
Welcome to the VDOE webinar focused on writing instruction in the secondary, or 
grades 6-12, classroom. 
I am  Colleen Cassada, the Coordinator of Secondary English & Literacy
and I am joined today by my colleagues in the Office of English: Ciara Stamper, 
Secondary Intervention Specialist and Emily McMillen, Division Support Specialist. 
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The work of the English and Literacy Program is aligned to Virginia's Strategic 
Priorities, particularly priority 1 – to set and help every learner meet high 
expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



Writing is not confined to the English classroom—it’s a vital skill across every 
discipline. As the nature of writing and writing instruction continues to evolve, it’s 
essential that teachers in grades 6–12 help students develop the writing skills they’ll 
need for success beyond high school. Writing encourages critical thinking and helps 
students engage deeply with content across subjects. With the updated 2024 English 
Standards of Learning, expectations for student writing have shifted. That means we, 
as educators, must internalize these grade-level standards to guide students toward 
becoming stronger writers. 
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Setting Purpose: Why are we here?
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✓ The nature of writing and writing instruction is constantly 
changing. Teachers of grades 6-12 must develop effective 
writing skills for post-secondary success. 

✓ Writing occurs in every discipline. Writing leads students to 
think critically about content and ideas presented in 
disciplinary texts. 

✓ Expectations for writing have changed in the 2024 English 
Standards of Learning. Teachers must internalize grade-level 
writing expectations to build stronger writers. 



By the end of this session, educators will leave with a better understanding of how to 
plan and address grade-level expectations of the Writing standards with attention to 
new skills that appear in some secondary grade-levels, strategies for modeling the 
writing process and ensuring students see writing as a recursive process, support for 
integrating Reading and Writing, and strategies for delivering actionable and timely 
feedback to students. 

Whenever you see a bookmark symbol throughout the webinar, that suggests sample 

strategies and activities you may consider implementing immediately during planning 
or instruction.
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Impact Expected
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✓Secondary literacy educators and literacy leaders should 
walk away with strategies and actionable items to plan and 
implement strong writing instruction with attention to:
❑Ways writing progresses through grades 6-12.
❑Teaching and modeling the writing process. 
❑The integration of Reading and Writing.
❑Responding to student’s writing (actionable and timely 

feedback). 

A bookmark symbol on a slide suggests “Try it Now” 
activities and strategies. 



Writing is an essential life skill. Every educator’s goal is to prepare students for life 
outside the classroom. We want students to be able to navigate the world 
successfully with the knowledge, experiences, and skills we work so hard to equip 
them with. Writing matters, especially in the secondary classroom. Whether the 
student is in 6th grade or 12th grade writing is an effective communication tool and 
life skill that will prepare students for what is to come after their academic career 
ends. 
Furthermore, we must also remember that writing is not only an academic 

communication tool. In the real world, writers use their skills to give voices to their 
own experiences, connect people, spark change, and empower others. We can do the 
same thing in the classroom by helping students acquire strong writing skills. 
Finally, writing strengthens critical thinking skills by forcing you to clarify abstract 
concepts or analyze something you’ve read and make meaningful connections 

between those ideas. Soon, the students in your secondary classroom will be sending 
emails to colleagues, writing reports, completing their business plans, or perhaps 
making marketing videos for their company. No matter what our students choose to 
do after high school, the goal is to prepare them effectively. To do so, writing must be 
a priority. 
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Why Writing Matters for 
Secondary Students

✓Learning to communicate effectively through 
writing is an essential life skill  and will prepare 
secondary students for college  or career 
success in all their post-secondary endeavors. 

✓Gives voice to students’ experiences to connect, 
engage, and empower. 

✓Writing strengthens critical thinking. 
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The writing skills within the 6-12 Writing standards strategically increase in rigor as 
they support teaching students how to strengthen their writing for various audiences 
and purposes. It's essential that we as educators understand and internalize the skills 
that we are responsible for teaching and have a clear idea of what students will need 
to be able to do by the time they complete the current grade level. Let’s begin today’s 
session by looking at some of the key nuances in the increased rigor.
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Internalizing how Writing 
Progresses in Grades 6-12
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This is just a summary/at-a-glance overview of the writing progression in grades 6-12. 
At first-glance, 6-8th grade teachers will notice that the types of writing does not 
change. However, the individual grade-level standards for these are different. Please 
reference the individual writing standards as well as the Progression Charts to 
internalize and plan for the nuances of each grade-level standard. 

Again, these changes should be examined and internalized using various VDOE 
resources which will be discussed throughout the webinar and dropped in the chat. 
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Writing in the Secondary Classroom 
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• Grades 6-8: Narrative, expository, persuasive, and reflective writing (in response 
to reading)

• Grades 9: Extended pieces, reflective writing (in response to reading), 
producing shorter/longer pieces (for a range of tasks, purposes, and audiences)

• Grades 10: Extended pieces, arguments (well-defined points of view, 
address/refute counterclaims), reflective writing (comparing two or more texts), 
producing shorter/longer pieces (for a range of tasks, purposes, and audiences)

• Grades 11: Extended pieces, analyses, describe personal qualifications for 
occupational/educational opportunities, choose/blend appropriate modes & 
forms of writing to produce shorter/longer pieces

• Grades 12: Extended pieces, technical pieces (describe personal 
qualifications for occupational/educational opportunities), blend multiple 
modes of writing



To help internalize and understand how the rigor of the Writing standards increases 
across grade levels, educators should utilize VDOE English resources such as the 
progression charts, the Understanding the Standards, and/or the Side-by-Sides. 
Though this is just one example, the Progression Chart was used to compare the 
differences. 

For example, if this were Targeted planning meeting with the purpose of planning 
vertical alignment, it would consist of all English or literacy educators in grades 6-8. 

During this meeting, it would also benefit teachers to glance at skills that appear in 
previous grades to determine what may need to be explicitly taught, and what skills 
may only need reviewing and additional practice. For example, while elementary 
school students do have practice with writing a clear topic sentence focused on the 
main idea or to support their position, 6th grade is the first time the word thesis 

appears in the writing standards. 
8th grade teachers would also notice that students are expected to address 
counterclaims when appropriate. 
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Internalize Changes in Rigor: Grades 6-8 Example
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Grades 6-8 Organization and Composition Standards Section 
of Writing Progression Chart

Grade 6: Elaborating and 
supporting ideas, using relevant 

facts, definitions, details, 
quotations, and/or examples.

Grade 7: Defending conclusions or 
positions with reasons and precise, 

relevant evidence (e.g., facts, 
definitions, details, quotations, and 

examples).

Grade 8: Stating and defending 
conclusions or positions with reasons 

and precise, relevant evidence and 
complete explanation of how 

evidence and details support a 
position addressing counterclaims 

when appropriate.

Students  s hould m aintai n an 
organi zed structure that 

incor porates  evidence and that fits  
the form and topic. Within that 

structure, s tudents should 
elaborate clearly and s upport ideas  

wi th relevant facts, defini tions , 
details, quotations, and examples. 

Students  need to be able to provide 
explanations to support their 

positi ons , back up thei r 
explanations w ith precise evi dence, 

clarifying  w hy the evi dence (facts , 
details, examples ) is relevant, and 

conclude their evidence by 
defending and s um marizi ng  the 

main points of their wri ting. 

Stating and defending conclusi ons  
or pos itions requi res  the 

presentation of wr itten ideas  and 
the s upport of those ideas  w ith 

reas oni ng . By eighth grade, 
students need to be able to 

effectively include conclus ions 
and posi tions  within thei r w riting . 

Explanation from Understanding the Standards



Moving from 8th to 9th grade is a pivotal time in a student’s academic journey. It is 
also a pivotal time for teachers as they prepare their students to meet writing 
expectations in high school. This slide contains one example of a new standard, 
9.W.1C. While the standard may not be explicitly stated in 8th grade, you will notice 
that students have experience to many of the examples of the writing listed in the 
standards (summaries, reflections, poetry, narratives). 

So why is this especially important in grade 9? As the Understanding the Standards 

states, “Flexibility in writing encourages students to explore and experiment with 
different types of writing, allowing them to develop their skills and creativity across a 
wide range of writing tasks and contexts. It promotes versatility, adaptability, and 
proficiency in written communication, preparing students to effectively express 
themselves in various academic, personal, and professional settings. This sets the 

stage for writing goals and expectations in grades 10-12.
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Spotlight on a New Writing Expectations: Grade 8 to Grade 9
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• In 9th grade, students are 
asked to develop flexibility in 
writing (9.W.1C).

• What does this mean?
- Routinely producing shorter and 

longer pieces for a range of 
tasks, purposes, and audiences 

- Summaries, reflections, 
descriptions, critiques, letters, 
poetry, narratives, etc. 

Considerations for 
New Expectations 

for High School 
Writing: 

Develop flexi bi lity  i n wr iting

Adapt writing  style and approach to different 
tasks,  purposes, and audiences. 

This invol ves being able to write effectivel y in 
various formats and genres, demonstrating  
adaptability and proficiency across different 
writing contexts.

Practice w riting s hort and long  pieces  
regularly. 

Write for different purpos es and audienc es, 
including summarizing, reflec ting, 
describing, critiquing, composing letters,  
crafting poetry, and c reating narratives,  
adjusting language and style accordingly.



This slide and the following slides examines the various expectations for writing in 
grades 9-12. one notable difference is that 10th grade has one additional standard, 
10.W.1B. Students are expected to write arguments in 10th grade which is not 
expected in 9th grade. However, teachers must be careful not to assume that students 
have no experience with these skills. Students have past experiences writing 
persuasive essays, developing a thesis statement, supporting their points of views 
with relevant evidence, addressing counter claims, and providing conclusions are all 
expectations from previous grade levels (including middle school). 

This is why it is critical for teachers to refer to the explanation in the Understanding 
the Standards to gain additional insight into how this standard progresses in rigor for 
10th grade. 
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Internalize Changes in Rigor: Grades 9-10
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9.W.1 10.W.1

A.  Write extended pieces that:
i.  Introd uce a topic clearly by  prov iding context, present ing w ell-defined theses, and 
previewing what follows.
ii.  Adopt  an organizational st ructure that clar ifies relationships among ideas and 
concept s.
iii.  Develop the topic through sustained use of t he most significant  and relev ant  
facts, concret e details, quotations, or other information from mult iple aut horitative 
sou rces appropriate to the aud ience's knowledge. 
iv.  Provide a concluding section that follows f rom the informat ion or exp lanation 
presented.

A.  Write extended pieces that:
i.  Introd uce a topic clearly by  prov iding context, present ing w ell -defined theses, and 
previewing what follows.
ii.  Adopt  an organizational st ructure that clar ifies relationships among ideas and 
concept s.
iii.  Develop the topic through sustained use of t he most significant  and relev ant  
facts, concret e details, quotations, or other information from mult iple aut horitative 
sou rces appropriate to the aud ience's knowledge. 
iv.  Provide a concluding section that follows f rom the informat ion or exp lanation 
presented.

B.  Write reflectively in response to readings in which students 
compare two or more texts with details, examples, and other 
textual evidence to support an idea or position.

B.  Write argu ments that:
i.  Develop a t hesis that demonst rat es knowledgeable judgem ent s.
ii.  Support w ell-defined points of view effectively wit h relevant evidence and clear  
reasoning in w ay s that logically adv ance t he claim( s).
iii.  Address and refute counterclaims.
iv.  Provide conclusions t hat  follow f rom and sup port the argument present ed .

C.  Develop flexibi lity in writing by routinel y producing shorter and 
longer pieces for a range of tasks, purposes, and audiences (e.g ., 
summaries, reflections, descriptions, critiques, letters, poetry, 
narratives, etc.).

C.  Write reflectively in res ponse to readings in which students compare 
two or more texts with details, examples, and other textual evidence to 
support an idea or position.

D.  Devel op flexib il ity in writ ing by routinely  producing shorter and longer  pieces t hat  
adapt writing content, technique, and voice for a range of t asks, purposes, and 
audiences, (e.g., sum maries, reflections, descript ions, cr it iques, letters, poet ry, 
narratives, etc.).



When examining changes from 11-12, or even from 10-11, teachers may notice that 
11.W.1B is now, “write analyses” instead of “write arguments”. This change in 
language indicates additional expectations for students in the 11th grade. Therefore, 
teachers should always consult the Understanding the Standards next (click for 
animation). This tells us that students are still doing argumentative writing but there 
is an emphasis on learning and practicing analytical writing. The explanation also 
explains what this means for literary works, informational texts, media messages, and 
what it means for academic writing. The Understanding the Standards is always a 

powerful resource to reference. 

Another difference is that students in grade 12 are now expected to write their own 
technical pieces. While some aspects of the standard, such as “Describe personal 
qualifications for potential occupational or educational opportunities” is not new to 

12th grade, others such as “Generate technical writing (e.g., job description, 
questionnaire, job application, or business communication)” is new. 
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Internalize Changes in Rigor: Grades 11-12
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Grade 11 Grade 12

B.  Write analys es  that:
i.  Devel op a thesis that demonstrates knowledgeable judgments.
ii.  Interpret and investigate evidence from various sources and texts to draw 
reasonable conclusions that support the w riter’s position or assertion.
iii.  Examine and evaluate processes and/or problems to propose solutions.
iv.  Organize  claims, counterc laim s, and evidenc e in a  s ustained and logic al  
sequence that explains how the credible evidence supports  well-defined 
points of view.

Grades 9-12 all share W.1.A-write 

extended pieces...

C.  Write to describe personal qualifications for potential 
occupational or educational opportunities, producing clear and 
coherent writing in which the development, organization, and style 
match the intended audience and purpose of the workplace and/or 
post-secondary education and language in informal and formal 
contexts.

B.  Write techni cal pieces that:
i.  Describe personal qualifications  for potential  occupational or 
educational opportunities.
ii.  Create clear and coherent writing in which the developm ent,  
organization, and style matches the intended audience and 
purpose of the workplace and/or post-secondary education and 
language in informal  and formal contexts.
iii.  Generate technical w riting  (e.g., job description, 
ques tionnaire, job applicati on, or business  comm uni cation) that 
cl early address specific  audiences with identified purposes.

D.  Choo se appropriate modes an d b lend m ultiple forms of writing by routinely 
engaging in the prod uct ion of short er  and longer pieces that adapt w riting cont ent, 
technique, and voice for  a range of audiences, purposes, and tasks (e.g., sum maries, 
reflections, descriptions, critiques, let ters, poetry, narrat ives, etc.).

C.  Blend multipl e modes of writing, by routinely engaging in the 
production of shorter and longer pieces that adapt vocabulary, voice, 
and tone for a  range of audiences, purposes, and 
tasks (e.g., summaries, reflections, descriptions, critiques, letters, 
poetry, narratives, etc.)

• In eleventh grade, E ngl ish focu ses on argumentative and  analytical writin g, 
with particular em phasis on learning and practicing anal ytical  writing.  
An alysis is a form of expository writing requiring the writer to examine 
specific asp ects of  a subject.  

• Concerning a literary work or in formatio nal text, analysis involves 
carefully examining d etails in  the text to sup port a statement (thesis) 
about it. Analysis of a text o ften focuses on the effects of  on e elem ent 
of  the text such as theme, ton e,  structure, figurative language,  
organiz ational  pattern, or character developmen t. 

• As a form  of academ ic writing, analysis calls for formal writin g style 
and th ird-perso n p oint of view. 

• An  analytical th esis  makes a “knowledgeab le jud gem en t,” o r an 
assertion b ased on eviden ce,  abou t the subject that must then b e 
supported. P rovide o pportu nities for stud ents to analyze aspects of 
literatu re and literary no nfiction (11.RL.), in formational texts (11.RI.), 
and media messages ( 11.C.4) in writing.

• Guid e stud ents in clearly stating and placing their central ideas, 
th ese s, in the in troduction to th eir analyses.

• Provid e opp ortunities for students to determine the relative credib ility 
and relevance of sup port, particularly em phasizing the im portan ce of 
text-based evidence.

• Provid e exem plars and gu id ance for acknowl ed gin g and refu ting 
possible counterclaims as a m eans of strength ening suppo rt for an 
analysis. 



11th grade is a pivotal year for many students. They are preparing for their post 
secondary endeavors whether that be college trade school or some form of military 
service. Therefore, students should be practicing writing related to future career and 
educational aspirations which may include summarizing their personal qualifications 
in various formats, writing resumes, cover letters, or even making job inquiries. This is 
a wonderful time for educators to bring the real world into the classroom and engage 
students in meaningful reading and writing experiences. On the right, you will see a 
few examples of how students can use previously learned skills and techniques to 

meet this standard. For example, students have ample experience reading and writing 
narratives and they should use these skills to craft compelling responses to  future 
career or educational opportunities. 

Furthermore, this is a great opportunity for teachers to integrate Communication or 

Research standards that will help students improve their writing . For example, 
students may write mock interview answers after researching a real job opportunity 
and engage in mock interviews with their peers and or other building-level educators. 
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Classroom Application-Grade 11

12

11.W.1C

Understanding the Standards: 

Writing related to future career and 
educational aspirations requires skills 

that differ in some ways from academic 
writing. Eleventh grade students need 

opportunities to summarize their skills, 
knowledge, and personal qualifications 
in the form of resumes, cover letters, 

letters of introduction, or job 
inquiries, emphasizing the role of 

audience and purpose as they impact 
the writer’s decisions about diction, 

format, syntax, and style.

✓Use previously learned “narrative” and summary writing 
skills and techniques to craft compelling, story-based 
responses to highlight their qualifications and 
experiences.
❑Research post-secondary applications (college or trade 

school) to help students:
❑ Use storytelling techniques to create an em otionally compelling 

personal statement.
❑ Fl ashback  to a time they overcame an obstacl e and what skil ls they 

learned (e.g., soft skills and technical skill s) to qualify them for the 
post-secondary opportuni ty.

❑ Draft resumes tailored to the application.

❑Research real job opportunities to:
❑ Write mock interview answers (and engage in mock interviews) to 

explain why they are a good fit for the position.
❑ Write a reflective piece to connect sk ills and experiences to a 

potential  job opportunity and company.
❑ Brainstorm and draft ideas to include in a cover letter for the 

position.



We have mentioned the progression charts and Understanding the Standards 
documents, but the grade-level side-by-sides are also helpful planning tools for 
educators to quickly look at jumps in rigor and grade-level expectations. These also 
help with vertical alignment and preparing students for what is to come at the next 
level. 
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Side-By-Sides Bring Clarity to Expectations
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Secondary Side-By-Sides:
•Grades 5-7 Side-By-Side*
•Grades 6-8 Side-By-Side
•Grades 7-9 Side-By-Side
•Grade 8-10 Side-By-Side*
•Grades 9-12 Side-By Side

Refer to in planning meetings to meet 
the rigor of grade level standards and 
internalize how writing progresses to: 
1. Support students with skills that 

were not previously acquired. 
2. Prepare students for skills they 

will need at the next level. 



Now that we have an understanding of the importance of internalizing grade-level 
expectations for writing and preparing students for the progression in rigor in the 
next grade-level, let’s shift our focus on how we can support students through explicit 
teaching and modeling of the writing process. 
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Emphasizing the Process of 
Writing

14



Modeling writing strategies is essential because it shows students the practical 
application of the skills we explicitly teach. Especially at the secondary level, students 
are expected to write across multiple disciplines and for increasingly complex 
purposes. Modeling helps bridge the gap between instruction and independent 
writing.

Modeling happens often and at key moments. For example: when students are trying 
a new technique for the first time, when we’re launching a new phase of the writing 

process, or when students need extra scaffolding to grasp a challenging skill. This 
makes our thinking visible and guides students toward becoming more confident, 
capable writers. 
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Modeling the Writing Process
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✓Why
✓Demonstrates for students the practical 

applications of explicitly taught writing skills.
✓Secondary students are expected to write 

across multiple disciplines and increasingly 
complex purposes.

✓When (Examples)
✓Practicing a new technique for the first time.
✓To kickstart each part of the writing process.
✓Students need scaffolding to grasp a writing 

skill.



Modeling is key for students. This powerful quote shows why. When we imitate, our 
brains rewire to make the new behaviors more permanent (Dearybury & Jones, 
2020).

16
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"When we imitate, our brain 
rewires to make the new 

behaviors more permanent."

 ~Dearybury & Jones, 2020



Many times, students and teachers have a set definition of the writing process in 
mind: Plan, Organize, Write, Edit, and Revise. Sometimes students see it as a step-by-
step structure and not a process. 
This structure is fine but relying on this alone ignores major parts of the process we 
want to bring students’ attention to—such as goal setting and evaluating. As students 
get older and progress in their writing skills, it is important to have them dive deeper 
into each step. 
To begin with, students should not just blindly start planning. They must consider 

their purpose for writing, goals, and the audience. All of which impact the form and 
structure of the writing. Then it is time to plan/organize ideas and start a draft of 
their writing. Next, teachers should show students how to evaluate their writing. This 
may include determining if the draft matches the purpose and goals that were 
originally set, and if not, deciding if the goal needs to change or changes should be 

made to the draft. It is important to mention that students can evaluate at any 
portion of their draft. It does not need to happen at the end. In fact, it may be more 
beneficial to evaluate throughout the drafting process. Later in the webinar we will 
discuss a few ideas for helping students evaluate, revise, and edit. 

Consider the ideas in each box next to teach step of the writing process to guide 
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Rethink the Writing Process
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Writer’s 
Purpose 

(Goal Setting)

Plan & 
Organize

Draft

Evaluate 
& Draft

Revise 
& Edit

Transforming ideas 
into phrases and 

sentences to convey 
purpose to the reader.

Gather information from 
reading and brainstorm ideas 
from background knowledge. 

Organize ideas before writing.

Make changes based on 
Writing & Language Usage 
standards, peer-feedback, 

and self-evaluation.

Through teacher feedback 
and/or self-review, evaluate 
whether draft matches the 

purpose and goals.

Are students engaged  in 
thoughtfully selecting their 
format an d p urp ose based 

on th e audien ce and go als?



planning and future instruction. 
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As mentioned in the previous slide, students should draft goals and establish the 
purpose for their writing before drafting. This adds additional clarity for the students. 
The diagram on the left shows what goes into a writer's intentional decisions about 
form and structure. 
The diagram on the right is a 6th grade example of how this process may work in the 
classroom. The purpose for writing is to persuade, which then helps the 6th grade 
student craft their specific goal for writing; to persuade the principal to host a dance 
specifically for 6th grade students. With the help of teachers or peer feedback, the 

student decides that the best format to do this is through a media message. Students 
have experiences with various media messages from their experiences outside of 
school and should have exposure to these in the classroom as well. After discussion, 
or reading a text with various organizational patterns, the student decides that 
problem and solution is the best way to structure their argument. 

Although this slide shows that purpose impacts form, it also shows how reading 
experiences also translate into writing. 
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Purpose Impacts Form
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Form and Structure

Audience

Goals
Purpose

Purpose=Persuade
Goal=Persuade school 

leader to host a 6th 
grade-only dance. 

Format=Media 
message attempting to 
convince leader to act.

Organization=Problem 
& Solution

Grade 6 Example



Let’s break down how we can support students through each stage of the writing 
process with intentional instruction and scaffolding.
We begin with Goal-Setting. Here, we teach students to analyze the genre they’re 
writing in and set specific, relevant goals. Providing example goals and exemplar texts 
helps them understand what success looks like and gives them a target to aim for.
Next is Planning and Organizing. This is where we introduce graphic organizers and 
outlines to help students structure their ideas. We also model strategies like 
brainstorming and ranking evidence to support logical organization.

During the Drafting phase, we focus on technique. Mini-lessons can target specific 
writing moves—like crafting strong leads or using transitions. For students who need 
extra support, sentence starters can help them get their ideas flowing.
In the Evaluating stage, we shift to reflection and feedback. Writing conferences are a 
great time to focus on individualized skills. We also teach students how to give and 

receive peer feedback and how to evaluate their own work using clear criteria.
Finally, in Revising and Editing, we provide tools like checklists and model strategies 
for improving clarity and precision. One example is the 'Compare, Diagnose, and 
Operate' strategy, which helps students revise at the paragraph and sentence level 
with purpose.

Each of these stages is an opportunity to model, scaffold, and guide students toward 
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Rethinking the Writing Process 

✓Some writing 
skills or 
components of 
the process 
may need to 
be explicitly 
taught. 

19

Goal-
Setting

• Teach students to analyze the genre and create goals based on it. 
• Provide students with example goals and exemplar texts.

Planning & 
Organizing

• Show students how to use various planning organizers and outlines. 
• Equip students with strategies to brainstorm and organize ideas (e.g., 

rank evidence).

Drafting • Conduct mini-lessons focused on specific writing techniques.
• Support struggling writers with sentence starters. 

Evaluating • Focus on individualized skills during writing conferences.
• Teach/model peer-feedback and self-evaluation strategies.

Revising & 
Editing

• Provide sample revision/editing checklists.
• Teach/model paragraph and sentence-level revision strategies (e.g., 

Compare, Diagnose, and Operate strategy).



becoming more independent and confident writers.
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One of the most powerful tools secondary educators have is modeling. This is how 
we make our thinking visible and help students understand not only what good 
writing looks like but how writers make decisions. This slide contains a few examples 
of modeling strategies in the secondary classroom and what they may look like. 

During think-alouds, consider pausing during a 2nd read of a text to unpack why a 
writer made a certain choice (perhaps why they included a classical allusion or a 
specific word). 

Teachers may also choose to share their own annotated example of a mentor text to 
spotlight the writer’s craft and style. This helps students see that writing is intentional 
and layered as well as how to read like a writer. 
Finally, writing with and in front of students is a powerful instructional strategy. 
Teachers may consider using a document camera or writing directly on the board or 

chart paper to write about the same topic or text-dependent prompt as students. 
While writing, the teacher would narrate their writing moves—acknowledging 
mistakes, questions, and why they made certain decisions. This is a chance for 
teachers to showcase that writing is reflective, strategic, and sometimes messy. 
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Try it Now: Modeling Strategies
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Modeling Strategies in the Secondary Classroom 
may look like...
✓Think-alouds: Unpacking why writers make 

certain choices during a second read of a text.
✓Sharing annotated exemplars that highlight 

a writer's choices.
✓Writing with and in front of students.

• Live writing sessions, narrating writing moves as you 
make them.



Here are a few example statements to make when modeling various phases of the 
writing process. 

When modeling writing strategies for students, it's important to think aloud during 
each phase of the writing process. In the goal-setting and planning phase, teachers 
can demonstrate how to clarify purpose and audience, and how to make intentional 
decisions before writing begins.
As we move into the drafting phase, we model how to stay aligned with our goals—

choosing structures, organizing ideas, and selecting evidence that supports specific 
claims. This is where students see how writers make purposeful choices to 
communicate their claims, positions, or ideas effectively.
Finally, during the revising and editing phase, teachers can model how to revisit the 
original goals and evaluate whether if the writing meets them. We can model how to 

refine word choice, strengthen arguments, and ensure clarity and coherence.
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Try it Now: Modeling Statements

Example Statements to Use When Modeling:

Goal-setting and Planning Phase
"If the purpose is to convince the reader to take action, how should I begin?"
"How can I achieve these goals?"

Drafting & Writing Phase
"I need to ensure my thesis statement aligns with my writing goals."
"I could use the ___ pattern/structure to convey my purpose to the reader."
"Does my evidence fully support the claim?"

Evaluating, Editing, & Revising Phase
"Let's revisit my goals from the planning phase."
"Does my word choice strong enough to support my purpose and goals?"

21



The process of editing and revising does not happen in isolation because they are 
both essential steps in the writing process. Secondary students do not need an entire 
day to edit and revise for several reasons: 
1. They have been self-editing and peer-editing since 4th grade. 
2. This emphasizes that writing is an event, not a process. 

Instead, editing and revising should be modeled consistently and often. It may occur 
with smaller activities such as a quick-write or a student’s reading journal entry. 

These are often accessible entry points especially for students who may struggle with 
writing. Notice in the 9th grade example on this slide, students are going through the 
process of revising and editing a quick-write. They initially wrote this on a sticky note, 
but it may be transferred to a notebook or another document as it continues to grow. 
The teacher planned a quick write as an entry point for all students, and they edited 

and revised it over a few days. Consider revisiting this example with your PLCs. 
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Model Revising & Editing as a Process
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✓Revising and Editing does not 
happen in isolation.
• Writing is a process, not an event. 
• Engage in ongoing writing routines to 

allow for peer review, conferencing, 
and revision over time.

• Students have been self-editing and 
peer-editing since 4th grade.

• Integrate writing into weekly routines 
to foster stronger habits. 

Example: 9th grade students engage in a quick-
write (e.g.,  on stick y-notes) about the thematic  
topic (human motivation & vul nerabil ity)  before  
reading. 

After reading Maslow’s Hierarchy of  Needs, 
students revise their writing to add relevant 
evidence from the text to support their c laims. 

Students wil l also engage in day 1 of a grammar 
lesson on sentence variety. 

2 days later, after reading another text on the 
topic,  students continue to add additional 
evidence and revise (elim inate if needed) for 
irrelevant claims and redundancy.  

After a  m ini-lesson sentence variety (in the 
context of a text), students go bac k to quick-write 
and edit to apply a variety of sentence structures 
to infuse sentence variety in writing. 

The teacher will 
write alongside 

stud ents and 
mod el this 

revising and 
editing process 

throu gho ut.



Reading and writing are processes that should be integrated and not feel separate 
from one another. We will now examine the importance of this integration and how 
this integration occurs.
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Integration of Reading and 
Writing

23

Including the integration of Language Usage standards.



Joan Sedita’s Writing Rope is a powerful framework that illustrates how skilled writing 
is made up of multiple interwoven components—much like strands in a rope. It 
emphasizes that writing is not a single skill, but a complex process involving several 
interconnected elements.
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Joan Sedita's Writing Rope and the English 
Standards of Learning

24

Foundations for Writing (FFW)

Reading and Vocabulary (RV)

Writing (W)

Language Usage (LU)

Communications (C)

Research (R)



Reading with the writer in mind and writing with the reader in mind strengthens both 
skills. Students not only need to read more extensively, they need to read a variety of 
genres and types of texts to better understand how authors use various structures, 
devices, and techniques to convey meaning and purpose. 

As Fisher, Frey, and Hattie (2017) wrote, the development of reading and writing 
proficiency occurs when students have rich reading experiences and opportunities for 
purposeful writing. 
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25

READ with 
the writer 
in mind.

WRITE 
with the 
reader in 
mind

Leverage the Craft & Style sub-strand of the Reading Literary and Reading 
Informational Text standards to call attention to ways authors use language,  
structure, devices, techniques, and intentional word choices to convey their 

meaning, perspective, and purpose. 

Reciprocal Nature of Reading and Writing



Using mentor texts is a great way to seamlessly integrate reading and writing. A 
mentor text may consist of a few sentences, paragraphs, or a chapter of a text short 
enough to model how to analyze writer’s craft in a mini-lesson. During this process, 
teachers may model how to identify writer’s moves, analyze their purpose and 
impact, and teach students how to imitate them. 
There is also strong evidence to support the Model-Practice-Reflect strategy with 
writing. It is the gradual release process: Model-I Do, Practice-We Do, Reflect-You Do. 
Remember, this is a process and not a list of steps that ends at the reflect portion. 
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Using Mentor Texts: Model-Practice-Reflect

26

✓Use mentor or exemplar texts to 
highlight and illustrate specific 
features of effective writing: 
❑Organization and structure
❑Craft and style
❑Word choice
❑Language usage 
❑Correct use of conventions
❑Use of literary devices
❑Sentence variety

Model
Highlight specific features of the 
exemplar/mentor text. 

Practice
Students need time to practice 
analyzing and applying those 
features. 

Reflect
Students reflect and evaluate 
their use of the strategies or 
writing features. 

Goal: Teach students to 
identify, analyze, and imitate.



Analyzing mentor texts helps students build awareness of the intentional choices 
authors make when writing. Modeling how to notice, name, and evaluate these 
choices gives students a toolbox of techniques and the confidence to try them in their 
own writing. Consider following this sample pathway to guide students through this 
process. 
We begin on the left, with 'Read like a writer.' This phase is about the detective work. 
We're training students to see the text as a set of deliberate choices an author made. 
The core question here is: 'What is the writer doing here?’

The corresponding box contains a few actionable steps teachers can take during this 
portion. 
This analysis moves on to the next portion: “Evaluate writer’s moves.” This is where 
we transition from identification to interpretation. The second key question is: 'How 
does this technique or device make the reader feel/think?' We are connecting craft to 

impact. Again, use the corresponding box on this slide to help plan actionable steps 
to take during this portion of the process. 

Finally, students will connect to their reading and analysis directly back to their own 
writing. Students will “Write with the reader and purpose in mind.” They can do so 

by asking the core question: “What moves can I use to make my reader think, feel, or 
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• Model close reading of mentor 
texts.

• Help students notice and name 
techniques and devices used.

• Use graphic organizers or 
annotation strategy.

Read like a writer.

• Model first, then prompt 
students to determine how the 
move conveys the purpose and 
affects meaning.

• Move beyond identification and 
evaluate impact.

Evaluate "writer's 
moves" • Use analysis of author's purpose 

and writer's moves to empower 
students with their own writing.

• Help students set goals for their 
own writing and reflect on which 
"moves" they can also use.

Write with the 
reader & purpose in 

mind.

"What is the writer 
doing here?"

"How does this (technique, 
device) make the reader 

feel?"

"What moves can I use to 
make my reader feel/do?"

Process for Modeling



do something specific (based on the goals set before drafting).
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Let’s look at how we can use mentor texts to support writing instruction in Grade 6—
specifically by helping students notice and apply author’s craft.

Let’s take a moment to look closely at this short but powerful excerpt. There’s also a 
strong use of imagery and sensory detail—the chicken soup, the edge of the bed, the 
small sips. These details are subtle, but they paint a vivid picture and evoke a strong 
emotional response without ever stating how the narrator feels. This is a great 
example of how word choice can shape the reader’s experience. 

By helping students notice these choices, we are modeling how to read like writers 
and eventually write with the intentionality. 
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Grade 6 Example-Craft & Style 
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Sample Thematic Unit: History Tells Our Story

Sample Text: Brown Girl Dreaming—Jacqueline Woodson
Sample Instruction: 

• Set the purpose for reading→ This story is a part of a larger unit 
and will help students understand people’s experiences during 
the Great Migration.

• Analyze Jacqueline Woodson’s writing moves in this excerpt. 
Ideas may include:

- Noticing the imagery and sensory details (“the covers pulled up to his 
chin, his thin body so much smaller than I remember it”).

- Examining how specific word choice creates the tone and mood (“He 
struggles into sitting”, “Then he closes his eyes”).

• Discuss the purpose and impact of these moves. Ask students 
to imitate one of these techniques in their own writing. 



In addition to the integration of reading and writing, Language Usage standards 
should also be integrated seamlessly throughout instruction. 
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Integration of Language Usage Standards

29



Language Usage standards should not be taught in isolation. Integrating these 
standards in the context of Reading Literary, Reading Informational, Writing, 
Communication, or even Research standards. This integrated approach helps 
reinforce skills in a way that’s relevant, authentic, and lasting. For additional guidance 
on this integration, review the "Planning for Integration" webinars found on the VDOE 
English Instructional Resources page. 

30

Integrating Language Usage Standards

30

Language Usage (LU) standards are not 
taught in isolation, but always in the 
context of text (RL, RI), writing (W), 
communication(C), or research(R).

Review the "Planning for Integration" webinars  for additional guidance on 
ensuring standards are not taught in isolation.



Research supports the concept of teaching Language Usage in the context of reading. 
Grammar instruction often involves things like the explicit and systematic teaching of 
the parts of speech and analyzing the structure of sentences. Research shows that 
this had a negative effect and was unlikely to help improve the quality of students’ 
writing. Teaching grammar in isolation is not useful for learners. It does not allow 
learners to make sense of the conventions of language usage. 

The goal is not to teach grammar rules but to teach how to apply them when 

communicating. 
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Why teach Language Usage 
(grammar & mechanics) in the 

context of reading?

31

"Grammar instruction i n the studies reviewed 
involved the explic it and systematic  teaching of 
the parts of speech and structure of sentences. 

This negative effect … was statisticall y 
significant, indicating that traditi onal grammar 

instruction is unlikely to help improve the 
quality of students’ writing." -( Graham & Perin, 

2007)

✓ The goal is not to teach grammar rules but to teach how to apply them in 
language skills and when communicating. 

✓ Teaching grammar in isolation is not useful for learners. It does not allow 
learners to make sense of the conventions of language usage. 



This slide shows how we can help students see grammar and conventions as part of 
real writing—not just isolated rules. The arrow shows a natural progression — from 
noticing and discussing how language works in context, to naming it, reinforcing it, 
and ultimately applying it in student writing.

Start by pulling an excerpt from a mentor text that naturally uses a grammatical 
concept. Then, have students discuss what’s happening in the sentence—the tone, 
mood, or overall impact—and how that feature strengthens the writing.

Next, name the convention of language usage and, if needed, give a quick review or 
mini-lesson. Ask, What would happen if this convention wasn’t used?
Continue by showing more examples of the same concept in different texts over time, 
so students see it in context again and again.
Finally, add the concept to your class anchor chart and have students try it in their 

own writing.
This process takes students from noticing strong writing choices to using them with 
purpose. 
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Language Usage In Context of Mentor Text

32

Use excerpts 
from a text to 
show students 
exam ples of 
grammatical  
concepts used 
authentic ally.

Discuss the meaning 
of the sentence or 
excerpt and the overall 
impact (tone, mood, 
voice). 

Allow students to 
discuss the 
highlighted feature or 
concept and how it 
enhances the writing. 

Name the convention or 
device. If necessary, conduct 
a mini-lesson or review the 
skill  (What would happen if 
the convention was not 
used?)

Provide additional  examples 
of this in context (now and 
over time).

Write down the 
concept on an on-
going anchor chart 
with one example. 

Ask students to use 
the grammatical 
concept in their own 
writing.



Here is an example from a 10th grade unit on The Power of Tradition. The sample text 
is The Lottery by Shirley Jackson. It is important to first mention that the language 
usage lesson does not have a suggested timeline or order in which it should occur 
during a lesson (before, during, or after reading the text). 

During instruction, you can pull out specific excerpts from the story to highlight a 
convention of language usage—in this case, the passive voice. Help students 
understand how Jackson’s use of passive voice adds to the story’s tone of 

detachment and suspense—how it distances the reader just a bit from the violence, 
which actually makes it more chilling.

For instance, look at these lines from the text:
‘There was a great deal of fussing to be done before Mr. Summers declared the lottery 

open." Or “The rest of the year, the box was put way, sometimes one place, 
sometimes another."

Then, model how the sentence would change if Jackson had used active voice ‘The 
villagers fussed a great deal before Mr. Summers declared the lottery open.’

'People put the box away for the rest of the year, sometimes they put it in one place 
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Integration of Reading & Writing: Grade 10 Example

33

Sample Thematic Unit: The Power of Tradition

Sample Text: The Lottery—Shirley Jackson

During instruction:

❑Pull out excerpt(s) to model a convention of language usage. 
❑Example Objective: Help students understand how passive voice can be used to 

highlight the action and suspense (10.LU.1C).
❑Example Excerpts:

❑ “The rest of the year, the box was put way, sometimes one place, sometimes another.”
❑ There was  a g reat deal of fussing to be done before Mr. Summ ers declared the lottery open."

❑Show students how this sentence would change if the writer used active voice. 
❑ Create and model this exam ple for students. 
❑ Com pare the impact of active vs. passive voi ce with these excerpts. 

❑Discuss the purpose and impact of passive voice in general and in the context of 
this text. 



and sometimes another.'
Notice how this switch shifts the tone—it makes the action feel more direct and 
personal, which changes the emotional impact.
After comparing these versions, guide students to discuss why Jackson might have 
chosen the passive voice here.
What effect does that have on readers?
How does it reflect the town’s attitude toward the ritual?

This approach connects reading and writing instruction: students analyze how an 
author uses a convention purposefully, and then they can apply that same 
understanding in their own writing.
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If teachers were to analyze a mentor text and use it to integrate Language Usage 
standards, they may consider helping students keep track of strong examples in 
various ways. as students are learning about conventions of language usage—things 
like sentence structure, punctuation choices, or stylistic techniques—it’s helpful to 
keep a visible, evolving record of strong examples
One way to do this is by co-creating an anchor chart or a shared graphic organizer 
with your students. You might start the year with a simple chart like the one shown 
here. As you encounter effective examples of language use in mentor texts or student 

writing, you and your students can add excerpts to this chart.
Encourage students to use sticky notes or digital comments to contribute what they 
notice about how authors use conventions—what the convention is, its purpose, and 
its impact on meaning or tone.
Over time, this becomes a living document that reflects their growing understanding 

of how language works in context.

Finally, make sure students know this isn’t just for analysis—it’s a resource for their 
own writing. You can ask them to intentionally apply the conventions they’ve 
identified and practiced when crafting their essays, narratives, or responses.

This approach helps students internalize conventions not as isolated rules, but as 
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Keep Track of Strong Examples

34

Sample 
✓Co-create an ongoing anchor 

chart or graphic organizer with 
students as they learn 
conventions of Language 
Usage throughout the year. 
✓Allow students to add to this 

anchor chart often (using 
sticky notes). 

✓Require conventions to be 
used in writing. 



purposeful tools for communication.
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We will wrap up today’s learning with a few strategies and ways to help grow writers 
with the use of actionable and timely feedback. 
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Responding to Students’ Writing

35

Using feedback to grow students’ writing skills. 



Here is a quick glance at a few strategies we will discuss in this section for writing 
feedback. These strategies include peer feedback, writing conferences, and providing 
students with the opportunity for personal self-reflection to evaluate their writing. 
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Writing Feedback

36

Strategies for Writing Feedback: At-a-Glance

Peer 
Feedback

Writing 
Conferences

Personal 
Self-

Reflection



This slide contains ideas for peer feedback in grades 6-8 and grades 9-12.
Teachers in grades 6–8 should plan opportunities for peer feedback to help students 
develop awareness of audience, build confidence in sharing their writing, and learn 
how to give and receive constructive critique. These discussions strengthen revision 
skills and help students see writing as a collaborative process. 

For grades 9–12, peer feedback becomes even more critical as students refine voice, 
style, and argument. It encourages them to analyze writing with a critical eye, apply 

academic and rhetorical standards, and prepare for real-world communication where 
feedback and revision are essential. (click for animation) 
This screenshot is from the grades 9-12 side-by-side document showcasing the 
standard for peer-evaluation. 
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Plan Opportunities for Peer Feedback

37

✓Grades 6-8: 
❑Model constructive feedback conversations. 
❑Provide students with a feedback structure to gradually release them independently. 
❑Remind students of feedback norms and structure. 
❑Schedule feedback sessions often so middle school students gain more experience and 

confidence providing constructive feedback. 

✓Grades 9-12:
❑By grade 9, students are no longer just peer-editing; they’re peer evaluating (clarity, 

quality, address strengths, and making suggestions for improvement) 9,10,11,12.W.3.B
❑Revise not simply to fix errors but to improve the overall quality of writing. 
❑Provide modeling, guidance, and ample opportunities for students to edit and revise 

peers’ writing focused on:
❑ The purpose
❑ Audience 
❑ Format 



The first screenshot is from the grades 6-8 side-by-side document showcasing the 
standards for peer-editing. Notice students are responsible for peer-editing for 
capitalization, spelling, punctuation, sentence structure, paragraphing, and Standard 
English. 

The second screenshot is from the Grades 9-12 side-by-side document showing the 
standard for peer-evaluation. Notice how the standard changes from peer-editing in 
grades 6-8 to peer-evaluation in grades 9-12. Students in these grade levels are now 

also responsible for peer and self-evaluation to edit writing for clarity and quality of 
information, addressing strengths and making suggestions regarding how writing 
might be improved. 
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Peer Feedback Standards Grades 6-12

38



It is important to remember that writing conferences should be purposeful and 
timely. These types of conference structures should be used to maximize instructional 
time while also continuing to provide feedback to students on their writing. 
First, we should point out that each conference should not take an ample amount of 
time. These suggestions are designed to take 5-10 minutes per student with the 
exception of the sticky note conference which may only take 1 minute. 
When do these conferences happen? While that structure is completely up to the 
classroom teacher, they can happen in various contexts: during a writing workshop 

day, while students are drafting, or during remediation/enrichment time. 
How do these conferences happen? 
1. Use student writing as a guide. Review student drafts or writing samples ahead of 

time (even briefly) to identify common strengths and needs.
2. Keep a conference log. 

3. Schedule conferences intentionally throughout the day, week, lesson, or unit. 
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Writing Conferences
✓A conference is a conversation. 

✓The teacher provides meaningful, individualized feedback for students.
✓Can be used with writing of various lengths (shorter and longer pieces).

✓Conducting Writing Conferences: 
❑ Read student’s writing (or excerpts) before conferring. 
❑ Use a graphic organizer or table (with students’ names) to take brief notes for future 

check-ins.
❑Set a timer (e.g., 5-minutes to start) and stick to a structure.

❑ Establish the purpose of this conference (e.g., to analyze relevance of evidence, edit for 
grammar and mechanics).

❑ Follow a structure (e.g., Research-Compliment-Teach).
❑ Take notes to use for future instruction and remediation. 
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Writing conferences 
also serve as a data-

point to inform future 
instruction.



Writing conferences are a powerful way to provide targeted, individualized support. 
The Research-Compliment-Teach or Research-Decide-Teach models help teachers 
quickly assess a student’s writing, offer a strength-based compliment, and teach a 
focused skill. Sticky note conferences are brief, non-verbal check-ins that allow 
teachers to connect with every student in a day. Small-group conferences bring 
together students working on similar writing stages to focus on shared strategies and 
set personal goals. And finally, student-led conferences empower students to reflect 
on their writing, identify areas for growth, and take ownership of their learning.
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Types of Writing Conferences
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Research-Com pl iment-
Teach (RCT) or R esearch-

Decide-Teach (R DT)

• Goal:  Quick conference to 
target the needs of one 
student.

1.Research: I nvestigate 
student’s and determine 
what i s going well and 
what needs im provement. 

2.Com pl iment/Decide: 
Decide w hat to 
compliment and what to 
teach.

3.Teach: Model a strategy, 
provide an explanation, or 
use a mentor text to teach 
a skil l the student will 
need to work on.

Sticky Note Conferences

• Goal:  Quick, non-verbal 
conference. Sticky-note is 
placed on student’s desk.

• Allows teachers  to “touch-
base” with every student in 
a day.

• Teacher writes a strength 
of the writing or a question 
about something the 
student needs to work on 
immediately.  

Smal l-Group Conferences

• Goal:  5-10 minutes to 
accommodate several  
students at a  tim e. 

• Occurs when students are 
in the sam e pl ace in 
writing (e.g.,  pl anning).

• Focus on 1 or 2 strategies 
that woul d benefit the 
entire  group.

• Have students write  down 
an individual goal (on 
sticky note or graphic 
organizer) for their writing  
based on the conference.  

Student-Led Conferences

• Goal:  All ow students to 
take ownership of their 
work  and to refl ect on their 
strengths and challenges.

• Before the conference, 
students should com plete 
reflection on their work:  
• Purpos e of their writing
• Strengths
• Areas of improvem ent 

• Discuss their reflections 
during the conference. 

• The teacher shoul d jot 
down notes to follow-up 
later.



Writing practice without reflection does not provide students with opportunities to 
internalize important features of writing or think about how to apply learned skills 
and strategies effectively in new situations. Reflection should happen often in the 
classroom. It does not have to be long or formal, but students should engage in some 
form of personal reflection when they are writing—especially when writing longer 
pieces. This may happen in the form of: 
• Student-led conferences (as discussed on the previous slide). 
• A reflection question protocol or routine: this routine would present students with 

questions based on their writing goals (for that piece of writing) and grade-level 
standards. This slide contains a few examples. 

• Lastly, rubrics can be used to facilitate reflection. When students are given a rubric 
before, during, and after writing, they can monitor their own progress. Teachers 
may also use this rubric when meeting with students to keep the conversation 

focused and structured. 

Consider using the sample reflection questions on the right to jumpstart this routine. 
Perhaps pose the question “Does my writing have sufficient evidence and detail? for 
students to answer after they have written a summary about the next informational 

piece they read in class. 
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Student Reflection

41

✓Why: Writing without reflection limits 
students’ ability to internalize and apply key 
writing skills and apply them in new contexts. 

✓Methods to capture student self-reflection 
with writing:
❑Student-led conferences.
❑Reflection Question protocol based on goals and 

grade-level standards.
❑ (e.g.,  Did I elaborate and support my ideas with relevant facts, quotations,  or 

exampl es [6.W.2Aiii]. Does my narrative include transitional words and phrases 
to convey sequenc e and signal shi fts in one timefram e or setting to another? 
[7.W.1A]).

❑Rubrics to facilitate reflection. 

Sample Reflection Questions

Does m y writin g 
includ e a logical 

organiz ational   
pattern o r 

structure to 
convey my ideas?

Does  the 
piece achieve 
my  i ntended 

goals?

Does  my 
wri ting have 

sufficient 
evidence and 

detai l? 

Is m y language 
usage correct, an d 

do I h ave a range 
of  senten ce 

comp lexity to 
engage my 
audience?

Is the word 
choice strong 

and 
appropriate for 
th e aud ience?



Thank you for your attention during today’s full session. Before closing, we want to 
leave you with a few next steps and things to consider regarding writing instruction 
with secondary students. 
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Next Steps and Reflections

42



Writing should be more than just a task students complete for a grade. It needs to be 
a regular, meaningful part of their learning experience. When we say writing is not 
simply assigned, we mean that students should be writing often—and not just in long 
essays or formal assessments. This may include quick-writes during the introduction 
of a new unit or writing reflectively to a character’s decisions. 

Writing instruction should not stand-alone. Language Usage standards can and should 
be integrated in the context of reading high-quality, texts. When students read closely 

and write in response, they’re naturally practicing these skills in a more authentic and 
integrated way. 

Writing is a tool for thinking and learning, and not just an assessment to be graded. 

43

Summary
✓Writing is not simply assigned. 

✓Students should write often, and writing should vary in 
length, form, and purpose. 

✓Language Usage standards and other writing skills can be 
taught and practiced through the integration of reading and 
writing. 
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Using evidence-based writing strategies is essential because they’re grounded in 
research about how students learn best. They also promote consistency and access--
ensuring that all students, regardless of background or skill level, have access to 
proven tools that support their growth. Ultimately, evidence-based writing instruction 
helps students develop the skills they need to write across content areas, for a variety 
of purposes, and with increasing complexity.

This is what our secondary students need to success across their academic and 

vocational disciplines. 
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Use Evidence-Based Writing Strategies

44

“Improving students’ writing skills helps them succeed 
inside and outside the classroom. Effective writing is a vital 
component of students’ literacy achievement, and writing 
is a critical communication tool for students to convey 
thoughts and opinions, describe ideas and events, and 
analyze information. Indeed, writing is a life-long skill that 
plays a key role in post-secondary success across 
academic and vocational disciplines.”



As you plan instruction, be sure your writing mini-lessons, tasks, and conferences 
align with the 2024 English Standards of Learning. Using the Understanding the 
Standards and progression charts help educators check and plan for this alignment.
In addition, the integration of other strands should be planned intentionally and 
purposefully. Intentionally weave together Language Usage, Research, and 
Communication standards to strengthen students’ writing. This integration helps 
students see how these skills connect—how language choices, evidence, and 
communication all work together to create powerful writing. 
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Planning for Writing Instruction: Next Steps
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• Ensure writing mini-lessons, 
tasks,  conferences, and 
integration are aligned to 2024 
English Standards of Learning. 

• Intentionally plan for the 
integration of Language Usage, 
Research, and Communications 
standards to support writing. 

Understanding the 
Standards Document 

Planning for Integration 
webinars

Progression Charts



As we wrap up, remember—you already have powerful tools to help students grow 
as writers. These VDOE resources are designed to support you with clear guidance, 
examples, and strategies you can adapt for your own classroom.
Keep using mentor texts, authentic writing tasks, and those daily conversations about 
language and purpose. Every time we help students notice how writing works, we 
give them the confidence and skill to make purposeful choices in their own writing.
You have everything you need to build strong, thoughtful writers—one sentence, one 
discussion, and one draft at a time.
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VDOE Resources to Support Effective Writing 
Instruction 
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K-12 Standards of Learning

K-12 Word  | PDF

Progression Charts

Writing (K-12) (Word)
Language Usage (K-12) (Word)

Understanding the Standards

Grade 6 Word | PDF
Grade 7 Word | PDF
Grade 8 Word | PDF
Grade 9 Word | PDF
Grade 10 Word | PDF
Grade 11 Word | PDF
Grade 12 Word | PDF

Side-By-Sides

Grades 4-6 Side-By-Side (Word)
Grades 6-8 Side-By-Side (Word)
Grades 7-9 Side-By-Side (Word)
Grades 9-12 Side-By-Side (Word)

VDOE Webinars

2024 SOL Instructional 
Resources | Virginia Department 
of Education
• Purposeful Planning Series 



Thank you for joining us today. This slide contains the contact information for the 
Office of English. As always, we are here to support purposeful planning and 
intellectual preparation for strong English instruction aligned to the 2024 English 
Standards of Learning. 
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Thank you. 
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Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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