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English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners
who are prepared for post secondary experiences. The 2024 English Standards of
Learning are grounded in the research-based approach to reading and reflect current
research on the importance of foundational skills needed to be strong readers. When
compared to the 2026 National Assessment of Educational Progress, the 2024
Standards and instructional approaches, developed by the Office of English, align to the
indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical
and synthesis skills, which are essential to setting students up to be prepared for life
and foster a love for learning about the world in which they live and serve.
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Setting Purpose: Why are we here?

* This webinar provides literacy leaders with an overview of the
Virginia Kindergarten-Grade 3 Foundational Skills Walkthrough Tool,
iIncluding guidance on when and how to use the tool, key considerations

for interpreting and applying ratings, and strategies to support educators
In planning effective foundational skills instruction aligned to the
Walkthrough Core Actions.



Impact Expected

* Leaders will leave this webinar with resources and supports they
can immediately implement when using the Walkthrough Tool
or adapting it based on the data, goals, and vision of their divisions
or schools. These resources will help leaders articulate a clear
vision for foundational skill instruction across classrooms, where
all students are developing as readers and writers.



Understanding the Walkthrough Tool
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Observation tools help us conduct walkthroughs

for different purposes

" Sometimes, we use observation tools for formal instruction
evaluations as part of a larger system to manage and monitor
teacher performance.

=" Sometimes, we use observation tools to support high-quality
feedback systems-level strategy as part of a regular, collegial,
walkthrough process.

The VDOE walkthrough tools are not intended to be used as an
evaluative tool for teachers or principals, but rather a

document that provides a common language that supports
systems-level change.
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Instructional Improvement Cycle

Observe with
Walkthrough Tool

Share Progress Ongoing Name the change
Support you want to see

for
Teachers

Develop a plan of

support

LITERACY PLANNING CYCLE

Lesson Planning Meeting

Teachars and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Feedback

School leadership and
specialists attend lesson
feedback sessions to suppert
teachers, discussing what
waorked well and what is needed
for better implementation of
HQIM in futura lessons

EDUCATIO

Vingimia Drmn'mm:r OF

Lesson Delivery

Teachers deliver lessons
grounded in HQIM; School
leaders and specialists walk
through lesson delivery regularty

Lesson Walk Throughs

School leadership, reading
specialists, and other literacy
team members conduct non-
avaluative lesson walk
throughs to support teachers
on lesson delivery of HQIM
grounded lessons followed by
lesson feedback sessions

What must leaders and specialists that are conducting walkthroughs do to integrate
their observations, patterns, and trends into the literacy planning cycle? What would

b EDUCATION

that look like?
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A walkthrough tool provides common language and expectation which supports
consistency and coherence throughout a division or school.

Belonging

Coherence Consistency

b EDUCATION ¢



The Kindergarten-Grade 3 Foundational Skills

Walkthrough Support Document

The Vlrglnla Read'ng and Wl’ltlng Virginia Kindergarten - Grade Three

languages (e. g., /s/ across Spanish and English), as well as Mostly
N . nen-transferable skills (e. g., /hf in Spanish vs. English) Somewhat
. . Foundational Skills Walkthraugh Tool (DL} and provides the language instruction necessary to ensure Mot Yet
FO u n d a t I O n a l S kl llS Wa l kt h ro u h _ that ELs can connect foundational skills to meaning making.
The Virginia Reading and Writing Foundstional Skills Walkthrough Tool is designed to build understanding and axperience ¥
with best practices to support the explicit teaching of foundational skilla: Print Concepts, Phonological and Phonemic " e:l
TO O l i S d e S i g n e d to b u i ld Awarenass, Phonice and Word Analysis, Handwriting and Spelling. F. Teacher collects student data [formal and/or infermal). Snmn:w:at
Fraquency Definitions Not Yet
. . Yes Consigtent and purposeful demonstration of this indicator. Yes
- - - G. Teacher responds to data and adjusts instructien accordingly Mostly
u n e rS a n I n a n ex e rl e n C e Moatly Consistent evidanca of this indicator.
~ i i to support students. Somewhat
Somewhat Inconsistent evidance of this indicator. Mot Yet
with best practices to support the et

Core Action 3: Student Practice: Do students practice foundational skills in & vanety of ways to support masterny
during the lassan?

M M M M Core Action 1: Aligned Content: /s the lesson intentionally and explicitly focused on grade-level reading
) ) R . 3 . Descriptor Frequency Motes
eXp l I C It te a C h I n g Of fo u n d at I O n a l foundational skills 7 {Refer to FFR and FFW St dg of Learning for grade-lavel expectations.)
A.  All students practice with written and/or oral tasks that are Yes
. Descriptor Frequency Notes aligned to targeted content and skills. Maostly
S k I l lS A, The foundational skillis) sbserved in the laason reflect grade- Yes Somawhat
° level standards, present in both Foundations for Reading Mostly Wot Yet
(FFR) and Foundations for Writing (FFW) and are appropriate Somawhat B. As appropriate, students practice skills out of context (not Yaa
for the time of year. Mot Yet embedded in text). Students apply explicitly taught skill to Moatly
Yas decode [read) and encode (spell) words. (FFR & FFW) Somawhat
B. The foundational skillis) cbserved in the lesson is partof a Mostly Mot Yet
aystematic scope and sequence provided by division Somawhat ot Vel
approved HQIM (Core or Supplemental). G. Asappropriate, students practice in context \.yhh decodable Yas
e Wa t ro u g to O S Mot et text* (FFR, FFW & D5R). *Students will transition from Mastly
C. Teacher provides |EP-aligned/504-aligned or English Learner- M\:}iiy :’;‘:,‘;g:gf fo grade-level text as their phonic knowledge Somewhat
Q aligned supports that eliminate barriers for students to Somawhat Mot Yet
a re n ot I n t e n e t o e u s e access to grade-level foundational skills instruction. Not Yat 0. Allstudents persevera with productiva struggle when practice Yas
calls for additional attempts, extended practice time, and/or Mostly
° Core Action 2: Teacher-Directed Instruction: Does the te make the foundational skills of the lesson trial and error of target foundational skills. Somewhat
a s a n eva lu a t I ve t o 0 l fo r expli nd allow time far student practica? Mot Yet
Notes E. Theteacher provides behavior specific, corrective feedback to faa
. o Descriptor Frequency students when needed. Mostly
teachers or principals, but a
9 A. Foundational skill(s) instruction Is explicit, systematic, and Mastly Mot Yet
° cumulative. SOMEWEE F. Teacher provides IEP-aligned/504-aligned or EL-aligned AGE]
d oc u m e nt th at p rovl d es a Mot Yet supports that eliminate barriers for students to practice Mostly
Yes foundational skills to build autematicity and make meaning Somawhat
B. The lesson includes adequate time for aligned teacher Mostly from taxt. Mot Yet
co m m o n la n gu age t h at instruction and student practice of targeted skill{s). Somewhat G. Teachers support students to connect foundational ez
Mat Yet wvocabulary, syntactic and grammatical concepts and newly Mostly
C. The elements of the lesson are presented In an engaging and Yes acquired foundational skills to make meaning while reading. Somawhat
S u p p o rt S syst e m S - leve l student-friendly manner. The use of manipulatives, text Moatly Mot Vet
resources, and hand motions enhance and support lessons Somewhat Aok tnd s tha THT P Limracy - ALE, -
and do not distract from skills being taught. Mot Yet
c h a n ge D. The teacher models appropriataely to support student learning Yag
° and elicits student practice through a varlety of classroom Moatly
routines appropriately defined within approved HQIM (Core or Somewhat
Supplemental). Mat Yet
E. The teacher explicitly addresses skills that transfer betwesan Yes
Virginia Kindergarten - Grade Three Foundational Skills Walkthrough Tool 1 Virginia Kindargarten - Grade Three Foundational Skills Walkthrough Tool 2
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Considerations for Using the Tool
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How to Use the Walkthrough Tool

v'Guide Purposeful Planning: Analyze
lesson alignment

v'Guide Future Instruction: Use
walkthrough data to inform future
iInstruction and lesson creation

Literacy leaders may adapt based
on the data, goals and vision
of individual divisions, schools, or
grade levels.
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The Tool Doesn't Stand Alone

* Use Instructional Guides, Progression Charts, or

Understanding the Standards to ensure alignment to the
rigor of the specific grade-level foundational skills
standards.

 Reference Foundational Skills Webinar Series to support
understanding grade level standards, using data to
drive instruction and ensuring aligned student practice.

~ Pair Tool with VDOE English Resources |

& ESUERTEN 12



https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources

When to Use the Walkthrough Tool

b EDUCATION

v'Classroom Observations

v'During Collaborative Planning Meetings or
PLCs

v'Support Instructional Coaching

v'Gather trend data to address specific
division or building level goals

13



Considerations for Literacy Leaders
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Core Action 1: Alighed Content (1 of 2)

v'Lesson Alighment to 2024 English
Standards of Learning

- Look for evidence in the lesson plan that the skills
taught align with the grade level expectations.

v'Observe Skills Aligned to Scope and
Sequence

- Ensure that skills progress in complexity and that
lesson progression follows the division selected
scope and sequence.

%
Ly
Z,

TMENT OF

Z
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This may look like:

Progression charts used to ensure
alighment between scope and
sequence and grade level standards
based on 2024 English Standards of
Learning.

Instruction follows a systematic and
cumulative scope and sequence from
the division adopted materials.
Teachers reviewing previously

taught skills.

15



Core Action 1: Rating Considerations

The foundational skill(s) observed in the lesson reflect grade-
level standards, present in both Foundations for Reading

(FFR) and Foundations for Writing (FFW) and are appropriate
for the time of year.

Yes
Mostly
Somewha
Mot Yet

The foundational skill{s) observed in the lesson is part of a

systematic scope and sequence provided by division
approved HQIM (Core or Supplemental).

Yes
Mostly
Somewhat
Mot Yet

Y ¢

Teacher provides IEP-aligned/504-aligned or EL-aligned
supports that eliminate barriers for students to access to
grade-level foundational skills instruction.

Yes

Mostly —_|

Somewhat

When reviewing lesson plans prior to utilizing
this tool, scores of "Yes" or "Mostly" can only
be utilized if the lesson uses the division-
adopted approved materials scope and
sequence and meet the grade level standards
in the 2024 English Standards of Learning.

Not Yet

~Ad E

Viromia DEPARTMENT OF

DUCATION

Should only be rated if the observer is aware
of the students' needs in that classroom.

16




Frequency Definitions

Frequency Definitions
Yes Consistent and purposeful demonstration of this indicator.
Mostly Consistent evidence of this indicator.
Somewhat Inconsistent evidence of this indicator.
Not Yet No evidence of this indicator.
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Core Action 2: Teacher-Directed Instruction (1 of 2)

v Explicit, systematic, and cumulative

instruction. " ook ik
. . : . is might look like:
- Look for explicit instruction that is teacher directed. - Teeher meselTE ek emnel skl s,

- Evidence for opportunities for previously taught skills to Instruction following the gradual
be reviewed throughout the lesson. release of responsibility model.

* Evidence of manipulatives to support
student learning (e.g., Elkonin boxes,

v'Data collection and analysis to drive magnetic letters, letter tiles).

instructional decisions. » Teacher pronounces sounds clearly
and correctly.

- Look for both formal and informal opportunities for
teachers to collect student data.

- Evidence of teachers using data to support students

&
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Components of Foundational Skills Instruction

e OYyStematic Instruction

e |nstruction follows a logical, alighed scope & sequence in which new,
grade-level skills are strategically layered upon earlier ones.

s EXplicit Instruction

e The many sounds, spellings, patterns & rules of language are made
clear and explicit through teacher-direct instruction to students so that
they can decode words and language

s Cumulative Instruction

e |nstruction of new skills builds upon previously learned skills.

Ay BB 19



Gradual Release of Responsibility Model

B DN

Teacher Guided and Independent
modeling of collaborative student
reading and » practice » practice.

writing. between
teacher and
student.

b ESUCATTON .



Core Action 2: Rating Considerations

Yes
A. Foundational skill(s) instruction is explicit, systematic, and Mostly
cumulative. Somewhat
Not Yet Utilize Understanding the Standards
Yes .
B. The lesson includes adequate time for aligned teacher Mostly documents’ Grade Level InStrUCtlonal
instruction and student practice of targeted skill(s). S{I::dmte$htat GUideS and Foundational SklllS Pa rt 1
ot Ye
C. The elements of the lesson are presented in an engaging and Yes webinars for examples of instructional
student-friendly manner. The use of manipulatives, text Mostly . HPRE .
resources, and hand motions enhance and support lessons Somewhat rOUtIneS that ensure eXplICIt’ SyStematIC’ and
and do not distract from skills being taught. Not Yet cumulative foundational skill instruction.
D. The teacher models appropriately to support student learning Yes
and elicits student practice through a variety of classroom Mostly
routines appropriately defined within approved HQIM (Core or Somewhat
Supplemental). Not Yet
E. The teacher explicitly addresses skills that transfer between Yes
languages (e. g., /s/ across Spanish and English), as well as H H
non-transferable skills (e. g., fh/ in Spanish vs. English) SGMn’lDeSuJ'E:Eat ;; Sh ou "d on l‘y be rated If th eo bse rveris aware
(DL) and provides the language instruction necessary to ensure ! i
that ELs can connect foundational skills to meaning making. Not Yet Of the StUdentS needS N that Classroom.
Yes
Mostly
F. Teacher collects student data (formal and/or informal). Somewhat
A Consider documenting how student data
G. Teacher responds to data and adjusts instruction accordingly Mostly continues to drive instruction and student
to support students. S hat o . .
oy support. Utilize Foundational Skills Part 2
webinars for examples.

Ay EBUCRTTEN 21




Core Action 3: Student Practice

v'Student-Centered Classroom This may look like:

- Look for teachers providing behavior specific feedback * Students have opportunities duringthe

on students practice attempts. lesson decoding/reading and
encoding/spelling.

 Opportunities for students to practice
skills in isolation and within texts.

‘/Strategies for Student Engagement » Students read decodable and grade
- Look for every pupil response techniques throughout level texts to practice phonics
the lesson. features learned.

TMENT OF 22
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Out of Context & In Text Student Practice

Out-of-Text Practice In-Text Practice

Reading Foundations Skills Block Grade 11 Module 2: Cycle 8 Lesson 41 e
Lesson 23: h /h/ UFLI
Word List The Big Hut
lustrate the story here:
] READING ENTIRE WORDS i Ll
= there rel?* (2] for each back tick quack stick
hack wick quick trick
: . Jack dock which Brock
o L : < lack lock whim flock
carrot walnut |r'|.p:_|lse pack mock crack chock
cozy fluffy motel
chilly request | charmsy rack rock shack shock
dolphin | ficky | resort sack sock stack stock
d"'k““_“:" ;3‘9””3“ | ""i"d“ﬂ tack tock slack pluck
Jjocket L2 ade.quate .
e (then hozard) (then odle.quate) kick luck whack stuck o - = T
DIU ur‘r-mllJ':'l-ci'ure:- carnival | irri gation lick muck brick truck The hen S|TS n The blg hUT The hog SR A e Y SR i
pajamas fficul | trouiti . .
peLs e ;ﬂ'\f“"; e nick puck flick sees the hut. The hog asks the hen'i T
(then tallent) (inen gravity) en hesitate pick suck prick o PUAIE. . TN :
inppe.Jf president 5 | reasonable Rick tuck slick can Slf Ll The hUT ‘l! 1II { | L "
{then slippery) (then president) . e i ' il QK
sick yuck The hog and the hen it in the h [REE HOUSE
List C The dog sees the hut. The dog asks o3 FHWFFHEES &Y THE Momyyes,,
packed | kicked licked picked hen if he can sit in the hut. The dog
locked tucked quacked | cracked
stacked | pricked | shocked | plucked hog. and the hen sit in the big hut.

| tsngusge Arts Curricuium 9
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Core Action 3: Rating Considerations

A. All students practice with written and/or oral tasks that are Yes
ligned to targeted content and skills. Mostly . : :
alignedto fargeted confent and sks Somewhat Ensure focus of ratings for Core Action 3 is
Not Yet focused on the students' actions throughout
B. As appropriate, students practice skills out of context (not Yes
embedded in text). Students apply explicitly taught skill to Mostly the lesson.
decode (read) and encode (spell) words. (FFR & FFW) Somewhat
Not Yet Utilize Foundational Skill Part 3 webinars for
C. As appropriate, students practice in context with decodable Yes . .
text* (FFR, FFW & DSR). *Students will transition from Mostly examples of effective student practice and
decodable t de-level text as their phonic k led, . . .
roaaes. _rade-ieveliextas felr phonic Enowlecge Somenhat teacher feedback with foundational skills.
ot Ye
D. Allstudents .pfzrseurere with productive strugg.le u\{hen practice Yes Consider dOCU menti ng Wthh StUdentS are
calls for additional attempts, extended practice time, and/or Mostly L. . .
trial and error of target foundational skills. Somewhat practicing which skills. How can student
Mot Yet ; H ; )
E. Theteacher provides behavior specific, corrective feedback to Yes praCtlce Opportu nities increase:
students when needed. Mostly
Somewhat
Mot Yet
F. Teacher provides IEP-aligned/504-aligned or EL-aligned Yes
supports that eliminate barriers for students to practice Mostly H ;
foundational skills to build automaticity and make meaning Somewhat % ShOUld Only be rated If the Observer IS aware
from text. Not Yet of the students' needs in that classroom.
G. Teachers support students to connect foundational Yes
vocabulary, syntactic and grammatical concepts and newly Mostly
acquired foundational skills to make meaning while reading. Somewhat
Mot Yet

Ay BB 24



Consider Division Goals and Needs

b EDUCATION

Strong literacy instruction begins with
planning.

While the Core Actions on the
Walkthrough Tool address what should
be happening in classroom and all
components will be visible in the lesson
plan, all may not be seen in a brief
walkthrough.

Leaders may consider creating sample
planning “Look-for” checklists.

25



Considerations for
Implementation

For Classroom Teachers

Core Actions address what should be happening in classrooms. While all
components should be visible in the foundational skill lesson plan, when observing a
portion of the lesson you may not see all components.

b EDUCATION
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Core Action 1: Alignhed Content (2 of 2)

Is the lesson intentionally and explicitly focused on
grade-level reading foundational skills?

Begins during planning:

Ensure foundational skills scope
and sequence and lesson aligns
to grade level expectations.

Ensure instruction is explicit,
systematic and cumulative.

b EDUCATION
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Core Action 1: Supports when Planning

English
Standards

of

Learning

for

Virginia Public
Schools

March 2024

S8
2% %

& Ea )

£ B E

WA ™| o)

‘%‘F‘*-Ui L
Wdigs®

Board of Education
Commonwealth of Virginia

Division Adopted
Approved
Foundational Skills
Lessons

l EVIRGINIA DEPARTMENT OF

‘.‘ ! LDUCATION

FOUNDATIONS FOR READING
PROGRESSION BY GRADE

b EDUCATION

EVIRGINIA DEPARTMENT OF

‘.‘lf DUCATION

FOUNDATIONS FOR WRITING
PROGRESSION BY GRADE

28




Core Action 2: Teacher-Directed Instruction (2 of 2)

Does the teacher make the foundational skills of the
lesson explicit and allow time for student practice?

Begins during planning:

Ensure adequate time for both Plan for data collection,
teacher instruction and student informal and formal, to monitor
practice. student progress and make
Instructional adjustments.

& ESUERTEN 29



Core Action 2: Supports when Planning

Understanding the Standards — Grade 4

In fourth grade, there 15 an inereased emphasis on reading comprehension by comparing literary and

informational texts. The student will apply comprehension strategies to monitor their understanding and
_ _ _ ‘ i VIRGINIA DEPARTMENT OF
to think critically about the grade level texts read. Collaborative conversations and writing about reading 7 E DUCATIO N
continue as an extension to expand students’ understanding of what they read. The student wall read &
variety of genres with a focus on realistic and historical fiction across cultures. The student will expand
vocabulary using knowledge of roots, affixes, synonyms, antonyms, and homophones. The fourth-grade
student continues to write in a variety of forms and purposes scross content. Student writing in fourth 2 O 24 E N G L I S H
grade gets more complex, and the student will use organizational structures to convey their message
through wniting. Working in diverse teams as both a facilitator and a contributor, the student will continue
to increase communication and collaboration skills, The student will deliver multimodal presentations and
begin to examine media messages. The student will demonstrate comprehension of the research process STA N DA R D S 0 F L EA R N I N G
by evaluating the relevance and reliability of mformation collected to create a research product.

Additionally, the student will continue to understand the difference between plagiarism and using their

own words.

Grade 2 Instructional Guide

Foundations for Reading

4.FFR.3 Phonics and Word Analysis: The student will apply grade level phonics and word analysis
skills to decode (read) unfamiliar words in grade level text,
A, Use knowledge of syllabication and syllable types to decode and encode words.

B. Use knowledge of morphology (suffixes, prefixes, root'base) to devode words.

. Read grade-level high-frequency words, including decodable and irregular words, with

Automaticity and ACCUracy.

4 : : : : :
[.FFR.3 Phonics and Word Analysis: Lhe student will apply grade level phonics and word analysis skills to decnde Refer to the Fou ndatlonal Sklus Weblnar Se ries Pa rt 1 Whlch

read) anfamiliar words in grade level text.
s Phonics is the insiraction in the relationship between letters amd the sounds they represent. (Honig et al, pg.

- fl::?purpm'e of phonics and word analysis ix to allow stedents to read grade level texe fTuently. See 4. DSR for fo C u S e S O n g ra d e leve |- eX p e Cta ti O n S & R efe r to t h e FO u n d a ti O n a l

additional information

T i e i e o o e i e (e Skills Webinar Series Part 2 which focuses on using data to
support instruction. %

o Encoding s the ability to spell a word from specch to print using phoneme-grapheme (sound-letter)
correspondences.
*  Word analysis in fourth grade includes multiple strategies. Strategies for reading multisyllabic words may
include:

An EBOCRHISN -



https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources

Core Action 3: Student Practice (2 of 2)

Do students practice foundational skills in a variety
of ways to support mastery during the lesson?

Begins during planning:

Ensure ALL students are Ensure ample time is provided
decoding and encoding for students to practice
throughout the duration of the foundational skills both out of

lesson. context and in text.

& ESUERTEN 31



Core Action 3: Supports when Planning

2024 ENGLISH
STANDARDS OF LEARNING

Grade 2 Instructional Guide

Refer to the Foundational Skills Webinar Series Part 3
which focuses on effective student practice.

An EBOERHISN )


https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources

Continuous Instructional Cycle

Student
Practice

Teacher-
Directed
Instruction

Aligned Content

33
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Walkthroughs Support Literacy Instruc
LITERACY PLANNING CYCLE

Viromia DEPARTMENT OF

DUCATION

Lesson Planning Meeting

Teachers and specialists
(including, reading specialists,
special education teachers,
reading interventionists, and
others) plan for daily lesson
delivery of approved high-quality
instructional materials (HQIM)

Lesson Feedback

School leadership and
specialists attend lasson
feedback sessions to suppon
teachers, discussing what
worked well and what is needed
for batter implamantation of
HOQIM in future lessons

lessons grounded in HQIM.

School leaders may not walk through each classroom daily;
however a plan should allow for frequent walk throughs to suppor .

teachers.

E

Planning for Successful HQIM Implementation

Establish a regular process for school leadership and specialists to  »
ensure sach teacher is supported in the planning and delivery of

> . . Lesson Delivery
y — . k Teachers deliver lassons
/ | \ grounded in HQIM; School
9

] leaders and specialists walk
/ through lesson delivery regularly

Vircinia DEPARTMENT OF

DUCATION

Lesson Walk Throughs

School leadarship, reading
specialists, and other literacy
team members conduct non-
evaluative lesson walk
throughs to support teachars
on lesson delivery of HQIM
grounded lessons followed by
lesson feedback sessions

Superintendents, chief academic officers, and other division
leaders (i.e. special education, literacy suparvisors) should support
implamentation of HQIM lassons through the lasson planning and
walk through cycle.

Division literacy leaders can model ELA lessons as a support for
teachers.



Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.LNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper | o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen

Colleen.Cassada@doe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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