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English & Literacy Program Alignment to 
Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



Setting Purpose: Why are we here?
• Part 1 of the three-part Purposeful Planning series provided 

educators with best practices and structures for planning 
aligned, grade-level instruction. 

• Purposeful planning is a collaborative effort that requires a shift 
from traditional planning structures to ensure lessons are 
engaging and accessible for all students. Part 2 of this series 
will dive into the intellectual preparation process of 
purposeful planning.
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Impact Expected
By the end of this webinar, secondary literacy leaders and educators 
will leave with a better understanding of the intellectual planning 
process and how it is applied during various types of planning. 
Lastly, this webinar will leave educators with VDOE resources to 
support purposeful planning at the division and school level in the 
current phase of the intellectual preparation process. 
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What is Intellectual Preparation?
Why is it important?
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Literacy Planning Cycle
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*Intellectual preparation is not a separate 
planning meeting. 

Strategic Targeted Focused & Continual 

Planning majority 
or entire thematic unit

Review texts to determine 
target standards for instruction

Highly-focused meetings to 
create questions and tasks

Devote time for reading and 
selecting high-quality texts 

aligned to thematic unit

Select additional texts for the 
integration of additional 

standards or create text sets

Lesson Rehearsal: 
strategies for student 

engagement

Occurs quarterly (longer 
meetings) Occurs monthly Occurs weekly
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The Intellectual Preparation Cycle

• Instruct lesson using 
evidence-based 
instructional 
practices.

Analyze student work 
to gain insight and 
inform instructional 
decisions.

Rehearse the 
lesson to build 
confidence.

Internalize the lesson or 
unit’s conceptual 
understandings,  
objectives, skills, and/or 
pacing.

Internalize Rehearse

InstructAnalyze
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Intellectual Preparation Allows For: 
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✓Deepening of Content Knowledge
- Internalization of content and key lesson components. 

✓Anticipation of Student Thinking 
- Allows teachers to prepare for possible misconceptions. 
- Supports ALL learners. 

✓Confidence-building before instruction
- Teachers can adapt instruction in real-time after engaging in lesson 

rehearsal during intellectual preparation time. 



Traditional Lesson Planning 
versus Intellectual Preparation
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Traditional Lesson Planning

Writing out the 
lesson plan and 

lesson objectives

“Discussing” 
texts and 
strategies

Traditional 
Lesson 

Planning

versus Intellectual Preparation
Intellectual 
Preparation

Student Focused: 
Understanding and 

responding to students’ 
academic needs.

Lesson Rehearsal: 
Practicing the 
strategies and 

teacher moves.

Strong Content 
Knowledge: 

Understanding the 
curriculum, texts, 
and lesson goals. 



Reflect on your current 
planning structures.
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1. Is time spent internalizing the lesson components—adjusting and 
building on the current lesson to align with 2024 English standards?

2. Is time spent planning ways to help all students access the 
demands of the text (e.g., pre-teaching key vocabulary or building 
context)?

3. Is the focus on filling out the lesson plan template or building 
confidence around the content being taught?



How to Get Started…
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Start Where You Are

Understanding 
Standards

What are 
students 

expected to know 
and be able to do 
by the end of this 

unit or lesson?

How do these 
standards 
connect to 

previous learning 
and future 

expectations?

Internalizing 
Content

Have I read and 
analyzed the text 
through the lens I 

want my 
students to use?

What themes, 
literary devices 

or historical 
contexts do I 

need to be ready 
to unpack?

Anticipating 
Student 
Thinking

Where might 
students struggle 

or bring in 
misconceptions?

What questions 
can I ask to push 

their thinking 
deeper?

Planning for 
Rigor & 

Engagement

How will I model 
close reading, 

analytical 
writing, or 
academic 

discussion?

What scaffolds or 
extensions will 

support all 
learners?

Aligning 
Assessments

Are my formative 
and summative 

assessments 
aligned to the 
standards and 

skills?

How will I give 
meaningful 

feedback that 
moves students 

forward?



Guiding Questions
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What do we want students to learn?
• Big ideas and conceptual understandings from text, skills, and standards

What opportunities will students have to learn it?
• Repeated readings with a purpose, applying sense-making strategies, DSR standards

How will we know if they have learned it?
• Text-dependent questions, tasks, and methods for assessing students’ 

understanding

How will we support students who haven’t 
learned it or need more time?
• Plan specific strategies to provide scaffolded support as needed



Virginia's Approach to Text Complexity
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• Text Complexity Charts found in Appendix of 2024 English standards
- Both measures are equally as important.

• Intellectual preparation time should include: 
- Analyzing the complexity of texts.
- Discussing the quality of texts.
- Preparing activities to meet the demands of the text (e.g., complex features 

of a historical text).
- Building student interest, knowledge, and vocabulary using text sets. 

Grade Level ATOS Degrees of Reading Power Flesch-Kincaid The Lexile Framework

6-8 7.00-9.98 57-67 6.51-10.34 925-1185

9-10 9.67-12.01 62-72 8.32-12.12 1050-1335

Qualitative Measures 
for Literary Text

Qualitative Measures 
for Informational Text

Text Structure
Language Features
Meaning 
Knowledge Demands

Text Structure
Language Clarity
Knowledge Demands
Purpose

https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000pg#104
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000pg#104


Intellectual Preparation starts with Conversations 
about the Text
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Utilize Virginia's Approach to Text Complexity (Appendix of the 
2024 English Standards of Learning p. 105) when selecting texts.

Determine how students will 
engage with the text.

Consider using qualitative 
measures to build upon or create 
text-dependent questions and 

tasks. 

Select grade-level appropriate, 
complex text

Analyze the text to determine: 
1)the conceptual understandings and content knowledge 

students will gain.
2) the cognitive demands it will place on students.

Review or determine the pacing and sequencing of 
questions. (e.g., Scaffold questions to meet grade-level rigor 

while supporting students' access to the text).

Teachers should engage with the text as students would (e.g., 
annotate the text and respond in writing). Discuss what 
students may encounter at different points of the text and 
plan instructional responses.



Try This: Diving Deeper into Texts
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What might students 
struggle with at different 

points in the text?

Paragraphs 1-3 
Language Features:
→ Unique sentence structure (e.g., 

“that silence that was the city”) 
→ A lot of symbolic and figurative 

language (e.g., “sending patterns 
of frosty air before him like the 
smoke of a cigar”)

→ Sensory language (e.g., faintest 
glimmers of firefly light appeared 
in flickers behind the windows. 
Sudden gray phantoms seemed 
to manifest…”

What strategies will we 
teach or use to help 

students tackle 
challenging sections of 

the text?

Paragraphs 1-3 
Before reading: 
→ Bring students’ attention to Bradbury’s 

style in this text using a small excerpt. 
→ Provide context around the genre 

(dystopian).
Close-reading for word choice:
→ Read the intro paragraphs (1-3) one time 

for general comprehension.
→ Close read paragraphs 1-3 again to note 

various language features. 

How will we respond 
instructionally to these 

challenges?

Paragraphs 1-3 
Collaborative discussions: 
→ Students will discuss the purpose 

and impact of the language with 
peers in small-groups. 

Re-read with a purpose:
→ Re-read for fluency.
→ Re-read to note and discuss 

specific examples of figurative 
language that may be unfamiliar 
to students. 

The Pedestrian by Ray Bradbury



Stakeholders' Roles in Planning
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• Plan PD using VDOE resources to support 
and facilitate deep analysis of standards 
and division resources. 

• Ensure alignment of resources with 
standards. 

• Seek models of best practice throughout 
the division and build consistency.

• Facilitate vertical alignment meetings. 
• Model skills and strategies during the 

rehearsal process. 
• Provide feedback to teachers during 

rehearsal and after instruction. 

• Internalize texts to determine target 
standards and authentic ways to integrate 
additional standards.

• Rehearse instructional practices and 
lesson structure.

• Anticipate student thinking and plan 
specific ways to support all learners.

• Ensure time and structures exists for 
teacher collaboration and intellectual 
preparation. 

• Observe instruction and provide feedback.
• Facilitate data-analysis protocols.

Curriculum Writers
Coordinators
Literacy Supervisors

Literacy Coaches
Reading Specialists

 Interventionists

General Education 
Exceptional Education 
EL Teachers

Administrators
Testing Coordinators

Division Level Literacy Leaders Reading Support Personnel

Teachers Building Level Administrators



Internalization
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Goals of Internalization

✓Deepen Understanding of Big Ideas (Unit or Lesson)
- Deeply understand how texts and/or lessons will fit into the overall 

thematic unit.
- Dive into the essential questions and core content. 

✓Clarify Outcomes
- Understand the unit outcomes to determine the best way to help students 

meet those outcomes. 

✓Strengthen Instructional Planning
- Establishes a clear vision of where students are going and what students 

should be doing.
- Maximizes planning time. 
- Focuses planning conversations. 

19



Unit versus Lesson: Intellectual Preparation 
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Unit Internalization Lesson Internalization 
• Big picture thinking: defining the why 

and the arc of learning.
• Deep, long-term understanding of 

what students should learn across 
several weeks.

• Occurs less frequently and more 
strategically throughout the 
academic year (e.g., quarterly, 
designated unit planning PD days).  

• Day-to-day instruction: the how and 
what happens tomorrow or in the next 
week.

• Concrete, immediate planning for 
tomorrow’s class.

• Occurs during regularly scheduled 
Planning or PLCs (e.g., weekly). 



Internalization= Planned Engagement, Relevance, and Motivation
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10.RL.1A
Analyze the development 

of universal themes 
prevalent in world 

literature of different 
cultures and eras. 

What activity am 
I doing? What do 
I want students 
to learn?

What do I 
need to 
teach so 
students 
can do 
this?

What 
opportunities 
will students 
have to 
practice this 
skill? How 
many 
opportunities?

What can I say 
to show 
students that 
the instruction 
aligns with 
what they 
want to learn?

How will 
learning this 
be authentic, 
relevant, and 
engaging for 
students?

• Read the text 
to understand 
the 
development 
of the theme.

• Write 
reflectively 
(e.g., quick-
write) in 
response.

• Close read to 
look for 
recurring 
motifs, 
symbols, or 
patterns.

• Take note on 
how the theme  
is revealed. 

• Short story and 2 
paired poems.

• Collaboration with 
peers while 
reading. 

• Graphic organizer 
to trace theme 
and organize ideas 
before writing.

• Theme occurs in every 
art form (stories, 
television, movies, or 
plays).

• Themes are life 
lessons—they teach us 
about human nature, 
relationships, and 
consequences. 

• Art imitates life. 
Stories teach us 
key skills for life 
(e.g., empathy, 
emotional 
intelligence).

• Themes help us 
navigate life.



Lesson Rehearsal
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Goals of Lesson Rehearsal
✓Practice Delivery

- Feel more comfortable with the lesson pacing. 
- Rehearse modeling skills and questioning.

✓Build Confidence
- Confidence that naturally comes from practice. 
- Increases teacher’s readiness to respond to student needs and questions.
- Improves ability to improvise when needed. 

✓Refine Delivery
- Peer feedback from grade-level teams, department, coaches, or 

administrators. 
- Targeted, actionable feedback helps teachers refine delivery and 

strengthen craft. 
23



Lesson Rehearsal Sharpens Delivery
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Anticipate
• Anticipate student responses, questions, or 

misunderstandings.
• Reduce surprises.

Refine
• Pacing and timing. 
• Test discussion prompts and modeling 

strategies.



Lesson Rehearsal 

• Lesson rehearsal starts with this 
key question: What do we want 
students to learn? 

• This helps prioritize texts, 
standards, and instructional 
strategies by focusing the 
planning meetings. 

What do we want 
students to learn?

• Strategically sequence questions, 
discussions, and other 
instructional strategies to ensure 
students have opportunities 

• Purposefully select ways students 
will engage with the text. 

What opportunities 
will students have to 

learn it? • Simulate explicit instruction, 
vocabulary routine, and modeling of 
various strategies.

• Use team's feedback to adjust 
instruction and ensure deeper 
understanding happens for 
students.

• Prepare additional support or 
ways to enrich the instruction. 

Lesson Rehearsal
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How will we know they have 
learned it? How will we 

respond if students need 
more time or more 

enrichment?
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Intellectual Preparation within 
the Various Planning Structures

Refer to the Purposeful Planning Structures (Part 1) 
webinar for better understanding of the purpose of various 

planning structures.  



At-a-Glance
Strategic Targeted Focused and Continual

Internalization

Internalize essential 
questions to understand what 
content knowledge students 
will need to gain deeper 
conceptual understanding. 

• Vertical planning: Thoughtfully choose 
thematic units and texts to build 
knowledge and skills across grade-levels. 
Ensure students have the necessary skills 
to be successful at the next-level.

• Horizontal planning: Dive deep into VDOE 
resources to understand grade-level 
expectations and anticipate student 
misconceptions (e.g., standards that may 
appear for the first time). 

• Dive deep into the weekly 
lessons and texts. 

• Select target standards 
that emerge from the 
selected texts.

Rehearsal

• Practicing strategies to build 
anticipation or launch a new 
unit.

• Teachers engaging with and 
completing the culminating 
task.

• Vertical: Rehearse introducing new 
grade-level content (that appears for 
the first time).

• Horizontal: Analyzing student data 
and rehearsing how to implement 
next steps (e.g., what type of 
remediation, when it will occur, and 
pacing of remediation). 

• Rehearse: 
• Delivering explicit 

instruction.
• Modeling a skill or 

strategy.
• Engaging students in 

text-dependent 
questions. 

Instruction
Engage students with conceptual 
understanding questions (e.g., 
quick-write related to the 
essential questions).

Support students with acquiring new 
grade-level skills and learning new grade-
level standards. 

Improvise with sound 
instructional practices because 
of lesson rehearsal. 
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Intellectual Preparation during Strategic Planning
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Strategic planning ensures educators analyze the complexities of the 
thematic unit and culminating task to plan backwards. 

Intellectual preparation during strategic planning meetings calls for:
✓Internalization of Thematic Unit

-Unit objectives, goals, essential questions, and theme.

✓Considerations for Motivating Students
-Anticipatory activities, building context, including additional texts to include 
student interests. 



Intellectual Preparation Process: Strategic Planning 
Meetings

Internalize Thematic Unit’s 
Goals

Examine themes to support students 
with conceptual understanding and 

internalize unit goals.

Read the text and analyze the 
qualitative measures to understand 
where students may need additional 

support.

Build upon texts (curate additional text 
for text set) to authentically integrate 
more standards or build knowledge.

Consider anticipatory activities to 
build context and increase student 

engagement.

Review Unit Assessments

Review/Plan for formative and 
summative assessments (ensure 

they’re aligned to 2024 English 
standards).

Internalize the end-of-unit tasks (e.g., 
persuasive essay), working backwards 

to determine how students will 
practice the skills throughout the unit. 

*Complete the summative assessment 
or task.

Internalize (or revise) the pacing of the 
lessons based on division or school 

calendar.

Lesson Review

Map out how each lesson builds upon the 
theme, conceptual understanding, 

essential questions. 

Sequence texts and lessons to build upon 
one another and allow multiple exposures 

to standards.

Work backwards to determine how each 
lesson will lead up to the end-of-unit 

task/assessment.
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Internalization during Strategic Planning Meetings
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Example

Teacher 1: Do you all think 8th 
graders will be interested in 

space exploration? If not, how 
do we build interest around this 

thematic unit?

Teacher 2: Let’s see if the 
essential questions and texts 
would spark interest. (team 

reviews questions and 
objective). 

Teacher 3: Perhaps we connect 
the theme to the idea of human 

values, fears, and hopes that 
influence our need to explore 

space. It could fall under 
“exploration and discovery.”

Teacher 2: That would be a great 
way to tie in additional texts as 
well to build context, integrate 

other standards, and most 
importantly, capture student 
interest to ensure they stay 

motivated throughout the unit. 

Teacher 1: Right! Now would be 
a good time to review and read 

the texts. We need to make sure 
there is enough variety in the 
text types and that they are 

complex enough.

Teacher 3: This may need to be 
discussed in our vertical 

planning meeting (targeted), but 
I think we also need to consider 
what new standards appear in 

this unit that students were not 
exposed to in 6th or 7th grade.  

Time should also be dedicated to 
seeing how and where each text will 
fit in the unit keeping the summative 

assessment or tasks in mind.



Internalizing the Culminating Task
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Go through  the 
steps of 
culminating task 
before introducing 
it to students. 

Think through 
potential challenges 
students may face 
when completing the 
task. 

Does the culminating 
task truly reflect on 
the unit’s goals and 
assess the targeted 
standards?



Intellectual Prep. during Vertical Planning 
(Targeted Meetings)
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Vertical alignment ensures students are equipped with necessary 
skills and knowledge to be successful at the next level. 

Intellectual Preparation during vertical planning calls for:
✓Thematic Unit Mapping

-How will themes build upon each other across grade levels?

✓Text Complexity Progression 
-Does complexity grow and progress across grade levels?

✓Skills Progression 
-Create common rubrics and criteria for writing, speaking, and researching 
-Some skills “Appear” in several grade levels. How will teachers ensure these 
skills continuously progress?



Intellectual Preparation during Horizontal Planning (Targeted 
Meetings)
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Horizontal planning occurs within the same grade-level.

Intellectual Preparation during horizontal planning calls for:
✓Consistency

- Building consistency for instruction across classrooms.
- Creates a consistent protocol or routine for analyzing and responding to student 

data (if used as a targeted data meeting). 

✓Unpacking the Standards
- Analyze grade-level expectations using Understanding the Standards.



Intellectual Preparation during Targeted Meetings

Vertical Planning Horizontal Planning
• Analyze Progression Charts: 

• Examine standards across grade levels. 
• Understand what skills were previously learned 

to ensure each grade-level adds necessary rigor.

• Determine what information may need to be 
frontloaded because it is completely new.
• Plan ways to scaffold skills instead of spending 

too much time on everything that is new. 

• Analyze Progression Charts: 
• Understand what new skills are being 

introduced at this grade-level to strategically 
map out when new standards would be 
explicitly taught and then reviewed. 

• Plan potential supports for new skills. 

• Intentionally look at other grade-level content 
areas (e.g., Science and History) to support 
learning across content.
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Intellectual Preparation during Focused & Continual 
Meetings
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Focused/Continual meetings give educators the opportunity to internalize 
lessons and rehearse key elements before instruction. 

Intellectual preparation during Focused/Continual meetings calls for:
✓Aligning 

- Align lesson objectives, text-dependent questions, and instruction to meet the 
unit’s goals. 

✓Anticipating 
- Anticipate student needs and plan potential instructional responses. 

✓Elevating
- Elevate quality of teaching and lesson delivery.
- Collaborate to share strategies, resources, and insights. 



Intellectual Preparation During Focused/Continual 
Meetings
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Use the Understandings the Standards to determine the level of 
rigor needed.

Does the lesson outcome align 
with the standards?

Curate a text set to give students exposure to and practice with the 
appropriate grade-level complexity (e.g., vocabulary, sentence 
structure).

Does the text meet the grade-level 
complexity following qualitative and/or 
quantitative measures? (See Appendix, 

page 105).

•Select high-utility words to pre-teach or analyze in context.
•Use demands of the text (e.g., language features) to plan 
opportunities to build vocabulary and/or background knowledge.  

Does the lesson provide opportunities 
for understanding vocabulary and building 

background knowledge? (DSR, RV)

Plan specific ways students will engage in the text (e.g., applying a 
specific reading strategy or gathering evidence for a writing task).

Are students spending most of 
the lesson reading the 

text? (DSR, RI, RL)

• Text-dependent Questioning Webinar.
• Progression Charts | Understanding the Standards.

Are the text dependent 
questions  rigorous and meet the 

standards? (DSR, RI, RL, RV, C, W, LU)



Instructional Guides Support Intellectual Preparation during 
Focused & Continual Planning
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• Review division adopted texts to 
identify academic standards most 
aligned with theme, content, and 
structure.

• Determine additional standards 
that would be seamlessly 
integrated.

Identify key objectives of the 
lesson/unit that support 

building comprehension of 
the text.

• Select or amplify questions and 
tasks that require students to use 
textual evidence.

• Purposefully sequence tasks & 
texts and plan when and how 
additional standard will be 
integrated.

What are students 
learning in the lesson? • Explicit instruction, vocabulary 

routine, and modeling of various 
strategies.

• Use team's feedback to adjust 
strategies for students.

• Plan or select methods for 
measuring student understanding.

How are students 
supported in their 

learning? 

Use the “Select Complex 
Texts” and “Demands of the 

Texts” sections of 
Instructional Guides to 

support this process 
alongside your materials.   

Use the “Skills in Practice” 
section of Instructional 

Guides to support planning 
alongside your materials.   

Use the “Build Knowledge & 
Vocabulary Understanding” and 
“Skills in Practice” sections of 

Instructional Guides to plan and 
rehearse. 



Focused/Continual PLC Lesson Rehearsal Example 
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May look like... May sound like…

• PLC members choosing the best instructional 
approach to meet the lesson’s target and rigor of 
the standards (use the Instructional Guides and 
Understanding the Standards).

• Analyze the target standards (based on the text) alongside the 
Understanding the Standards document.

• Choosing instructional strategies to help students comprehend the 
text (e.g., students annotating for claims and making connections 
between claims in an informational text).

15 minutes

• Teachers selecting the most appropriate 
vocabulary to pre-teach from the selected text. 

• “What misconceptions might come up if we don’t teach this word?”
• “What real world example could we use that would relate to students?” 
10 minutes

• Educators using the actual lesson materials 
needed (e.g., mentor texts, document camera, 
graphic organizer).

• Educators modeling the instructional practices that will be used with 
students (using the materials). 

10 minutes each

• Other PLC members considering students’ 
interests, needs, and misconceptions while 
“engaging” in the lesson being modeled. 

• Peers giving feedback such as: “Could you bring students back to the 
thematic topic or conceptual understanding at the end?”

2-5 minutes each



Next Steps for Literacy Leaders 
and Educators
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Starting Point:  Unit Intellectual Preparation
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SAMPLE Implementation of Planning Schedule

1st meeting End of 
Current Unit

Start of a 
New Unit

Weekly lesson 
planning

• Set up structure, 
norms,  and 
frequency of Unit 
Intellectual 
Preparation

• Review the "big idea" 
or overarching topic 
of the unit to 
understand the 
structure and 
progression of 
lessons throughout 
the unit.

• Reflect on previous 
unit’s strengths and 
areas of 
improvement. 

• Internalize the next 
unit’s theme, 
essential questions, 
texts, and 
culminating task or 
assessment. 

• Incorporate taking 
(or going through the 
process) the 
culminating task or 
assessment to 
proactively plan 
supports that 
promote student 
achievement 

• How will students 
show their 
knowledge of 
standards?

•  Plan for areas for 
authentic integration 
of additional 
standards. 



Instruct and Analyze 
Delivering strong literacy instruction and analyzing student work to 

inform future instruction

41



Analyzing Data or Student Work
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✓Collaboratively analyze work samples during Targeted meetings. 

✓Internalize the lesson or unit’s objectives and standards before 
analyzing student work. 

✓Analyze work samples or data to: 
- Determine strengths and additional areas of need. 
- Select instructional approaches to provide additional support or 

enrichment. 



Part III: Analyzing & Interpreting Data to Drive 
Effective Data Meetings and Student Achievement 
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Structures for 
Purposeful 

Planning

Intellectual 
Preparation

Analyzing 
Student Data to 
Drive Instruction 

• In November, we’ll reflect on student work and how to 
utilize student work to plan for next steps in 
instruction. 

• Consider having student work samples on hand during 
Part III to support your thinking about your next steps.  



Resources to Support Intellectual Preparation
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Course Instructional 
Guides

Grade 6 Word | PDF
Grade 7 Word | PDF
Grade 8 Word | PDF
Grade 9 Word | PDF
Grade 10 Word | PDF
Grade 11 Word | PDF
Grade 12 Word | PDF

Course Understanding 
the Standards

Grade 6 Word | PDF
Grade 7 Word | PDF
Grade 8 Word | PDF
Grade 9 Word | PDF
Grade 10 Word | PDF
Grade 11 Word | PDF
Grade 12 Word | PDF

Progression Charts

Foundations for Reading (K-5) (Word)
Reading and Vocabulary (K-
12) (Word)
Reading Literary Text (K-12) (Word)
Reading Informational Text (K-
12) (Word)
Foundations for Writing (K-5) (Word)
Writing (K-12) (Word)
Language Usage (K-12) (Word)
Communications & Multimodal 
Literacies (K-12) (Word)
Research (K-12) (Word)

Planning Supports
Planning for Integration Grades 6-8 PPT | PDF | Webinar Recording

Planning for Integration Grades 9-12 PPT | PDF | Webinar Recording

Purposeful Planning Part 1: Structures   PPT | PDF | Webinar Recording

https://www.doe.virginia.gov/home/showpublisheddocument/59533/638757436964770000
https://www.doe.virginia.gov/home/showpublisheddocument/59535/638757436426470000
https://www.doe.virginia.gov/home/showpublisheddocument/59539/638757435996630000
https://www.doe.virginia.gov/home/showpublisheddocument/59545/638757435489930000
https://www.doe.virginia.gov/home/showpublisheddocument/59541/638757293942770000
https://www.doe.virginia.gov/home/showpublisheddocument/59543/638757292857730000
https://www.doe.virginia.gov/home/showpublisheddocument/59579/638757435042170000
https://www.doe.virginia.gov/home/showpublisheddocument/59581/638757434554470000
https://www.doe.virginia.gov/home/showpublisheddocument/59571/638757434004100000
https://www.doe.virginia.gov/home/showpublisheddocument/59573/638757432634200000
https://www.doe.virginia.gov/home/showpublisheddocument/59583/638757298055500000
https://www.doe.virginia.gov/home/showpublisheddocument/59585/638757299578530000
https://www.doe.virginia.gov/home/showpublisheddocument/59587/638757432233930000
https://www.doe.virginia.gov/home/showpublisheddocument/59589/638757431927230000
https://www.doe.virginia.gov/home/showpublisheddocument/55046/638530185271200000
https://www.doe.virginia.gov/home/showpublisheddocument/59040/638693485315900000
https://www.doe.virginia.gov/home/showpublisheddocument/55048/638530185277330000
https://www.doe.virginia.gov/home/showpublisheddocument/59042/638693485321670000
https://www.doe.virginia.gov/home/showpublisheddocument/55050/638530185283570000
https://www.doe.virginia.gov/home/showpublisheddocument/59044/638693485327530000
https://www.doe.virginia.gov/home/showpublisheddocument/55058/638591403493430000
https://www.doe.virginia.gov/home/showpublisheddocument/59046/638693485333530000
https://www.doe.virginia.gov/home/showpublisheddocument/55052/638591403946700000
https://www.doe.virginia.gov/home/showpublisheddocument/59026/638693485274230000
https://www.doe.virginia.gov/home/showpublisheddocument/55054/638530186612770000
https://www.doe.virginia.gov/home/showpublisheddocument/59028/638693485279870000
https://www.doe.virginia.gov/home/showpublisheddocument/55056/638591404193600000
https://www.doe.virginia.gov/home/showpublisheddocument/59030/638693485285930000
https://www.doe.virginia.gov/home/showpublisheddocument/55062/638530192296770000
https://www.doe.virginia.gov/home/showpublisheddocument/55062/638530192296770000
https://www.doe.virginia.gov/home/showpublisheddocument/55062/638530192296770000
https://www.doe.virginia.gov/home/showpublisheddocument/55062/638530192296770000
https://www.doe.virginia.gov/home/showpublisheddocument/55068/638530192320570000
https://www.doe.virginia.gov/home/showpublisheddocument/55068/638530192320570000
https://www.doe.virginia.gov/home/showpublisheddocument/55068/638530192320570000
https://www.doe.virginia.gov/home/showpublisheddocument/55072/638530192334870000
https://www.doe.virginia.gov/home/showpublisheddocument/55072/638530192334870000
https://www.doe.virginia.gov/home/showpublisheddocument/55072/638530192334870000
https://www.doe.virginia.gov/home/showpublisheddocument/55072/638530192334870000
https://www.doe.virginia.gov/home/showpublisheddocument/55070/638530192327730000
https://www.doe.virginia.gov/home/showpublisheddocument/55070/638530192327730000
https://www.doe.virginia.gov/home/showpublisheddocument/55070/638530192327730000
https://www.doe.virginia.gov/home/showpublisheddocument/55070/638530192327730000
https://www.doe.virginia.gov/home/showpublisheddocument/55064/638530192304770000
https://www.doe.virginia.gov/home/showpublisheddocument/55064/638530192304770000
https://www.doe.virginia.gov/home/showpublisheddocument/55064/638530192304770000
https://www.doe.virginia.gov/home/showpublisheddocument/55076/638530192347570000
https://www.doe.virginia.gov/home/showpublisheddocument/55076/638530192347570000
https://www.doe.virginia.gov/home/showpublisheddocument/55076/638530192347570000
https://www.doe.virginia.gov/home/showpublisheddocument/55066/638530192312730000
https://www.doe.virginia.gov/home/showpublisheddocument/55066/638530192312730000
https://www.doe.virginia.gov/home/showpublisheddocument/55066/638530192312730000
https://www.doe.virginia.gov/home/showpublisheddocument/55060/638530192289470000
https://www.doe.virginia.gov/home/showpublisheddocument/55060/638530192289470000
https://www.doe.virginia.gov/home/showpublisheddocument/55060/638530192289470000
https://www.doe.virginia.gov/home/showpublisheddocument/55060/638530192289470000
https://www.doe.virginia.gov/home/showpublisheddocument/55074/638530192341300000
https://www.doe.virginia.gov/home/showpublisheddocument/55074/638530192341300000
https://www.doe.virginia.gov/home/showpublisheddocument/55074/638530192341300000
https://www.doe.virginia.gov/home/showpublisheddocument/64543/638908583651600000
https://www.doe.virginia.gov/home/showpublisheddocument/64561/638908586584400000
https://youtu.be/dMnG-6DZncQ
https://www.doe.virginia.gov/home/showpublisheddocument/64545/638908583659700000
https://www.doe.virginia.gov/home/showpublisheddocument/64563/638908587159370000
https://youtu.be/ErCWkF01_Ew
https://www.doe.virginia.gov/home/showpublisheddocument/64557/638911035136800000
https://www.doe.virginia.gov/home/showpublisheddocument/64559/638911035542400000
https://youtu.be/YB8ASaX5eO0


Thank you. 
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Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov

mailto:Jill.Nogueras@doe.virginia.gov
mailto:Ellen.Frackelton@doe.virginia.gov
mailto:Colleen.Cassada@doe.virginia.gov
mailto:VDOE.English@doe.virginia.gov
mailto:Amanda.Hassell@doe.virginia.gov​
mailto:Ciara.Stamper@doe.virginia.gov​
mailto:Emily.McMillen@doe.virginia.gov


Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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