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English & Literacy Program Alignment
to Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners who «
prepared for post-secondary experiences. The 2024 English Standards of Learning are
grounded in the research-based approach to reading and reflect current research on the
importance of foundational skills needed to be strong readers. When compared to the
2026 National Assessment of Educational Progress, the 2024 Standards and instructional
approaches, developed by the Office of English, align to the indicators set forth in the 20z
NAEP Framework. English resources support the integration of skills that prioritize strong
writing, communication, research, analytical and synthesis skills, which are essential to se
students up to be prepared for life and foster a love for learning about the world in which
nd serve.

EBUCATION



Setting Purpose: Why are we here?

This webinar provides literacy leaders with an overview of the K-12
Virginia English Language Arts Walkthrough Tool, including guidance
on when and how to use the tool, key considerations for interpreting

and applying ratings, and strategies to support educators in planning

effective literacy instruction alighed to the Walkthrough Core
Actions.
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Impact Expected

Leaders will leave this webinar with resources and supports they can
iImmediately implement when using the Walkthrough Tool or
adapting it based on the data, goals, and vision of their divisions or
schools. These resources will help leaders articulate a clear vision
for Virginia’s English classrooms, where all students develop as
skilled readers through research-based teacher practices.
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Understanding the
Walkthrough Tool




A walkthrough tool provides common language and expectations which supports
consistency and coherence throughout a division or school.

E;,g\ Belonging
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The K-12 English Language Arts Walkthrough Tool

_ . Virginia Grade K'1 2 English La nguage Arts B. Ques:lons ari\d task; ad:‘.lre:;sthe sr.:eciﬂc text(s) at hl:nr.lby MYesl
The VDOE K-12 English Language Walkthrough Tool adlhd et ot vt s oo )% | oo
- - Not Yet

A t ( : h H W l kt h h The Virginia Grade K-12 English Language Arts Walkthrough Tool articulates the vision for Virginia's English classrooms where C. Questions and tasks require students to use evidence from Yes
r S O I I I p re e n S I O n a ro u g all students are developing as skilled readers and building reading stamina. Students will build knowledge, fluency, and

h ) N N a __ N N % the text to support claims, conclusions, and inferences when Mostly
comprehension skills from reading a range of challenging, content-rich texts. This includes reading and gathering evidence

responding to texts through discussion and/or writing. (RL & Somewhat
T l ° l h ° M f from grade-level complex texts, reading widely on topics to gain knowledge and vocabulary and using reading strategies when RI) Mot Yet
O O a rt I C u a t e S t e VI S I O n O r comprehension breaks down. D. Questions and tasks attend to words, phrases, and Yes
. Befiniti sentences within the text that matter most to build Mostly
M M M b M — - . S— d ' bulary and deepen understanding of the text. Somewhat
I rgl n I a S n g I S C a S S ro O m S W e re Yes Congistent and purposeful demonstration of this indicator. (RV, RL, &Rl) Not Yet
s RL,
Mostly Consistent evidence of this indicator. E. Questions and tasks are dto deep: d 0 Yes
. Somewhat Inconsistent evidence of this indicator. understanding of the text, the author’s craft, and/or the topic Mostly
all students are developing as e comsidrston. L
Mot Yet

Core Action 1 F. Teacher provides IEP-aligned, 504-aligned, or EL-aligned

1 ¥
S k I I- l.e d re a d e r S by W a y O f te a C h e r Grade-Level Complex Texts: Is the lesson focused on a high-quality text{s)? (DSR.A; DSR.B) supports that eliminate barriers for students to access text- HoZtsl\,'

specific questions and tasks that address analytical thinking

Descriptor Frequency Notes required by grade-level dards and allows studs to Somewhat
H h b k d b A. Students spend the majority of the lesson reading, listening*, Yes ownership of the rask. Not Yet
p ra Ct I C e S t at a re a C e y writing, and/or in discussion about text(s). Mostly G. Teacher add the L d ds inherentin the
AListening should only be a primary instructional strategy for Somewhat s i , form, and bulary) and provides EL-
| _comprehension in grades K-2. Not Yet aligned supports that eliminate barriers for students to Yes
re S e a rC h . B. Variety of literary and lexts are at or Yes access text-specific guestions and tasks that address Mostly
above the complexity level expected for the grade level based Mostly analytical thinking required by grade-level standards by Somewhat
on the VDOE Analysis Chart for Determining Text Complexity Sormewhat aligning content to the related WIDA standard for EL Not Yet
and/or pi by the p HQIM. NotYet instruction.
C. The text(s) exhibit exceptional key ideas and details, craft Yes
T h e V D o E Wa lkt h ro u g h to o ls and style, integration of concepts, and/or provide Mostly Core Action 3
meaningful knowledge. S:‘In::.':tat Opportunities for Student Er Are all students cognitively engaged in the work of the lesson from start to finish?
a re n ot i nte n d e d to b e u S e d a S D. Texts lead authentically into writing and allow reading and Yes Descriptor Frequency Notes
writing to exist as complementary Learning rather than as Mostly A. Students do the majority of the work of the lesson: listening Yes
separate subjects. Somewhat (Grades K-2), speaking, reading, and/or writing (Grades 3-12). Mostly
. Not Yat Somewhat
a n eva lu at Ive to o l fo r te a c h e rs E. Teacher provides IEP-aligned, 504-aligned, or English Learner- Yes Mot Yet
(EL) aligned supports that eliminate barriers for students to Mostly B. Students reason and make meaning of texts to persevere Yes
0 l b d access and engage with grade-level high-quality texts. Somewhat through difficult texts. When teachers provide support, Mostly
t t Not Yet students still own the complex thinking. Somewhat
o r p r I n c I p a S ) u a o c u m e n F. Teacher provides ELs with opportunities to build knowledge Yes Mot et
o on topics through more ible texts in pr jon for Mostly C. Students talk and ask questions, both literal and inferential, Yes
t h a t p rOVI d e s a c o m m o n reading grade-level texts. Somewhat about each other's thinking to improve their understanding Mostly
Mot Yet about the text or topic. Somewhat
Not Yet
Core Action 2 D. Stud provide text evid to support their ideas and Yes
la n gu a ge t h at s u p p o rts Text Dependent Questions and Tasks: Does this lesson employ questions and tasks, both oral and written, which integrate use topic or text-specific language in their oral and/or Mostly
the standards and build students’ comprehansion of the text(s) and its meaning? (DSR.C, DSR. D) written responses. Somewhat
Descriptor Frequen Notes Not Yet
Syst ems-level chan ge. Dusetor — ey T
Writing (W, LU, ¥ (RV, C (Lo, Mostly nc;:::;xx:;:.::lm;ww ':’;!I.:I e . Heading and Vecabulary [RV)
and Rezearch (R) standards in sscvics of desp Somewhat Raadin gglnrurm:tnu nal‘ Text (Rl [5 " ation [C) -
understanding of the text(s) and/or topics under Not Yet Writing (W) Rescarch (R)
Language Usage [LU} Developing Skilled Readars & Bullding Reading Stamina (DSR}
Virginia Grade K-12 English Languaga Arts Walkthrough Tool ! Virginia Grade K-12 English Language Arts Walkthraugh Tool 2




Considerations for Using the Tool




How to Use the Tool:

v'Guide Purposeful Planning:
Analyze lesson alighment

v'Guide Future Instruction: Use
walkthrough data to inform future
instruction and lesson creation

Adapt the tool based on the data,
goals and vision of individual
divisions or buildings.

ey
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The Tool Doesn't Stand Alone

* Ensure Alignment with Grade Level
Standards: Instructional Guides,
Progression Charts, or

Understanding
the Standards (Core Action 2 & 3)

* |dentify Grade-Level
Complex Texts: Utilize
Appendix (Core Action 1)

Key Ideas and Details Standards

ey Pair Tool with VDOE English Resources
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https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105

Instructional Improvement Cycle

Observe with
Walkthrough Tool

LITERACY PLANNING CYCLE

Lesson Planning Meeting — — Lesson Delivery
Name the change B A==
Share Progress g nciucing, readng spocnts =

. Teachers deliver lessons

f H. | grounded in HQIM; School
O n O i n special education teachers, '. . | leaders and specialists walk
g g yO u wa nt tO see reading interventionists, and |-' through lesson delivery regularty

others) plan for daily lesson
Support rep el e
for ‘
Te ac h ers Lesson Feedback

School leadership and
specialists attend lesson
feedback sessions to support
teachers, discussing what
waorked well and what is needed
for better implementation of
HQIM in futura lessons

Vingimia Drmn'mm:r OF

EDUCATIO

Lesson Walk Throughs

School leadership, reading
specialists, and other literacy
team members conduct non-
avaluative lesson walk
throughs to support teachers
on lesson delivery of HQIM
grounded lessons followed by
lesson feedback sessions

Monitor Develop a plan of

support

What must leaders and specialists who are conducting walkthroughs do to integrate
their observations, patterns, and trends into the literacy planning cycle? What would
that look like?

ey
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When to Use the Tool:

v'During classroom observations to
gather trend data.

v'During Collaborative Planning Meetings
or PLCs.

v'To Support Instructional Coaching

conversations.
v'To address specific division or building
level goals.

ey .
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Who Uses the Tool:

* During classroom observations to gather trend data.
Building Administrators * To address specific building goals.

e During collaborative Planning Meetings.
Classroom Teachers  Support self-reflection or peer observations.

e To address specific division level goals and support professional

Division Level Leadership development.
e To norm on best practices and build instructional leadership capacity.

e To support Planning Meetings.
Readi ng Specilaists 018 @er:-[elal=100 ¢ During coaching conversations to support coaching cycles.

ey .
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Division Leadership may choose to Norm with
Building Leadership

Sample Scenario

Walkthrough
pre-me.etmg walkthrough Walkt.hrough Planning for
to review . debrief and next steps to
with the . .
data and real-time iImprove

. walkthrough . . .
previous a toofug data review instruction
trends

Classroom

ey
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Considerations for Literacy
Leaders




High-Quality, Complex Texts are Essential

Selecting high-quality complex, grade-level text
IS a priority. It will be difficult to meet the depth

of the standards without an appropriate text.

v' Students are unable to meet the rigor of the grade-level standards without
reading grade-level text.

v' Quantitative and Qualitative Rubrics are available in the Appendix of the
2024 English Standards of Learning to support educators in the planning
and instruction of grade-level, complex text.

ey .
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There are three factors to consider when

analyzing the complexity of a text.

v Quantitative measures look at factors
impacting “readability” as measured by
particular computer programs.

v Qualitative measures examine levels of
meaning, knowledge demands, language
features, text structure, and use of graphics as
measured by an attentive reader.

v Reader and Task considers additional
“outside” factors that might impact the
difficulty of reading the text.

ey
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Core Action 1: Focus on High-Quality, Grade-

Level Text(s).

v'Prioritize Complexity and Quality of Text

- What is the qualitative and quantitative complexity of
the text(s)?

- Balance of literary and informational texts (evidentin
lesson plan or instruction)

- Textis richin examples of key ideas and details, craft
and style, and allows for the integration of concepts.

v Access to Text

- Do students have access to the text while answering
questions?

- Are students engaging in the text by themselves (e.g.,
reading, writing, discussing, or listening)?

ey
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This may look like:

* Teachersincorporating texts that
have topics and concepts relevant
and interesting to students.

 Students reading grade-level
complex texts and writing in
response to what they read.

* Teacherfacilitating a class
discussion based on the text.

* Informal, small-group discussions
about the details, craft, and theme
of the text.

18




Core Action 1: Rating Considerations

—7

When reviewing lesson plans prior to utilizing
this tool, scores of "Yes" or "Mostly" can only
be utilized if grade level text is
used. (See Quantitative and Qualitative Text
Complexity Charts prior to classroom
instruction).

7

3 Should only be rated if the observer is aware of
the students' needs in that classroom.

Yes
A. Students spend the majority of the lesson reading, Mostl N
listening*, writing, and/or in discussion about text(s). S?\lrgf%tat
B. Variety of complex literary and informational texts are at or Yes
above the complexity level expected for the grade level based Mostl
on the VDOE Analysis Chart for Determining Text Complexity S?\lrgf%tat
and/or provided by the division adopted HQIM.
C. The text(s) exhibit exceptional key ideas and details, craft M\(()es?l
and style, integration of concepts, and/or provide meaningful Somewhat
knowledge. Not Yet
D. Texts lead authentically into writing and allow reading and MYe?l
writing to exist as complementary learning rather than as Sorr?esw at
separate subjects. Not Yet
E. Teacher provides IEP-aligned, 504-aligned, or EL-aligned Yes
. . Mostl
supports that eliminate barriers for students to access and Somewhat
engage with grade-level high-quality texts. Not Yet
F. Teacher provides ELs with opportunities to build knowledge M\c(>es§cl
on topics through more accessible texts in preparation for Somewhat
Not Yet

reading grade-level texts.

ey
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Consider documenting the evidence-based
practices that support access for all students
without changing learning expectations.
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https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105
https://www.doe.virginia.gov/home/showpublisheddocument/53643/638499760936600000#page=105

Frequency Definitions

Frequency Definitions
Yes Consistent and purposeful demonstration of this indicator.
Mostly Consistent evidence of this indicator.
Somewhat Inconsistent evidence of this indicator.
Not Yet No evidence of this indicator.

ey
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Core Action 2: Focus on Text-Dependent

Questions and Tasks
v'Integration of Standards

- Standards are integrated purposefully and
sequenced to help students gain a deeper
understanding of the topic and text.

v'Textual Evidence as a Priority

- Students referencing texts in writing and
discussion or teachers referring students back to the
text consistently.

v'Strategic Sequencing

ey
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- Questions and tasks follow a logical flow to help
students make connections, make the text more
accessible, and enhance comprehension of the
text.

This may look like:

e Students responding to text-
dependent questions citing textual
evidence to support answers.

e Students using textual evidence to
write a reflection of the text.

* Analyzing the author's word choice
(e.g., words, phrases, and
sentences) to deepen their
understanding of the text.

e Studentsincluding vocabulary
from the text in their writing.

21




Why ground reading, writing, and speaking in evidence

from the text?

®* Reading and writing are reciprocal processes. \Writing
about what you read strengthens comprehension.

®*Most college and workplace writing requires evidence
rather than personal opinion.

®* The ability to cite evidence differentiates strong from
weak student performance on the National Assessment
of Educational Progress.

ey
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Core Action 2: Rating Considerations (1 of 2)

A. Questions and tasks integrate grade-level Reading (RL, Rl), Writing (W,

Yes
LU), Vocabulary (RV), Communication (C, LU), and Research (R) Mostlx
standards in service of deep understanding of the text(s) and/or topics S?\lrg?\\/(vetat
under consideration.
B. Questions and tasks address the specific text(s) at hand by attending Yes
. e . Mostl
to its qualitative features: text structure, language clarity, knowledge Somew%at
demands, and purpose. (RL & RI) Not Yet
C. Questions and tasks require students to use evidence from the text to Yes
. . . . Mostl
support claims, conclusions, and inferences when responding to texts Somewﬁat
through discussion and/or writing. (RL & RI) Not Yet
D. Questions and tasks attend to words, phrases, and sentences within Yes
: ) Mostl
the text that matter most to build students’ vocabulary and deepen Somewﬁat
understanding of the text. (RV, RL, & RI) Not Yet
E. Questions and tasks are sequenced to deepen students’ Yes
. , . Mostl
understanding of the text, the author’s craft, and/or the topic under Somewﬁat
consideration. (RL & RI) Not Yet

Utilize Progression Charts
and Understanding the
Standards documents to
ensure questions are alighed
to the rigor of the specific
grade-level.

Script teacher questions
and student responses, using
VDOE resources to ensure
alignment with grade-level
standards and rigor.

ey
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How to use the Progression Charts alongside the

Walkthrough Tool (1 of 3)

A literacy leader walks into a Grade 8 classroom
and hears the students discussing the
following questions based on a text that has
been selected to read.
1. Describe how the protagonist changes from
the beginning to the end of the story.
2. Explain how the setting affects the events in the story.

Are these text-dependent
questions alighed to
Grade 8 standards?

. /

The leader scripts the questions and then refers to the
Progression Chart for Reading Literary Text prior

to rating Core Action 2 to see if the questioning they
observed is aligned to the Grade 8 standards.

ey ”
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changes from the
beginning to the
end of the story.

Describe how the

protagonist

/

How to use the Progression Charts alongside the
Walkthrough Tool (2 of 3)

Why it’s not alighed to the Grade 8 standards: This
question focuses on basic character development. Grade
8 requires students to justify character changes using
dialogue or specific events, and to differentiate between
static and dynamic characters.

Key Ideas and Details Standards

Explain how static and dynamic characters impact the plot.

Explain the role of the protagonist and antagonist on plot events.

2| > (Grade

Explain how static and dynamic characters and the roles of protagonist and
antagonist influence plot events.

Justify the decisions and actions of dynamic versus static characters using
dialogue or specific events from the text.

Differentiate between character types in literary texts (e.g., dynamic/round

character, static/flat character, and stereotype) and their impact on the theme.

25



How to use the Progression Charts alongside the

Walkthrough Tool (3 of 3)

Why it’s not alighed to Grade

8 standards: This question asks for a general
connection between setting and plot. Grade 8
requires students to analyze how setting
shapes character behavior and influences
mood or theme.

Explain how the
setting affects
_ the eventsinthe \

story. Teachers may start with this question and add
/ additional scaffolded questioning that meets the
grade-level standard.

\

Key Ideas and Details Standards

Describe plots in stories as a sequence of events that develops the central conflict and resolution, including initiating
events, climax, and resolution.

Describe plot developments in stories and dramas by examining the exposition, initiating event, central conflict, rising
action, climax, falling action, and resolution.

Differentiate between internal and external conflicts (e.g., individual vs. Individual, individual vs. Nature, individual vs.
Society, individual vs. Technology, and individual vs. Self) and explain how they impact character development and
plot.

Analyze how the central conflict and key elements (e.g., exposition, initiating event, rising action, climax, falling action,
and resolution) impact plot development.

Explain how different plot patterns (e.g., comedy, drama, tragedy) and subplots create meaning and examine their
influence on characters, theme, pacing, and point of view

Examine and analyze the characteristics that distinguish literary forms (e.g., fiction, nonfiction, poetry, prose, novel,
4 drama, essay, speech) and analyze how the differing structure of each literary form contributes to its meaning and

EBGEATION syle.




Core Action 2: Rating Considerations (2 of 2)

F. Teacher provides IEP-aligned, 504-aligned, or EL-aligned
supports that eliminate barriers for students to access text- Yes

e . . o Mostl
specific questions and tasks that address analytical thinking SomeWKat ] .
required by grade-level standards and allows students to maintain Not Yet Should only be rated if the observer is aware of
ownership of the assignment/task. the students' needs in that classroom.
G. Teacher addresses the language demands inherent in the
content (functions, form, and vocabulary) and provides EL-aligned Yes Consider documenting the evidence-based

ts that eliminate barriers for students t text- .

SUPPOTLs that eiminate barriers for StUdents to access tex sanostly practices that support access for all students
specific questions and tasks that address analytical thinking Not Yet ) ) ) )
required by grade-level standards by aligning content to the without changing learning expectations.
related WIDA standard for EL instruction.

Samples may include, but are not limited to:

- Sentence frames and starters

- Explicitinstruction of language functions (e.g.,
the purpose of language in a task)

- Explicit vocabulary instruction

- Text annotation with language objectives

- Collaborative talk structures (e.g., think,-pair-
share, academic conversations)

‘l - Graphic organizers with language prompts
4 - Modeling & Exemplars 27
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Core Action 3: Focus on Student Engagement

v'Student-Centered Classroom This may look like:

* Teachers facilitating discussions
(e.g., posing questions) while

- Are students cognitively engaged?

- Students should be doing majority of the Cognitive students are doing majority of the
lifting (reading, discussing, and responding) to grade-| thinking, citing textual evidence, and
level text. talking.

* Peer collaboration to clarify
understanding and build upon each

v'Strategies for Student Engagement other's ideas.

Are th tunities f tudent di : d « Students making connections
- Are tnere opporwunities 1or stuaden ISCUSSION an to others' ideas.

collaboration around texts? » Students utilizing various reading

strategies (e.g., annotating or
summarizing) to persevere through

v'Evidence-based Responses challenging texts (or sections).

- Are students using academic vocabulary or citing « Teachers encouraging students to
textual evidence? annotate, discuss, critique, and ask

- Questions and tasks should require students using their own questions about texts.

“l’ textual evidence. o8
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There are two critical types of ownership teachers

should seek.

THINKING PARTICIPATION

The depth and quality of the thinking students

. Who participates and how often.
are engaged in.

Maximizing it means opportunities to get all
students involved in speaking, responding to
questions, thinking actively, processing ideas in
writing, as often as possible.

Maximizing it requires strong texts and strong
questions and tasks that require students to be
thinking at the analytic level of the standards to

facilitate truly productive engagement

Students cannot be responsible for the thinking without both.

ey
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Core Action 3: Rating Considerations

Yes
A. Students do the majority of the work of the lesson: listening Mostly
(Grades K-2), speaking, reading, and/or writing (Grades 3-12). Somewhat
Not Yet
. Yes
B. Students reason and make meaning of texts to persevere Mostl
through difficult texts. When teachers provide support, students Somewzat
still own the complex thinking. Not Yet
. . . . Yes
C. Students talk and ask questions, both literal and inferential, Mostl
about each other’s thinking to improve their understanding about Somewzat
the text or topic. Not Yet
. . . Yes
D. Students provide text evidence to support theirideas and use Mostl
topic or text-specific language in their oral and/or written y
Somewhat
responses.
Not Yet

ey

When the text is below
grade level or students are
not spending most of the instructional
time reading, writing, or discussing grade
level text, the rating will likely not
exceed "Somewhat".

Ensure focus of ratings for this section
is on focused on students, student

work, student thinking,
student discussion.

Use techniques such as

scripting, tallying teacher versus student
language, or noting

categories of discussion, questioning,
or participation to identify trends.




Literacy Leaders Consider Division Goals and

Needs
* Strong literacy instruction begins with planning.
* While the Core Actions on the Walkthrough
- Tool address what should be happening in the
‘ ~ ‘ classroom, all components will be visible in the
‘ lesson plan, all may not be seen in a brief
'-‘ walkthrough.
* Leaders may consider creating sample planning
“Look-for” checklists.

Refer to the Purposeful Planning Webinar Series for guidance on
i. structures for literacy planning in buildings and divisions.
" 4

EDUCATION



Considerations for
Implementation

For Classroom Teachers

Core Actions address what should be happening in classrooms.

While all components will be visible in the lesson plan, all may not be
Y seen in a brief walkthrough.

EDUCATION




Core Action 1: Grade-Level Complex Texts

Is the lesson focused on a high-quality
text(s)? (DSR.A;, DSR.B)

\/ Begins during planning:

Selecting high-quality complex, It will be difficult to meet the
grade-level text is a priority. depth of the standards without
an appropriate text.

ey .
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Core Action 1: Supports when Planning

ey
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Quantitative Analysis Chart for Determining Text Complexity

TRITHEWOT

Ther

a are no text complexity demands for thesa gradas.

2.75-5.14 42-54 1.58-5.24 420 - 820

4.97-7.03 02-60 4.531-7.73 T740-1010

7.00-9.38 o7 -67 6.51-10.34 525-1183

3.67-12.01 B62-72 8.32-12.12 1050-1335

11.20-14.10 67-74 10.34-14.2 1185 - 1385

Text Complexity Charts (Qualitative and

Quantitative) found in the Appendix of the Division-Adopted Texts or HQIM
2024 English Standards of Learning

Refer to the Developing Skilled Readers & Build Reading Stamina

Webinars for guidance on planning for opportunities for ALL students to
read and access grade level text.




Core Action 2: Text Dependent Questions & Tasks

Does this lesson employ questions and tasks
(both oral and written), which integrate the
standards and build students’ comprehension of
the text(s) and its meaning? (DSR.C, DSR.D)

/ \

Ensure questions and tasks Purposefully sequence tasks and plan
require textual evidence to when and how additional standards
answer. will be integrated (e.g., to meet the

knowledge demands of the text
Y and address knowledge gaps)..-

EBUCATION




Core Action 2: VDOE Supports when Planning

‘k E\"mmnm DEPARTMENT OF
4 DUCAT[ON Understanding the Standards- Grade 5§

In fifth grade, there is an emphasis on reading comprehension by comparing grade level literary and

READING LITERARY TEXT PROGRESSION BY GRADE

on the author's craft, style, topic or concept. C d writing
about their reading continue as an extension to expand the student’s understanding of what they read. The
Key for Progression Charts student will continue to expand vocabulary using knowledge of raots, affixes, synonyms, antonyms, and

Standard Introduction Level Symbal ‘homophones. The student will use the writing process to write in a variety of forms and purposes across

“The sikill bas 1ot bemn noduced. - content, demonstrating their thinking and understanding about a text. The student will collaborate with
diverse teams working respectfally with others, showing engagement, and valuing individual

The skill appears in the zxade-level standards. A contributions. The students will deliver multimodal presentations and compare/contrast a variety of

The slll grows in complexity of text and‘or application in the grade level standards. Students should be knowledgeable about the skill ftom previous techniques used in media messages. The student will demonsirate comprehension of the rescarch process
by evaluating the relevance, reliability, and credibility of information collected to create a rescarch

The skill is subsumed by another grade level standard. product

Excplicit instruction ia this skill is o longer applicable at s grads level.

Foundations for Reading

Teachers should reference Virginia's Approach to Text Complexity located in the appendix of the 2024 English Standards af Learning for guidance in selecting 5.FFR.3 Phonics and Word Analysis: The student will apply grade level phonics and word analysis
2 olich 5 : - : i : Skills to decode (read) unfamiliar words in grade level text.

velevant texts. The 2024 English Standards of Learning reflect miade level expectations for instruction. A Use knowledge of syllabication and syllable types to decode and encode words.

Use knowledge of morphology (suffixes, prefixes, root/base) to decode words,

fw

Read grade-level high-frequency words, including decodable and irregular words, with

Key Ideas and Details Progression Chart

automaticity and aceuracy

[5.FFR.3 Phonics and Word Analysis: The student will apply grade level phonics and word analysis skills to decode
|(read) unfamiliar words in grade level text.

Key Ideas and Details Standards

« Phonics s the instruction in the relationship between letters and the sounds they represent. (Honig et al, pg.
170)

|Crade 4
|Grade §
|Grade 6
|Grade 7
|Crade 8
|Grade 9
|Grade 10
[Grade 11
[Crade 12

 The purpose of phonics and word analysis is t0 allow students 10 read grade level text fluently. See 5.DSR for
additional information.
« Phonetic principles include decoding (reading) and encoding (spelling)
Decoding is the ability to read a word from print to speech using grapheme-phoneme (letter to sound)
correspondences,
©  Encoding is the ability to spell a word from speech to print using phoneme-grapheme (sound-letter)
correspondences,
« Word analysis in fifth grade includes multiple strategies. Strategies for reading mi
©  Review known words parts, or meaningful morphemes, smallest unit of meaning.
* Root - the most basic form of a word from which other words are formed. Many English words
are derived from Greek and Latin roots. Students must be taught common Greek and Latin roots
in order to read and lex text

With prompting and support, demonstrats knowledzs of story structurs by
orally identifying charactess, setting, important events, and details.

With prompting and support, generste pradictions sbowt story characters and
avents using the text.

Tdentify the slements of a familiar stary, including the characters, setting, and
important avants (e 2., conflict snd Tesohurion).
Generate pradictions about story characters and events using ihe text -
Dexcribe chatecter's attributes (2.2, Taits, motivetions, of feelings) end how | -
they respond to major events and
Describe a charactar’s attributes, incloding their traits, motivations, or feelings | -
and how thev davelop the text.

#= =l Eindersarten

ibic words may include:

Understanding the Standards

Progression Charts
documents

Refer to the Text Dependent Questions and Planning for Integration
Webinars for guidance on ensuring tasks and questions meet the

appropriate grade level standards and level of rigor.




Core Action 3: Opportunities for Student

Engagement

/

Are all students cognitively engaged in
the work of the lesson from start to finish?

\

The class should be student-
focused: students reading, thinking,
and discussing based on
GRADE LEVEL standards.

Ensure ALL students reading, writing,
and discussing grade level texts.*

ey
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ore Action 3: VDOE Supports when Planning

b EDUCATION
2024 ENGLISH

STANDARDS OF LEARNING

Grade 8 Instructional Guide

Connect to Previously
Read/Related Text to
Build Knowledge and
Vocabulary
Understanding

8.DSR.E - Regularly
engage in reading
(independently, with peers,
or with modest support) a
series of conceptually
related texts organized
around topics of study to
build knowledge and
vocabulary. Use this
background knowledge as
context for new learning.

How will new learning
connect to previously
learned skills and/or
concepts?

How will students build
background knowledge
or context to understand
the text?

Incorporate visuals, discussions, or short excerpts to
provide background knowledge before reading.
Conduct research on the historical, cultural, or social
contexts that may be needed to understand concepts
within texts (8.DSR.D).

Build anticipation around a new unit or concept by
facilitating discussion around ideas from previously read
texts to activate prior knowledge.

Skills in Practice
8.DSR.C - When
responding to text through
discussions and/or writing,
draw several pieces of
evidence from grade-level
complex texts to support
claims, conclusions, and
inferences, including
quoting or paraphrasing
from texts accurately and
tracing where relevant
evident is located.

Set a purpose for
reading.

How can teachers model
application of the
selected skills and
standards?

How will students show
knowledge of the
selected skills and
standards?

Locate points to stop while reading to annotate for
character development and gather textual evidence on the
character’s actions and dialogue (8.DSR.C, 8.RL.1A).

o Usetextual evidence during discussions or
reader’s response activities to justify the
decisions and actions of dynamic versus static
characters (8.RL.1C).

Analyze and discuss how the author’s choice of point of
view impacts the reader’s perspective of the story and
events (8.RL.2C).

Explain the theme of entire text connecting it to characters,
setting, and plot events and explain how these elements
develop the theme (8.RL.TA).

Grade Level Instructional Guides

Refer to the Planning for Integration Webinars for more specific
guidance, by grand-band for integrating all grade level strands when

propelling student engagement.




Reflections & Additional
Supports




Developing Skilled Readers & Building Reading Stamina
as the Foundation for Strong Literacy Instruction

Core Action 1: Core Action 2: Core Action 3:
Grade-Level Complex Text Dependent Questions | Opportunities for Student
Texts and Tasks Engagement
DSR. A, DSR.B DSR.C, DSR.D

DSR serves as the anchor for grade-level reading
comprehension expectations and should be applied when
students are reading, writing, collaborating, and
researching.

Refer to the Developing Skilled Readers and Building Reading Stamina
‘_‘lf Webinars for a deeper dive into this anchor strand.

EDUCATION




Additional Resources for Further Support

‘ E,Vlrgmla Grade K-12 English Language Arts
EBteRTioN Walkthrough Tool: Considerations

Thiz document iz intended to help Virginia K-12 educstors despen their understanding of how to use and implement the Virginia
English Languzsge Arts Wslkthrough Tool. The walkthrough tool supports literacy leaders when obsendng and strengthening
literacy instruction sligned to the 2024 Virginia English Standard=s of Leaming. When unpacked, this tool supports educators
with evidence-based practices for literacy instruction and eids in the planning process by ensuring lessons are text-based,
rigorows, and responsive to student needs. This support document will guide educators” thinking through the core actions and
warious components, offering insights and strategies to strengthen literacy instruction and student achiswement.

Considerations for Using the Walkthrough Tool:

Guide Purposeful Planning: Analyze lesson :Il,nrrer't

- Guide Future Instruction: Use walkthrough data to inform future instruction end lesson
creation
- Pair with other English instructionsal resources:

- nstructional Guides, Proj

. Utilize Appendix to suppaort identifyi = 3

- Literacy laaders may sdapt based onthe deta, goals and vision of individual divisions or
buildings.

- Classroom Observations

- Dwring Collaborative Planning Mestings or PLC=

- Support Instructional Coaching

- Gather trend dats to address specific division or building lLevel goals

Considerations for Literacy Leaders: Cansider creating sample planning " Look-for™ checklists,
individuslized for your building and/or divisions goals and priorities, based on the Walkthrough Tool to ensure planning is focused
on high-guality text, 2ll questions and tasks are grounded in the texts, and student engagement is purposefully planned.

Literacy leaders may need to anslyze Ltilize progression charts to ensure Core Action 3 is focused on students,
the text's complexity before rating this guestions are sligned to the rigor of the student work, student thinking, student

section—either before or after the specific grade-leval. discussion. Leaders may use coaching
observation. tools such as seripting or tallying

To support all learmers, educators may T inform rating, literacy leadars may tescher versus student language and
uze accessible texts slongside grade document teacher guestions and noting categories of

Ieval text, ot 85 5 replacamaint. student rasponses, using VDOE
instruction of grade level standards resowces to ensura alignmant with
cannot be observed without grade leval  grade-level standards and rigor.
taxt.

discussion. questioning, or
participation to identify trends.

When reviewing lesson plans prior to Consider what constitutes grade-sppropriate instructional practices as outlined in
utilizing this tool, scores of "Yes™ or
“Mostly” can only be utilized if

the 2024 English Srandsrds of Leaming (e.g.. Beginning in Grade 3, students are
expected to quote the text directly. Prior to Grade 3, recslling detasils/information
from & text to support their idess is appropriste). Literacy leaders should utilize
tending the Standards to ensure instruction meets grede-level rigor.

to classroom instruction).

MOTE: When using the Walkthrough Tool, rows E & F referencing ELs, IEPs, or When the text iz below grade lavel

5043 should only be rated if the observer is aware of the students’ needs in that or students are not spending most of

classroom. Observers who are not active stakeholders in the building will not have the instructional time reading. writing,

this information. or discussing grade level text, the rating
will likely not exceed "Somewhat™

Literacy leaders should consider documenting the evidence-based practices that

support sccess for sl sfudents without changing [earning expeciaions.

Considerations for Implementation: Core Actions addrass what should ba happaning
in classrooms. While all components will bae visible in tha lesson plan, all may not be seen in a brief walkthrough.

O Core Action 1

Grada-Level Complex Taxts: I=s the
{asson focused on 8 high-quality text(s]?
(DSR.A; DSA.B)

Examine texts during planning to determine what
owverall themes emerge a3 the foundation for
selacting target standards.

Consider student interests when selecting texts.
Ensure students are reading grade level text

{u=ze Appendix to support identifying appropriately
complex texts.] Students in Kindergarten and Grade
1 focus on listening to texts through read alouds.
Texts should be varied (literary and informational) to
provide meaningful knowledge on a single topic.

Core Action 2
Text Dapendent Questions and Tasks:
Does thiz ezson employ guestions snd
tasks, both oral and writtan, which
intagrata the standards and build
students’ comprehansion of the taxt]s)
and its meaning? (D5R.C, DSA. D)

Ensure questions and tasks require textusl \
evidence to answer.

Purposzefully sequence tasks and plan when and
how additional standards will be integrated (e.g., to
meet the knowledge demands of the text and
address knowledge gaps).

Utilize Progrezsion Charts to ensure tasks and
guestions meet the appropriste grade level
standards and level of rigor.

REMINDER: Core Action 2, A-E Can only be

rated a3 Yes/Maostly if the questions and tasks

grade lewel.

are meeting the level of rigor outlined in each /

Core Action 3 * Ensure texts are purposefully connected by themes
Opportunities for Student Engagamant: and students’ interests are considered.
Are sll students cognitively engaged in the * Plan opportunities for student discussion and

work of tha [ssson from start to finish? collaboration around taxts.
* Ensure ALL students reading, writing, and

& should discussing grade level texts. (Kindergarten and
r.;:f“ foeuseds Grade 1 students may also be listening to texts.)
b‘::uhi:znli rending: = * Ensure the students are doing majority of the work
(hinkings W;::ﬂa and taking the cognitive lift in classroom
hggl:d- 0“ GRAD . instruction.
adards: [
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Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.LNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper | o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen

Colleen.Cassada@doe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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