ﬁ, Virginia Grade K-12 English Language
Esveition  Arts Walkthrough Tool: Considerations

Thisdocumentisintended to help Virginia K-12 educators deepen their understanding of how to use and implement the Virginia
English Language Arts Walkthrough Tool. The walkthrough tool supports literacy leaders when observing and strengthening
literacy instruction aligned to the 2024 Virginia English Standards of Learning. When unpacked, this tool supports educators
with evidence-based practices for literacy instruction and aids in the planning process by ensuring lessons are text-based,
rigorous, and responsive to student needs. This support document will guide educators' thinking through the core actions and
various components, offering insights and strategies to strengthen literacy instruction and student achievement.

Considerations for Using the Walkthrough Tool:

. Guide Purposeful Planning: Analyze lesson alignment
. Guide Future Instruction: Use walkthrough data to inform future instruction and lesson
creation
. Pair with other English instructional resources:
. Instructional Guides, Progression Charts, or Understanding the Standards
. Utilize Appendix to support identifying grade-level complex texts.
. Literacy leaders may adapt based on the data, goals and vision of individual divisions or
buildings.
. Conducting Classroom Observations (Local Processes)
. During Collaborative Planning Meetings or PLCs
. Supporting Instructional Coaching
. Gathering trend data to address specific division or building level goals

Considerations for Lite racy Leaders: consider creating sample planning “Look-for” checklists,

individualized for your building and/or divisions goals and priorities, based onthe Walkthrough Tool to ensure planning is focused
on high-quality text, all questions and tasks are grounded in the texts, and student engagement is purposefully planned.

Literacy leaders may need to analyze Utilize progression charts to ensure Core Action 3isfocused on students,
the text’s complexity before rating this questions are aligned to the rigor of the student work, student thinking, student
section—either before or after the specific grade-level. discussion. Leaders may use coaching
observation. tools such as scripting or tallying

To supportall learners, educators may To inform rating, literacy leaders teacherversus student language and
use accessible texts alongside grade may document teacher questions and noting categories of

level text, not as a replacement. student responses, using VDOE discussion, questioning, or

Instruction of grade level standards resources to ensure alignment with participation to identify trends.

cannot be observed without grade level  grade-level standards and rigor.

text.

When reviewing lesson plans priorto Consider what constitutes grade-appropriate instructional practices as outlinedin
utilizing this tool, scores of "Yes" or the 2024 English Standards of Learning (e.g., Beginning in Grade 5, students are
"Mostly" can only be utilized if grade expected to quote the text directly. Priorto Grade 5, recalling details/information

leveltext is used. (See Quantitative and from a text to supporttheirideas is appropriate). Literacy leaders should utilize
Qualitative Text Complexity Charts prior ~ Understanding the Standards to ensure instruction meets grade-levelrigor.
to classroom instruction).

NOTE: When using the Walkthrough Tool, rows E & F referencing ELs, IEPs, or When the text is below grade level
504s should only be rated if the observeris aware of the students' needsin that or students are not spending most of
classroom. Observers who are not active stakeholders in the building will not have the instructional time reading, writing,
this information. or discussing grade level text, the rating

will likely not exceed "Somewhat".
Literacy leaders should consider documenting the evidence-based practices that
support access forall students without changing learning expectations.
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Considerations for Impleme ntation: core Actions address what should be happening
in classrooms. While all components will be visible in the lesson plan, allmay not be seen in a brief walkthrough.

O Core Action 1

Grade-Level Complex Texts: /s the * Examine texts during planning to determine what \

(DSR.A; DSR.B) selecting target standards.
* Consider student interests when selecting texts.

* Ensure students are reading grade level text
(use Appendix to support identifying appropriately
complex texts.) Students in Kindergarten and Grade
1 focus on listening to texts through read alouds.

willb nof . . . .
the dept without e Texts should be varied (literary and informational) to
the standards cext. provide meaningful knowledge on a single topic.
an appropriate (
Core Action 2 * Ensure questions and tasks require textual \

. ) evidence to answer.
Uz Dependent Questions a"fj Tasks: * Purposefully sequence tasks and plan when and
Dois tZ'S llfSSOf egﬂplquuesll;/f)rl;s S how additional standards will be integrated (e.g., to
t“as S, both orat and written, wi ,’C meet the knowledge demands of the text and
integrate the standards and build

, ) address knowledge gaps).
studgnts compr?ehensmn of the text(s) » Utilize Progression Charts to ensure tasks and
Bl 1S ImEEniug? (DB, Dl 1D) questions meet the appropriate grade level

standards and level of rigor.
poall questions * REMINDER: Core Action 2, A-E Can only be
nd tasks require rated as Yes/Mostly if the questions and tasks
siudents touse te":q are meeting the level of rigor outlined in each
evidence 1© answer: grade level. /
/
Core Action 3 « Ensuretexts are purposefully connected by themesx

Opportunities for Student Engagement: and students' interests are considered.
Are all students cognitively engaged in the * Plan opportunities for student discussion and
work of the lesson from start to finish? collaboration around texts.

* Ensure ALL students reading, writing, and
discussing grade level texts. (Kindergarten and
Grade 1 students may also be listening to texts.)

* Ensure the students are doing majority of the work
and taking the cognitive lift in classroom

) discusst
a k‘ng, a\’\d L
b d on GRADELEVE instruction
pase .
sta“dards' r

YT %
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Virginia Grade K-12 English Language Arts ;

Walkthrough Tool EDUCATION

The Virginia Grade K-12 English Language Arts Walkthrough Tool articulates the vision for Virginia’s English classrooms where
all students are developing as skilled readers and building reading stamina. Students will build knowledge, fluency, and
comprehension skills from reading a range of challenging, content-rich texts. This includes reading and gathering evidence
from grade-level complex texts, reading widely on topics to gain knowledge and vocabulary and using reading strategies when
comprehension breaks down.

Frequency Definitions

Yes Consistent and purposeful demonstration of this indicator.
Mostly Consistent evidence of this indicator.

Somewhat Inconsistent evidence of this indicator.

Not Yet No evidence of this indicator.

Core Action 1

Grade-Level Complex Texts: /s the lesson focused on a high-quality text(s)? (DSR.A; DSR.B)

Descriptor Frequency Notes
A. Students spend the majority of the lesson reading, listening*, Yes
writing, and/or in discussion about text(s). Mostly
*Listening should only be a primary instructional strategy for Somewhat
comprehension in grades K-2. Not Yet
B. Variety of complex literary and informational texts are at or Yes
above the complexity level expected for the grade level based Mostly
on the VDOE Analysis Chart for Determining Text Complexity Somewhat
and/or provided by the division adopted HQIM. Not Yet
C. The text(s) exhibit exceptional key ideas and details, craft Yes
and style, integration of concepts, and/or provide Mostly
meaningful knowledge. Somewhat
Not Yet
D. Texts lead authentically into writing and allow reading and Yes
writing to exist as complementary learning rather than as Mostly
separate subjects. Somewhat
Not Yet
E. Teacher provides IEP-aligned, 504-aligned, or English Learner- Yes
(EL) aligned supports that eliminate barriers for students to Mostly
access and engage with grade-level high-quality texts. Somewhat
Not Yet
F. Teacher provides ELs with opportunities to build knowledge Yes
on topics through more accessible texts in preparation for Mostly
reading grade-level texts. Somewhat
Not Yet

Core Action 2
Text Dependent Questions and Tasks: Does this lesson employ questions and tasks, both oral and written, which integrate
the standards and build students’ comprehension of the text(s) and its meaning? (DSR.C, DSR. D)

Descriptor Frequency Notes
A. Questions and tasks integrate grade-level Reading (RL, Rl), Yes
Writing (W, LU), Vocabulary (RV), Communication (C, LU),
. . Mostly
and Research (R) standards in service of deep
. . Somewhat
understanding of the text(s) and/or topics under
. . Not Yet
consideration.
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Questions and tasks address the specific text(s) at hand by Yes
attending to its qualitative features: text structure, language Mostly
clarity, knowledge demands, and purpose. (RL & Rl) Somewhat
Not Yet
Questions and tasks require students to use evidence from Yes
the text to support claims, conclusions, and inferences when Mostly
responding to texts through discussion and/or writing. (RL & Somewhat
RI) Not Yet
Questions and tasks attend to words, phrases, and Yes
sentences within the text that matter most to build Mostly
students’ vocabulary and deepen understanding of the text. Somewhat
(RV, RL, &RI) Not Yet
Questions and tasks are sequenced to deepen students’ Yes
understanding of the text, the author’s craft, and/or the topic Mostly
under consideration. (RL & RI) Somewhat
Not Yet
Teacher provides IEP-aligned, 504-aligned, or EL-aligned Yes
supports that eliminate barriers for students to access text-
. . R - Mostly
specific questions and tasks that address analytical thinking
. Somewhat
required by grade-level standards and allows students to
s . . Not Yet
maintain ownership of the assignment/task.
Teacher addresses the language demands inherent in the
content (functions, form, and vocabulary) and provides EL- Yes
aligned supports that eliminate barriers for students to Mostl
access text-specific questions and tasks that address y
. . . Somewhat
analytical thinking required by grade-level standards by Not Yet
aligning content to the related WIDA standard for EL
instruction.

Core Action 3

Opportunities for Student Engagement: Are all students cognitively engaged in the work of the lesson from start to finish?

Descriptor Frequency Notes
A. Students do the majority of the work of the lesson: listening Yes
(Grades K-2), speaking, reading, and/or writing (Grades 3-12). Mostly
Somewhat
Not Yet
B. Students reason and make meaning of texts to persevere Yes
through difficult texts. When teachers provide support, Mostly
students still own the complex thinking. Somewhat
Not Yet
C. Students talk and ask questions, both literal and inferential, Yes
about each other’s thinking to improve their understanding Mostly
about the text or topic. Somewhat
Not Yet
D. Students provide text evidence to support their ideas and Yes
use topic or text-specific language in their oral and/or Mostly
written responses. Somewhat
Not Yet

Adapted from the TNTP Literacy — RLC Observation Protocol

Acronym Reference from the 2024 English Standards of Learning
Reading Literary Text (RL)

Reading Informational Text (RI)

Writing (W)

Language Usage (LU)

Reading and Vocabulary (RV)

Communication (C)

Research (R)

Developing Skilled Readers & Building Reading Stamina (DSR)
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