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English & Literacy Program Alignment 
to Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the 
Commonwealth by developing and supporting opportunities that promote learners who are 
prepared for post-secondary experiences. The 2024 English Standards of Learning are 
grounded in the research-based approach to reading and reflect current research on the 
importance of foundational skills needed to be strong readers. When compared to the 
2026  National Assessment of Educational Progress, the 2024 Standards and instructional 
approaches, developed by the Office of English, align to the indicators set forth in the 2026 
NAEP Framework.  English resources support the integration of skills that prioritize strong 
writing, communication, research, analytical and synthesis skills, which are essential to setting 
students up to be prepared for life and foster a love for learning about the world in which they 
live and serve. 2



Setting Purpose: Why are we here?
This webinar provides literacy leaders with an overview of the K–12 
Virginia English Language Arts Walkthrough Tool, including guidance 
on when and how to use the tool, key considerations for interpreting 
and applying ratings, and strategies to support educators in planning 
effective literacy instruction aligned to the Walkthrough Core 
Actions.
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Impact Expected
Leaders will leave this webinar with resources and supports they can 
immediately implement when using the Walkthrough Tool or 
adapting it based on the data, goals, and vision of their divisions or 
schools. These resources will help leaders articulate a clear vision 
for Virginia’s English classrooms, where all students develop as 
skilled readers through research-based teacher practices.
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Understanding the 
Walkthrough Tool
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A walkthrough tool provides common language and expectations which supports 
consistency and coherence throughout a division or school.

Belonging

ConsistencyCoherence
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The K-12 English Language Arts Walkthrough Tool
The VDOE K-12 English Language 
Arts Comprehension Walkthrough 
Tool articulates the vision for 
Virginia’s English classrooms where 
all students are developing as 
skilled readers by way of teacher 
practices that are backed by 
research.

The VDOE walkthrough tools 
are not intended to be used as 
an evaluative tool for teachers 
or principals, but a document 

that provides a common 
language that supports 
systems-level change. 
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Considerations for Using the Tool
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How to Use the Tool:
Guide Purposeful Planning: 

Analyze lesson alignment
Guide Future Instruction: Use 

walkthrough data to inform future 
instruction and lesson creation

Adapt the tool based on the data, 
goals and vision of individual 

divisions or buildings.
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The Tool Doesn't Stand Alone
• Ensure Alignment with Grade Level 

Standards: Instructional Guides, 
Progression Charts, or 
Understanding 
the Standards (Core Action 2 & 3)

• Identify Grade-Level 
Complex Texts: Utilize 
Appendix (Core Action 1)

10
Pair Tool with VDOE English Resources

https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105


Instructional Improvement Cycle

Ongoing 
Support 

for 
Teachers 

What must leaders and specialists who are conducting walkthroughs do to integrate 
their observations, patterns, and trends into the literacy planning cycle? What would 

that look like? 

Observe with 
Walkthrough Tool

Name the change 
you want to see

Develop a plan of 
support Monitor

Share Progress
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When to Use the Tool:

During classroom observations to 
gather trend data.
During Collaborative Planning Meetings 

or PLCs.
To Support Instructional Coaching 

conversations.
To address specific division or building 

level goals.
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Who Uses the Tool:
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• During classroom observations to gather trend data.
• To address specific building goals. Building Administrators

• During collaborative Planning Meetings. 
• Support self-reflection or peer observations. Classroom Teachers 

•  To address specific division level goals and support professional 
development.  

• To norm on best practices and build instructional leadership capacity. 
Division Level Leadership 

• To support Planning Meetings. 
• During coaching conversations to support coaching cycles. Reading Specilaists or Coaches



Division Leadership may choose to Norm with 
Building Leadership

Walkthrough 
pre-meeting 

to review 
data and 
previous 

trends

Classroom 
walkthrough 

with the 
walkthrough 

tool

Walkthrough 
debrief and 

real-time 
data review

Planning for 
next steps to 

improve 
instruction

Sample Scenario



Considerations for Literacy 
Leaders
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High-Quality, Complex Texts are Essential
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Selecting high-quality complex, grade-level text 
is a priority. It will be difficult to meet the depth 

of the standards without an appropriate text. 

 Students are unable to meet the rigor of the grade-level standards without 
reading grade-level text.

 Quantitative and Qualitative Rubrics are available in the Appendix of the 
2024 English Standards of Learning to support educators in the planning 
and instruction of grade-level, complex text.



 Quantitative measures look at factors 
impacting “readability” as measured by 
particular computer programs.

 Qualitative measures examine levels of 
meaning, knowledge demands, language 
features, text structure, and use of graphics as 
measured by an attentive reader.

 Reader and Task considers additional 
“outside” factors that might impact the 
difficulty of reading the text.

There are three factors to consider when 
analyzing the complexity of a text.



Core Action 1: Focus on High-Quality, Grade-
Level Text(s).
Prioritize Complexity and Quality of Text

- What is the qualitative and quantitative complexity of 
the text(s)?

- Balance of literary and informational texts (evident in 
lesson plan or instruction)

- Text is rich in examples of key ideas and details, craft 
and style, and allows for the integration of concepts.

 Access to Text
- Do students have access to the text while answering 

questions?
-  Are students engaging in the text by themselves (e.g., 

reading, writing, discussing, or listening)?

This may look like:

• Teachers incorporating texts that 
have topics and concepts relevant 
and interesting to students.

• Students reading grade-level 
complex texts and writing in 
response to what they read.

• Teacher facilitating a class 
discussion based on the text.

• Informal, small-group discussions 
about the details, craft, and theme 
of the text.
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Core Action 1: Rating Considerations 
A. Students spend the majority of the lesson reading, 
listening*, writing, and/or in discussion about text(s).

Yes
Mostly

Somewhat
Not Yet

B. Variety of complex literary and informational texts are at or 
above the complexity level expected for the grade level based 
on the VDOE Analysis Chart for Determining Text Complexity 
and/or provided by the division adopted HQIM.

Yes
Mostly

Somewhat
Not Yet

C. The text(s) exhibit exceptional key ideas and details, craft 
and style, integration of concepts, and/or provide meaningful 
knowledge.

Yes
Mostly

Somewhat
Not Yet

D. Texts lead authentically into writing and allow reading and 
writing to exist as complementary learning rather than as 
separate subjects.

Yes
Mostly

Somewhat
Not Yet

E. Teacher provides IEP-aligned, 504-aligned, or EL-aligned 
supports that eliminate barriers for students to access and 
engage with grade-level high-quality texts.

Yes
Mostly

Somewhat
Not Yet

F. Teacher provides ELs with opportunities to build knowledge 
on topics through more accessible texts in preparation for 
reading grade-level texts.

Yes
Mostly

Somewhat
Not Yet

When reviewing lesson plans prior to utilizing 
this tool, scores of "Yes" or "Mostly" can only 

be utilized if grade level text is 
used. (See Quantitative and Qualitative Text 

Complexity Charts prior to classroom 
instruction).

Should only be rated if the observer is aware of 
the students' needs in that classroom. 

Consider documenting the evidence-based 
practices that support access  for all students 
without changing learning expectations.
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Frequency Definitions
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Core Action 2: Focus on Text-Dependent 
Questions and Tasks
Integration of Standards

- Standards are integrated purposefully and 
sequenced to help students gain a deeper 
understanding of the topic and text.

Textual Evidence as a Priority
- Students referencing texts in writing and 

discussion or teachers referring students back to the 
text consistently.

Strategic Sequencing
- Questions and tasks follow a logical flow to help 

students make connections, make the text more 
accessible, and enhance comprehension of the 
text.

This may look like:

• Students responding to text-
dependent questions citing textual 
evidence to support answers.

• Students using textual evidence to 
write a reflection of the text.

• Analyzing the author's word choice 
(e.g., words, phrases, and 
sentences) to deepen their 
understanding of the text.

• Students including vocabulary 
from the text in their writing.
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Why ground reading, writing, and speaking in evidence 
from the text?

•Reading and writing are reciprocal processes. Writing 
about what you read strengthens comprehension. 

•Most college and workplace writing requires evidence 
rather than personal opinion.

•The ability to cite evidence differentiates strong from 
weak student performance on the National Assessment 
of Educational Progress.



Core Action 2: Rating Considerations (1 of 2)
A. Questions and tasks integrate grade-level Reading (RL, RI), Writing (W, 
LU), Vocabulary (RV), Communication (C, LU), and Research (R) 
standards in service of deep understanding of the text(s) and/or topics 
under consideration.

Yes
Mostly

Somewhat
Not Yet

B. Questions and tasks address the specific text(s) at hand by attending 
to its qualitative features: text structure, language clarity, knowledge 
demands, and purpose. (RL & RI)

Yes
Mostly

Somewhat
Not Yet

C. Questions and tasks require students to use evidence from the text to 
support claims, conclusions, and inferences when responding to texts 
through discussion and/or writing. (RL & RI)

Yes
Mostly

Somewhat
Not Yet

D. Questions and tasks attend to words, phrases, and sentences within 
the text that matter most to build students’ vocabulary and deepen 
understanding of the text. (RV, RL, & RI)

Yes
Mostly

Somewhat
Not Yet

E. Questions and tasks are sequenced to deepen students’ 
understanding of the text, the author’s craft, and/or the topic under 
consideration. (RL & RI)

Yes
Mostly

Somewhat
Not Yet

Utilize Progression Charts 
and Understanding the 
Standards documents to 
ensure questions are aligned 
to the rigor of the specific 
grade-level.

Script  teacher questions 
and student responses, using 
VDOE resources to ensure 
alignment with grade-level 
standards and rigor.
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How to use the Progression Charts alongside the 
Walkthrough Tool (1 of 3)

A literacy leader walks into a Grade 8 classroom 
and hears the students discussing the 
following questions based on a text that has 
been selected to read. 
1. Describe how the protagonist changes from 

the beginning to the end of the story.
2. Explain how the setting affects the events in the story.

The leader scripts the questions and then refers to the 
Progression Chart for Reading Literary Text prior 
to rating Core Action 2 to see if the questioning they 
observed is aligned to the Grade 8 standards.

Are these text-dependent 
questions aligned to 
Grade 8 standards?
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How to use the Progression Charts alongside the 
Walkthrough Tool (2 of 3)

Describe how the 
protagonist 

changes from the 
beginning to the 
end of the story.

Why it’s not aligned to the Grade 8 standards: This 
question focuses on basic character development. Grade 
8 requires students to justify character changes using 
dialogue or specific events, and to differentiate between 
static and dynamic characters.

Key Ideas and Details Standards
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Explain how static and dynamic characters impact the plot. A G G * * * *
Explain the role of the protagonist and antagonist on plot events. A G G * * * *
Explain how static and dynamic characters and the roles of protagonist and 
antagonist influence plot events.

- A G G * * *

Justify the decisions and actions of dynamic versus static characters using 
dialogue or specific events from the text.

- - A G G G G

Differentiate between character types in literary texts (e.g., dynamic/round 
character, static/flat character, and stereotype) and their impact on the theme.

- - - A G G G
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How to use the Progression Charts alongside the 
Walkthrough Tool (3 of 3)

Explain how the 
setting affects 

the events in the 
story.

Why it’s not aligned to Grade 
8 standards: This question asks for a general 
connection between setting and plot. Grade 8 
requires students to analyze how setting 
shapes character behavior and influences 
mood or theme.
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Describe plots in stories as a sequence of events that develops the central conflict and resolution, including initiating 
events, climax, and resolution.

G G G * * * *

Describe plot developments in stories and dramas by examining the exposition, initiating event, central conflict, rising 
action, climax, falling action, and resolution.

A G G G * * *

Differentiate between internal and external conflicts (e.g., individual vs. Individual, individual vs. Nature, individual vs. 
Society, individual vs. Technology, and individual vs. Self) and explain how they impact character development and 
plot.

A G G G G G G

Analyze how the central conflict and key elements (e.g., exposition, initiating event, rising action, climax, falling action, 
and resolution) impact plot development.

- A G G G G G

Explain how different plot patterns (e.g., comedy, drama, tragedy) and subplots create meaning and examine their 
influence on characters, theme, pacing, and point of view

- - A G G G G

Examine and analyze the characteristics that distinguish literary forms (e.g., fiction, nonfiction, poetry, prose, novel, 
drama, essay, speech) and analyze how the differing structure of each literary form contributes to its meaning and 
style.

- - - A G G G

Teachers may start with this question and add 
additional scaffolded questioning that meets the 

grade-level standard.
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Core Action 2: Rating Considerations (2 of 2)
F. Teacher provides IEP-aligned, 504-aligned, or EL-aligned 
supports that eliminate barriers for students to access text-
specific questions and tasks that address analytical thinking 
required by grade-level standards and allows students to maintain 
ownership of the assignment/task.

Yes
Mostly

Somewhat
Not Yet

G. Teacher addresses the language demands inherent in the 
content (functions, form, and vocabulary) and provides EL-aligned 
supports that eliminate barriers for students to access text-
specific questions and tasks that address analytical thinking 
required by grade-level standards by aligning content to the 
related WIDA standard for EL instruction.

Yes
Mostly

Somewhat
Not Yet

Should only be rated if the observer is aware of 
the students' needs in that classroom. 

Consider documenting the evidence-based 
practices that support access  for all students 
without changing learning expectations.

Samples may include, but are not limited to:
- Sentence frames and starters
- Explicit instruction of language functions (e.g., 

the purpose of language in a task)
- Explicit vocabulary instruction
- Text annotation with language objectives
- Collaborative talk structures (e.g., think,-pair-

share, academic conversations)
- Graphic organizers with language prompts
- Modeling & Exemplars 27



Core Action 3: Focus on Student Engagement
Student-Centered Classroom

- Are students cognitively engaged?
- Students should be doing majority of the cognitive 

lifting (reading, discussing, and responding) to grade-
level text.

Strategies for Student Engagement
- Are there opportunities for student discussion and 

collaboration around texts?

Evidence-based Responses
- Are students using academic vocabulary or citing 

textual evidence?
- Questions and tasks should require students using 

textual evidence.

This may look like:
• Teachers facilitating discussions 

(e.g., posing questions) while 
students are doing majority of the 
thinking, citing textual evidence, and 
talking.

• Peer collaboration to clarify 
understanding and build upon each 
other's ideas.

• Students making connections 
to others' ideas.

• Students utilizing various reading 
strategies (e.g., annotating or 
summarizing) to persevere through 
challenging texts (or sections).

• Teachers encouraging students to 
annotate, discuss, critique, and ask 
their own questions about texts.
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There are two critical types of ownership teachers 
should seek.

Students cannot be responsible for the thinking without both.

THINKING PARTICIPATION

The depth and quality of the thinking students 
are engaged in.

Maximizing it requires strong texts and strong 
questions and tasks that require students to be 
thinking at the analytic level of the standards to 

facilitate truly productive engagement.

Who participates and how often.

Maximizing it means opportunities to get all 
students involved in speaking, responding to 

questions, thinking actively, processing ideas in 
writing, as often as possible. 



Core Action 3: Rating Considerations

A. Students do the majority of the work of the lesson: listening 
(Grades K-2), speaking, reading, and/or writing (Grades 3-12).

Yes
Mostly

Somewhat
Not Yet

B. Students reason and make meaning of texts to persevere 
through difficult texts. When teachers provide support, students 
still own the complex thinking.

Yes
Mostly

Somewhat
Not Yet

C. Students talk and ask questions, both literal and inferential, 
about each other’s thinking to improve their understanding about 
the text or topic.

Yes
Mostly

Somewhat
Not Yet

D. Students provide text evidence to support their ideas and use 
topic or text-specific language in their oral and/or written 
responses.

Yes
Mostly

Somewhat
Not Yet

When the text is below 
grade level or students are 

not spending most of the instructional 
time reading, writing, or discussing grade 

level text, the rating will likely not 
exceed "Somewhat".

Ensure focus of ratings for this section 
is  on focused on students, student 
work, student thinking, 
student discussion. 

Use techniques such as 
scripting, tallying teacher versus student 
language, or noting 
categories of discussion, questioning, 
or participation to identify trends.
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Literacy Leaders Consider Division Goals and 
Needs

• Strong literacy instruction begins with planning.
• While the Core Actions on the Walkthrough 

Tool address what should be happening in the 
classroom, all components will be visible in the 
lesson plan, all may not be seen in a brief 
walkthrough.  

• Leaders may consider creating sample planning 
“Look-for” checklists.

Refer to the Purposeful Planning Webinar Series for guidance on 
structures for literacy planning in buildings and divisions.
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Considerations for 
Implementation

For Classroom Teachers

32

Core Actions address what should be happening in classrooms. 
While all components will be visible in the lesson plan, all may not be 

seen in a brief walkthrough.



Core Action 1: Grade-Level Complex Texts

Is the lesson focused on a high-quality 
text(s)? (DSR.A; DSR.B)

Begins during planning:
Selecting high-quality complex, 

grade-level text is a priority. 
It will be difficult to meet the 

depth of the standards without
an appropriate text.
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Core Action 1: Supports when Planning

34

Refer to the Developing Skilled Readers & Build Reading Stamina 
Webinars for guidance on planning for opportunities for ALL students to 

read and access grade level text.

Text Complexity Charts (Qualitative and 
Quantitative) found in the Appendix of the 

2024 English Standards of Learning
Division-Adopted Texts or HQIM



Core Action 2: Text Dependent Questions & Tasks
Does this lesson employ questions and tasks 
(both oral and written), which integrate the 
standards and build students’ comprehension of 
the text(s) and its meaning? (DSR.C, DSR.D)

Ensure questions and tasks 
require textual evidence to 

answer.

Purposefully sequence tasks and plan 
when and how additional standards 
will be integrated (e.g., to meet the 

knowledge demands of the text 
and address knowledge gaps).35



Core Action 2: VDOE Supports when Planning

36

Refer to the Text Dependent Questions and Planning for Integration 
Webinars for guidance on ensuring tasks and questions meet the 

appropriate grade level standards and level of rigor.

Progression Charts Understanding the Standards 
documents



Core Action 3: Opportunities for Student 
Engagement

Are all students cognitively engaged in 
the work of the lesson from start to finish?

The class should be student-
focused: students reading, thinking, 

and discussing based on 
GRADE LEVEL standards.

Ensure  ALL students reading, writing, 
and discussing grade level texts.*
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Core Action 3: VDOE Supports when Planning
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Refer to the Planning for Integration Webinars for more specific 
guidance, by grand-band for integrating all grade level strands when 

propelling student engagement.

Grade Level Instructional Guides



Reflections & Additional 
Supports
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Developing Skilled Readers & Building Reading Stamina 
as the Foundation for Strong Literacy Instruction
Core Action 1: Core Action 2: Core Action 3:

Grade-Level Complex 
Texts

Text Dependent Questions 
and Tasks

Opportunities for Student 
Engagement

DSR. A, DSR.B DSR.C, DSR.D

DSR serves as the anchor for grade-level reading 
comprehension expectations and should be applied when 

students are reading, writing, collaborating, and 
researching.

Refer to the Developing Skilled Readers and Building Reading Stamina 
Webinars for a deeper dive into this anchor strand. 40



Additional Resources for Further Support

41



Thank you 
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Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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