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Make Literacy Learning Visible
Help students engage with concepts and demonstrate their thinking through visuals, language supports, and collaborative activities. Use clear, concrete strategies that support all learners, especially multilingual learners.
· Establish content and connected language targets to support students in narrating of sequencing stories, comparing texts, justifying conclusions by citing text evidence, etc. 
· Use think-alouds to model reading strategies and identify text structures and features within grade-level, complex texts. Have students practice using those strategies together in texts more aligned with their independent reading levels.
· Provide supports for communication of reading strategies, questions, and ideas and reflections about the text (e.g., sentence frames, anchor charts). 
· Use graphic organizers to help students connect their ideas (e.g., mind maps and Venn Diagrams).
Use Cooperative Learning Structures and Strategies 
Encourage rich use of academic language by providing real-world contexts, explicitly teaching the language of English (e.g., summarizing, genre, letter), and providing sentence starters to support the use of academic vocabulary.  Create a supportive environment where students work together to share ideas, use academic language, and make meaning of content. Structure tasks so multilingual learners have ways to participate and contribute.
· Provide structured opportunities for students to collaborate, communicate ideas, and make meaning of texts. 
· Provide students with intentional support with decoding and fluency of grade level texts (e.g., choral reading, echo reading, partner reading). 
· Use flexible and fluid grouping of students. 
· Provide sentence starters to support students’ communication of texts. 

Connect Learning to Students’ Backgrounds and Skills
Connect English to students’ backgrounds by using relevant materials, real-life examples, and designing tasks that reflect students’ everyday lives.
Use texts that represent students’ cultures, backgrounds, and interests. 
· Facilitate opportunities for students to read and discuss literature in their primary language(s). 
· Identify cognates and other primary language connections. 
· Allow for student choice in topics. 
Demands of the Texts 
Purposefully select texts that intentionally build and support each other.  Prepare for instruction through careful analysis of the demands of the text, especially for Multilingual Learners. 
· Preview texts for important features and vocabulary central to the theme/concept that should be pre-taught, e.g.: 
· Tier 2 vocabulary (transitional and signal expressions); 
· Tier 3 vocabulary (technical terms); or 
· Figurative and critical colloquial (social) language. 
· Explicitly pre-teach critical vocabulary that is needed for comprehension of the text. 
· Explicitly pre-teach new or complex sentence structures or grammatical features. 
· Purposefully chunk a larger text into smaller portions. 
· Build texts sets to support students’ building knowledge and vocabulary between texts. 

Foundational Literacy Skills 
Ensure that foundational literacy skills are taught explicitly, systematically, and incorporates lots of opportunities for student practice.  It is critical that Multilingual Learners understand the meanings of the words that are used for foundational skill instruction. 
· Provide explicit instruction and additional support and practice with phonemes that do not exist within an EL’s primary language(s). 
· Provide explicit instruction and additional support and practice when phonemes are represented by multiple graphemes, and when graphemes represent multiple phonemes. 
· Ensure that all parts of the Four-Part Processing model are incorporated into phonics instruction (phonological, orthographic, meaning, and context). 

High expectations, asset-based thinking, and a growth mindset are key to student success.











Reading Instruction for English Learners: Before, During, and After



	

Before


Set Purpose for Reading 


Build Background Knowledge and Vocabulary 


During


Model Using Reading Strategies and Metacognition 


Provide support with reading grade level text.


After


Support Comprehension in a Collaborative Setting


Review guiding or focus questions. 


Create common experiences (e.g. virtual trip, hands-on learning, visuals, and realia).


Explicitly teach necessary vocabulary. 


Review text structure.  


Use texts that connect with a topic or theme. 


Provide students with a pay attention to statement. 


Track text, self-correct, make connections/predicitions, use text features, annotate when determining importance or answering questions, make language comparisons using morphology (affixes, base words and root words), using context clues. 


Check for understanding (e.g., mini-summaries at pre-planned stopping points). 


Complete a genre related graphic organizer. 


Re-read for different purposes using varying levels of support (choral read, echo read, partner read, independent reading).  


Use sentence frames to support students answering questions of the text both orally and in writing. 


Revisit purpose for reading. 


Make connections to personal experience and other texts. 


Retell, Summarize or Synthesize the text. 


Allow students to share their thinking orally and in partners before asking them to write about their understanding. 
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