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Setting Purpose: Why are we here?
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* During Part | of the three-part Purposeful Planning series, elementary

literacy leaders reflected on their current practices and structures in
lesson planning to ensure all stakeholders were engaged in the process,
with the 2024 English Standards of Learning serving as the foundation for
all planning meetings.

In today’s webinar, elementary literacy leaders will reflect further on how
educators use planning time to intellectually prepare for both entire
units—aligned with their division-adopted HQIM—as well as daily
lessons. The goal is to ensure educators move beyond the physical
lesson plan to the strategies and teacher moves that make instruction
accessible, engaging, and effective for all students, while consistently
grounding their work in the division-adopted HQIM and the 2024 English
Standards of Learning.
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Impact Expected

By the end of this webinar, elementary literacy leaders will leave with
reflections and next steps that both affirm current components of
unit and lesson intellectual preparation for comprehension
Instruction and identify additional components they may want to
Integrate. They will also receive guiding questions and VDOE
resources to support divisions and schools in their current stage of
the intellectual preparation process and to help them continue
growing from there.



English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners who
are prepared for post secondary experiences. The 2024 English Standards of Learning
are grounded in the research-based approach to reading and reflect current research on

the importance of foundational skills needed to be strong readers. When compared to
the 2026 National Assessment of Educational Progress, the 2024 Standards and
instructional approaches, developed by the Office of English, align to the indicators set
forth in the 2026 NAEP Framework. English resources support the integration of skills
that prioritize strong writing, communication, research, analytical and synthesis skills,
which are essential to setting students up to be prepared for life and foster a love for
learning about the world in which they live and serve.
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Purposeful Planning Meetings are Ongoing (1 of 2)

Before: o After: Evaluate the impact of lesson delivery,

* Preview adopted materials. and materials on student learning
Plan to ensure job-embedded and assessment results.

Professional Learning for alignment with « Address potential gaps in
2024 English Standards of Learning lesson planning that can be rectified
occurs during planning meetings. during instructional delivery and in

subsequent planning meetings.

* Review adopted materials.

* Facilitate job-embedded Professional
Learning for alignment with 2024 English
Standards of Learning.

* Ensure that there is adequate time in the
lesson(s) for students to practice grade
level foundational skills.

* Plan for and ensure that students
spend the majority of the lesson reading,

‘l writing, and discussing grade level text.
4
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Come to the Planning Table Prepared

HOW WILL THIS FIT IN?

Instruction
Plans

\ /'ﬂ
5

Standards of Learning &
Instructional Guides
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Purposeful Planning Meetings are Ongoing (2 of 2)

Before: o After: Evaluate the impact of lesson delivery,

* Preview adopted materials. and materials on student learning
Plan to ensure job-embedded and assessment results.

Professional Learning for alignment with « Address potential gaps in
2024 English Standards of Learning lesson planning that can be rectified
occurs during planning meetings. during instructional delivery and in

subsequent planning meetings.

Review adopted materials.

* Facilitate job-embedded Professional
Learning for alignment with 2024 English
Standards of Learning.

* Ensure that there is adequate time in the
lesson(s) for students to practice grade
level foundational skills.

* Plan for and ensure that students

spend the majority of the lesson reading,

writing, and discussing grade level text.

During:
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What is Intellectual Preparation?

* Intellectual preparation refers to the process through which
educators work with high-quality instructional materials (HQIM) to
acquire, develop, and apply their own professional knowledge and
skills to meet the needs of all students.

* Throughout this collaborative process, educators apply their
expertise to the division-adopted HQIM and ensure deep student
engagement while identifying opportunities for alignment with the
2024 English Standards of Learning.

Yy
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Intellectual Preparation versus Lesson Planning

Intellectual Preparation

i brings in teacher knowledge
Builds ' ‘ and expertise.

educator
confidence.

‘Lesson Planning:
e Physical Plan

Tasks addressed
e Materials

oooao
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e Standards, Objectives,

®
Intellectual

Preparation: Moves O
from the physical

lesson plan to the
strategies and

teacher moves used

to make instructional
accessible, engaging,
and effective for all
students.



Unit versus Lesson: Intellectual Preparation

Unit Internalization

* Big picture thinking: defining the why
and the arc of learning.

* Deep, long-term understanding of
what students should learn across
several weeks.

* Occurs less frequently and more
strategically throughout the
academic year (e.g. quarterly,
designated unit planning PD days).

Lesson Internalization

Day-to-day instruction: the how and
what happens tomorrow or in the next
week.

Concrete, immediate planning for
tomorrow’s class.

Occurs during regularly scheduled
Planning or PLCs (e.g. weekly)

b/
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How to Get Started...

Foundational Skills
Instruction

dUnit Preparation
Lesson Preparation

Comprehension
Instruction

L Unit Preparation
“{ ULesson Preparation

EBUCATION

Refer to Foundational
Skills Instruction
Three-Part Series.

Reflect on what’s
already in place as well

as the needs and goals
of each individual
division and building.




Unit Intellectual Preparation of
Comprehension Instruction

Disclaimer: Samples from Board of Education approved HQIM are utilized in the
following slides as visual examples. These samples were chosen solely due to their
status as open-source and should not be looked at as exemplars and these samples

do not imply an endorsement, recommendation, or favoring by the Virginia
l Department of Education.
“‘ 4
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Unit Intellectual Preparation: Reflections for
Literacy Leaders

What’s already
occurring?

What needs to be
Incorporated or
tweaked?

What components will
be utilized?

EBOCATION



Stakeholder Roles in Planning

Division Level Building
Literacy Reading
Leaders Specialists

Building Level

Teachers ..
Administrators

14



Overarching Concept or Question

Progression
of Standards

Structure Culminating
and Learning Assessment

Progression or Task

Overarching
ldea &
Essential
Questions

b/

EBUCRITON
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Weeks 3-6
Unit 2: Developing an Opinion: The
Importance of Water Conservation

Lesson CCSs
# Instructional Focus Standards | Assessments

Weeks 3-
& « Closely reading informational texts, comparing the point of = RL3.1 s Mid-Unit 2 Assessment: Examining
view of the authors to students’ own point of view « RIL3.2 Peint of View (RL.3.1, RL.3.5, L.3.5a)

The Four Ts

Topic: the importance of water conservation

Task: Students create a presentation for their PSA about a water issue.

Targets (standards explicitly taught and assessed): RI.3.1, SL.3.4, SL.3.6, L.3.3b

* R34

Text: One Well: The Story of Water on Earth, Water Dance, The Boy Who Harnessed the Wind

* R34

= RL38

= 5L31
* SL31b
* L34

* L34ao

= L35

* L35a

Weeks 5-
& Centinue researching issues related to water, with a focus on * RL3.1 » End of Unit 2 Assessment: Writing an
identifying possible solutions for access to water, demand for . W31 Opinion Essay (R1.3.1, W.3.1, W.3.4,

warter, and water pollution L.3.1b)
* W3la

* W3ilb
= W3le
* W3ld

= WWriting a four-paragraph essay stating an opinion about the
importance of water pollution

* W34

- was Guiding Questions and Big Ideas

= W37
= W38

s 5131

* Why are the world's freshwater sources threatened?
- Water is a finite resource.
- The demands on water and water pollution threaten our freshwater sources.

¢ Due to rainfall, freshwater is not distributed equally around the world. How do people persuade others to
take action to contribute to a better world?

- People persuade others to take action by explaining the issue with researched facts and evidence and

by providing realistic, manageable solutions in an engaging and meaningful way.

16




Student Demonstration of Learning Throughout the
Unit

Specific instructional strategies and
routines
Supports for student learning (e.g.
rubrics, exemplary work)
What should students know,
understand and be able to do?

“i{ 17
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Text Engagement Written Response

Element 4 PExceeding Standard 3 bDemonstrating Standard 2 DProgressing 1 bDeveloping
IntrudUCtIDn First Consider The answer is plausible. The answer is not plausible
Accuracy
Add T S Theresponserefers explicitly to Theresponse refers explicitly to Theresponse refers to key details Theresponseis not related to the
ress Ext tructure Next Consider what thetext says and includes key details in the text. inthetext. text.
Evidence details and examples from the
teut.

First Focus

W* bookworms | craoe:2

Choral Reading

Name Date

Discuss Focus
Informative Checklist

Element Check for: O 0 O

DiSCUSSi on Missing | Almost | Ifre gotit!

Did | introduce the topic?

Partner Focus

Beginning (Topic)

Mﬂke AnChDr Chart Did | define the topic?

Did | have an idea about my topic?

Middle (Big Idea 1)
Did | have facts and definitions to explain my big idea?

Did | have an idea about my topic?
Middle (Big Idea 2)

Did | have facts and definitions to explain my big idea?

Did | have an idea about my topic?
Middle (Big Idea 3)

Did | have facts and definitions to explain my big idea?

Ending (Closure) Did | bring everything together?

Other Did | use transition words to show the connections between ideas?
h/
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Lesson & Text Progression

J How do standards and student knowledge, understandings and
skills build across lessons?

J Which key lessons will need extra attention within PLCs/Planning
Meetings for this unit (e.g., lessons featuring a complex text or
Instructional strategy/routine the PLC wants to practice or refine)

J What text genres will students read?

J What types of writing will students do, and in what ways does
reading inform writing?

. S-Ss-S-2
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Text or Resource

Lesson 3
Answering Text-Dependent Questions: Pages
4-5 of One Well: The Story of Water on Earth

Water Dance
b Thomas Locker

The Boy Who Harnessed the Wind
by William Kamlowamba and Bryan Mealer

One Well: The Story of Water on Earth
by Rochelle Strauss

Anchor Charts &
Daily Learning Targets | Ongoing Assessment Protocols
10 e Wi
2 e Reader: )

Assessments

e Mid-Unit 3 Assessment: Writing an Invitational

Letter (W.3.2, W.3.4, L.3.1c, L.3.2b)

e End of Unit 3 Assessment: Water Issue Video
PSA (RI.3.1, SL.3.4, SL.3.6)

e Performance Task: Water PSA Live Launch
Presentation (SL.3.4, SL.3.6, L.3.3b)

i
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Lesson 2

Reading Literature about Natural Disasters:
Analyzing How Visuals Contribute to the
Meaning, Tone, and Beauty of Eight Days: A
Story of Haiti

Anchor Charts &
Daily Learning Targets Ongoing Assessment Protocels

1 Opening

% Rewiawing L.ar1|ng
Tc gats (5 minutes

B. Reading in Triads: Eighe
Digys: A Story of Haiti (20
minutes)

2 Woark Time

A Analyzing Visuals: Exght

3. Closing ond Assessmaent

A QuickWrite: Visuals in

Eight Days: A Stary of Haiti

{30 minutas)
4 Homework

A Accauntable Research
Reading. Select a prompt
and respand in the front of
your indapendent reading
jeurnal.

can provide kind, spacific, s QuickWrite: Visuals in Eight

and helpful feedback ta paar: Day=s: A Stary of Haiti (RS,
abaut their reading fIUc'!c'_-'. RLET)
(RF.5.4)

= | con anabyze how visuals in

Eight Days: A Stary of Haiti
cantribiute o the meaning,
tor, and beouty of the taxt.
(RLELRLET)

ZJ




Yy

EBOCATION

Culminating Task & Integration of the Strands

How is mastery of the targeted standards being measured
In this assessment (e.g., writing in response to reading,
multiple choice, constructed response, performance task)?

Taking the assessment/culminating task ahead of
instruction supports educators in planning what exemplar
response look like. As a planning team, identify what

student work samples will be analyzed in future planning
meetings.

Refer to Planning for Integration webinars for further support in

Integrating student instruction and tasks across strands.




When evaluating student writing for grammar knowledge, consider:

Culminating Task

¥ s the student® writing clear and understandable?

¥ Does the student use well-constructed sentences (e.g., subject and predicate, correct use of clauses)?

Opinion Wl'il'ing: Book Advertisement ¥ Does the student correctly use conventions of print (e.g., punctuation, capitalization)?

¥ Is the student@ sentence construction becomingincreasingly more complex?

¥ Is the studentusingincreasingly more descriptive language in their writing?

Overview 31 32 33 34 35

Three evaluation areas: Content Knowledge, Literacy Knowledge, Integration of Knowledge and Ideas.

For evaluation of conventions, spelling, and grammarRfi use the Editing and Revision Rubric.

Element

4 PExcellent

3 BGood

2 BDeveloping

1 DEmerging

Content Knowledge

Thewriter includes a clear
opinion about a book from the
curriculum.

Thewriter implies an opinion
about a book from the
curriculum.

Thewriter includes an opinion,
but therelationship between the
opinion and the book from the
curriculum is unclear,

An opinion about a book from
the curriculum is absent.

Thewriter includes three or more
reasons to support the opinion
about a book from the
curriculum.

Thewriter includes two reasons
to support the opinion about a
book from the curriculum.

Thewriter includes one reason to
support the opinien about a
book fromthe curriculum.

Reasons to support the opinion
about a book from the
curriculum are absent.

Thewriter includes three or more
examples of text evidencethat
support the opinion about a
book from the curriculum.

Thewriter includes two
examples of text evidencethat
support the epinion about a
book from the curriculum.

Thewnter includes one example
of text evidencethat supports
the opinion about a book from
the curriculum.

Examples of evidencethat
support the opinion about a
book from the curriculum are
absent.

Literacy Knowledge

Thebook from the curriculum is
explicitly introduced and the
relationship of thebook tothe
writer@ opinion is clear.

The book from the curriculum is
introduced, but the relationship
between the book andthe
writerf opinion is not explicit.

Thereis an unclear or implicit
introduction of the book or the
writer@ opinion.

Thewritingis not focusedon a
book; no relationship between a
book from the curriculum and
thewriter opinion is present.

The opinion takes a clear
position on the book.

The opinion is mostly clear and
theposition on the book can be
inferred.

The opinion is unclear and/or
does not take a position on the
book.

Thewriting states no opinion.

22



Using Instructional Guides to Support Unit Intellectual

Preparation

Overarching Ideas & Culminating A Structure and ) Progression of )
Essential Questions Assessments or Tasks Learning Progression Standards
e Examine theme to * Review/Plan for * Review lesson oHow will students
support students with formative and resources (e.g., show knowledge of
the conceptual summative videos, handouts, the selected skills
understanding and assessments (Analyze presentations) for and standards.
internalize unit goals. alignment to 2024 alignment e Look for areas for
e Spend time reading & English standards). ¢ Review lessons to authentic integration
discussing (provided) ¢ Planning text-dependent determine: of
texts to understand the questions and tasks oWhat background additional standards
knowledge demands. helps measure and knowledge or \_ - J
e Consider anticipatory assess students’ context is needed.
activities to build understanding oThe purpose for
context and student throughout daily reading
engagement. instruction (leading up \_ J
to the assessment).
N J )

Use “Demands of the
Text,” “Build Knowledge,”
and “Text Dependent
Questions” alongside
your curriculum to plan

strong literacy
instruction.

se “Text Dependen
Questions” section (or
similar instructional
approaches) to
springboard planning to
align with lesson
outcomes.

Use “Understanding
the Standards”
alongside your

curriculumto plan
strong literacy
instruction.

Connects to “Select
Complex Texts” and
“Demands of the Text”
sections.

EBUCATION



Starting Point: Unit Intellectual Preparation

Beginning of

the School Year

e Set up structure,
norms, and
frequency of Unit
Intellectual
Preparation

SAMPLE Implementation of Planning Schedule

Fall

Yy
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Review the "big idea"
or overarching topic
of the unitto
understand the
structure and
progression of
lessons throughout
the unit.

Winter

Incorporate taking
the assessment or
culminating task
into Unit Intellectual
Preparation to plan
for supports and
ensuring student
success as the unit
progresses.

Spring

Focus on
progression of 2024
English Standards of
Learning. How will
students show their
knowledge of
standards? Plan for
areas for authentic
integration of
additional
standards.

24




Lesson Intellectual Preparation
for Comprehension Instruction




Lesson Intellectual Preparation: Reflections for
Literacy Leaders

What’s already
occurring?

What needs to be
Incorporated or
tweaked?

What components will
be utilized?

EBOCATION



Taking Planning Meetings to the Next Level

Prior to Arriving at a Literacy Planning Meeting

Preview HQIM to: Preview HQIM, just like teachers,
Foundational Gain an understanding of the where the . e .
Skills lesson(s) begin and end within the scope and prior FO facilitating the planning
Instruction sequence. meeting AND plan for 2024
Identify routines and procedures that are English Standards
provided to explicitly and systematically . .
teach. of Learning alighment so that they
|dentify opportunities during the lesson can guide conversations and provide
for students encoding/spelling words. job-embedded professional learning

Identify opportunities during the lesson . . .
for students decoding/reading words. for teachers that will directly impact

Preview HQIM lesson : student outcomes.

c.nmprehension . Identify lesson outcomes and steps taken
to ensure students meet the outcomes.

Instruction
* Review provided text dependent
questions.
“b Read the text(s) being used.

- BOERTION
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Planning alongside division-adopted HQIM

Foundational Skills

didentify the target skill of the lesson and the
2024 English Standard of Learning.

Qidentify how the instructional routines are
intentionally designed to make the target
skill/s explicit.

dlidentify opportunities for student practice.
dPlan for how to support students who may
need additional support.

dPlan for how to monitor student mastery
and provide in the moment student feedback.

Refer to Foundational Skills
Instruction: Three-Part

Series and Purposeful

Comprehension Instruction

Qlidentify key objectives of the lesson/unit
that support building comprehension of the
text.

Qlidentify the key questions and tasks of the
lesson, alignhed to the 2024 English Standards
of Learning.

Determine strategies to engage all students
in reading grade level-text and
questions/tasks.

Ulidentify exemplar student responses &
where text evidence can be found.
Determine strategies to address
misunderstandings and guide students
through the necessary thinking.

Planning Part 1

28




Role within the Unit

Identify key
objectives of the
lesson/unit that

What are students support building
learning in the comprehension of
lagson? the text.

How are
students
supported in
their
learning?

Understanding of the Big
“i{ ldea/Concept/Question of the Unit 29
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Progression of Standards within the Lesson

Do the lesson
adjustments and
added supports
align with the
standard(s) and
learning goal(s)?

What reading and
writing knowledge,
understandings and
skills from the
standards are

Which of the unit
standard(s) or
part(s) of standards
are addressed in this
lesson?

b/

EBOCATION

assessed in today’s
lesson?
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Student Engagement with Texts & Tasks and
Demonstration of Learning

* |dentify exemplar student responses &
where text evidence can be found.

* Determine strategies to address
misunderstandings and guide students
through the necessary thinking.

e Utilize the "Text Dependent Questions”
section of Grade Level Instructional L
Guides to support preparation.

Grade 2 Instructional Guide

Refer to Elementary Text Dependent Questions webinar for further support in

b/
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planning for Text Dependent Questions and Student Responses.
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Questions in Division Adopted HQIM

VDOE English

Craft text dependent
questioning (in
discussion and in writing)
3.DSR.C When responding
to texts through discussion
and/or writing, draw
several pieces of evidence
from grade-level complex
texts to support claims,
conclusions, and

inferences, including
quoting or paraphrasing
from texts accurately and
tracing where relevant
evidence is located

e |dentify key questions
from division-adopted
HQIM to match the
lesson’s objectives.

e Ensure questioning is text
dependent, think through
exemplar student
responses that push
students back to the text
to support response,
both in student
discussion and in
student writing.

Plan to extend student
comprehension by
writing about what is
read by using division-
adopted HQIM.

Lead class in text-based question discussion, urging
students to go back to the text to support their thinkil
(3.C.1,3.C.2).

Provide opportunities for students to respond to text
dependent questions during discussion and support
reasoning with evidence from the text (3.C. 1, 3.C.2). (mrm /
Model Language Usage (LU) and Writing (W) standards
prior to having students show their thinking through
writing (3.FFW.1, 3.FFW.2, 3.W.1E, 3.LU.1A, 3.LU.1B,
3.LU.1E, 3.LU.1F).

Provide opportunities for students to write in response
to reading (3.FFW.1, 3.FFW.2, 3.W.1E).

Support students with the use of textual evidence to
demonstrate comprehension, both orally and in writing
(3.W.1E).

Lesson Intellectual Preparation & Text Dependent

32



Supporting All Students (1 of 2)

* Determine strategies to engage all students in reading grade level-text
and gquestions/tasks.

- Instructional practices should support access for all students
without changing learning expectations.

- Utilize Grade Level Instructional Guides to support intellectual
preparation to ensure all students are engaged in grade-level text.

Levels of Support for Students Reading Grade
Level Text
La EBOCRTTON
2024 ENGLISH

‘ Independent
Partner Reading STANDARDS OF LEARNING
Reading

Grade 3 Instructional Guide

‘ Choral
Reading
Echo
Reading

33
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orting All Students (2 of 2

SELECT A COMPLEX TEXT:

Text from
approved
HQIM

Standard

Considerations for
Planning

VDOE English

Planning for Literacy Instruction + Integration of Standards

Instructional Approaches for Integrating Strang

Select a complex text
4.DSR.A Read a variety of

Educators will utilize
division-adopted HQIM

Use grade-level complex texts from divisio
HQIM Grade 4-5 Lexile band on the Appen (SERVIREGE

grade-level complex texts
with accuracy,
automaticity, appropriate
rate, and meaningful
expression in successive
readings to support

comprehension

for text selections.

When selecting text, plan
for appropriate grade
level complexity and plan
for teaching points and
places in the text that will
meet the rigor for
students.

Ensure Grade 4 students
read a variety of complex
literary text including
fantasy, humor, poetry,
realistic fiction, historical
fiction, biography,
autobiography, and
folklore/tall tales, with
focus on poetry,
realistic fiction, and
historical fiction.

(4.DSR.A).

Provide practice for students to read comy| VDOE English
appropriate fluency, accuracy, and expres

on building comprehension and vocabula

successive readings (4.DSR.A, 4.RV.1).

34



During Intellectual Preparation:

Are students spending
most of the lesson reading

Does the lesson provide the text?
opportunities for 2 Are the text dependent
understanding vocabulary questions rigorous and meet

and building background the standards?
knowledge? \

Are all standards integrated
Does the lesson outcome

throughout literacy
align with the standards? '\ : / instruction?

Where do | start?

i
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Using Instructional Guides to support Lesson Intellectual

Preparation

Use the “Build Knowledge &
Vocabulary Understanding,”
"Text Dependent Questions," and
"Model
Comprehension" sections of
Instructional Guides to plan and
rehearse.

A EBUCATION

2024 ENGLISH NING
STANDARDS OF LEAR

Use the “Select Complex
Texts” and “Demands of the
Texts” sections of
Instructional Guides to
support this process
alongside your materials.

i ide
Grade 4 \nstruct\onal Guid

What are students learning in

KRevieW d\ﬁision adopted texts to \ the lesson? KExplicit mruction, vocabulary \
identify academic standards most routine, and modeling of various
aligned with theme, content, and strategies.
structure. e Use team's feedback to adjust

e Determine additional standards strategies for students.

fchat would be seamlessly e Plan or select methods for
integrated. measuring student understanding.

e Select or amplify questions and
tasks that require students to use
textual evidence.

e Purposefully sequence tasks &
texts and plan when and how
additional standard will be
integrated.

Identify key objectives of the
\ lesson/unit that support

\ How are students supported in

Use the “Text Dependent their learning?

Questions” section of
Instructional Guides to
support planning alongside
your materials.

building comprehension of
the text.

Yy
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Timing & Lesson Rehearsal

What key instructional practice, routine
or other lesson element may need the
support of rehearsal?

Engage in Lesson

Rehearsal DIDEITEL

Prepare & Model

/ 37
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Starting Point: Lesson Intellectual Preparation

SAMPLE Implementation of Planning Schedule

Beginning of

the School Year

e Set up structure
and norms of
Lesson
Intellectual
Preparation.

* Referto
“Purposeful
Planning: Part |”
webinar.

Fall

|dentify the
lesson’'s role
within the unit
and the key
objectives.

Yy
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Winter

Review and/or
enhance the
standards that
are incorporated
in this lesson —
identify the
reading and
writing
knowledge
addressed.

Spring

What strategies
will be used to
engage all
students in
reading grade
level-text and the
questions/tasks
presented in the
lesson.

38




Next Steps for Individual
Buildings & Divisions




Prepare your Entry Points: Stakeholder Roles in

Planning
Division Level Building
Literacy Reading
Leaders Specialists

Building Level

Teachers ..
Administrators

40



Next Steps:

Every division and
building has a
different starting
point: Reflect on the

structures for

planning currently
occurring in your

4
EBOCATION

building.

What components
are already What components of
occurring within unit and/or lesson

your planning intellectual
meetings to ensure preparation are you
strong intellectual working towards
preparation of units refining?

and lessons?

Divisions and buildings may take these components
and develop their own protocols and/or planning
templates based on individual needs and goals.




Structures for
Purposeful
Planning

Part lll: Analyzing & Interpreting Data to Drive
Effective Data Meetings and Student Achievement

Analyzing
Student Data to
Drive Instruction

Intellectual
Preparation

* |[n November, we’ll reflect on student work and how to
utilize student work to plan for next steps in

Instruction.
e Feelfreeto

Part lll to su
'y
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nave student work samples on hand during

oport your thinking about your next steps.

42



Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
JillLNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy . o
Ellen.Frackelton@doe.virginia.gov Sgcondary InterventIO{v Spgmahst
Ciara.Stamper@doe.virginia.gov

Ciara Stamper

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen

Colleen.Cassada@doe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Jl’ 43
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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