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Good morning and welcome to today’s webinar focusing on encoding in Grades 4
and 5.lam __and lam joined by __ . We are excited you are joining us today.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Tosetand help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners
who are prepared for post secondary experiences. The 2024 English Standards of
Learning are grounded in the research-based approach to reading and reflect current
research on the importance of foundational skills needed to be strong readers. When
compared to the 2026 National Assessment of Educational Progress, the 2024
Standards and instructional approaches, developed by the Office of English, align to the
indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical
and synthesis skills, which are essential to setting students up to be prepared for life
and foster a love for learning about the world in which they live and serve.

A EBUCATION

Work of the Office of English is aligned to Virginia's Strategic Priorities,
particularly priority 1-to setand help every learner meet high expectations.




Setting Purpose: Why are we here?

* In this session, educators will explore the 2024 English Standards of
Learning to gain an understanding of grade-level expectations for
sentence level writing.

* Educators will also gain an understanding of how to support Grade 4 and
Grade 5 students with composing, encoding, and revising complete
sentences with meaning and structure.

i ESOCRTION

During today’s webinar, educators will explore the 2024 English Standards of
Learning to understand student end of year grade level expectations for sentence
level writing. Educators will also gain an understanding of how to support
students in Grades 4 and 5 with composing, encoding, and revising complete
sentences with meaning and structure.



Impact Expected

* Educators of Grade 4 and Grade 5 students will leave this session
with a clear understanding of grade level expectations for sentence
level writing as outlined in the 2024 English Standards of Learning.

* Educators will leave with specific instructionalideas to engage and

support students with sentence level writing throughout the
instructional day.

i ESOCRTION

At the conclusion of the webinar, Grade 4 and Grade 5 educators will leave this
session with a clear understanding of the grade level expectations for sentence
level writing as outlined in the 2024 English, Standards of Learning. Educators
will also leave with specific instructional ideas to engage and support students
in sentence writing throughout the instructional day.



The Writing Rope & Virginia's English Standards
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Joan Sedita's writing rope is a powerful modelfor understanding how various
strands of writing work together to support skilled writing. When thinking about
encoding (spelling and writing sounds) and sentence level writing, the writing
rope clearly shows how these skills are essential foundations. Encoding is part of
the transcription part of the rope. Students must be able to accurately spell and
write words to express theirideas clearly in sentences. Sentence level writing is
part of the composition strand of the rope. This includes grammar, word order,
sentence types, and how to expand sentences.

This webinar will focus on Grade 4 and 5 encoding and sentence level writing
expectations. For more information on supporting students with writing longer
pieces in different genres, please refer to the Elementary Writing webinar found
on the 2024 SOL Instructional Resource page on the VDOE website.




Transfer of Skills

Encoding

Sentence
Writing

Paragraph
Writing

A EBUCATION

When teaching writing in Grades 4 and 5, itis important to support encoding
through foundational skillinstruction and teach sentence structure explicitly.
Students should then be given opportunities to practice both together— writing
complete and correctly spelled sentences. Students write sentences to
communicate their own ideas and in response to what is being read, taught, and
learned. Sentence level writing is where students learn to move from ideas to
complete written thoughts. Encoding should be supported during sentence level
writing, by ensuring students are correctly encoding/spelling words and word
parts they have learned and transferring those skills into complete sentence
writing. Students will then move from sentence writing to writing complete
paragraphs. Sentences are the building blocks for paragraph writing.

In our Foundational Skill webinar series, we focused on encoding/spelling of
words and sentences within foundational skills lessons. Encoding can transfer
over into sentence writing by ensuring students are spelling known word parts
correctly and segmenting words to support correct spelling. In today’s webinar
we will explore sentence writing instruction and practice for students in Grades 4
and 5. If you are interested in learning more about encoding/spelling as it applies
to foundational skills instruction, check out the three-part foundational skills



webinar series, which can be found on the 2024 Instructional Resources page on
the VDOE webpage.



Layers of Spelling

¢ Reflects how wordsare spelled based on how they sound

Phonological

¢ Relates toconventional spelling patterns in language
Orthographic * Misspelling example: carryed for carried

. ¢ Connects spellings to morphemes
MorphOlOglcal ¢ Misspelling examples: disapear for disappear,

A EBUCATION

Spelling developmentis cumulative — students don’t leave one layer behind but
build upon layer. Spelling develops in three key layers: phonological,
orthographic, and morphological. The phonological layer focuses on phoneme-
grapheme correspondences ensuring that there is a grapheme to represent each
phoneme, the orthographic layer involves recognizing spelling patterns, and the
morphological layer connects spelling to word meanings and structures.
Together these layers reflect increasing sophistication in spelling, moving from
sounds to patterns to meaning.

By Grade 4 and 5, students are expected to understand and apply all three layers
of spelling. They should use their knowledge of sound-symbol relationships to
spell multisyllabic words and apply spelling patterns and rules such as doubling
consonants and changing y toi. At this stage, students also begin to use
morphological understanding recognizing roots, prefixes, and suffixes to spell
and understand new words. Students’ spelling reflects not just how words
sound, but also how they look and what they mean.

It is important forteachers to be aware of these different layers of spelling
because it willimpact the type of feedback they provide students during revising




and editing of their own sentence writing. For more information aboutteacher
feedback for encoding, please refer to Part 3 of the Foundational Skills webinar
series which can be found on the VDOE 2024 Instructional Resource page.



Additional Encoding Practice Opportunities

* Provide short practice opportunities throughout the week.

* Continue to practice and reinforce previously taught skills using
different activities.

* Have student explain why they used a certain spelling.

- Sample studentresponse: "l spelled careful with two parts: care and ful. |
didn'tdouble the e because we don't keep two vowels together when we
add —ful."

- Sample studentresponse: "l used sign in signal and signature because they

both have to do with marks or showing something —that's the same root
word."

A EBUCATION

Grade 4 and Grade 5 students should be given additional practice opportunities
for encoding.

These can include:

* Providing short practice throughout the week for a few minutes each
day ratherthan one long sessions. This repeated, spaced practice is
known as distributed practice and helps improve long-term memory,
reading fluency, and overall literacy skills.

* Continuing to practice and reinforce previously taught skills using a
variety of activities — auditory drills, word chains, word matrixes for
morphology, dictated words and sentences. This is known as
interleaved practice — different skills or concepts are mixed together
during learning, rather than practiced at one time. This variety helps
students learn to distinguish between skills, apply strategies flexibly,
and strengthen students' overall understanding of how different literacy
components work together.

* Having students explain why they used a certain spelling for a word in
their writing. When students justify their spelling choices, they show
what they know about word analysis and how they are applying itto



* spelling.

For additional examples of student practice for encoding/spelling, please refer to
Part 3 of the Foundational Skills webinar series which focuses on student
practice. These grade band webinars can be found on the 2024 Instructional
Resources webpage.



Transfer of Skills Encoding to Composition

* Integrate Writing and Transcription Skills

* Provide Daily Time for Writing Practice

* Create Engaging Writing Community

* Scaffold Sentence Level Construction in Context

A EBUCATION o

Transferring skills from encoding to composition involves applying knowledge of
spelling, word patterns, and meaning to writing fluent, accurate and coherent
text. Encoding becomes more powerful when practiced within sentence level
writing, because students are using phonics and morphology skills in real
communication instead of only spelling single words. The cognitive demands
increase when students are responsible for composing sentences and larger
pieces of writing.

Some ways to support this transfer of skills include:

* Integrating writing and transcription skills- Teacher can ensure that
students get practice with writing conventions (spelling, handwriting)
alongside composition tasks. To support this transfer, teach spelling
patterns, morphology, and grammar explicitly, and practice these skills
in context (using new words in sentences and paragraphs).

* Providing daily time for writing practice- Students need consistent,
structured time to write each day. This practice builds fluency and
allows forintegration of spelling, grammar, and composition skills.
Educators can support this transfer of skills by designing writing tasks




that require use of recently taught encoding or grammar skills.

Creating an engaging writing community- Students learn when they see
writing as meaningful communication. Motivation and authentic writing
tasks promote skill transfer better than isolated drills.

Scaffolding sentence level construction in context- Educators should
teach sentence-level skills within meaningful writing, not just in
isolation. Sentence starters and frames, mentor texts, and models
should be used to show how good sentences build effective writing.



Sentence Writing
Expectations
Embedded in the 2024

English Standards of
Learning

The 2024 English Standards of Learning outlines the end of year grade level
expectations for students in Grades 4 and 5. We will take alook atwhat each
strand says about sentence level writing and how you can incorporate these
standards into yourinstruction and provide students with opportunities for
practice their encoding while applying it to sentence writing.

On the next few slides, you will see the corresponding standards as they relate to
sentence writing and the progression charts to show vertical articulation of the
standards across Grades 3 through 5. When looking at the progression chart, you
can see howthe standards grow from grade to grade and increase rigor and
knowledge of sentence level writing

10



Progression of Sentence Level Writing

1.LU.TA

Produceandexpand
simple sentences,
includinganoun, verb,
and adjective.

3.LU.TA

*Produce, expand,and
rearrange simple and
compound sentences
when speaking and wiiting.

Produceandexpand
com plete sentencesin
share dlangua ge
activities.

Produceandexpand
com plete sentences,
bothsim ple and
com pou nd.

*Produce, expand, and

rearrange simple and

compound sentences, *Expand, combine, and
including prepositional reduce sentences for
phrases when speaking meaning, reader/listener
andwiiting interest,and style.

¢

b EBOCATION 3

This slide highlights the progression of sentence level writing as outlined in the
2024 English Standards of Learning from Kindergarten through Grade 5. Students
beginning producing and expanding simple sentences in Kindergarten and Grade
1. As students move into Grade 2, they are producing and expanding both simple
and compound sentences. This continues to grow in Grade 3 as students are
producing, expanding and rearranging simple and compound sentences. By
Grade 4 and 5 students are writing compound sentences to support ideas when
speaking and writing.

11



Language Usage: Grammar- Standards

Grade 4 Grade 5
4.LU.1 Grammar SRR e
A. Produce, expand, and rearrange simple and compound

sentences, including prepositional phrases, when speaking A. Expand, combine, and reduce sentencesfor meaning,
and W"t'”g- . - reader/listenerinterest, and style.
B. Use coordinating (e.g., and, but), subordinating(e.g., B. Use adverbs to expresstime, frequency, degree, and level of
although, because) conjunctions to join words and phrases in certainty when speaking and writing.
_ ?.Se”t.e'”cf' - . : C. Useinterjections, prepositional phrases, and coordinating
T UUU UUJULLIVU D W LU L LU WU DU DU UM U U and SUbOfdlI’\atll’\gCOn]UnCthnSInWI’ItlngtO]OmWOrdS and
phrases with specificity when speaking and writing. phrases inasentence.
D. Use modalwords (e.g., can, may, must) to conveyvarious D. Recognize and correctinappropriate shifts in verb tense and
conditions when speaking and writing. numberin wiiting.
E. Use standard subject-verb agreementwhen speaking and E. Use stand subject-verb agreementwhen speaking and writing.
writing.
F. Use standard noun-pronoun agreementwhen speaking and
writing.
Viponais Deparram o 5
b EBUCATION 12

Language Usage standards can be integrated throughout sentence level writing
instruction and practice. This strand reflects the reciprocal nature of speaking
and writing. These standards focus on students' use of language when
communicating their ideas both orally and in writing.

The focus for Grade 4 and Grade 5 students in the Grammar sub strand, is to use
grammar in both speaking and writing. This sub strand addresses the
grammatical conventions that students should be able to use when speaking
and writing.

Students in Grade 4 are producing, expanding, and rearranging simple and
compound sentences. They are using coordinating and subordinating
conjunctions to join words and phrases in sentences. As students move into
Grade 5, they are expanding, combining, and reducing sentences for meaning,
interest and style. They are using interjections, prepositional phrases, and
coordinating and subordinating conjunctions to join words and phrases in
sentences.

12



Language Usage: Grammar- Progression Chart

Grammar Standards

Produce andexpandsimple sente nces, including a noun, verb, and adjective .
Useinterrogatives toask questionsin complete sentences (e g., who, what, where, when,why, how).
Produce and expandc omplete sen tences, b oth simple and co mpou nd.
Use frequently occ urring con jun ction s to signal simple relationships (e g., and, but or, so, because).
Eliminate double negatives whenspeaking
Produce, expand, and rearran ge sim ple and comp oundsentences when speakingandwriting.
Distinguishb etween comple te and incomp lete sentences.
Produce, expand, and rearran ge sim ple and comp ou nd sentences, includ ing p repo sitio nal ph rases, whe n spe aking and writing.
Use coordinating (e.g, and, but), subordinating (e g., althou gh, beca use) con junctions to joinwords andp hrases in asentence.

Form regular plural nouns orally by adding ‘s’ or ‘es’ sound.
Usearticles correctly (e.g, a,an, the).

Use co mmon abbreviations.

Form and use regular andfrequ ently occurring irregu lar plural nouns (e.g..men. teeth).
Use contractions and singu lar possessives.

Use a djec tives toc ompare and de scribe nounornounp hrases with specificity when speakingandwriting.
Useadverbs to express tim e, fre que ncy, degree, andlevel of certa inty when sp eakin g and writing.

Form and use s mple verb tenses (past,present, andfuture) forregularverbs.

Useproperverbtenseand corre ct sub ject-verb agreement.

Useproperwerbtense, includingfor frequently occurring irregularverbs (eg., ran,told, went).

Use su bje ct-verba greement in s mple sentences.

Form and use regularandirregularverbs when speakingandweriting.

Usemodal words (e.g.,c an, may, must) to convey various c ond itio ns wh en sp eakin g and writing

Use standard subject-verbagreement when spea king a ndwriting.

Recognize and corre ctinapp ropriate shiftsin verbtense and numberinwriting

i ESOCRTION
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You can see in the progression chart, where standards are introduced in Grade 3
and then continue to grow for students in Grades 4 and 5.

13



Language Usage: Mechanics- Standards

B.

C.

Use commas in series, dates, addresses, and letters in
writing.

Use commas and quotation markstoindicate dialogue in
writing.

Use apostrophesto form contractions and to s how
possession inwriting.

. Use conventional spelling for high-frequencyand other

studied words and grade level word analysis knowledge.

. Consult reference materials to check and correct

spelling.

A EBUCATION

A.
BN

C.

D.

Grade 4 Grade 5
4.LU.2 Mechanics 5.LU.2 Mechanics

A.

Use commas comrectlyin compound sentences.
Use colons to separate hours and minutes and to
introduce a list.

Use a hyphen to divide words atthe end ofalinein
writing.

Use spelling patterns and generalizations (e.g., word
families, syllable patterns, ending rules) when
pronouncing and writing words.

Consult reference materials to check and correct
spelling.

The Mechanics sub strand addresses the technical conventions that students
should be able to use when writing. This sub strand contains the punctuation
and spelling expectations for the grade level that support readability for
comprehension.

In Grade 4, students are using commas, quotation marks, and apostrophes
correctly in theirwriting. In Grade 5, students build upon mechanics from prior
grade levels and begin using colons and hyphens correctly in their writing.

14



Language Usage: Mechanics- Progression Chart

Mechanics Standards

Capitalizethefirstwordina sentence, propernouns andthepronounl.

Capitalize holidays, names, and places.

Identifystatements, questions, and comma nds and use correct ending punctuation (e g., period,questionmark, and excla mation points).

Generalize learne d spe lling patterns when writing words.
Uselearnedspelling patterns wh enwriting words, inc lud in g high frequency words and gra de level word ana lysis kn owledge.

Use conventional spe llin g for high-frequency and o ther studied wo rds andgrad e level word ana lysis kn owledge.

Usespelling patterns and generalizations (e g., wordfamilies, syllable patte rns, ending rule s)when pronouncingand writing words.

Consultreference materials, including b egin nin g diction aries tocheck and cor rect spelling.

Consult reference materials tocheck and co rrect spelling.

Usecommasinsalutation and closing of a letter.
Use a postrop hes to form co ntractions a nd fre quently oc curring po ssessions in writing.

Usecommasinseries, dates, addresses, andingree tings and c losings of letters.

Use a postrop hes to form contractions and t show po ssession in writing.

Use commas and quota tion marks to indica te dialo gue inwriting

Use commas correctly incompound sentences
Usecolons to se parate hours and minutes andto introducea list

Usea hyphento dividewords attheendofaline in writing.

L EBOURTISN

The progression chart which highlights the sub strand Mechanics, shows the
increase inrigor as students progress through Grades 4 and 5.



Writing: Organization and Composition- Standards

Grade 4 Grade 5
4.W.2 Organization and Composition 5.W.2 Organization and Composition

A. Engageinwritingas a process to compose well-developed
paragraphs. This includes:

i. Providing anintroduction thatincludesa clear topic

sentence that connectstothe centralidea.

ii. Developing, selecting, and organizing ideasrelevant
to the topic, purpose, and genre using precise
language and topic-specific words and phrases,
descriptive details, and sensory language.

Using transition words and prepositionalphrases to
vary sentence structure and link sentences.
iv. Providing a concludingstatementor section.

A. Engageinwritingas a process to compose a well-
developed paragraph. This includes:

i. Writinga clear topic sentence focusing on the
mainidea.

ii. Developing, selecting, and organizing ideasrelevant
to topic, audience, purpose, and genre.

iii. Elaborating writing by including support details.

iv. Using transition words to vary sentence structure.

v. Providing aconcludingstatement.

L EBOURTISN 16

The sub strand Organization and Composition found under the Writing strand,
focuses on students’ writing organization and composition skills. This sub strand
provides explicit information on how students should engage in writing as a
process to generate and compose well developed paragraphs. Grade 4 and
Grade 5 students should be attentive to precise language used when writing, as
well as varying their usage of sentence structures.

16



Writing: Organization and Composition-

Progression Chart

Organization and Composition Standards

Engagein writing as aprocess to planwriting basedonpurpose and genre .
Writing a clear to pic sentenc efocusingonthe mainidea.
Identifying the audien ce and p urpo se of the writing.

Developing, selecting and organizing ideas and details re levant tothe topic, purpose, andgenre.

Providing a concluding statement or section.
Engagein writing as aprocess to compose a well-de velopedp aragrap h.
Writing a clear to pic sentenc e focusing ona main idea.
Developing, selecting and organizingideas relevant totopic, audience, purpose, and genre .
Elabo rating writing by inc ludin g supp ortin g details.
Usin g transition wor ds tovary sentence structure .
Providing a concluding statement.

Engagein writing as aprocess to comp ose well-de velop ed p aragrap hs

Providing an introdu ction that includ es a c lear topic sente nce th at co nnects to the central idea.

Developing, selecting and organizingideas relevant tothe topic, purpose, andge nre using precise language and topic-spec ific words andp hrases, de scriptive
details, and sensory langu age.

Using transition wor ds and pr eposition al phra ses tovary sente nce structure and link sentences.

Providing a conclud ing statement or section.

Engagein writing as aprocess to composewell-developedparagraphs.
Introd ucin g aclear topic sente nce and logically orga nizin g id eas andfactual eviden ce to supp ort the positionin persuasive writing

Developing, selecting and organizingideas relevant totopic, purpose, and genre, using precise and de scriptive language and tone-spec ific vocabularyto enhance - - A

the central idea, tone, and voic e.

Using transition wor ds and pr eposition al phra ses for sente nce variety and link one sentence and paragra ph o another. A
A

Providing a concluding statement or section.

L EBOURTISN 7

The progression chart which highlights the sub strand Organization and
Composition, shows the increase in rigor as students progress through Grades 4
and 5. While engaging in the writing process, students are applying their
knowledge of sentence structure and composition to write paragraphs and multi-
paragraphs around central topics and ideas.

17



Writing: Usage and Mechanics- Standards

Grade 4 Grade 5
4.W.3 Usage and Mechanics 5.W.3 Usage and Mechanics

A. With guidance and support from peersand adults, A. With guidance and support from peersand adults,
develop and strengthen writing as needed by develop and strengthen writing as needed by
revisingforquality of ideas, organization, sentence revisingforquality of ideas, organization, sentence
fluency, and word choice. fluency, and precise word choice.

B. Self and peer-edit the writing for capitalization, B. Self- and peer-edit the writing for capitalization,
spelling, punctuation, sentence structure, spelling, punctuation, sentence structures,
paragraphing, and Standard English. paragraphing, and Standard English.

b EBOCRTION 18

The sub strand Usage and Mechanics found under the Writing strand addresses
students’ revising and editing skills. In Grades 4 and 5 students are revising their
writing with guidance and support from peers and adults to develop and
strengthen their writing. Students also self- and peer- edit their writing for

capitalization, spelling, punctuation, sentence structures, paragraphing and
Standard English.

18



Writing: Usage and Mechanics- Progression Chart

Usage and Mechanics Standards

Grade 6

With guida nce and su ppo rt from a dults, edit writing for conventions e.g., spe lling c apita lization,usage, punctuation). (See
Language Usage forgrade lewe le xp ectations).

With guida nce andsupport from adults, develop and strengthen writing as need ed by revisin g for quality of ideas, organization,
senten ce fluency, andword choice.

With guida nce andsu ppo rt from adults, edit writing for conventions (e g., spelling, capitalization, usa ge, punctuation). (Se e
Language Usage forgrade lewve lexp ectations).

With guidance andsupportfrompeers andadults, developand stre ngthen writing as neededby revising for quality of ideas,
organization, sentence fluency, andword choice.

With guida nce andsupport from peers andadults, edit writing for format andc onventions suchas capitalization, usage,
punctuation, and spelling. (See Language Usage for grade-leve lexpe ctations).

With guida nce andsupport from peers andadults, developand stre ngthen writingas neededby revising for quality of ideas,
organization, senten ce fluency, andword choice.

Se [f-and pe er-ed it the writing for capitalization, spelling, punctuation, se ntence structure, para ga phing, and Standar d English
(See Langua ge Usage for grade level expectations).

With guidance andsupportfrompeers andadults, developand stre ngthen writing as neededby revising for quality of ideas,
organization, senten ce fluency, andprecise word choice.

Se lf-and pe er-ed it the writing for capitalization, spelling, punctuation, se ntence structures, paragra phing, and Standard English
(See Langua ge Usage for grade level expectations).

Revisewriting for clarity of content, word choice, sentence var iety, and transition among paragraphs.

Self-and pe er-ed it for c apitaliza tion, spelling, pun ctuation, sentence st ucture,p aragrap hing, and Standard English (See - - - A
Language Usage forgrade lewve lexp ectations).

L EBOURTISN

As students progress through Grades 4 and 5, editing and revising becomes self
and peer-driven instead of students relying on guidance and support from adults.
This shows an increase in rigor of the standards and an increase in student
ownership of their writing.

19



"Sentences are the

building blocks of all
writing."

-The Writing Revolution

A EBUCATION

“Sentences are the building blocks of all writing.” — This quote emphasizes the

fundamentalrole that sentences play in constructing written language. Just like
how buildings are made of bricks and blocks, all forms of writing (e.g.,

paragraphs, essays, articles, stories) are made of sentences. It is important that
students master sentence construction in order to become strong writers.

20



Sentence Level

Writing to Support
Paragraph Writing

As we continue through this webinar, we will not take a look at the what and why
of sentence level writing instruction and how it supports paragraph writing for
Grade 4 and 5 students.

For additional examples of sentence writing instruction and practices, you can
refer to the Kindergarten-Grade 1 and the Grade 2-3 webinars.

21



What- Sentence Level Writing

* Foundation for paragraph and multi-paragraph writing.

* Ability to write complete, simple and compound sentences that
work together to express a mainidea.

L EBOURTISN 22

Sentence level writing is the foundation for paragraph writing. Sentence level
writing focuses on how individual sentences are built, making sure each one s
complete, clear, and varied. In Grades 4 and 5, students learn that strong
paragraphs are made up of well-crafted sentences that work together to express
a main idea. Sentence level writing skills help paragraphs flow logically. Students

move from writing short, simple sentences to creatingcompound sentences that
add depth and variety.

22



Why is Sentence Writing Important

* Sentences build structure.

» Strong sentences help explain ideas clearly.
» Strong sentences create flow.
* Good sentences improve writing quality.

A EBUCATION

Strong sentence writing is important for paragraph writing because sentences
are the building blocks of every paragraph. Without clear, complete, and well-
structured sentences, a paragraph cannot effectively communicate its main
idea.

Paragraphs are made up of several sentences that work together to support a
single idea. The sentences build the structure of the paragraph. Strong sentence
writing helps explain ideas clearly in the paragraph. The flow of a paragraph is
determined by the sentences the writer uses. Strong sentence writing helps keep
the reader interested.

In Grades 4 and 5 students are refining their understanding of sentence
structure, subject-verb agreement, proper punctuation and capitalization, and
avoiding run on sentences and fragments. Practicing at the sentence level helps
solidify these skills. Focusing on individual sentences allows students to
experiment with precise language, use more descriptive words, and replace
overused terms. This helps improve the quality and tone of their writing overall.

Sentence level practice supports writing that flows. Students can learn to vary

23



sentence length and structure to make their writing more interesting.

It is easy for students to understand how to edit and revise their writing when
they can focus on one sentence at a time. This builds editing skills they'll need

for larger pieces of writing.

23



Gradual Release of Responsibility Model

ECE T T

Teacher Guided and Independent
modeling of collaborative student
reading and » practice » practice.
writing. between
teacher and
student.
kb EBOCRTION

The gradual release of responsibility model is important to highlight when
thinking of writing instruction. Teachers show students how to write by thinking
aloud, demonstrating strategies such as segmenting word parts to support
encoding/spelling, and giving clear examples. Students are understanding how
good writing works - such as how to craft a strong sentence, organize a
paragraph, orrevise for clarity. Guided practice includes students and teachers
writing together. This could include students generating ideas, composing
sentences, or revising a sample paragraph while the teacher supports, prompts,
and guides them. Students should then be given ample opportunities to
independently craft and write their own sentences.

24



Compound Sentences

Compound sentences have two or more independent clauses that
are joined together to form one longer, smoother sentence.

Examples:
- | like pizza, but| like pasta more.
- ltwas raining, so we stayed inside.

Subject and Coordinating

Subject and Compound

Predicate Sentence

Predicate Conjunction

A EBUCATION

Students in Grades 4 and 5 should construct and understand compound
sentences. A compound sentence is two or more independent clauses (simple
sentences) joined together to form one longer, smoother sentence.

When students construct their own compound sentences, they must understand
that each part of a compound sentence must be an independent clause (simple
sentence- subject + predicate). When joining independent clauses, students will
use a variety of ways to link the two ideas today and show how they relate, and a
commais nheeded when combining to independent clauses. The Language
Usage Standards of the 2024 English Standards of Learning outline ways in which
students in Grades 4 and 5 can combine sentences (4.LU.1,5.LU.1).

In Grades 4 and 5 students can combine sentences in a variety of ways:

* Using a coordinating conjunction- students join two complete
sentences with a coordinating conjunction (for, and, nor, but, or, yet,
s0) and a comma.

* Using a subordinating conjunction- students turn one sentenceinto a
dependent clause using words like because, when, although, if, since,
while, after, before.

25



* Using prepositional phrases- students turn one sentence into a phrase
that adds information.

Students should be provided ample opportunities to practice writing their own
simple and compound sentences in the context of the texts they are reading, as
well as across other content areas.

25



Connecting of Skills

Editing and
Revising

Sentence
Writing

Paragraph
Writing

L EBOURTISN 26

Sentence writing, paragraph writing, and editing and revising of writing are all
connected to developing clear, organized and effective communication skills
that help students express their ideas with confidence and accuracy.

Strong sentence writing in Grades 4 and 5 gives students the foundation they
need to express theirideas clearly. When students connect strong sentences
into organized paragraphs, their writing becomes more focused and logical.
Editing and revising help students to improve clarity, word choice, and
correctness, showing that writing is a process. These connected skills support
learning across all content areas by helping students explain, describe, and
communicate effectively.
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Engaging Students in
Sentence Level Writing &
Editing

The last section of ourwebinar, focuses on activities to support sentence level
writing that can support revising and editing as well.
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Student Practice to Support Sentence Writing &

Editing
* Sentence Frames and Starters
* Sentence Imitation

* Sentence Expansion

* Sentence Combining

* Sentence Deconstruction

* Editing and Revising Sentences

L EBOURTISN 2

Grade 4 and 5 students are continuing to build their language, grammar and
expression in sentence level writing. Many activities can support students in
understanding correct sentence structure and modeling correct grammar and
syntax. Some sample activities include:

* Sentence Starters & Frames

* Sentence Imitation

* Sentence Expansion

* Sentence Combining

* Sentence Deconstruction

* Editing and Revising Sentences

These activities can be done during a small block of time, five to ten minutes, to
support understanding of sentence structure and composition, as well as
support students in revising and editing their own writing. As noted throughout
the webinar with a pencil graphic, these activities can be incorporated into your
daily literacy instruction tomorrow for your Grade 4 and Grade 5 students. Think
through how you could apply these activities to your own classroom, or
classrooms you support to enhance student writing.
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Using Text to Support Sentence Writing

THE WRIGHT BROTHERS

How They Invented the Airplane /

THE #1 NEW YORK TIMES BESTSELLER

veel

Seymour Simon

Russell Freedman

With Original Phosagyaphs by Withur aud Orville Wright

Al aboat Earth's crust, colliding plates, tsunamis, and more!

29

i ESOCRTION

As we move through the next slides, we will provide suggestions of activities that
can be done to support sentence level writing. The three texts you see on the

screen can be found in approved HQIM core curriculums. These texts are
examples of how you can link literary and informational texts to writing activities

to support students’ understanding of sentence structure and composition. In
the classroom, incorporating writing with the texts being read is a powerfultool.
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Sentence Starters & Frames (1 of 2)

Seymour Simon

* Sample Question: According to the text, how do * Sample Question: How does Roy change

tectonic plates cause earthquakes? from the beginning to the end of the story?
Sample Sentence Starter: Sample Sentence Frame:
- Tectonic plates cause earthquakes when __ . - Atthe beginning Royis ___, but by the
end heis .
b EBOCRTION

As noted by the pencil graphic, sentence starters and frames can be
incorporated into your classroom tomorrow. Sentence starters and frames are
powerful tools for guiding students thinking, supporting their writing, and helping
them express ideas clearly.

For example, if Grade 4 students are reading the text Earthquakes, when the
teacheris asking text-dependent questions, they may provide sentence frames
or starters to support students in answering the question both orally or in writing.

When using sentence starters and frames in the classroom for student response,
teachers should ensure students are responding using the entire starter or
frame. Forinstance, if you are asking the student “According to the text, how do
tectonic plates cause earthquakes” and students respond, “rub against each
other” or “push together too fast.” The teacher should reinforce the use of the
sentence starter or frame and have the student's repeat their response in a
complete sentence such as “Tectonic plates cause earthquakes when they rub
against each other.” This helps to support the understanding of sentence
structure and responding in complete sentences rather than phrases.
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If you would like more information on text-dependent questions, please referto
our webinar series as well as resources to support text dependent questioning
located on the VDOE webpage.
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Sentence Starters & Frames (2 of 2)

* Sentence Starters & Frames
- First, Then, Next, Finally E%
- Because, But, So, Although

* Gist Statements

R e
i i bout the Who or What:
* Graphic Organizers about the Who or Wha

Gist Statement in 10 words:

b ESOERTISN

Sentence starters and frames, along with gist statements and graphic organizers
can support Grade 4 and 5 students when summarizing texts by giving them
structure and scaffolding to process and express key ideas.

Sentence starters and frames guide students to focus on important parts of the
text, provide language models that make summarizing feel manageable for
students, and encourages the use of coherent summary structure.

Gist statements support comprehension monitoring as students summarize a
particular paragraph or section of text. On the slide you can see a graphic
organizer that you could use with students to supportthem creating succinct gist
statements while reinforcing sentence composing.

Graphic organizers provide students with a visual structure for sorting key ideas,
details, and relationships. They help students see the organization of information
and support students as they write their summaries.

As noted by the pencil graphic, these activities can be incorporated into your
classroom to support students in writing summaries of texts read.
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Sentence Imitation

Sentence from Text: "Neither the kite nor the glider would be their lastinvention." v
Teacher Modeling & Student Practice:

* Whatdoes neither/nor mean?
* Howisitdifferent fromeither/or?

THE WRIGHT BROTHERS
How They Invented the Airplane /s

+ Createyour own sentences using them both to show meaning. A |
e Sample Sentence Frame for Imitation: Neither ___ nor___ was/would ___
* Sample Imitated Sentences:
* Neither the painting orthe sculpture was her greatest masterpiece.
* Neither the poem orthe novel would be his last contribution to literature.

Russell Freedman
 Oriiaat Photographs y Wilburand Orile Wit

* Sample Sentence Frame for Imitation: Either ___or ___would ___
e Sample Imitated Sentences:

e Either John or Sarah would bring the cake to the party.

* Either the storm orthe flood would destroy the farmer's crops.

L EBOURTISN

Sentence imitation allows students in Grades 4 and 5 to understand the
sentence structure of more complex sentences. This gives students the tools to
vary sentence length and style, add emphasis and create smoother transitions
throughout their paragraph writing.

Sentence imitation activities integrate Language Usage standards by providing
students opportunities to practice producing simple and compound sentences
(4.LU.1A, 5.LU.1A) and using correct subject-verb agreement and/or noun-
pronoun agreement when writing (4.LU.1E, 4.LU.1F, 5.LU.1E).

In this example, students were given the sentence “Neither the kite nor the glider
would be their last invention.” from the text. The teacher discusses the meanings
of neither/nor (not this one and not that one, excludes both options) and either/or
(one or the other, not both, presents alternatives). Students then create their own
sentence that mimics the example sentence and ensure the correct meaning of
neither/nor and either/or is used.



Sentence Imitation to Support Editing

-=| Didl use complete sentences?

=|Do all sentences make sense?

°=| Did | try to imitate strong sentences I've read or written?

f Canl imitate a strong sentence to expand my ideas?

A EBUCATION

As outlined in the 2024 English Standards of Learning, students in Grades 4 and 5
will edit their writing for capitalization, spelling, punctuation, sentence structure,
paragraphing, and Standard English (4.W.3B, 5.W.3B) as well as develop and
strengthen writing by revising for quality of ideas, organization, sentence fluency,
and precise word choice (4.W.3A, 5.W.3A).

Sentence imitation activities students do to support sentence writing can also
support students in editing their own sentence and paragraph writing. This slide
provides questions students can ask themselves when revising and editing their
own writing in context with sentence imitation activities.

Imitating sentences helps students notice patterns in grammar and punctuation.
When editing, this awareness can help students to recognize sentence
fragments, run-on sentences, and awkward or unclear sentence constructions.
Sentence imitation gives students the tools, patterns, and confidence to edit
with purpose. It turns good writing into a model students can follow, adapt, and
apply to their own work.

When editing, students can ask themselves:
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Did | use complete sentences?

Do all sentences make sense?

Did I try to imitate strong sentences I’ve read or written?
Can limitate a strong sentence to expand my ideas?
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Sentence Expansion

Simple Sentence Related to Text: The ground moved suddenly. v
Teacher Modeling & Student Practice:
* Discuss how students can ask questions to add more details to simple sentences.
* Who is involved?
* Whatis happening?
* Whendid it happen?
* Wheredidithappen?
* Whydidithappen?
* Howdidithappen?

Seymour Simon

* Askquestions and use textto expand:
* Whendid it happen? during the night
* Whydidithappen? because tectonic plates under the Earth’s surface shifted
* Sample Expanded Sentence: The ground moved suddenly during the night because
tectonic plates under the Earth's surface shifted.

L EBOURTISN

In Grades 4, and 5, students can expand their sentences using transition words,
or answering questions who, what, when, where, why, or how. As noted by the
pencil graphic, sentence expansion activities can be incorporated into your
classroom to support student writing as well as editing and revising.

Sentence expansion activities integrate Language Usage standards by providing
opportunities for students to expand sentences (4.LU.1A, 5.LU.1A) and use
adverbs and/or adjectives to add details to sentences (5.LU.1B, 4.LU.1C).

In this example, the teacher discuses with students how they can ask questions
to add more detail to simple sentences. Students use what theyread in the text
Earthquakes to answer the questions when did it happen and why did it happen
to expand the sentence “The ground moved suddenly” by providing additional
details.
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Student Work Sample- Sentence Expansion

Because, But, So
They are saliing to Virginio because 70y tion o 7
Fim ’ { -

Ly - 72

They are sailing to Virginia, but fge  trifgnr

dpiich ol SR B ) 7

They are saling fo Virginia, so.
A,

—a” T G (3

i ESOCRTION

In this example, the student used the "because, but, so" structure to expand
sentences. Sentence expansion activities support students in understanding
how coordinating conjunctions can impact the meaning of the sentence. By
using the same subjectin all three sentences, it allows students to recognize the
purpose behind the coordinating conjunctions so they can apply that to their

writing.
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Sentence Expansion to Support Editing

=] Dol use different kinds of sentences?

°=| Can| add descriptive words to my sentences?

°=| Canlinclude more information about the subject or actions?

“=| Do my sentences start in different ways?

b ESOERTISN

Again, itis important to emphasize that what students do when practicing
sentence expansion, can support students when they are editing and revising
their writing as well.

Sentence expansion activities can support students in editing their own
sentence and paragraph writing. Sentence expansion supports editing by helping
writers improve clarity, depth and variety in their writing. Sentence expansion
also help students to revise short sentences by adding more detail, description,
and meaning.

This slide provides questions students can ask themselves when revising and
editing their own writing in context with expanding sentences.

When editing, students can ask themselves:
* Dol usedifferent kinds of sentences?
* Canladd descriptive words to my sentence?
* Canlinclude more information about the subject or actions?
* Do mysentences startin different ways?

36



Sentence Combining

Simple Sentences Related to Text:
* Roywason the bus.
* He was staring outthewindow.
* He saw aboy running.
* The boy was barefoot.
* He was running on the sidewalk.

Teacher Modeling & Student Practice:

* Looking atthese simple sentences, how can we combine them to form a single, more descriptive, and
fluent sentence?
* Sample Combined Sentences:
» Staring out the window on the bus, Roy saw a boy running barefoot on the sidewalk.
* Roy was staring out the window on the bus, when he saw a barefoot boy running on the sideway.
* Roy was on the bus, staring outthe window and saw a boy running barefoot on the sideway.

A EOCRTION

As noted by the pencil graphic, sentence combining activities can be
incorporated into your classroom to support student writing. The goal of a
sentence combining activities is to help students practice combining short,
related sentences into more complex and fluent ones, using coordinating or
subordinating conjunctions and descriptive phrases. Students in Grades 4 and 5
can begin to explore multiple ways of combining simple sentences

Sentence combining activities support the integration of Language Usage
standards by providing students opportunities to combine sentences for
meaning (4.LU.T1A, 5.LU.1A) and use coordinating and subordinating
conjunctions to join words and phrases in asentence (4.LU.1B, 5.LU.1C)

In this example, students were given simple sentences from the text Hoot to
combine into a single, more descriptive sentence. Students were able to create a
variety of sentences, all expressing the same idea and meaning, using the simple
sentences provided. This supports students building flexibility with student
construction.
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Sentence Combining to Support Editing

Did I combine short, simple sentences when it made sense?

Canluse aconjunctionto jointwo or more ideas?

L EBOURTISN

This slide provides questions students can ask themselves when revising and
editing their own writing in context with combining sentences. Sentence
combining supports editing by helping students create writing that is more
fluent, sophisticated and efficient.

When editing, students can ask themselves:
* Didl combine short, simple sentences when it made sense?
* Canluse a conjunction to join two or more ideas?
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Sentence Deconstruction

Sentence from Text: "Most earthquakes take place in Earth's crust, afive- to
thirty-mile-deep layer of rocks that cover our planet.”
Teacher Modeling & Student Practice: Stytow oot
* What'sthe main thing this sentenceis telling us? It's telling us where
earthquakes happen. Let's take that part and make it a simple sentence.
* Mostearthquakes happenin Earth's crust.

* Now look atthe second part of the sentence. It gives more information
about the Earth's crust. Ittells us whatitis and how deep it is. We can turn
that part into a second simple sentence.

* The crustis afive- to thirty-mile-deep layer of rock that covers our
planet.

A EBUCATION v

Again, as noted by the pencil graphic, sentence deconstruction activities can be
incorporated in your classroom to support students with their writing. The goal of
sentence deconstruction is to help students take apart, understand, and rebuild
sentences to improve clarity, grammar and flow. These activities encourage
students to experiment with sentence patterns, reorganize ideas, and combine
or expand sentences in their own writing.

Language Usage standards are integrated into sentence deconstruction
activities by providing students opportunities to practice producing, expanding
and rearranging simple and compound sentences (4.LU.1A, 5.LU.1A) and using
correct subject-verb agreement and/or noun-pronoun agreement when writing
(4.LU.1E, 4.LU.1F, 5.LU.1E).

In this example, students were given a sentence from the text Earthquakes and
broke the sentence into two smaller, understandable parts. By deconstructing
the sentences, students were able to understand where earthquakes happen
and explain the Earth’s crust.
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Student Work Sample- Sentence Deconstruction

40

A EBUCATION

In this example, you can see how the student edited their writing to deconstruct
a run-on sentence to simple or compound sentences. Itis important to provide
students with opportunities to practice producing and combining sentences
because strong sentences are the foundation of effective paragraphs and
essays. Sentence deconstruction activities can support students with revising
their own writing for clarity.
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Sentence Deconstruction to Support Editing

“=| Did | fix parts in the sentence that were unclear, too long, or out of order?

=| Did | try to fittoo much into one sentence?

| Canl break a long sentence into two or more clear ones?

L EBOURTISN

This slide provides questions students can ask themselves when revising and
editing their own writing in context with sentence deconstruction.

Sentence deconstruction supports editing because it breaks a sentence into key

parts so students can see how it’s constructed, understand grammar and then
revise or improve it.

When editing, students can ask themselves:
* Didl fix partsin the sentence that were unclear, too long, or out of
order?
* Didl try to fittoo much into one sentence?
* Canlbreak along sentence into two or more clear ones?
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Sample Checklists to Support Editing

write

Editing Checklist for Self- and Peer Editing

CHECKLIST FOR WRITERS

2017 and 2024 English Standards of Learning

A EBUCATION

CHECKLIST FOR WRITERS

Editing checklists help students become more thoughtful, accurate and
independent writers, while providing teachers with a practical tool for
instruction, assessment, and growth. Most editing checklists provide a list of key
writing rules and conventions — punctuation, capitalization, spacing, and

complete thoughts. These checklists can be used during both, foundational

skills instruction and literacy instruction. The checklist should remain the same

whether students are writing a dictated sentence or students are writing in
response to text or composing different genres of text.

As noted by the pencil graphic, these are sample sentence checklists that can
used inyour classroom by both teachers and students to support editing and

revising w

riting.
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"I've long believed that writing
fluency —as much as writing
quality — should be major goals
In the early grades."

-Ralph Fletcher

A EBUCATION -

“I’ve long believed that writing fluency- as much as writing quality — should be
major goals in the early grades.” - this quote is a reminder that in the early
grades, developing the habit and flow of writing should be as much as a priority
as producing, neat, error-free sentences. Writing fluency is just as importantas
writing quality.




Connecting Encoding, Sentence & Paragraph

Writing

.Paragraph
Writin
’Sentence &
Writing

.Encoding

A EBUCATION v

The move from writing single sentences to full paragraphs is a key
developmental step in early writing. This transition builds on foundational skills
and helps students begin to express more complete and organized ideas in
writing. As students become more confident in writing clear, complete and
connected sentences, they can begin to organize those sentences around one
idea, expand them into full paragraphs, and communicate more complex
thoughts through writing.

When students are responding to texts they have read, after students have a
clear understanding of simple and compound sentences, they can then write
multiple sentences to back up what questions they are answering in respond to
the texts read.

This graphic represents how encoding, sentence writing and paragraph writing
are all connected and support students in becoming successful writers.
Encoding helps students record the sounds they hear in words, allowing them to
write independently and focus on expressing theirideas. As students encode to
build words, they being forming sentences that communicate clear thoughts.
These sentences then combine and expand into organized, purposeful pieces of
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paragraph writing where students write with meaning and intent

Again, you can find the Elementary Writing webinar on the 2024 Instructional
Resources page on the VDOE webpage, which provides an in-depth look at
process writing and a focus on the different genres of writing outlined in the 2024
English Standards of Learning.
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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