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Good morning and welcome to today's webinar focusing on applying
Foundations for Writing standards to encoding and writing in Grades 2 and 3. |
am__ andlam joined by ___. We are excited you are joining us today.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Tosetand help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners
who are prepared for post secondary experiences. The 2024 English Standards of
Learning are grounded in the research-based approach to reading and reflect current
research on the importance of foundational skills needed to be strong readers. When
compared to the 2026 National Assessment of Educational Progress, the 2024
Standards and instructional approaches, developed by the Office of English, align to the
indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical
and synthesis skills, which are essential to setting students up to be prepared for life
and foster a love for learning about the world in which they live and serve.

A EBUCATION

Work of the Office of English is aligned to Virginia's Strategic Priorities,
particularly priority 1-to setand help every learner meet high expectations.




Setting Purpose: Why are we here?

* In this session, educators will explore the 2024 English Standards of
Learning to gain an understanding of the grade-level expectations for
sentence level writing.

* Educators will also gain an understanding of how to support Grade 2 and
Grade 3 students with composing, encoding, and revising complete
sentences with meaning and structure.

i ESOCRTION

During today’s webinar, educators will explore the 2024 English Standards of
Learning to understand end of year grade level expectations for sentence level
writing. Educators will also gain an understanding of how to support students in
Grades 2 and 3 with composing, encoding, and revising complete sentences with

meaning and structure.



Impact Expected

* Educators of Grade 2 and Grade 3 students will leave this session
with a clear understanding of grade-level expectations for sentence
level writing as outlined in the 2024 English Standards of Learning.

* Educators will leave with specific instructionalideas to engage and
support students with sentence level writing throughout the
instructional day.

i ESOCRTION ‘

At the conclusion of the webinar, Grade 2 and Grade 3 educators will leave this
session with a clear understanding of the grade level expectations for sentence
level writing as outlined in the 2024 English Standards of Learning. Educators will
also leave with specific instructionalideas to engage and support students in
sentence writing throughout the instructional day.



The Writing Rope & Virginia's English Standards
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Joan Sedita's writing rope is a powerful model for understanding how various
strands of writing work together to support skilled writing. When thinking about
encoding (spelling and writing sounds) and sentence level writing, the writing
rope clearly shows how these skills are essential foundations. Encoding is part of
the transcription part of the rope. Students must be able to accurately spell and
write words to express theirideas clearly in sentences. Sentence level writing is
part of the composition strand of the rope. This includes grammar, word order,
sentence types, and how to expand sentences.

This webinar will focus on the Grade 2 and 3 encoding and sentence level writing
expectations. For more information on supporting students with writing longer
pieces in different genres, please refer to the Elementary Writing webinar found
on the 2024 SOL Instructional Resource page on the VDOE website.




Building Blocks

Encoding

Sentence
Writing

Paragraph
Writing
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When teaching writing in Grades 2 and 3, itis important to support encoding
through foundational skillinstruction and teach sentence structure explicitly.
Students should then be given opportunities to practice both together— writing
complete and correctly spelled sentences. Students write sentences to
communicate their own ideas and in response to what is being read, taught, and
learned. Sentence level writing is where students learn to move from ideas to
complete written thoughts. Encoding should be supported during sentence level
writing, by ensure students are correctly encoding/spelling words and word parts
they have learned and transferring those skills into complete sentence writing.
Students will then move from sentence writing to writing complete paragraph.
Sentences are the building blocks for paragraph writing.

In our Foundational Skill webinar series, we focused on encoding/spelling of
words and sentences within foundational skills lessons. Encoding can transfer
over into sentence writing by ensuring students are spelling known word parts
correctly and segmenting words to support correct spelling. In today’s webinar
we will explore sentence writing instruction and practice for students in Grades 2
and 3. If you are interested in learning more about encoding/spelling as it applies
to foundational skills instruction, check out the three-part foundational skills



webinar series, which can be found on the 2024 Instructional Resources page on
the VDOE webpage.



Layers of Spelling

) ¢ Connects sounds (phonemes)to letters or letter patterns (graphe mes)
Phonological |. Reflects how wordsare spelled based onhow they sound
¢ Misspelling example:fash for flash

¢ Relates toconventional spelling patterns in language
Orthographic * Misspelling example:sune for soon or lite for light

. ¢ Connects spellings to morphemes
Morphologlcal * Misspelling examples: runed forran orcarefuly for carefully

A EBUCATION 7

Spelling development is cumulative — students don’t leave one layer behind but
build upon each layer. Spelling develops in three key layers: phonological,
orthographic, and morphological. The phonological layer focuses on phoneme-
grapheme correspondences, the orthographic layer involves recognizing spelling
patterns, and the morphological layer connects spelling to word meanings and
structures. Togetherthese layers reflect increasing sophistication in spelling,
moving from sounds to patterns to meaning.

It is important forteachers to be aware of these different layers of spelling
because it willimpact the type of feedback they provide students during revising
and editing of their own sentence writing. For more information about teacher
feedback for encoding, please refer to Part 3 of the Foundational Skills webinar
series which can be found on the VDOE 2024 Instructional Resource page.



Additional Encoding Practice Opportunities

* Provide short practice opportunities throughout the week.

* Continue to practice and reinforce previously taught skills using
different activities.

* Have student explain why they used a certain spelling.
- Sample studentresponse: "l wrote train with ai because | know ai makes
the long a sound inthe middle of words like rain and paint.”
- Sample studentresponse: "l spelled hopping withtwo p's because there's
a short vowel before the p and we have to double the consonant before
adding —ing."

A EBUCATION

Grade 2 and Grade 3 students should be given additional practice opportunities
for encoding.

These can include:

* Providing short practice opportunities throughout the week for
encoding/spelling. This is known as distributed practice — learning and
practice are spread out over time instead of being done all at once. For
instance, students might review phonics patterns for afew minutes
each dayrather than one long sessions. This repeated, spaced practice
helps improve long-term memory, reading fluency, and overall literacy
skills.

* Continuing to practice and reinforce previously taught skills using a
variety of activities — auditory drills, word chains, dictated words and
sentences. This is known as interleaved practice — different skills or
concepts are mixed together during learning, rather than practiced at
one time. This variety helps students learn to distinguish between
skills, apply strategies flexibly, and strengthen students' overall
understanding of how different literacy components work together.

* Having students explain why they used a certain spelling for a word in



* their writing. When students justify their spelling choices, they show
what they know about phonics, word patterns, and spelling rules.

For additional examples of student practice for encoding/spelling, please refer to
Part 3 of the Foundational Skills webinar series which focuses on student
practice. These grade band webinars can be found on the 2024 Instructional
Resources webpage.



Transfer of Skills Encoding to Composition

* Integrate Writing and Transcription Skills

* Provide Daily Time for Writing Practice
* Create Engaging Writing Community
* Scaffold Sentence Level Construction in Context

A EBUCATION o

Helping students in Grades 2 and 3 transfer their encoding skills into sentence
composition is all about connecting what they already know about sounds,
words, and patterns to expressing complete thoughts in writing. Encoding
becomes more powerful when practiced within sentence level writing, because
students are using phonics skills in real communication instead of only spelling
single words. The cognitive demands increase when students are responsible for
composing sentences and larger pieces of writing.

Some ways to support this transfer of skills include:

* Integrating writing and transcription skills- Students can practice
writing conventions (spelling and handwriting) alongside composition
tasks.

* Providing daily time for writing practice- Students need consistent,
structured time to write each day. This practice builds fluency and
allows forintegration of encoding/spelling, grammar, and composition
skills. Educators can support this transfer of skills by designing writing
tasks thatrequire use of recently taught phonics features and
Language Usage standards.




Creating an engaging writing community- Students should be provided
with authentic writing tasks to promote skill transfer instead of isolated

drills.

Scaffolding sentence level construction in context- Educators should
teach sentence-level skills within meaningful writing, not just in
isolation. Sentence starters and frames, mentor texts, and models
should be used to show how good sentences build effective paragraph
writing.



Opportunities to Self- Correct

* Teacher Modeling

* Using Editing Checklists

* Reading Writing Aloud

* Stop and Check Points During Writing
* Encoding Support

* Reinforcing Learned Phonics Patterns

b ESOERTISN

Providing opportunities for Grade 2 and 3 students to self-correct their writing is
essential in supporting students transfer what they're learning in their
foundational skill lessons to their authentic writing opportunities.

Here are some practical and engaging opportunities to incorporate into your
classroom or learning environment to support students editing and self-
correcting their writing.

Teacher modeling- Teacher can regularly modelwriting and editing.
Show how you reread, catch mistakes, and fix them.

Using Editing Checklists- Simple checklists can be provided to
students to edit and revise their work and used by teachers to provided
feedback on students' writing.

Reading Writing Aloud- Encourage students to read their writing to a
peer or adult. Reading aloud helps students to hear if their writing
makes sense and notice missing words or punctuation.

Stop and check points during writing- During independent writing,
prompt students to stop at key points to check theirwork. Use phrases
like Let's stop and check our sentence.

Encoding Support- Segmenting words by stretching them out and then

10



writing the sounds they hear

Reinforcing learned phonics patterns- Teachers should ensure
students are using the patterns they have learned during foundational
skills lessons to spell/encode words correctly in their writing.

10



Sentence Writing
Expectations
Embedded in the 2024

English Standards of
Learning

The 2024 English Standards of Learning outlines the end of year grade level
expectations for students in Grades 2 and 3. We will take a look at what each
strand says about sentence level writing and how you can incorporate these
standards into yourinstruction and provide students with opportunities for
practice their encoding while applying it to sentence writing.

On each slide, you will see the corresponding standards as they relate to
sentence writing and the progression charts to show vertical articulation of the
standards from Grade 1 through Grade 4. When looking at the progression chart,

you can see how the standards grow from grade to grade and increase rigor and
knowledge of sentence level writing.

11



Foundations for Reading & Foundations for Writing

Print Concepts Handwriting Handwriting
wr KFFR.1 W «rrwt 1.FFW.1

B. Demonstrate knowedge E. Apply spaces between C. Accurately and

of a sentence, word, or written words in phrase and automatically apply spaces

letter. sentence levelwriting. between written wordsin

phrases or sentence level

C. Demonstrate knowledge .
writing.

that spoken words are
represented in printand
separated by spaces.

F. Recognize the
distinguishing features of a
sentence.

L EBOURTION

This slide highlights that understanding of correct sentence structure and
conventions is introduced and practiced during Kindergarten and Grade 1 and
embedded into the 2024 English Standards of Learning Foundations for Reading
and Foundations for Writing strands.

When students begin Grade 2 students should have knowledge of distinguishing
features of a sentence (first word, capitalization, and ending punctuation) and
understand that spaces come between words in phrase and sentence level
writing. Teachers in Grades 2 and 3 can build upon the foundation that was set in
Kindergarten and Grade 1 by encouraging students to use learned writing
conventions to compose and edit their own sentence writing.

12



Progression of Sentence Level Writing

Produce and expand Produce and expand
complete sentences complete
inshared language Produce and expand sentences, both

activities. simple sentences, simple and
including anoun, compound.

* Produce, expand,and

rearrange simple and
compound sentences
when speakingand
writing.

verb, and adjective.

KLU1A
N—

N
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This slide highlights the progression of sentence level writing as outlined in the
2024 English Standards of Learning from Kindergarten through Grade 3. Students
beginning producing and expanding simple sentences in Kindergarten and Grade
1. As students move into Grade 2, they are producing and expanding both simple
and compound sentences. This continues to grow in Grade 3 as students are
producing, expanding and rearranging simple and compound sentences.

13



Language Usage: Grammar

Grade 2
2.LU.1 Grammar
A. Produce and expand complete sentences, both simple and
compound. Grammar Standards
B. Useindefinite (e.g., anybody, anything) and reflexive (e.g.,

yourself, herself) pronouns.
C. Formanduse regularand frequently occurringirregularplural

>| >| @ [(Eityl

nouns (e.g., men, teeth). Produce andexpandcomplete sentences inshared lan guage activities *
D. Use frequently occurringconjunctions to signal simple Produce andexpandsimple sente nces, including a noun, ve rb, and adjective.. G
relationships (e.g., amf but, or, so, because). L Useinterrogatives toask que stonsin complete se ntences (e g., who, what, G
E. Use proper verb tense, including frequently occurring irregular where, when, why, how).
verbs.
F.  Use subject-verb agreement in simple sentences. Produce andexpandcomplete sentences, bothsimple and compound. - A G G
G. Uselconmonsbheviatiors. Use frequently occ urring conjun ction s to signal simp le relationships (e g., and, - A G G

H. Use contractionsand singular possessives. but, or, 80, be cause).

Grade 3 Eliminate double negatives whenspeaking - A A G
3LU1 Gram mar Produce, expand, and rearrange sim ple and comp oundsentences when - - A G

spea king and writi ng.

A. Produce, expand, and rearrange simple and compound

sentences when speaking and writing, Distinguish b etween comple te and incomp lete sentenc es. - - A G
B. Distinguish between complete and incomplete sentences. Produce, expand, and rearran ge sim ple and comp ound sentences, including - - - A
C. Formand use comparativeand superlativeadjectives when pre positional phrase s, when speaking andwriting.
speaking and writing. — —
D. Formand use regularand irregular verbs when speakingand Use coordinating (e.g., and, but), subordinating (e g., although, beca use) = = = A
writing. conjunctions to joinwords andphrases in asentence.
E. Use subject-verb agreement in simple sentences.
F. Eliminate doublenegatives when speaking and writing.
Vipg R m—— p
b EBUCATION 14

The Language Usage strand of the 2024 English Standards of Learning reflect the
reciprocal nature of speaking and writing. These standards focus on students'
use of language when communicating their ideas both orally and in writing.

The focus for Grade 2 and Grade 3 students in the Grammar sub strand, is to use
grammar in both speaking and writing. This sub strand addresses the
grammatical conventions that students should be able to use when speaking
and writing. This was done purposefully to show how spoken language builds the
foundation for students’ writing.

In Grade 2, students are producing and expanding simple and compound
sentences. Students are also using indefinite pronouns, plural nouns,
conjunctions, verb tenses, abbreviations and contractions and singular
possessives correctly when speaking and writing. In Grade 3, students continue
to produce and expand simple and compound sentences. They also use
comparative and superlative adjectives and regular and irregular verbs correctly
when speaking and writing.

You can see in the progression chart, where standards continue to grow from

14



Grade 1to Grade 2, and then students build upon newly learned skills to
continue building more dynamic sentences.

14



Language Usage: Mechanics

Grade 3
Grade 2 3.LU.2 Mechanics
2.LU.2 Mechanics

A.  Use commas in series, dates, addresses, andin greetings

A. Identify statements, questions, and commands and use 2 andclosings c;‘flettefrs. : a6 1
correct ending pu nctuation (e.g., period, question mark, . €3 ERESHEES WiRlin CERiEHL o Ee Toe iy

exclamation point).
Use commas in salutation and closing ofa letter.

occu rring possessions in writing.
C. Capitalize holidays, names, and places.
D. Use learned spelling patterns when writing words,

@

C. Generalize learned spelling patterns when writing words. including high frequency words and grade levelword
analysis know ledge.

Mechanics Standards

With gu idanc e and su ppo 1t begin e ach sen ten ce with a ¢ apita L lett er a nd cap italize t he pr on oun G

Capitalize thee firstword ina sent enc e, proper nouns, and the pro noun | A [ G
G
A

Capitalize ho lidays, n ames, and place s.

With gu idanc e and su ppo 1, ident fy stat em ents a nd qu estio ns and Use en ding pu Nctu atio n (6. §., per iod an d qu estio n ma k)

Ide nifyst ate men ts and_que stio € cor fec tend ing pun ctu ation (e.g., per d d, qu estio ns m ark, an d excla maton p oint s)

Ide i yst ate men ts, qu esti

nds an d use c o ect e ndin gp unc tuat on (e .g., pe fiod , que stion mark, and exclamatio npoint s). - A 6 G

Ph one ticall ysp ell wor ds con tain ing unkn own e tte r-sou nd co e spon den ces. D
Use c Usp ellin go f wor ds with co mm on lyt augh t spel ling pat ter ns an d for freq uen tly occ urring i egula rwor ds. A G g
Gen A G g
Use A G
Use - A
[ = A G
C B - A
U A G G
U - A G
Viponaia DEpARTMENT o8 U A A 15
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The Mechanics sub strand under the Language Usage strand, addresses the
technical conventions that students should be able to use when writing. These
standards support students when they are editing and revising their writing.

In Grade 2, students are identifying types of sentences and using correct
punctuation, understanding when to use acomma and using correct
encoding/spelling when writing words. As students move into Grade 3, they are
using commas and apostrophes correctly, as well as capitalization for holidays,
names, and places and continue to use correct encoding/spelling when writing
words.



Writing: Organization and Composition

Grade 2 Grade 3
2W.2 Organization and Composition 3.W.2 Organization and Composition

A. Engageinwriting as a process to planwriting based on A. Engageinwriting as a process tocompose awell-
purp ose and genre. This includes: developed paragraph. This includes:

i. Writing aclear topic sentence focusing onthe main i. Writing a clear topic sentence focusing onthe
idea. mainidea.

ii. Identifying the audience and purpose of writing. ii. Developing,selecting,and organizing id eas relevant

ii. Developing,selecting,and organizing id eas and to topic, audience, purpose, and genre.
details relevant to the topic, purpose, and genre. iii. Elaborating writing by including sup port details.

iv. Providing a concluding statement or section. iv. Using transitionwords tovary sentence structure.

v. Providing aconcluding statement.

Organization and Composition Standards

» (Grade 1

Com posing a series of simple sentences focused on thetopic, including sentences with asubjectand
pre dica te, subject/verb agreement,and one or more descriptive adjectives.

Engagein writing as a process to planwriting basedonpurpose and genre .

Writing a clear to pic sentenc e focusing onthe mainidea.

Identifying the audien ce and p urpo se of the writing.

Developing, selecting and organizingideas and details re levant tothe topic, purpose, andgenre.

Providing a concluding statement or section.
Engagein writing as a process to compose a well-de velop ed p aragrap h.
Writing a clear to pic sentenc e focusingona main idea.
Developing, selecting and organizingideas relevanttotopic, a udience, purp ose, and genre .

Elaboratingwriting by inc u ding supp orting detaiils.
Usin g transition wor ds tovary sentence structure .

Virowas DeparTum 0F Providing a concluding statement.
A EBUCATION

The sub strand Organization and Composition found under the Writing strand,
focuses on setting the foundation for students' composition and organization of
writing. Grade 2 and Grade 3 students being writing paragraphs, but within each
paragraph are sentences. This webinar is focusing on writing complete
sentences correctly.

As you can see in the progression chart, students in Grade 1 compose a series of
simple sentences, and then this continues to grow as students in Grades 2 and 3
are engaging in the writing process to compose well-developed paragraphs
based on purpose and genre.

You can find the Elementary Writing webinar on the 2024 Instructional Resources
page on the VDOE webpage, which provides an in-depth look at paragraph
writing and a focus on the different genres of writing outlined in the 2024 English
Standards of Learning.

16



Writing: Usage and Mechanics

Grade 2 Grade 3
2W.3 Usage and Mechanics 3.W.3 Usage and Mechanics

With guidance and supportfrom adults, develop and With guidance and supportfrom peers and adults, develop
strengthenwriting as needed by revising for quality ofideas, andstrengthenwriting as needed byrevising for quality of
organization, sentence fluency, and word choice. ideas, organization, sentence fluency,and word choice.

B. With guidance and supportfrom adults, edit writing for B. With guidance and supportfrom peers and adults, edit
conventions (e.g., spelling, capitalization, usage, writing for conventions (e.g., spelling, capitalization, usage,
punctuation). punctuation).

Usage and Mechanics Standards

Grade 1
Grade 2
Grade 3
Grade 4

With guida nce and su ppo rt from adults, editwriting for conventions e.g., spe lling c apitalization,usage, punctuation). (Se e Langu age A
Usageforgrade level expectations).

With guida nce a nd su ppo rt from a dults, develop and strengthen writing as needed by revisin g for q uality of ideas, organization,
senten ce fluency, andword choice.

With guida nce and su ppo rt from adults, editwriting for conventions (e g., spelling, capitalization, usa ge, pun ctuation). (See Language
Usageforgrade level expectations).

With guida nce a nd su ppo rt from p eers anda dults, developand stre ngthen wriing as neededby revisin g for quality of ideas,
organization, senten ce fluency, andword choice.

With guida nce and support from peers anda dults, editwriting for format andc onventions suchas capitalization, usage, punctuation,
andspe lling. (Se e Langu age Usage for grad e-leve lexpe ctations).

With guida nce andsu pport from peers andadults, developand stre ngthen writing as neededby revising for qu ality of ideas,
organization, senten ce fluency, andword choice.

Se lf-and pe er-ed it the writing for capitalization, spelling, punctuation, se ntence structure, para ga phing, and Sta ndar d English(See A
Language Usage forgrade leve le xp ectatio ns).

L EBOURTISN

The sub strand Usage and Mechanics found under the Writing strand, highlights
that students in Grades 2 and 3 will edit and revise their writing with guidance
from adults, and peers in Grade 3. This sets the foundations for students'
understanding that writing conventions help the writer's message to be clearly
communicated to the reader.

As you can see from the progression chart, students in Grade 1 begin to edit their
writing for conventions (e.g., spelling, capitalization, punctuation usage). This
continues to grow as students progress through the grade levels.

17



"Sentences are the
building blocks of all
writing."

-The Writing Revolution

A EBUCATION

“Sentences are the building blocks of all writing.”— This quote emphasizes the
fundamentalrole that sentences play in constructing written language. Just like
how buildings are made of bricks and blocks, all forms of writing (e.g.,
paragraphs, essays, articles, stories) are made of sentences. It is important that
students master sentence construction in order to become strong writers.

18



Sentence Level
Writing

As we continue through this webinar, we will now take a look at the what and why
of sentence level writing instruction for students in Grades 2 and 3.

For additional examples of sentence writing instruction and practices, you can
refer to the Kindergarten/Grade 1 and Grades 4/5 webinars.

19



What- Sentence Level Writing

* Foundation for paragraph writing.

* Ability to write complete, simple and compound sentences.
* Using correct sentence structure.
* Expressing ideas clearly.

L EBOURTISN 20

Students in Grades 2 and 3 are building upon their knowledge of sentence
development. They are continuing to construct complete meaningful simple and
compound sentences using correct sentence structure, grammar, punctuation,
and spacing. Students are expressing theirideas clearly in complete, clear and
increasingly complex sentences.

20



Why- Sentence Level Writing

* Helps children practice encoding/spelling in context

* Develops concepts of sentence structure and grammar
* Reinforce phoneme-graphemes correspondences in authentic ways
* Prepares students for paragraph writing

b ESOERTISN

Grade 2 and Grade 3 students are continuing to build complete simple and
compound sentences.

Reading and writing go hand in hand. When students are writing sentences, they
are applying learned phonics patterns, see how words fit together, and deepen
their understanding of how language works. Itis important for students to be
given opportunities to write their own sentences, versus dictated sentences
because this provides a higher cognitive lift for students.

Students should practice encoding/spelling words correctly during sentence
writing. Skills taught during foundational skills lessons should transfer into
sentence writing, and sentence writing should be applied when students are
crafting longer paragraphs. Students should be held accountable for
encoding/spelling words correctly that they have learned and mastered during
foundational skill instruction.

When students can craft well-formed sentences, they can express their ideas
more clearly. This is a crucial step toward writing longer more complex
compositions.

21



Gradual Release of Responsibility Model

ECE T T

Teacher Guided and Independent
modeling of collaborative student
reading and » practice » practice.

writing. between
teacher and
student.

A EBUCATION

The gradual release of responsibility model is important to highlight when
thinking of writing instruction. Teachers should model writing for students, both
orally through think alouds and through modeled writing. While modeling
teachers should emphasize sentence structure — capitalization, spaces between
words, segmenting words to correctly encode/spell, and punctuation. Teachers
can also model howto segment sounds within words to support spelling, and
ensuring their sentence is complete, with a subject and a predicate. Guided
practice should be provided with students and teachers writing sentences
together. And students should be given opportunities to independently write
sentences.

22



Simple Sentences

Simple sentences are sentences that consist of one independent
clause. Ithas a subject and a verb and expresses a complete
thought. Simple sentences can include one or more descriptive

adjectives.
. Predicate:
Subject:
Examples: Who or Snatthe
What subject
- My furry catclimbs a talltree does oris

- The boy walked to the park.
- She readsevery night.
- | like warm cookies and milk for a nighttime snack.

L EBOURTISN 2

Grade 2 and Grade 3 students will compose both simple and compound
sentences. A simple sentence consists of one independent clause that includes
a subject and predicate and may include descriptive adjectives. When students
construct their own simple sentences, they must understand the subject (who or
what) and predicate (whatthe subject does oris).

23



Compound Sentences

Compound sentences have two or more independent clauses joined
by a coordinating conjunction (e.g., for, and, nor, but, or, yet, so).

Examples:
- | like pizza, but| like pasta more.
- ltwas raining, so we stayed inside.
- She wanted to go to the park, but it was raining.
- l was hungry, so I made a sandwich.
- He studied hard, so he passed his test.

L EBOURTISN 24

Students in Grades 2 and 3 will construct compound sentences. A compound
sentence is two or more independent clauses (simple sentences) joined by a
coordinating conjunction. A coordinating conjunction is aword that connects
two or more words, phrases or independent clauses that are of equalimportance
in a sentence. Coordinating conjunctions help writers join ideas smoothly and
show relationships such as addition, contrast or cause and effect.

24



Creating a Compound Sentence

Subjectand Coordinating Subjectand Compound
Predicate Conjunction Predicate Sentence

When students construct their own compound sentences, they must understand
that each part of a compound sentence must be an independent clause (simple
sentence- subject + predicate). When joining independent clauses, students will
use a coordinating conjunction to link the two ideas and show how they relate. A
commais also needed when combining to independent clauses. Examples of
coordinating conjunctions include for, and, nor, but, or, yet, and, so. These words
connecttwo ideas and shows how they relate — adding, contrasting, choosing, or
explaining. Grade 2 and Grade 3 students will need instruction in using
coordinating conjunctions to create compound sentences and how they are
used to impact meaning of sentences.

Again, it is important for students to understand that a compound sentences
have two complete ideas, meaning each could be a sentence on it's own, and
joined by a connecting word.

Students should be provided ample opportunities to practice writing their own
simple and compound sentences in the context of the texts they are reading, as
well as across other content areas.

25
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Compound Sentence Examples

Virosais Depax

BOERRES

Haraiet Z’tﬂ‘#

« Anita Lobel

Summary: Anna need_s"{.ﬂhwm
v family doesn' ave
%i ﬁnmeg_’ Her mother trades
a freasvred item Tor wool A kind
womnn helps them make the coat
Anna is ha with hev new coat Her
Famly is thankful fov the help they

received.

-can we combine any of these
sentences to r.vreuh:I1 compound seﬂitht

Anna needs a warm coat, but her family

doesn't have emug\n mmeﬂ -

wl and a kmd woman uses i-he wool fo
coot.

H,'_E — '—’.—’w—v—h
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This anchor chartis an example of teacher modeling of compound sentences.

Grade 2 and 3 students should have knowledge of simple sentences. In this
example, the teacher focuses on the coordinating conjunctions to use when

composing compound sentences alongside summarizing the text.

This anchor chartis an example of howteachers can integrate sentence level
instruction into their literacy instruction. This allows teachers to maximize their

time by integrating these two skills.

26



Engaging Students in
Sentence Level Writing

We’ve taken a look at where sentence level writing appears in the 2024 English
Standards of Learning and described the what and why for sentence level writing
and both, simple and compound sentences. Now, we will take a look at student
practice writing sentences. These activities can be incorporated into daily

literacy instruction to support and enhance sentence level writing for Grade 2
and Grade 3 students.
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Student Practice to Support Sentence Writing

* Sentence Starters & Frames

* Sentence Imitation

* Sentence Expansion

* Sentence Combining

* Sentence Deconstruction

* Editing and Revising Sentences

L EBOURTISN 2

Grade 2 and Grade 3 students are continuing to build their language, grammar
and expression in sentence level writing. Many activities can support students in
understanding correct sentence structure and modeling correct grammar and
syntax. Some sample activities include:

* Sentence Starters & Frames

* Sentence Imitation

* Sentence Expansion

* Sentence Combining

* Sentence Deconstruction

* Editing and Revising Sentences

These activities can be done during a small block of time, five to ten minutes, to
support understanding of sentence structure and composition. As noted
throughout the webinar with a pencil graphic, these activities can be done
tomorrow in your classroom to support sentence writing with you Grade 2 and 3
students. Think through how you could apply these activities to your own
classroom, or classrooms you support to enhance student writing.
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Using Text to Support Sentence Writing

TRUDY LUDWIG
Tons g 3o Brave Irene &
W Q_Q_Q_, 1 i by William Steig Loy
e
The Story R~ ) ‘ s O 1 y, 3
of Water on T W *\"’ '\\J‘?&." o e TS :;‘ R o 'y 5 .
Earth 2 X :—-ﬁ_’s‘\__l;__ o S J—"g + = "
/ >~ 1 -
i Tie ; - A I v
m{ =, 1 ‘ ~
A ¥ i s B ¥ |
b i }IL\JJ o IR <
n - e 3 E o
= A = o o Y
: i g P =
W Y, ) i
w .. & / £
Lvuigs g PAT RICE BARTON |
L EBOCRTTON 20

As we move through the next slides, we will provide suggestions of activities that
can be done to support sentence level writing. The three texts you see on the
screen can be found in approved HQIM core curriculums. These texts are
examples of how you can link literary and informational texts to sentence writing
activities to support students’ understanding of sentence structure and
composition. In the classroom, incorporating writing with the texts being read is
a powerful tool.
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Sentence Starters & Frames

TRUDY LUDWIG
,\
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» Sample Question: What does the author » Sample Question: How does Brian feel at
want the reader to understand about water? the beginning of the story?
Sample Sentence Starter: Sample Sentence Frame:
- The author wants us to understand that - Atthe beginning of the story, Brian feels
wateris . __ _because
b EBOCRTION

As noted by the pencil graphic, sentence starters and frames can be
incorporated into your classroom tomorrow. Sentence starters and frames are
powerful tools for guiding students thinking, supporting their writing, and helping
them express ideas clearly.

Sentence starters and frames can be used to support students answering text
dependent questions about their reading, while supporting sentence structure.

For example, if Grade 2 students are reading The Invisible Boy, when the teacher
is asking text-dependent questions, they may provide sentence frames or
starters to support students in answering the question both orally or in writing.

When using sentence starters and frames in the classroom for student response,
teachers should ensure students are responding using the entire starter or
frame. Forinstance, if you are asking the student “How does Brian feel at the
beginning of the story” and students respond, “frustrated no one will play.” The
teacher should reinforce the use of the sentence starter or frame and have the
student's repeat their response in a complete sentence such as “At the
beginning of the story, Brian feels frustrated because no one will play with him.”
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This helps to support the understanding of sentence structure and responding in
complete sentences ratherthan phrases.

If you would like more information on text-dependent questions, please referto

our webinar series as well as resources to support text dependent questioning
located on the VDOE webpage.
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Sentence Starters & Frames to Support Retelling

(Grade 2) and Summarizing (Grade 3)

HMHV
aaaaaaaaaaaaaaa
Sequence chart

o oure
uuuuu .
Who: Did:
When: Where:,

Why/How

Summary Senfence:

L EBOURTISN

As noted by the pencil graphic, sentence starters and frames, in conjunction with
graphic organizers, can be used in your classroom to supportretelling and
summarizing of texts. On this slide you will see sample graphic organizers that
can be found in approved HQIM materials to support retelling and summarizing
both literary and informational texts.
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Sentence Imitation

Sentence from Text: "At morning recess, Brian finds a piece of chalk on the ground v

and starts drawing away."

Teacher Modeling & Student Practice: e
* The sentence tells us y
* when something happens - "at morning recess” n‘i L -
» who is doing something - "Brian finds" invi JL#Z
« what he finds - "a piece of chalk on the ground" - boy .
-4,.‘.4mPA1'RLCE BARTON |

* what he does with it- "starts drawing away."

* We can create our own sentences modeling or imitating this sentence structure by changing the time,
the person, what they find, and what they do.
* Sample Imitation Sentences:
* Atrecess, Sarah finds a colorful leaf on the playground and throws itin the air.
* During recess, Ericfinds a shiny rock and putsitin his pocket.
* Inthemorning, Noah finds afeather and waves itin the air.

s Afterschool, Lisa finds a flower and smells it.
b EBOCATION

Again, as noted by the pencil graphic, sentence imitation activities can be used
in your classroom to support sentence level understanding. Sentence imitation
activities help students learn how sentences are formed by copying the structure
of a model sentence, reinforce correct sentence structure, and provide exposure
to correct grammatical structures. Sentence imitation reinforces that what we
read and what we write are closely related. These activities help early readers
become writers by mimicking sentence patterns they’ve seen in texts.

Language Usage standards can be integrated during sentence imitation activities
when students are when students are practicing using proper verb tense
(2.LU.1F, 3.LU.1D) and correct subject-verb agreement (2.LU.1E, 3.LU.1E).

In this example, students were given the sentence “At morning recess, Brian
finds a piece of chalk on the ground and start drawing away.” from the text The
Invisible Boy. The teacher describes the various parts of the sentence and then
the students can imitate this sentence by writing one on their own modeling or
imitating the sentence structure by changing the time, person, what theyfind or
what they do.
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Sentence Expansion

Simple Sentence Related to Text: Wateris important.
Teacher Modeling & Student Practice: E%
* Looking atthe simple sentence, we can think about ways we can expand this sentence to add
more details.
* Students can ask themselves the question "Whyis waterimportant" when adding more details to
the simple sentence.
* Sample Expanded Sentences:
* Waterisimportantbecause allliving things need it.

* Waterisimportant because it helps plants grow.
* Waterisimportant because we use it every day.

L EBOURTISN

In Kindergarten and Grade 1 students expanded their sentences by adding
adjectives to describe objects in the sentence. In Grades 2 and 3, students can
continue adding adjectives to sentences to describe objects. But they can also
add more details to expand upon simple sentences. As noted by the pencil
graphic, sentence expansion activities can be incorporated into your classroom
to support sentence level writing.

Sentence expansion activities integrate Language Usage standards by providing
students opportunities to expand complete sentences (2.LU.1A, 3.LU.1A) and
use adjectives to add details to sentences (3.LU.1C).

In this example, students were given a sentence from the text “Water is
important.” Based on what students read in the text One Well, students were
able to give more information about why water is important to expand upon the
simple sentence.
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Student Work Samples- Sentence Imitation and

Expansion

N

é i!m,ﬁ-\ N "l/\.’f’!b) o | i {_{f.-"ifi.
Model Sentences . :
| walked into a pizza shop. | smelled BEda) c0 o L Snolled
cheese, tasted pepperonis, touched ]
warm pizza, and heard people laughing. SY g Yoot e ( [+ KO’\\
What a yummy stop! A ) ;
|walkedinto __ .lsmelled _, tasted ToUched oo M5  Aeg
___ ,touched ___ ,andheard____.What y
a__! hgaadlm@%__\uh@f
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On this slide you will see a student work sample for a sentence imitation activity.
In this example, Grade 2 students were imitating and expanding sentences to
write a short paragraph about a specific place, for this example the student wrote
about a candy store.

Sentence imitation activities can support students in Grades 2 and 3 as they
compose their own sentences and paragraphs because they provide clear
models of sentence structure, word choice and flow. By imitating well-crafted
sentences, students internalize grammar and syntax patterns they can later use
independently. These activities also build confidence and fluency, helping
students move from simple to more complex sentences.



Sentence Combining

Simple Sentences Related to Text: oY tupwie
* Brianfeltinvisible. e/

* No one picked him for teams. R

. . he =
* Nobody includes him for lunch. m\’ sible
1 1o dat
e e
DOV -
Teacher Modeling & Student Practice: ...,‘...':‘;mﬁm |

* Looking atthese simple sentences, how can we combine them?
* Sample Combined Sentence:
* Brainfelt invisible because nobody picked himfor teams or included him for lunch.

A EBUCATION

As noted by the pencil graphic, sentence combining activities can be
incorporated into your classroom to support sentence level writing. Sentence
combining supports students in improving their writing by combining shorter,
choppy sentences into more complex, fluid ones. These activities teach students
how to use conjunctions, punctuation, and varied sentence structures to
connectideas clearly. By combining sentences, students learn to express
complex thoughts, show relationships between ideas, and add details without
losing clarity.

Language Usage standards can be integrated during sentence combining
activities when students are using conjunctions to combine simple sentences
(2.LU.1D) and using subject-verb agreement (2.LU.1F, 3.LU.1E).

In this example, students were given simple sentences from the text The Invisible
Boyto combine into a single sentence. Students used the conjunctions because
and orto combine the provided sentences.
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Sentence Deconstruction

Sentence from Text: "Cold snow sifted into her boots and chilled her feet." E%

Teacher Modeling & Student Practice:

* Looking atthe sentence, "Cold snow" is the subject. It tells what the sentence is mostly about.
The predicate includes two actions "sifted into her boots" and "chilled her feet" which are
combined with the coordinating conjunction "and."

* Let'stakethis sentence and deconstruct it to form two simple sentences: o
* Cold snow sifted into her boots. £
* The cold snow chilled her feet. YT

b ESOERTISN

Again, as noted by the pencil graphic, sentence deconstruction activities can be
incorporated in your classroom to support students in writing both simple and
compound sentences.

Taking apart a sentence during sentence deconstruction allows students to
understand sentence structure and gives them tools to build their own
sentences. These activities encourage students to experiment with sentence
patterns, reorganize ideas, and combine or expand sentences in their own
writing.

When deconstructing sentences, Language Usage standards can be integrated
by giving students opportunities to practice rearranging sentences (3.LU.1A),
eliminating double negatives (2.LU.11, 3.LU.1F) and using correct subject-verb
agreement (2.LU.1F, 3.LU.1E).

In this example, from the text Brave Irene, students took a compound sentence
and broke itinto two simple sentences. By deconstructing the sentence,
students are able to understand how one subject (Cold snow) can perform
multiple actions (sifted into her boots, chilled her feet) and how coordinating
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conjunctions (and) link ideas smoothly together.
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Sentence Writing Practice Across Content Areas
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Many of the 2024 English Standards of Learning can be integrated into writing
across other content areas as well. When students are writing in response to
things they are learning in Science and/or History, teachers can ensure they are
using the same sentence structure and knowledge students have gained from
their literacy instruction. Itis also important to reinforce encoding/spelling
across content areas. If students have learned a specific phonics pattern, then
they should be able to spell that word across multiple content areas.
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Editing and Revising Sentence Writing

* Editing Sentences

- Focuses on correcting grammar, spelling, punctuation, and
capitalization.

- Helps students write with accuracy and clarity.

* Revising Sentences

- Focuses on improving the content and structure of a sentence:
word choice, sentence variety, adding details.

L EBOURTISN

In Grades 2 and 3, students begin to move beyond simply writing sentences to
improving and correcting them. Learning to revise and editis an essential step in
developing clear, effective and thoughtful writing.

Editing writing is important for students because students begin to understand
that writing is a process and not just a one-time task, students can improve
through changes, students take responsibility for their writing and gain
confidence as they improve upon it, and introducing editing and revising early
sets the stage for more complex writing in later grades. Editing and revising helps
to reinforce phonics, grammar, and spelling skills during foundational skills
lessons.

It is important for the teacher to provide meaningful feedback to support revising
and editing of student sentences.
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Sample Sentence Editing Checklist

* bookworms | ceaoe:
Hame Date
Editing Checklist

Element Check for: O ( ’ O 0

Missing | Mot quite | Almost | ihe got it

Capitaliration Iea

Editing Checklist |

Author Peer Editor Date

We have revi d this work to check for:

Spelling a

Sentence Structure

Capitalization

Spelling 1used spel s | know to help me spell words | doni knaw Beginning of sentence a

Word Choice I used strang, interesting wards that help the reader understand my ideas. Names u

Titles a
Punctuation
End of sentence (. 7 1) a

Complete sentences a

b ESOERTISN

Sentence checklists help students become more thoughtful, accurate and
independent writers, while providing teachers with a practical tool for
instruction, assessment, and growth. Most sentence checklists provide a list of
key writing rules and conventions — punctuation, capitalization, spacing, and
complete thoughts. These checklists can be used during both, foundational
skills instruction and literacy instruction. The checklist should remain the same
whether students are writing a dictated sentence or students are writing in
response to text or composing different genres of text.

As noted by the pencil graphic, these are sample sentence checklists that can be
used inyour classroom to support students with revising and editing their
writing. One benefit of HQIM materials is that every classroom should be using
the same visual and reminders for sentence level writing, and it will build from
grade to grade ensuring vertical consistency.
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"I've long believed that writing
fluency —as much as writing
quality — should be major goals
In the early grades."

-Ralph Fletcher

A EBUCATION v

“I’ve long believed that writing fluency- as much as writing quality — should be
major goals in the early grades.” - this quote is a reminder that in the early
grades, developing the habit and flow of writing should be as much as a priority
as producing, neat, error-free sentences. Writing fluency is just as importantas
writing quality.
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Connecting Encoding, Sentence & Paragraph

Writing

.Paragra ph
Writin
’Sentence &
Writing

.Encoding

b ESOERTISN

The move from writing single sentences to full paragraphs is a key developmental
step in early writing. This transition builds on foundational skills and helps
students begin to express more complete and organized ideas in writing. As
students become more confident in writing clear, complete and connected
sentences, they can begin to organize those sentences around one idea, expand
them into full paragraphs, and communicate more complex thoughts through
writing. When students are responding to texts they have read, after students
have a clear understanding of simple and compound sentences, they can then
write multiple sentences to back up what questions they are answering in
respond to the texts read.

This graphic represents how encoding, sentence writing and paragraph writing
are all connected and support students in becoming successful writers.
Encoding helps students record the sounds they hear in words, allowing them to
write independently and focus on expressing theirideas. As students encode to
build words, they being forming sentences that communicate clear thoughts.
These sentences then combine and expand into organized, purposeful pieces of
paragraph writing where students write with meaning and intent
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Again, you can find the Elementary Writing webinar on the 2024 Instructional
Resources page on the VDOE webpage, which provides an in-depth look at

paragraph writing and afocus on the different genres of writing outlined in the
2024 English Standards of Learning.
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Thank you
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English Program
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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