
[bookmark: _Toc211366633][bookmark: _Toc211368379]Seat Time Flexibility Action Kit







[bookmark: _Toc211366634][image: Virginia Department of Education Logo]











Contents
Seat Time Flexibility Action Kit	1
Guidelines and Resources	3
The Importance of Seat Time Flexibility	3
About the Action Kit	3
Seat Time Models	4
Alternative Hour Model	4
Course Structure Innovations	4
Flexible Learning Settings	4
Blended Course Structures	4
Emerging Local Practices	5
Action Steps	5
STEP 1: COLLECT DATA TO DEFINE CHALLENGES AND OPPORTUNITIES	5
Scenario-Based Examples with Opportunity or Challenge Statements	6
Explore Seat Time Redesign Concept and Literature	7
Understand Teaching and Learning Conditions	7
Move from Concept to Planning	8
STEP 2: DESIGN AN INNOVATIVE MODEL	9
STEP 3: DEFINE SUCCESS FOR INNOVATION	10
STEP 4: COMMUNICATE INNOVATION MODEL & OBTAIN BOARD APPROVAL	10
Engage Teachers and Coaches	10
Engage Students, Families and Community Members	11
Conclusion	11
Appendix A: Notice Form	12
Cover Page	12
Overview of Model and Readiness	12
Details of Instructional Time	13
Student and Community Engagement	14
Model-Specific Considerations	14
Appendix B: Monitoring Form	16
Ongoing Monitoring and Documentation	17
Years 2 and 3: Iteration and Expansion	17




[bookmark: _Toc211368380]Guidelines and Resources

[bookmark: _Toc211366635][bookmark: _Toc211368381]The Importance of Seat Time Flexibility
Our nation’s prevailing model of instruction emphasizes a “one-size fits all” approach in which students Grades K-12 progress through grades and courses based on a common schedule. Starting in Kindergarten, students are expected to learn all content at a similar pace and miraculously master that year’s skills and content just in time for the end-of-course assessments. For decades, the data has more than hinted that this model only works for a percentage of students. Yet, few allowances have been made available to our school leaders who know we must move forward from this industrialized model of organizing schools and learning time. In this legacy model, there is little flexibility to support the students who can progress faster or need the kind of hands-on learning that bell schedules seldom allow. It certainly is a disservice to students that may need additional time to deeply understand the competencies that set the foundation for future applications of learning.

§ 22.1-200.3. Alternative instructional time models permitted enables local school boards to implement learner-centric models that allow for greater personalization, and multiple ways to apply learning and demonstrate understanding. Seat Time Flexibility should not be limited to addressing remediation alone. While addressing learning gaps remains essential, school divisions should also prioritize creating personalized, student-centered learning environments that enhance engagement and empower student agency. Seat Time Flexibility provides opportunities for all students, not just those who are behind, to thrive and advance. To effectively prepare students for a rapidly evolving world, school divisions must prioritize outcome-based experiences aligned with the 3E Readiness Framework—Enrollment, Employment, and Enlistment—that build upon middle school exploration and provide concrete, skill-building opportunities and course attainment. These experiences should culminate in a “warm handoff” to sustainable postsecondary pathways, whether through college enrollment, workforce training, career entry, or military service. By embracing a more flexible, less timebound approach to learning, divisions can better support personalized trajectories, foster deeper engagement, and ultimately drive meaningful improvements in student readiness for life beyond high school.

[bookmark: _Toc211366636][bookmark: _Toc211368382]About the Action Kit
The Seat Time Flexibility law provides a robust and inclusive framework that empowers school divisions to offer multiple, personalized learning pathways for students across all grade levels. By embracing models such as work-based learning both within and beyond the traditional school day, competency-based acceleration and remediation, early college and dual enrollment opportunities, and instructional approaches grounded in the Virginia 5Cs—critical thinking, creative thinking, collaboration, communication, and citizenship—this law supports the development of real-world skills and academic attainment. These flexible learning experiences are essential to advancing the 3E framework—Enrollment, Employment, and Enlistment—ensuring that every student is equipped with the knowledge, credentials, and agency to successfully transition into postsecondary education, the workforce, or military service.
§ 22.1-200.3. creates space for divisions and schools to embrace the learning styles of a new generation of students who expect agency and want to learn by doing. However, we know support is needed.

In 2024 and 2025, Virginia Department of Education conducted listening sessions throughout the state to assess interest in the Seat Time Flexibility opportunity and to better understand barriers to implementation. Feedback from these sessions indicated that divisions and schools would benefit from an Action Kit to help them determine which model(s) to implement and how to organize efforts to launch new, high engagement learning options for their students.

The resources provided here will support school teams who are ready to ask for flexibility as well as those interested in starting to build capacity. This Kit connects your team to examples, expert resources, and support exploring the “why” behind your efforts.

To meet the statutory responsibilities to provide both guidelines and maximum flexibility, the Virginia Department of Education (VDOE) has issued five initial model concepts for school division consideration and provided access to various sources of information and inspiration. These suggested models are big ideas for launching brainstorming and organizing the Notice Form.

These models are not prescriptive as that would defeat the purpose and direction of the law. Nor are they intended to be hard caps to new ideas. They are only intended to help schools and divisions brainstorm and earnestly plan for this new opportunity.

By implementing these models to guide innovation, educators can ensure that every student receives the time they need to learn—through approaches that are personalized, engaging, and aligned with the real-world opportunities and educational pathways students will encounter after graduation.
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[bookmark: _Toc211366637][bookmark: _Toc211368383]Seat Time Models
Collectively known as Seat Time Flexibility, VDOE recommends five initial models of flexible instructional time. These models are not prescriptive—they are guides.

[bookmark: _Toc211366638][bookmark: _Toc211368384]Alternative Hour Model
Introduce flexibility for when students are learning. This could include options outside of the traditional school day (e.g., weekends, before- or after- conventional hours) and year-round learning schedules.

For example, Hampton City Schools implements a 45/15 model that maintains 180 instructional days while also offering additional hours through intersession courses. Hopewell City schools provide K-12 intersession opportunities with "camp-like" skill-based interventions.

[bookmark: _Toc211366639][bookmark: _Toc211368385]Course Structure Innovations 
Create flexibility in the amount of time students need to demonstrate mastery (e.g., accelerated coursework or additional hours where needed). Accelerated mastery can create time needed for other subject areas or for hands-on project or work-based learning time.

For example, Chesterfield County offers high school credit-bearing world languages and earth science courses in middle schools. Fewer instructional minutes are offered at the middle school (in comparison to the same course offered at the high school) for these courses; however, expectations and assessments are consistent.

[bookmark: _Toc211366640][bookmark: _Toc211368386]Flexible Learning Settings
Provide options for where students learn and earn credits (e.g., work-based learning, youth registered apprenticeships, public microschools, and remote learning). Museums, parks, colleges, all provide motivational context for learning and can be students’ community classrooms.

For example, students in Louisa County’s Teachers for Tomorrow dual enrollment program spend their mornings at a work-based learning site before either returning to their school campus or completing courses through remote learning.

[bookmark: _Toc211366641][bookmark: _Toc211368387]Blended Course Structures
Design courses that integrate two or more related subjects, allowing students to explore interdisciplinary content in a way that reinforces and deepens their understanding across multiple domains. Begin by reviewing the curriculum to identify natural connections between subjects and consider how project-based learning and early college opportunities can be embedded to enhance relevance and engagement. Additionally, explore how dual enrollment or college-level coursework can be used to satisfy high school graduation requirements—enabling students to earn both high school and college credit without taking on additional coursework.

For example, Virginia Beach offers a Bio-Fit course that integrates biology with physical education to make authentic connections between the biology curriculum and health curriculum.

[bookmark: _Toc211366642][bookmark: _Toc211368388]Emerging Local Practices
This option recognizes innovative instructional approaches that fall outside of the other four categories or blend components of multiple models. Many innovations are rooted in local contexts and evolving educational priorities. These practices may be in early stages of implementation or serve as enhancements to existing choice models. One such example is Seat Time Flexibility, which allows divisions to reimagine instructional time through personalized, competency-based, and work-based learning experiences—supporting student mastery and expanding access to diverse pathways aligned with the 3E framework of Enrollment, Employment, and Enlistment.
Keep these model concepts in mind as you absorb the resources provided, gather data, and have conversations with your communities of students, parents, and educators. You will more deeply consider these options later in the guidance.

[bookmark: _Toc211366643][bookmark: _Toc211368389]Action Steps
Implementing one or more of the innovative, flexible seat time models requires an intentional design process. The steps below are intended to be used to complete the Notice Form. Pursuant to § 22.1-200.3. Alternative instructional time models permitted, this guidance and Notice Form were approved by the Virginia Board of Education (Board). A final Notice Form will have to be submitted to the VDOE to record use of seat time, or alternative seat time, policies as well as waive any other policies that have time as a measure of compliance.

Further, because divisions are encouraged and may need to adopt local policies for implementation of Seat Time Flexibility, this exercise should help the team keep track of those items that will need to be adopted by local board and submitted to the VDOE in the Notice Form.

[bookmark: _Int_EgtNdyyh]While the steps below can also be considered phases, many of these activities will and should overlap as you connect to the reason for a new model or leveraging Seat Time Flexibility across multiple schools or even division-wide. This is captured in the Opportunity or Challenge Statement that anchors your efforts.

To ensure the maximum flexibility required by law, the guidance provided below is not prescriptive. It intentionally provides space for teams and communities to build new and effective models. As a reminder, review local school board policies in preparation of adopting an instructional time model, as these foundational laws and guardrails are intended to ensure special populations are integrated into these models. Maximum flexibility also requires full transparency and expectations for raising the bar for every student. After completing the Notice Form, present the proposed model(s) and completed form to the local school board for adoption ahead of submitting it to VDOE.

[bookmark: _Toc211366644][bookmark: _Toc211368390]STEP 1: COLLECT DATA TO DEFINE CHALLENGES AND OPPORTUNITIES
This Section walks you through a series of suggested activities to help you see which innovations would best support your community of learners and articulate the current conditions that support or slow necessary innovations. This may lead you to:
· Collect and review quantitative and qualitative data about and from students. This includes learning data, attendance and other measures of engagement. It could include surveys about the learning models and experiences that would inspire, motivate and prepare them.
· Survey and engage your educators on ideas for new models, willingness to innovate and their view on what it will take to design, build and adapt new models - including any time for professional development; will talent needs change?
· Survey parents and students on learning models and Seat Time Flexibility they would like to see as well as how these changes might impact them. Transportation, childcare, and industry partnerships are some of the considerations that may surface.
· Identify how existing systems and practices create opportunities or barriers to implementing innovative models.

	Sample Data

	· ACCESS test results  
· Attendance Data
· Referrals for Tier 2 and Tier 3 Instruction 
· Student and Teacher Surveys
· Student Technology Access (Wi-Fi, devices) 
· Tutoring Enrollment
· Student surveys and focus groups 
· Parent surveys and focus groups


	Elementary
	Middle
	High

	Grades 3-5 Reading and Mathematics SOL assessments
	Grades 6-8 Reading, Integrated Reading and Writing, and Mathematics SOL assessments
	End of course or alternative assessments for Reading, Algebra 1, Geometry,
Algebra 2, Biology, Chemistry, Earth Science, World History, Virginia & US History 

	Grade 5 Science SOL assessments
	Grade 8 Writing and Science SOL assessments
	3E data and Enrollment and related assessment/IRC data

	VALLSS assessment
	Interest surveys on Algebra, Advanced ELA, Geometry and/or World Geography
	Graduation Rate, Post Graduation College Enrollment, CTE Completers

	Parent surveys and focus groups
	Interests in Career Exploration courses and/or career surveys
	Student surveys and groups, (Including Student Demand and Interest in Models)

	Attendance and use of Flex Instruction Time to earn back absences
	Attendance and use of Flex Instruction Time to earn back absences
	Attendance and use of Flex Instruction Time to earn back absences



[bookmark: _Toc211368391]Scenario-Based Examples with Opportunity or Challenge Statements
Scenario 1: Students report feeling disengaged and bored, citing a lack of connection between their coursework and future goals. This is reflected in declining attendance and inconsistent academic outcomes. 
Opportunity Statement: Design learning experiences—such as learning pods, job shadowing, internships, and youth registered apprenticeships—that are student-driven and count toward instructional time, increasing relevance and motivation.

Scenario 2: While some students are thriving, achievement data shows uneven results across the student body. Research and local experience suggest that when students have more agency in their learning, outcomes improve. 
Opportunity Statement: Develop a flexible learning model co-designed with students to promote ownership of learning and improve postsecondary readiness for all learners.

Scenario 3: Many early elementary students begin the next school year behind in foundational skills. This gap widens over time, making it harder for students to thrive in middle school. 
Challenge Statement: Redesign the K–4 learning model to ensure all students are supported, confident, and well-prepared for the academic and developmental demands of middle school.

Scenario 4: A significant number of high school students are chronically absent. Surveys reveal that family responsibilities and work obligations prevent them from attending during traditional hours. These students also need individualized academic support, but after-school help isn’t always accessible. 
Challenge Statement: Create a customized, flexible model that accommodates students with non-traditional schedules and provides targeted academic support during times that work for them.

Scenario 5: Students and families are asking for more opportunities to explore careers both during and beyond the school day. Current structures limit access to real-world learning experiences. 
Opportunity Statement: Implement Seat Time Flexibility to expand access to career exploration opportunities, including experiences that occur outside the traditional school schedule.

Scenario 6: Students express strong interest in careers in IT and emerging technologies, but current course offerings are not aligned with these interests or local workforce needs. 
Opportunity Statement: Develop an Emerging Tech pathway in partnership with local employers, students, and educators. This model will require flexible scheduling and instructional design beyond the traditional bell schedule.

[bookmark: _Toc211366645][bookmark: _Toc211368392]Explore Seat Time Redesign Concept and Literature 
Whether you already have an idea in mind, or are not there yet, the following resources are intended to help you find technical resources to make your big idea a reality and perhaps even lead you to some new thought partners during the early and ongoing stages of development.
· VDOE’s Seat Time Flexibility Video Library
· Bridging the Gap- This provides actionable ideas for Family Engagement; the use of Data; and developing Personalized Learning Plans: Recommendations from the Pilot
· Unlocking Time: A Practical Guide to Common Bell Schedules
· Aurora Institute: Competency Works Knowledge Hub
· Knowledge Works: Finding Your Path: A Navigation Tool for Scaling Personalized Learning and From Theory to Practice: Cross-State Themes in Student-Centered Systems Change
· Colorín for ELLS: Project based Learning for ELLS
· Credits for Graduation 

Teams should take key strategies and notes from these resources to begin collecting a set of specific options that may end up in your final plan.

	RESOURCE
	REFLECTION: How do these resources connect to what we learned in our data collection and surveys, or support ideas for new model?

	
	



[bookmark: _Toc211366646][bookmark: _Toc211368393]Understand Teaching and Learning Conditions 
Reflecting upon the teaching and learning conditions can provide insights into the resources and systems already in place as well as which practices create opportunities or barriers for flexible seat time models to be implemented and thrive. By working with groups of educators to discuss the following questions, the team will also gain understanding about its internal capacity for enacting innovations.

	Data Collection and Analysis Practices
	How does the district or school gather and communicate information about students and their attendance, progress and overall performance?

	
	Do these practices lead to a deep understanding of the diverse needs of individual students?

	Curriculum and Assessment
	How will each model have high-quality curricula and assessments guiding strong instructional practices?

	
	Are there existing examples of students being supported to demonstrate mastery at their own pace or in multiple formats?

	Ensuring Standards of Learning are top of mind in new course design

	Are there courses that could be combined or redesigned to address the challenge statement and how will they be designed to capture aims and purposes of the Standards of Learning?

	Collaboration and Communication
	What systems need to be in place for teachers and coaches to plan, look at student work, and have meaningful collaboration? What are the time barriers to these conditions?


	
	Are students allowed to move at their own pace? How does the master schedule impede student success? Are there courses that can be designed differently or combined with other courses to improve student outcomes and engagement?




During and after this discussion with educators, revise or draft design concepts and reconnect with communities providing input if necessary to make design decisions.

[bookmark: _Toc211366647][bookmark: _Toc211368394]Move from Concept to Planning 
After completing the above steps, school or division leaders should work with interested staff in moving the design concept and challenge/opportunity statements to a full plan. Cross-functional teams that can collaborate to analyze the data, build hypotheses about what innovations can support student growth, and advise on new models.

Bring together a team that will provide the greatest insight across student groups and teaching and learning conditions such as division leaders, grade-level teachers, coaches or teachers that support English language learners, coaches or teachers that support students with IEPs, Career and Technical Education coordinators, and experts in relevant areas such as mastery or project-based learning, and student-centric dual enrollment.

Consider:
· What did the data and community engagement clearly tell us?
· What is the system’s capacity for change and innovation?
· Which students would be included or eligible to participate in a flexible learning model?
· Which of the suggested 5 models are best fit?
· Are there staff members with the expertise required to implement concepts?
· Are there barriers to implementation such as transportation, or access to and design of physical space?
· Who are likely partners for building models, scaling, and evaluation?
· Does the Notice Form present questions or requirements we have not thought through yet?

Analyze the relevant data and information to refine the design concept and make any necessary changes to your opportunity or challenge statement.

[bookmark: _Toc211366648][bookmark: _Toc211368395]STEP 2: DESIGN AN INNOVATIVE MODEL
With a strong challenge statement and design concept that is grounded in the current state, school and division teams are ready to use all that they have learned to finalize the model that will best support your students and community. As you focus in on a potential model or models, here are some considerations for each of the models for this Design team to use in their deliberations:

Alternative hour models introduce flexibility when students are learning. This could include options outside of the traditional school day (e.g., weekends, before- or after- conventional hours) and year-round learning schedules.
· Does the learning time redesign fit the learning and engagement goals? How?
· What learning times are most requested or recommended by educators, parents and students? Are these times conducive to in-person, remote learning, or hybrid learning?
· What are the staffing implications for non-traditional hours including evening and weekend hours, including non-instructional staff? Do these create any constraints on the number of students that can be served in this model?
· What additional resources are necessary to enact the model? For example, if students engage in remote learning during evenings and weekends, do they need devices and mobile hotspots? Will there be staff support during independent learning time?
· Will there be implications for the division or school curriculum and assessment strategy? What additional steps or resources are needed to ensure student mastery is evaluated consistently?
· What learning time adjustments need to be made for work-based learning? How many hours can be earned this way? And/or do students earn non-classroom learning through mastery?

Course structure innovations create flexibility in the amount of time students have to demonstrate mastery (e.g., accelerated coursework or additional hours where needed). Accelerated mastery can create time needed for other subject areas or for hands-on project or work-based learning time. When designing these models, begin with instructional practices that support teachers and students to consistently and transparently understand how well students have mastered relevant content.
· How will student assessment practices maintain a high bar for academic rigor that is comparable for all students?
· What instructional materials and collaboration structures are necessary for teachers to be able to support students to gain the necessary skills and content?
· How can time be utilized to support personalized learning? For example, are students enrolled in modified or intensive block schedules to move at their own pace?

Flexible learning settings: Provide options for where students learn and earn credits (e.g., work-based learning, youth registered apprenticeships, externships, public microschools, and remote learning). Museums, parks, colleges, all provide motivational context for learning and can be students’ community classrooms.
· How will the division or school ensure that factors such as transportation are not a barrier to participation for interested and eligible students?
· Does the school calendar also need to flex to support students to participate in a work-based learning opportunity and complete their academic coursework? If yes, perhaps the Emerging Local Practice Model is a better fit as this waiver vehicle considers various model components in a single waiver.
· What partnerships are already in place or need to be developed?
· Does learning space at a partner facility need to be modified?

Blended courses provide options for combinations of subjects that students can learn in courses that blend two or more related subjects. For these models, begin by looking at the curriculum and identify areas in which related content can reinforce and deepen student understanding across multiple disciplines as well as how project-based learning and early college become more accessible in this model. How can college courses more readily replace high school courses to earn credits for graduation and college without students having to take extra coursework?
· What is the impact on time to ensure that all relevant content is learned, and students can demonstrate mastery in two or more areas?
· What are the implications for the bell schedule? Can the blended course fit a block schedule or offered as an intersession opportunity?
· What collaborative teaming structures need to be in place for teachers to be able to combine curriculum, look at student work, and plan in meaningful ways?

Emerging Local Practices: This option recognizes innovative instructional approaches that fall outside of the other four categories; or that blend components of more than one model. Many innovations are rooted in local contexts and evolving educational priorities. These practices may be in early stages of implementation or work as an add on to an already existing choice model.
· How does this unique model best support the unique characteristics of your community? Is it in collaboration with an already existing choice model?
· What evidence or data supports the effectiveness of this practice in promoting student engagement, personalization, or learning outcomes?
· How will the division monitor, evaluate, and refine this emerging practice over time to ensure it remains responsive to student needs?

In addition to these considerations, each of the five flexible seat time models have its own set of specific questions that teams should consider in the Notice Form. Lastly, these models provide a launch pad and are not all inclusive. School divisions are encouraged to create models that fit to their unique division needs and utilize the “Emerging Local Practices” model when in doubt.

[bookmark: _Toc211366649][bookmark: _Toc211368396]STEP 3: DEFINE SUCCESS FOR INNOVATION
Leaders should use Appendix B: Monitoring Form to support their planning. Determine how success will be defined and measured over the first years of implementation. Identify leading indicators, classroom conditions, and then ultimately, the student outcome measures that will demonstrate success of the innovative seat time model. After drafting the innovative model, the team is ready to develop clear goals, next steps for implementation, key roles and responsibilities and a plan for monitoring the success of implementation

[bookmark: _Toc211366650][bookmark: _Toc211368397]STEP 4: COMMUNICATE INNOVATION MODEL & OBTAIN LOCAL SCHOOL BOARD APPROVAL
Local school boards have the responsibility to ensure that local policies and programs serve the needs of its students and meet Virginia’s standards of accountability. § 22.1-200.3. Alternative instructional time models permitted provides maximum flexibility for local school boards to waive existing clock hour requirements and support innovative models for delivering instruction. Division and/or school leadership must bring the proposed flexible seat time model and goals for board approval prior to completing the Notice Form and launching an innovation. After gaining local school board approval, the division or school completes its final step and is ready to submit the form to VDOE.

[bookmark: _Toc211366651][bookmark: _Toc211368398]Engage Teachers and Coaches
Share the plan with all teachers and staff that may be affected by the model. Use a variety of methods to build awareness and support for the model, including hosting feedback sessions led by members of the design team, enlisting support in developing resources or procedures, and providing multiple venues in which to get any questions or concerns addressed. Share how teachers will be supported, for example what professional learning, technology for tracking attendance or achievement data, and collaborative structures will be implemented.

[bookmark: _Toc211366652][bookmark: _Toc211368399]Engage Students, Families and Community Members
Successful flexible seat time model implementation requires strong communication with all stakeholders. A strong communication plan is grounded in in students’ needs and concretely shares how the innovation model will support them. The plan should also share how students will be enrolled or offered to participate in the new model and how stakeholders will receive regular updates and information throughout implementation. The Family Engagement Toolkit from Virginia’s Bridging the Gap Report outlines a sample process and contains multiple resources that the team can use to communicate effectively with families.

[bookmark: _Toc211366653][bookmark: _Toc211368400]Conclusion
All children deserve the opportunity to learn and grow in an environment that honors their individual needs and maximizes their paths for success. Virginia’s Flexible Seat Time guidance encourages divisions and schools to innovate and collaborate on behalf of students. As these models are implemented, Virginia divisions and schools will unlock even more creative and effective options for how, when, and where students can learn and thrive.



[bookmark: _Appendix_A:_Notice][bookmark: _Toc211366654][bookmark: _Toc211368401][bookmark: Notice_Form]Appendix A: Notice Form

All Models and Notice Form submittals must:
· Comply with the guidance adopted by the State Board of Education pursuant to the Virginia, the Instructional Time Model (ITM) is officially recognized under § 22.1-200.3 of the Code of Virginia, which permits alternative instructional time models for public schools. This statute gives local school boards maximum flexibility to waive traditional instructional clock hour requirements by developing innovative models that still meet educational goals.
· Comply with House Bill 1477 (2024), which directs the Virginia Board of Education to support competency-based education and allows schools to create programs that include acceleration, remediation, and multiple pathways to graduation. These models let students demonstrate mastery at different rates, rather than being bound by seat time alone.
· Receive approval by a vote of the local school board and include evidence of adoption of necessary local policies.
· Submit final Notice Form to VDOE. Notice Form must describe the model’s approach to measuring or equating learning time and attendance.
· Assure that the learning model fully complies with all applicable local, state, and federal laws, including the provision of supports and services required under IEPs, Section 504 plans, and for English Learners.
· Maintain a high bar for student mastery and comply with requirements to earn standard and verified credits that are not waived, including requirements for end of course assessments.
· Describe how families and caregivers will receive information about the flexible seat time model prior to enrolling students.

As you complete this Form, please ensure that answers include design elements that impact learning time, assessment, funding, or any element for which the Plan requires a waiver.

[bookmark: _Toc211366655][bookmark: _Toc211368402]Cover Page 
1. Highlight Model(s) adopted: 
a. Alternative Hours
b. Course Structure Innovations
c. Flexible Learning Settings
d. Blended Courses 
e. Emerging Local Practices 
2. Evidence of School Board Approval
a. Evidence of public meetings were held
b. Evidence this model has been adopted into local school board policy
c. Evidence of the minutes of the School Board meeting with approval. 
3. Student Served
a. Grade Levels
b. Course or Sequence (if applicable)
c. Student Group
4. Two School and/or Division Point(s) of Contact
a. Name, Email, Direct Phone
b. Name, Email, Direct Phone

[bookmark: _Toc211366656][bookmark: _Toc211368403]Overview of Model and Readiness 
5. What opportunities or challenges will this model address? Explain how the flexible seat time model will improve student learning or engagement. Identify any specific challenges it aims to solve.
6. What does your proposed model look like? Provide a summary of the model, including key features. Reference any data—quantitative or qualitative—that informed your design.
7. What instructional time waivers or changes are needed? List any waivers or modifications to instructional time requirements that are necessary to implement this model.
8. Is this model new, a pilot, or a revision of an existing approach? Clarify whether this is a brand-new initiative, a pilot program, or an adaptation of a model already in use under another flexibility or innovation strategy.
9. How will students be supported during the transition? Describe the support in place to help students adjust to the new model. Include how their success will be monitored and prioritized.
10. How will educators be supported and prepared? Outline the professional development and transition support for educators and leaders to ensure implementation of the model effectively.
11. What other logistics need to be considered? Identify any additional adjustments required—such as transportation, curriculum, technology tools, or learning space design—to support successful implementation.

[bookmark: _Toc211366657][bookmark: _Toc211368404]Details of Instructional Time

Instructional time innovation
12. How will learning time be tracked and documented? Describe the methods you'll use to measure and record student learning time. Include how this documentation will support funding requirements and meet auditing standards.
13. What is your attendance policy for this model? Explain how student attendance will be verified. Identify which activities count toward instructional hours and clarify whether this approach aligns with an existing policy or represents a new one.
14. How will you monitor and improve the model over time? Outline how you’ll ensure students are earning meaningful learning time aligned to academic standards. Include how you’ll review data, gather feedback, and adjust to improve effectiveness.
Curriculum, standards and assessment
15. How will students demonstrate mastery in this model? Describe how you will assess whether students have met learning goal. Include the types of assessments or performance tasks you’ll use to measure mastery of content and skills.
16. What additional tools will you use to assess student outcomes and engagement? List other methods your school or division will use to evaluate student progress and engagement—beyond traditional assessments. This could include data on student choice, goal setting, participation, learner profiles, or other indicators of meaningful involvement in personalized learning. Explain how this information will inform instructional decisions and student support.
17. For high school models: How will you integrate the 3E Framework (Enrollment, Enlistment, Employment)? If your model applies to high school students, describe how it supports the 3E Framework. Include how students will be guided toward postsecondary education, military service, or career pathways as part of their learning experience.
Student Supports 
18. How will staff support personalized learning and student agency? Describe the roles of coaches, specialists, and other staff in helping students build new skills and take ownership of their learning. How will these roles support personalized instruction and student growth within the model?
19. How will you ensure support for specialized populations are in place and compliant? Explain how division-level staff, lead teachers, coordinators, and others will ensure that required services and accommodations are provided for students with disabilities, English Learners, and other students needing specialized support. Identify who must be consulted and who is responsible for ensuring compliance with state and federal regulations.
[bookmark: _Toc211366658][bookmark: _Toc211368405]Student and Community Engagement
20. How have students contributed to the design of the model? Describe how student input shaped the model and highlighted any student-led components.
21. How will student engagement and feedback be tracked over time? Explain how you plan to collect and assess student feedback going forward, and how it will inform ongoing improvements.
22. How have parents been involved so far, and what are your plans for future engagement? Summarize outreach efforts to parents and describe how you plan to keep them informed and involved.
23. Have parents had the opportunity to provide feedback on this plan? Note any formal or informal feedback received from parents and how it was considered.
24. How have educators been involved in planning and evaluation? Describe how teachers and staff have contributed to the development of the model and how they will continue to be engaged.
25. If applicable, how have you partnered with industry and career professionals? For models that include work-based learning, describe your engagement with businesses, industry leaders, and CTE professionals.

[bookmark: _Toc211366659][bookmark: _Toc211368406]Model-Specific Considerations 
Please complete only the section(s) that corresponds to the model(s) your school or division is implementing. You may complete more than one section if your model blends elements from multiple categories. Do not delete or renumber questions; this ensures consistency across submissions.
For each applicable section below, respond to the questions listed. If a section does not apply to your model, you may leave it blank.
Alternative Hour Model (if applicable)
26. How does your model offer flexible learning hours? Explain how the traditional calendar has been modified to create more opportunities for students to learn at different times.
27. What defines your model as an alternative hour model? Clarify the specific features that make your model flexible in terms of scheduling and instructional time.
28. What are the staffing needs for non-traditional learning hours? Describe how staffing will be adjusted to support instruction and independent learning outside of standard school hours.
29. What additional resources are needed to support this model? Identify any logistical needs—such as transportation, devices, or internet access—to ensure students can participate fully.
30. What else would you like to share about promoting strong engagement and outcomes? Include any additional strategies or insights that support student success in this model.
Course Structure Innovations (if applicable)
31. How does your model allow flexibility in demonstrating mastery? Describe how instructional practices support students in progressing at their own pace while maintaining clear expectations.
32. How will assessments maintain academic rigor? Explain how your assessment practices will ensure high standards and meaningful evaluation of student learning.
33. What materials and collaboration structures will support instruction? List the instructional tools and team structures that will help teachers guide students toward skill and content mastery.
34. Do educators have experience or training in mastery-based learning? What supports are planned? Describe current educator readiness and any professional development planned to support mastery-based instruction.
35. What else would you like to share about personalized pacing and student success? Include any additional efforts to support engagement and outcomes in a flexible pacing model.
Flexible Learning Settings (if applicable)
36. Where will students learn, and how are these settings connected to readiness? List the locations where learning will take place and explain how each supports student growth and preparation.
37. How will students stay connected to school staff when learning off campus? Describe how students will receive support from teachers or learning teams while participating in off-site learning.
38. Who will coordinate with external partners in off-campus learning environments? Identify the staff responsible for maintaining relationships with organizations hosting students in alternative settings.
39. How will barriers like transportation be addressed? Explain how your school or division will ensure that logistical challenges do not prevent eligible students from participating.
Blended Courses (if applicable)
40. How are blended courses structured, and what is the impact on instructional time? Describe how subjects are combined and how time is managed to support interdisciplinary learning.
41. How will you ensure students master content across multiple subjects? Explain the systems in place to track progress and ensure students meet expectations in all relevant areas.
42. How do teachers collaborate to support blended instruction? Describe how educators work together to integrate curriculum and assess student learning across disciplines.
Emerging Local Practices (if applicable)
43. Is there anything else you'd like to share about this model? Include any additional information that helps clarify your approach or highlights unique features not covered elsewhere.



[bookmark: _Appendix_B:_Monitoring][bookmark: _Toc211366660][bookmark: _Toc211368407][bookmark: Monitoring_Form]Appendix B: Monitoring Form

	Progress on Goals for the Model
	Student Outcomes including progress over time and compared to outcomes in prior setting
	Other Data Collection and Monitoring Plan


	Student Enrollment
Is demand as expected? If not, how are you expanding and sustaining the model?
	
	

	Student Attendance
What is the course attendance rate? How does it compare for each of the students prior to their participation in this model? How does it compare to the attendance of students not enrolled in the seat time flex model?
	
	

	Student Perception
How satisfied are students in the new model? What are their perceptions of the quality of the learning experience and suggestions for modifications or enhancements?
	
	

	Parent and Community Engagement
What survey or feedback data show how families and community partners are responding to the model? How did this data compare to pre- implementation survey data?
	
	

	Student Achievement Data
Are students demonstrating proficiency in assessments? For high schools, describe impact of model on 3E outcomes.
	
	

	Teacher and School Interest What survey or feedback data demonstrates educator readiness, support, and ongoing feedback regarding the model?
	
	

	Other Outcome and Implementation Indicators
	
	




[bookmark: _Toc211366661][bookmark: _Toc211368408]Ongoing Monitoring and Documentation
At the end of each course or academic year, school and division leaders should conduct a structured review of implementation data with their teams. This process helps identify adjustments to strengthen future iterations and encourages sharing insights with other divisions implementing similar models, fostering a collaborative learning community.

To ensure the model remains aligned with seat time flexibility goals and supports both student success and educator engagement, establish systems for ongoing progress monitoring. Use the provided documentation as a living resource—updated throughout the year—and be prepared to annually submit the following.
· Data demonstrating the model’s impact (quantitative and qualitative)
· Any changes to the instructional model or local policies

While student achievement data is essential, divisions should also include other indicators—such as engagement, attendance, and stakeholder feedback—to provide a fuller picture of the model’s effectiveness and its alignment with original goals.

[bookmark: _Toc211366662][bookmark: _Toc211368409]Years 2 and 3: Iteration and Expansion
As the model matures, leaders should continue to monitor outcomes and refine goals. With a stronger foundation in place, divisions may consider:

· Setting more ambitious enrollment targets
· Expanding access to flexible learning opportunities
· Tracking stakeholder satisfaction with both content and delivery
· Capturing longitudinal student achievement data to inform evaluation 

If the model has undergone substantial changes since the initial submission, the design team—armed with data, reflections, and input from peer sites—must submit a revised Notice Form to the Virginia Department of Education (VDOE).
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