviors of 
characters

• To think critically about topics and ideas
• To learn new words
• To learn and understand the world in which 

we live
• To discover ways and methods of conveying 

ideas
• To make connections:

- Between and among ideas
- Between others' perspectives

The purpose for reading will 
guide educators to 

determine the types of text-
dependent questions and 
tasks and when they are 

implemented in the lesson.
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Take a look at this Grade 3 Example – Literary Text from an approved, division 
adopted HQIM – students may read this text for a variety of purposes based on 
the needs of your student and/or the big conceptual question or topics that 
you're building knowledge around for third graders. Students may read through 
the purpose of analyzing theme, and then your text dependent questions will 
build student deeper understanding on that central message and in the case of 
"Thank you, Mr. Falker" around the concepts of perseverance, kindness, 
overcoming challenges, and the power of a teacher.
Text dependent questions/tasks will differ if the purpose for reading is to focus 
on that author's craft, focus on how Patricia Polacco expressed emotions 
through dialogue and narration, and then students can apply this craft to their 
own writing through continued instruction.

52

Planning for Opportunities to Reread with Purpose 
with the Support of Text Dependent Questions

Rereading  
Purpose

Student Focus

Understand 
character 
change

• Purpose: Analyze how Trisha changes over time.
• Focus Questions:

• How  does Trisha feel at the beginning vs.  the end?
• What causes her transformation?

Analyze Theme • Purpose: Identify and reflect on the central  m essage or les son.
• Focus Questions:

• What lesson does Trisha learn?
• How  does Mr. Falker help com municate that message?

• Themes: Perseverance, kindness, overcoming chall enges, the power of a teacher.

Examine 
dialogue and 
tone

• Purpose: Analyze how characters express emotions through dial ogue and narration.
• Focus Questions:

• What does the dialogue reveal about Trisha’s feelings?
• How  does the author’s point of view affec t how  we understand her story?

Learn 
vocabulary

Understand compl ex or emotional  vocabulary in context.

Col lect 
evidence

• Purpose: Cite text evidence for opinions, essays,  or group conversations.
• Tas k: Mark text showing bull ying,  enc ouragement, or change.
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We've provided you a plethora of examples today across many elementary 
grades and a protocol for identifying opportunities for aligned, text-dependent 
questions and tasks in partnership with your HQIM – we're also reminding you all 
of a wealth of resources provided on the VDOE website (we'll drop this link in the 
chat as well) that will support opportunities for aligning text dependent 
questions with the 2024 English Standards of Learning.

Additionally, the Virginia Grade K-12 English Language Arts Walkthrough Tool provides 
educators and literacy leaders with a common language that supports systems- 
level change. It also provides common expectations which supports consistency and 
coherence throughout a division or school. If you'd like additional training on this 
tool, information will be provided in the future in upcoming Virginia Education 

Newsletters.
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Resources for Aligning Text Dependent Questions
• Grade Level Instructional Guides
• Standards: K-12 Word  | PDF

• Progression Charts:
- Reading and Vocabulary (K-12) (Word)
- Reading Literary Text (K-12) (Word)
- Reading Informational Text (K-12) (Word)

• Side-By-Sides
- Grades K-2 Side-By-Side (Word)
- Grades 1-3 Side-By-Side (Word)
- Grades 3-5 Side-By-Side (Word)
- Grades 4-6 Side-By-Side (Word)
- Grades 2-4 Side-By-Side (Word)
- Grades 5-7 Side-By-Side (Word)

Supports the planning 
process for integrating 
standards and aligning text 
dependent questions.

Utilize in 
planning 
meetings to 
ensure 
questioning and 
tasks are aligned 
to the grade level 
expectations 
and rigor 
outlined in the 
2024 English 
Standards of 
Learning.

Virginia Grade K-12 English 
Language Arts Walkthrough 

Protocol

Core Action 1 emphasizes using 
high-quality complex texts 
(see Virginia's Approach to Text 
Complexity pg. 105)

Core Action 2 provides guidance 
on using text-dependent questions 
and tasks; emphasizes 
using textual evidence.

Core Action 3 emphasizes student 
engagement using grade-level text.
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Additionally, we're going to drop a link in the chat... to allow educators across the 
Commonwealth to explore newly developed resources and sample texts that are:
• Aligned to grade-level standards across K–12
• Text-specific, with targeted questions to support instructional planning
• Accompanied by consideration guides for using text-dependent questions 

effectively:
• During read-alouds in grades K–1
• When students engage with grade-level texts in grades 2–12

These samples are not intended for direct classroom use. Instead, they serve 
as planning tools to support educators in implementing division-adopted 
curriculum in alignment with the 2024 English Standards of Learning.

Drop link into chat: Text-dependent Questions: Samples and Resources | Virginia 
Department of Education
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More Samples for Springboarding Planning
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As always, never hesitate to reach out to the Office of English. We're excited to 
continue learning with you!
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Thank you 
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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