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English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by
developing and supporting opportunities that promote learners who are prepared for post-
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills

needed to be strong readers. When compared to the 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love
for learning about the world in which they live and serve.
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Setting Purpose: Why are we here?

As educators in grades 4-8 progress through the 2025-2026
academic year, students have been screened using VALLSS and
multiple data sources have been reviewed. In response, schools
across the Commonwealth are developing targeted reading
Intervention plans to support identified students.

To assist with this effort, the Virginia Department of Education
(VDOE) has released the Considerations for Planning Reading
Intervention document. This webinar will guide participants through
the key components of the document and address questions or

requests for clarification that have emerged from the field since its
release.
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Impact Expected

Participants will leave this webinar with a comprehensive
understanding of key components to consider when planning
reading intervention instruction for students in grades 4-8.

Additionally, participants will gain clarity on questions submitted by
Virginia educators regarding the structure and implementation of

effective reading intervention.
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Ground our Work in Common
Understandings




Intervention & Remediation are not Synonyms

Reading Intervention

Goal: Proactive, Address specific reading
deficiencies using evidence-based methods
grounded in the Science of Reading.

Timing: Regular, scheduled.

Approach: Systematic; following an individualized
scope and sequence based on student data.
Example(s):

 Students with deficiencies with phonics and word

knowledge will receive support in these areas using a
Board approved intervention program.

Ak

Reading Remediation

Goal: Reactive, reteaching of Tier 1/Grade Level

standards.

Timing: Flexible, as needed based on ongoing

progress-monitoring and assessment data.

Approach: Need for reteaching identified through

formative assessments, misconceptions

surrounding a taught skill/standard.

Example(s):

 Select students are struggling(based on formative
assessment data) with the concept of theme and how
that differs from the thematic topics in Grade 8 text.
The teacher reflects on this and explicitly frontloads
vocabulary instruction and exposes this group of
students to additional grade level texts with the same
topics and theme to support differentiation and
student understanding moving forward. 5
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Why is Intervention Important?

*Addresses Learning Gaps.

*Prevents Long-Term
Academic Struggles.

*Prepare for Postsecondary
Success.

*Enhances Engagement &
Motivation.




Consider School
Personnel

Programs &

Interventionis :
Implementation

Data Driven
Planning for

Reading
Intervention

Instructional Scheduling
Approaches Intervention
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Consider School Personnel




Consider School Personnel

S C I l O O l I e rS O I l I l e l Based on the resources available within a school division and/or building, school divisions

can use a combination of any of the options included below to ensure that students receive
literacy intervention.

This is an opportunity for grade level teams to collaborate and determine the best
interventions and supports for students.

+  When possible, ensure that intervention services are in

C O d e Of Vi rgi n i a a llOWS SC h O O l d iVi S i O n S to Classroom addition to the required SOL English instructional time. There

Teacher should be a clear distinction between intervention and Tier 1.
eg e ° ° andfor +  Conducts regular progress monitoring for all students in
utilize a combination of any of the Classroom  [JECSNESE

Teacher with + A dedicated planning time would support classroom

options below to ensure students receive ||Iuisiiaiand - ©e e
literacy intervention:
* Classroom teachers.
* Classroom teacher with support
from the aide.
* Reading specialist.
* Trained Aide.

+  Provides targeted intervention to students grounded in
evidence-based literacy practices using increased expertise
to deliver small-group or one-on-one instruction focused on
literacy skills (decoding, fluency, vocabulary,
comprehension) tailored to each student’s data-based
need.

Reading Specialist [ Supports the intervention program by tracking students’
progress and adjusting interventions as needed to ensure
effective student growth.

+ Leads training and professional development for teachers,
aides, and other educators on evidence-based practices for
literacy instruction and intervention techniques to support all
students.

+  Trained by a certified professional in the approved
intervention program that they are utilizing to provide
imtervention.

+ *Building leaders should train, support, and consistently

Trained Aide manitor aides to ensure effective implementation of
approved intervention program(s) utilized for
intervention.

+  Assists with regular progress monitoring for all students in
imtervention.
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https://law.lis.virginia.gov/vacode/22.1-253.13:1/

Next Steps when Considering School Personnel:

* Review student data/needs and consider the resources available within
your school and division and collaborate as teams to determine:

v'"Who is needed and what structure is most appropriate to meet the
supports needed for each student and/or group of students?

v'"What combination of personnel or structures will be utilized to meet
the data driven needs of students?

v'"What additional training, supports, and monitoring is needed to
support effective implementation of intervention? Who is owning the
training, supports, and/or monitoring of intervention?
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Programs & Implementation




Programs &

Approved

|mplementathn Intervention

Instructional Program Guide 6-8

* Decisions about structures, programs, and
implementation should be guided by student
assessment data, screening results, and other
evidence. Intervention should be individualized
and alighed to support the goals indicated in
the Student Reading Plan.

* Use programs only for their approved
components and where they best support
instruction based on student data.

Y

EBUCATION




Intervention Instructiona

Center for the Collaborative Classroom SIPPS

Program Guide

APPROVED USE

This 6-8 program is approved as an intervention program for phonics. This program also submitted for

N N N N review for vocabulary but did not meet the expectations of the rubric as determined by the review teams.
Intervention programs could apply for review in one or more of the fallowmg components: Under VLA, this program is not approved as an intervention program for use in that area of instruction.

+ Phonics and Word Knowledge

+ Fluency PROGRAM STRENGTHS THE BOTTOM LINE

« Vocabula ry ¢+ The program excels in providing instructicnal SIPPS provides strong research-based intervention
routines for word reading and spelling that are in phonics and word knowledge that builds

- Comprehension appropriate for readers experiencing persistent automatic word-reading skills for students in grades
reading difficulties in grades 6-8. Instruction in 6:8. Materials are teacher-friendly, easy-to-use, and
phonics and word knowledge progresses in include guidance on matching the level of support
complexity and follows a defined scope and to individual student needs. Divisions may want to

TABLE OF CONTENTS FOR INTERVENTION GUIDE

Sequence. consider ways to support the application of learned

* The program provides explicit and systematic skills within authentic bests.

Included in the Guide are: instruction in phonemes, graphemes, and word

parts which supports the development of CRITERIA OVERVIEW

1. Alist of 6-8 intervention programs that meet expectations for all components for which they applied and a automaticity with multisyllabic word reading,

Provider

Haoughtan Mifflin Harcourt

Imagine Learning LLC

Lexia Learning Systems LLC

Lexia Voyager Sopris Inc.

MeGraw Hill LLC

Savvas Learning Company LLC

Program

Read 180, 2023

Imagine Sonday System 2, 14th Edition, 2024

Lexia PowerlUp Literacy, v5.2.2, 2024

LANGUAGE! Live, 2nd Edition, 2022

Read to Achieve, 15t Edition, 2010

iLit45, 2024

Intervention Programs that Met Expectations in All Reviewed Components:

The following programs met the criteria for Instructional Design and Usability and met expectations in every
component for which they applied.

Approved Use

Phenics, Fluaney, Vacabulary, Comprehension

Phonics

Phonics, Fluency, Vecabulary, Comprehension

Phonics, Fluency, Viocabulary, Comprehension

Comprehension

Vocabulary, Comprehension

include specific language for teacher feedback to
suppaort in the moment scaffolding. Instructiona
materials are easy to use and implement inan
intervention setting.

Assessment cpportunities are embedded
throughout and may be used to inform
instruction. Content is spiraled and reviewed with
opportunities embedded for re-teaching as
needed. Guidance is provided on using data to
determine the need for intensified instruction.

PROGRAM CHALLENGES

®

A majority of student practice within this
program focuses on skills in isolation. While
there are opportunities to practice in connected
text, the texts used for practice lack complexity
and depth.

Supports for students to connect reading to
meaning when reading connected text are not
available in the program.

snapshot that summarizes the strengths and challenges of each program to help guide decision-making. Criterion
) . . . . | #« Lessons follow a gradual release of responsibility I
2. Alist of 6-8 intervention programs that meet expectations for some components for which they applied and model and include fraguant opportunities for
a snapshot that summarizes the strengths and challenges of each program to help guide decision-making. teacher modeling and feedback. Materials Instructional Design Meats
i and Usability Expectations

Phonics and
Word Knowledge

Vocabulary

° Approved for Use

Mot Approved for Use

4
1 JEBOERTEN




Next Steps for Successful Implementation of

Programs

v’ Look at the bodies of evidence for students and identify
components of approved intervention programs to support
the goals indicated on the SRP.

v'Identify additional approved intervention pathways to
support students if program was not approved for all
areas of need.

v'Throughout the 2025-2026 school year, continuously
progress monitor students and reflect on selected

Intervention programs to determine effectiveness and/or
selections for 2026-2027.

Y
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Considerations for Scheduling
Intervention




Scheduling Intervention

Buildings/divisions and grade level teams
collaborate on making scheduling decisions based
on available resources (both personnel and
programs) while staying in compliance with the
Code of Virginia.

* Teams should collaborate with all stakeholders
(LIEP, Exceptional Educators, Reading
Specialists, etc.) when crafting intervention
schedules.

Scheduling decisions for intervention should be
tailored to each student considering instructional
frequency, group size, individualization of targeted
instruction, and level of intensity

(minimum, moderate, intensive).

Scheduling Intervention

Divisions may offer, as indicated in the Code of Virginia, a literacy course in addition to the
required SOL English course. Outside of this, divisions may determine the intervention

intervention programs that schools offer through multi-tiered systems of support (MTS5).

For example, a student with only one identified area of need could require less

intervention time than a student with multiple identified needs.

Within the English
Classroom, outside of
corefTier 1

instruction

Extended
Instructional Time in

the School Day or
School Year

Additional Literacy
Class or Block (6-8)

= When possible, reading intervention should occur outside of Tier 1

instructionsl time. The intervention should follow a structured scope &
saequence to ensure clear distinction between Tier 1 English instrection and
reading intervention instruction.

= Instruction should be data-driven and follow & scope and sequence to ensure

all literacy gaps are sddressed as students become fluent, grade level
readers.

= [If using & computer-based program, review the implementation guidance

for the pacing of the recommended scope and sequence.

= Provides additionsl time, practice, and tergeted literacy support. *Studant

attendance and motivation should be considered.

= Led by an English teacher, & Reading Specislist, or other trained reading

support staff.

= This extended time is in addition to Tier 1 instruction; [students are not pulled

from Tier 1 instruction to receive intervention services).

= Ensure that regular progress monitoring is occurring for all students in

intervention.

= Instruction should be data-driven and follow & scope and sequence to ensure

all literacy gaps are sddressed as students become fluent, grade level
readers.

= Ensure instruction within the additional literacy block is targeted and

individualized to meet and grow literacy skills while boosting student
maotivation, confidence, and engagement.

= Led by an English teacher, & Reading Specislist. or other licensed school

personnel.

= Instruction should be data-driven and follow & scope and sequence to ensure

all literacy gaps are sddressed as students become fluent, grade level
readers.

= Regularly monitor progress for all stedents inintervention.

Building Level Considerations & Collaboration when Planning for Intervention

* Utilizing student data, grade level teams should collaborate and identify best interventions, supports,
and level of intensity needed for each student.

* Teams should maks intervention decisions for each student looking at the frequency, group size,
individualization of targeted instruction, and level of necessary teacher feedback (minimum,

maoderate, intensive).

* Teams should utilize ongoing data-based decision making with progress monitoring data to determine
intensification and/or exit methods.

* Grade level teams should consider collaborating with all student stakeholders when planning for
intervention (e.g., LIEP teachers, Exceptionsl Educsators, Reading Specialists).

17



https://law.lis.virginia.gov/vacode/22.1-253.13:1/

Family Collaboration

« Communicating with parents and caregivers is
essential for the success and sustainability of
reading intervention as it helps to:

- Build trust and rapport.
- Foster a sense of shared responsibility.

- Empower families to provide coherent support.

- Provide valuable insight into a student's
interests, strengths, or challenges.

* Page 8 provides additional guidance for
collaborating and communicating with families of
students receiving reading intervention services.

b/
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Family Collaboration

The Code of Virginia (8 22.1-215.2) requires that the parent of each student shall receive notice before
intervention services begin and a copy of the student reading plan.

Grades 4-8 Student Reading Plan Family Invitation to Participate (English | Spanish)

Grades 4-8 Student Reading Plan Family Explanation Letter (English | Spanish)
Local school divisions may establish additional communication and protocols regarding division-level decisions
around participation in intervention. The Virginia Department of Education has developed guidance language for
divisions to use when creating this process.

18




Next Steps for Scheduling Reading Intervention:

To begin: Ongoing throughout the year:

* Create building/division level teams, of all * Teams should use ongoing data-driven decisions,
necessary stakeholders, to consider the needs of guided by progress monitoring, to determine when
students and (under guidelines outlined in the to intensify support or exit a student from
Code of Virginia) create intervention schedules to intervention.
provide targeted instruction based on the data of * Buildin time to regularly assess student
each individual student. growth and adjust instruction accordingly.

* Determine the frequency and duration of * Use data to refine groupings and scheduling
intervention. as needed.

* Schedule intervention so it does not conflict
with core reading instruction.

Y
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Instructional Approaches to
Support Intervention




Research Provides the Evidence Base for Programs

and Instructional Approaches

Institute of

Education Sciences
English
Standards s .
of Providing Reading glelfﬁnﬁilkﬁsem
Learning Interventions for Students
for 5
Virginia Public in Grades 4-9
Schools . .

Practice Guide Summary

March 2024 T T .
- A publication of the National Center for Education Evaluation (NCEE) at IES N atl O n a | Ce nter 0 n
&
Wit/ INTENSIVE INTERVENTION
it A DOINGWHATW"9RKS at the American Institutes for Research® ®

INTENSIVE INTERVENTION

Recommen ded Practice: Provide intensive intervention for stru ggling readers and monitor all students ' readin: g progress.

* QOverview & Tools: Video overviews and professional development materials
* Learn What Works: Expert interviews about intensive intervention
* See How It Works: Videos and sample materials from schools
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Next Steps:

v'|dentify additional evidence based instructional
approaches to support students if program was not
approved for all areas of need and/or progress
monitoring data shows inadequate response to
Intervention program and/or additional areas of need.
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Disciplinary Literacy

The goalis not to make content-area teachers "Reading
teachers”.

* These practices will support students' literacy
development and ensure effective reading and writing
occurs throughout a student's academic day.

These samples encourage cross-content collaboration.

Utilize DSR Strand across all disciplines to:
Support purposeful fluency-building and acknowledges the
importance of fluency in reading comprehension.
Encourage reading widely (multiple texts on the same topic)
which allows for building knowledge and context.
Encourage the routine use of sense-
making/reading strategies to help students tackle
challenging sections of a text and support their
comprehension.

Disciplinary Literacy Samples

Disciplinary literacy refers to the reading and writing approaches that experts use in the fizld. These strategies emphasize the

specialized ways of reading, writing, and thinking that are unigue to each academic discipline. Below you will find samples to
springboard planning and ensuring effactive reading and writing is accurring throughout a student’s academic day.

History & Social Science

5R.4- Read a variety of grage-level compiex Ext with accuacy, autamasicity, appropriate rate, and meaningful exprassion in suGcassive readings to
suppart comprehension. Menitar while reading fo confirm or setf-correct word recognition and und=rsianding when necessang.

Maodeliguide studants in reading with sxp
apprapriats tone to match the taxt (=.g., historical speachas or
stters)

Maodel fluent reading with disciplinary texts; maodel re-reading
ta encourage students to build sutcmaticity.

* Encourage multiple readings (with a purpose) of dense sactions

of the scientific taxt.

*  Use text sats to support all lramens with varying

L=wels of readiness and knowladge of the topic (=.g.,
pairing scientific infographics and informational texts).

D5R.8- Praficizntly read and comarehend a variety of Llitorary and informational texts that exhibit complexity ot the appropriote grads level kand.

Pair historical text with Literary text that would build or activate
background knowledge and provide ne ry contbest
= Throughaout history instruction, read and analyze

authentic primary sources themssbves, oping critica

thinking skills through direct engagement with historical

documents—rathar than relying on teacher summarias
rowide multiple opportunities for students to analyze

primary sources such as maps using the ohoeree reflect
guestion protocol

= Explicitly mstruct students on determining the walidity of

sources and quality of evidence to effectively interpret data,
charts, illustraticns.

* Fead and interpret data, informistional texts, and tachnical

materials with students responsible for the copnitive demands
of reading and analyzing.

D5R.C-When responding to text through discussion andfor writing, draw several pisces of avidencs from grade-level comples texts to support

claimes, conclusions, and inferences, including guoting ar paraphiasing Tom b

WIS aCCuRTely and tracing whens relevant evioence is locatso

er discussion arcund texts to allow students time to

ut hefore responding in writing.

tudents back to the primary or secondary source to gather
& to support their claims, and conclusions.

ate big topics in history, requiring citad

e and information from selected sources

tilize cause & sffect graphic arganizers throughout instruction
ta support students” discusszion and writing of histarical cancepts

* Throughout science instruction, provide writing suppart in the

formi of sentence frames, graphic organizers, annotatad
prampts, etc. to students as needed (2.g., CER strategy].

* Model how scientists communicate information, including the

use of precise and disciplina-specific wacabulary in their
wiriting.

DSR.D-Repularly =ngags in reading a series of conicaptually related texts arganceed ar:.-undmgic: of study %o Duild knowledge and vocabulary (The s
tets should be at 3 rangs of complexity level 5o sTudents can read the texts indepenoently, with peens, or with modest suppart.). Uss

this background knowlsdge as contaxt for new kmarning.

Use teut sets to axpase students to a variety of wocabulary in the
scipline ar unit of stud
Encourage inguiry and making predictions before axploring a new
topic (e.g.. portray art from a specific time-penod before diving
nto a historical text or primary source].

* Introduce scisnce concepts through hands-an labks or

experisnces before teaching vocabulary [=.g., Biology lab
explaring homeostasis helps students grasp the conceptand
making the vocabulary—homeaostasis and baseline—maore
meaningiul and easier to understand. This also includes words
that are not science specific (=.g., cell, wave, conduct, phase].

* FRefne definitions of words that may have vanicus measnings

in science and other disciplines as students have
experiences with those words |=.2., increase or classify).

= Intenticnally targat high-fraquency roots and affixes.

DSR.E-Use mud'm: :tlmE' s 2= needed 10 aid and manfics comprehension when encountenng challenging sectons of text. These sense-makng
strategies attend to text structure, common crganizational structures, Summanzing, asking guestions of the teat. and athars.

* Annotate historical texts for the cous
avents, conflicts, and p

a5 and =ffects of major
use-and-affact chain).

Chunk the text to he dents yze the relationships

between key details.

Summarize the text to explain the impact of specific policies or
historical event.
Design questions grounded in historical content and facilitate

callaborative student inguin

fine, answer, and explore the
significance of those guestions within their historical context.

= Madel how to analyze parts of the lab—independent and

depandent variable, hypothesis, and ather technical
experimental design concepts. Provide sentence stems and
model how towrite a hypothesis and conclusion ta help
students with the scientific process.

*  Summarize when reading scientific articles or conducting

inwestigations. Summarizing supparts students captuning the
essence of the study and its implications.

= Chunk scientific procedures or phenomena into digestibl=

summarias.
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Intervention is Data Driven




D ata D I’Ive N Utilizing Data to Drive

Intervention Decision Making

R ) )
e a d I n g I n te rve nt I O n Determined by multiple assessment sources (e.g., S0L assessment reports,

VALLSS reports, other available data, computer-based intervention diagnostic

data).

* Use data sources to determine appropriate intervention instruction and plece
students who demonstrate similar needs together in intervention groups.

ldentifying Areas of Need

* Divisions have autonomy around goal writing, instructional targets, and aligned
PY HH H progress monitoring for Student Reading Plans.
Tea mS Shou'-d Utlllze mu'-tlpl-e assessment * Goals should be attsinable, within the time frame of the school year.
* Progress monitoring goals should include instructional decisions to support

S O u rC e S (e . g .o S O L a S S e S S m e nt Studan;:;alﬂmntiun ZTE.L:E:;:;E‘;;VEF“E nt and measures for how student progress will be
* Student intervention goals should be determined based on multiple data points

reports, VALLSS repOrtS, Other available data, and support literacy development.

* Continually update instructionsl targets to reflect student progress and

computer-based intervention diagnostic data) respon=s to instruation over time.

* Divisions should implement specific measures that will be used to evaluate and
H H H H manitor the student’s reading progress, growth, and progression towards goals.
tO d ete rm I n e a p p ro p rl ate I nte rve ntl O n This could include, but is not limited to reading rubrics, curriculum-based
. . d l d h Progress Monitoring @ssessments, observation data, fluency checks, word reading inventories, eto.
* Many online computer-based intervention programs include data collection and
InStrUCtlon an p ace Stu ents W O management platforms for immediate progress monitoring to modify instruction
. . . as needed and provide action plans based on risk-levels.
demonStrate Slmll‘ar needs together In * Divisions may determine the intervention time based on need and a variety of
. . student data. This will look similar to current intervention programs that schools
I nte rve ntl O n gro u p S o offer through multi-tiered systems of support (MTS5). For example, a student
. . with only one identified area of need would need less intervention time than a
Datarmine '“'PP'“Pr_'Bt’E" student with multiple identified neads.
Langth of Intervantion * The processes for student entry and exit within intervention can be determinad
by the school divizion and should be based on achievement of goals set forth in

the Student Reading Plan as well as data results from the progress monitoring
tools utilized in the division.

Family Collaboration

. The Code of Virginia [§ 22.1-213.2) requires that the parent of each student shall receive notice before intervention
services begin and a copy of the student reading plan.

*  Grades 4-8 Student Reading Plan Family Invitation to Participate (English | Spanish)
*  Grades 4-8 Student Reading Plan Family Explanation Letter {Englizh | Spanish)
. Local school divisions may establish additional communication and protocols regarding division-level decisions
around participation in intervention. The Virginia Department of Education has developed guidance langusge for
divisions to use when creating this process.
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Next Steps for Using Data to Drive Intervention:

To begin:

Use multiple data sources to determine
appropriate intervention instruction and

place students who demonstrate similar needs
together in intervention groups.

Establish progress monitoring metrics and identify
team members and stakeholders present to review
ongoing data throughout the academic year.

Ongoing throughout the year:

Implement specific measures that will be used to

evaluate and monitor the student’s reading

progress, growth, and progression towards goals

regular throughout the year.

As teams meet to review intervention student

progress monitoring data regularly and plan for

next steps.

 Keep in mind, the processes for student entry

and exit within intervention can be
determined by the school division and should
be based on achievement of goals set forth
in the Student Reading Plan as well as data
results from the progress monitoring tools
utilized in the division.

wdhf
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Additional Resources &
Supports




Support for Implementation of
Reading Intervention

Continued Learning

Purposeful Planning Explicit Vocabulary Instruction
*  Elementary Purposeful Planning Pt. 1 POF || * Reading & Vocabulary section of
*  Secondary Purposeful Planning Pt. 1 POF Instructional Guides
Plan ningﬁ:ur Integration Decoding Multisyllabic Words
*  Gr.4-5 PMlanning for Integration *  Gr. 4-5 Student Practice with FFR & FFW
* Professional Learning resources to be utilized with all boShEE il s ¢ fieading & ocsbulery, PP, and PP
ect of the Gr. 4-3 Instructional

educators, literacy leaders, data teams, and student Mﬂﬁmumwm“mm

stakeholders based on the needs of a building or division. || pemands of the Text *  Disciplinary Connections section of
. . . *  Text Complexity (Slides 33-41) instructional Guides
 Continue to check the VDOE website for ongoing updates ||+ &radea-50srz0e | webina: Text Dependent Questioning
. Grades §-8 DSR POF | Webinar *  Text Dependent Questions and Resources
to resources. *  Guidsnce on Text Sets (Slides 25-27) webpage
*  Elementary Text Dependent Questions
Developing Skilled Readers [DSR) wiebinar
*  Gr.4-5 SR Webinar PDF *  Secondary Text Dependent Questions
*  Gr. 6-B DSR Webinar PDF webinar
*  “Planning for Literacy Instruction +
Uszsing Data to Guide Instruction Integration of Standards™ sections of the
* Gr.d4-5FFR & FFW Data Instructional Guides
N Planming for Text Dependent Questions’
Webinars (Elementary + Secondary)

Additional supports & resources are available on the
Virginia Department of Education website:

* 2024 English Standards of L&arnlng’, ttpsfwww doe virginia. goviteac hing-learning
pssessmeantk-12-standards-instruction’=nglsh-reading-literacy/standard s-of-l=arning
v 2024 SﬂL Instructional Resources: hips:

-

2-standards-instructionfendlish-reading-literac

.doe.virginia.gov/t=aching-lea
I - SO

E-OSSESsSmEnti s

' 'hl'irginin Litﬂrﬂc}l'ﬂ.l::t: rgin ching-learning-assessment/k-12-standards
instruction/english-reading-literacy/literacy virginia-literacy-asct

. 'lul'LAImplamantatlund-E FAQH
hittps: e do=virginia.pow home’showpublisheddocumentf53421/53359661 3345030000

)]
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2024 English Standards of Learning:

Ad d |t| OonNa l Re Sources: Instructional Resources

targeted instructional guidance on grade lavel
content and instructional practices. Details within '

Understanding each grace level dun?urrert provide in-deph . b T o e ey o e
th explanations regarding the expectations for . = P
= what should ke included during instruction. Grade . 8
Standards

Lewel Understanding the Standards documemnts

are currently available on the 2024 English

* Resourcesto support strong Tier 1 instruction as well as
guidance to be utilized When planning reading The Instructional Guides provide educators with

considerations, supports, and instructional

. . . . appraaches to help with integrating multiple English
intervention considerations. standards to ensure all shadents can engagn with
grade-level content at the appropriate rigor. These
puides provide sample text sets to illustrate text . -
conceptually organized around a central topic or ik ORI
theme and/or suggestions to incorparate disciplinary

connections. Additionally, Instructional Guide 2024 EncLISH
webinar recordings & PPTS are available STANDARDS OF LEARNING
to walk participants through how to read and uss
the instructicnal puides.

Grade-level
Instructional
Guides

e b B brvaoi Biasival Chisibe

The Grade Level Side-By-Side charts show the

wartical progression of the standards across grade
lewels and can ke utilized to suppaort planning for
approgriate scaffolds to meet grade lewel [ epr— == =y =7 =
expectations and extension oppartunities for . el Wi o it e

) wadian ol i s

students. The Bridging Grade Level Side-By-Side —
charts show vertical progression of the standards at Rt
the transition grade levels and can be utilized - s . - -
. . to support instructional planning for the = - . v .
S bridging grades that transition to the next grade P o — g
band lewel. Grade level Side-By-Side and
Bridging Side-EBy-Side rescurces are currently

available on the 2 s of ——— —
Earning v Teachers can utilize thes= to plan

for appropriate supports to mest grade

level expectations and extension opportunities.

e S —— T

Progression Charts are created for all t=n strand's of
the 2024 English Standards of Leaming and provide
educators with supports in understanding how the

L s

Progression standards grow, build, and increase in rigor as
Charts students' progress from Kindergarten-Grade 12. bk - e o b

4
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Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
JillLNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy . o
Ellen.Frackelton@doe.virginia.gov Sgcondary InterventIO{v Spgmahst
Ciara.Stamper@doe.virginia.gov

Ciara Stamper

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen

Colleen.Cassada@doe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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