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Good morning and welcome to today’s webinarfocusing on applying
Foundations for Writing standards to encoding and writing in Kindergarten and
Grade 1.lam___ andlamjoined by __ . We are excited you are joining us

today.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Tosetand help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners
who are prepared for post secondary experiences. The 2024 English Standards of
Learning are grounded in the research-based approach to reading and reflect current
research on the importance of foundational skills needed to be strong readers. When
compared to the 2026 National Assessment of Educational Progress, the 2024
Standards and instructional approaches, developed by the Office of English, align to the
indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical
and synthesis skills, which are essential to setting students up to be prepared for life
and foster a love for learning about the world in which they live and serve.

A EBUCATION

Work of the Office of English is aligned to Virginia's Strategic Priorities,
particularly priority 1-to setand help every learner meet high expectations.




Setting Purpose: Why are we here?

* In this session, educators will explore the 2024 English Standards of
Learning to gain an understanding of grade-level expectations for
sentence level writing for students in Kindergarten and Grade 1.

* Educators will gain an understanding of how to support Kindergarten and
Grade 1 students with composing, encoding, and revising complete
sentences with meaning and structure.

i ESOCRTION

In today’s webinar, educators will explore the 2024 English Standards of Learning
to understand end of year grade level expectations for sentence level writing for
students in Kindergarten and Grade 1. Educators will also gain an understanding
of howto supportKindergarten and Grade 1 students with composing, encoding,
and revising complete sentences with meaning and structure.



Impact Expected

* Educators of Kindergarten and Grade 1 students will leave this session
with a clear understanding of grade-level expectations for sentence level
writing as outlined inthe 2024 English Standards of Learning.

* Educators will leave with specific instructionalideas to engage and

support students with sentence level writing throughout the instructional
day.

i ESOCRTION ‘

At the conclusion of the webinar, Kindergarten and Grade 1 educators will leave
this session with a clear understanding of the grade level expectations for
sentence levelwriting as outlined in the 2024 English Standards of Learning.
Educators will also leave with specific instructional ideas to engage and support
students in sentence writing throughout the instructional day.
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Joan Sedita's writing rope is a powerful model for understanding how various
strands of writing work together to support skilled writing. When thinking about
encoding (spelling and writing sounds) and sentence level writing, the writing
rope clearly shows how these skills are essential foundations. Encoding is part of
the transcription part of the rope. Students must be able to accurately spell and
write words to express theirideas clearly in sentences. Sentence level writing is
part of the composition strand of the rope. This includes grammar, word order,
sentence types, and how to expand sentences.

This webinar will focus on the Kindergarten and Grade 1 encoding and sentence
level writing expectations. For more information on supporting students with
writing longer pieces in different genres, please refer to the Elementary Writing
webinar found on the 2024 SOL Instructional Resource page on the VDOE
website.



Building Blocks

Encoding

Sentence
Writing
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When teaching writing in Kindergarten and Grade 1, itis important to support
encoding through foundational skill instruction and teach sentence structure
explicitly. Students should then be given opportunities to practice both together—
writing complete and correctly spelled sentences. Students write sentences to
communicate their own ideas and in response to what is being read, taught, and
learned. Sentence level writing is where students learn to move from ideas to
complete written thoughts. Encoding should be supported during sentence level
writing, by ensuring students are correctly encoding/spelling words and word
parts they have learned and transferring those skills into complete sentence
writing.

In our Foundational Skill webinar series, we focused on encoding/spelling of
words and dictated sentences within foundational skills lessons. Encoding can
transfer over into sentence writing by ensuring students are spelling known word
parts correctly and segmenting words to support correct spelling. In today’s
webinar we will explore sentence writing instruction and practice for students in
Kindergarten and Grade 1. If you are interested in learning more about
encoding/spelling as it applies to foundational skills instruction, check out the
three-part foundational skills webinar series, which can be found on the 2024



Instructional Resources page on the VDOE webpage.



Layers of Spelling

¢ Connects sounds (phonemes)to letters or letter patterns (graphe mes)
Reflects how wordsare spelled based on how they sound
Misspelling example: ct for cat

Phonological

Relates to conventional spelling patterns in language
Orthograph [+ ¢ Misspelling example: cote forcoat

¢ Connects spellings to morphemes
¢ Misspelling examples: looktfor looked

Morphological

A EBUCATION 7

Spelling develops in three key layers: phonological, orthographic, and
morphological. The phonological layer focuses on phoneme-grapheme
correspondences, the orthographic layer involves recognizing spelling patterns,
and the morphological layer connects spelling to word meanings and structures.
Together these layers reflect increasing sophistication in spelling, moving from
sounds to patterns to meaning.

It is important forteachers to be aware of these different layers of spelling
because it willimpact the type of feedback they provide students during revising
and editing of their own sentence writing.

For more information about teacher feedback for encoding, please refer to Part 3
of the Foundational Skills webinar series which can be found on the VDOE 2024
Instructional Resource page.



Additional Encoding Practice Opportunities

* Provide short practice opportunities throughout the week.

* Continue to practice and reinforce previously taught skills using
different activities.

* Have student explain why they used a certain spelling.

- Sample studentresponse: "l spelled the /k/sound with ck because it
comes atthe end of a word, right aftera shortvowel."

A EBUCATION

Kindergarten and Grade 1 students should be given additional practice
opportunities for encoding.

These can include:

* Providing short practice opportunities throughout the week for
encoding/spelling. This is known as distributed practice — learning and
practice are spread out over time instead of being done all at once. For
instance, students might review phonics patterns for afew minutes
each dayrather than one long sessions. This repeated, spaced practice
helps improve long-term memory, reading fluency, and overall literacy
skills.

* Continuing to practice and reinforce previously taught skills using a
variety of activities — auditory drills, word chains, dictated words and
sentences. This is known as interleaved practice — different skills or
concepts are mixed together during learning, rather than practiced at
one time. This variety helps students learn to distinguish between
skills, apply strategies flexibly, and strengthen students' overall
understanding of how different literacy components work together.

* Having students explain why they used a certain spelling for a word in




* their writing. When students justify their spelling choices, they show
what they know about phonics, word patterns, and spelling rules.

For additional examples of student practice for encoding/spelling, please refer to
Part 3 of the Foundational Skills webinar series which focuses on student
practice. These grade band webinars can be found on the 2024 Instructional
Resources webpage.



Transfer of Skills Encoding to Composition

* Integrate Writing and Transcription Skills

* Provide Daily Time for Writing Practice
* Create Engaging Writing Community
* Scaffold Sentence Level Construction in Context

A EBUCATION o

Transferring skills from encoding to composition involves applying knowledge of
spelling, word patterns, and meaning to writing fluent, accurate and coherent
text. Encoding becomes more powerful when practiced within sentence level
writing, because students are using phonics knowledge in real communication
instead of only spelling single words. The cognitive demands increase when
students are responsible for composing sentences and larger pieces of writing.

Some ways to support this transfer of skills include:

* Integrating writing and transcription skills- Teacher can ensure that
students get practice with writing conventions (spelling, handwriting)
alongside composition tasks. To support this transfer, teach spelling
patterns and grammar explicitly, and practice these skills in context
(using new words in sentences).

* Providing daily time for writing practice- Students need consistent,
structured time to write each day. This practice builds fluency and
allows forintegration of spelling, grammar, and composition skills.
Educators can support this transfer of skills by designing writing tasks
that require use of recently taught encoding or grammar skills.




Creating an engaging writing community- Students learn when they see
writing as meaningful communication. Motivation and authentic writing
tasks promote skill transfer better than isolated drills.

Scaffolding sentence level construction in context- Educators should
teach sentence-level skills within meaningful writing, not just in
isolation. Sentence starters and frames, mentor texts, and models
should be used to show how good sentences build effective writing.



Opportunities to Self- Correct

* Teacher Modeling

* Using Editing Checklists

* Reading Writing Aloud

» Stop and Check Points During Writing
* Encoding Support

* Reinforcing Learned Phonics Patterns

b ESOERTISN

Providing opportunities for Kindergarten and Grade 1 students to self-correct
their writing is essential in supporting students transfer what they're learning in
their foundational skill lessons to their authentic writing opportunities.

Here are some practical and engaging opportunities to incorporate into your
classroom or learning environment to support students editing and self-
correcting their writing.

* Teacher modeling- Teacher can regularly model writing and editing.
Show how you reread, catch mistakes, and fix them. "Oh | forgot my
period. Let me add that."

* Using Editing Checklists- create simple checklists students can useto
review their work. For example: Did | use a capital letter? Did | leave
spaces between my words? Did | use punctuation at the end? Does my
sentence make sense?

* Reading Writing Aloud- Encourage students to read their writing to a
peer, adult, or even a stuffed animal. Reading aloud helps them hear if
their writing makes sense and notice missing words or punctuation.

» Stop and check points during writing- During independent writing,
prompt students to stop at key points to check their work. Use phrases

10



like Let's stop and check our sentence. Do we have a capital letter? Do
you have finger spaces so | can read your writing?

Encoding Support- Segmenting words by stretching them out and then
writing the sounds they hear

Reinforcing learned phonics patterns- Teachers should ensure
students are using the patterns they have learned during foundational
skills lessons to spell/encode words correctly in their writing.

10



Sentence Writing
Expectations
Embedded in the 2024

English Standards of
Learning

The 2024 English Standards of Learning outlines the end of year grade level
expectations for students in Kindergarten and Grade 1. Educators can find
information about the expectations for students with sentence level writing in the
following strands: Foundations for Reading, Foundations for Writing, Writing and
Language Usage. We will take a look at what each strand says about sentence
level writing and how you can incorporate these standards into your instruction
and provide students with opportunities for practice their encoding while
applying it to sentence writing.

On each slide, you will see the corresponding standards as they relate to
sentence writing and the progression charts to show vertical articulation of the
standards across Kindergarten through Grade 2. When looking at the progression
chart, you can see how the standards grow from grade to grade and increase
rigorand knowledge of sentence level writing.

11



Foundations for Reading: Print Concepts

Kindergarten
K.FFR.1 Print Concepts

B. Demonstrate know ledge of asentence, word, or letter.
C. Demonstrate knowledge that spokenwords are rep resented in print and separated by spaces.
F. Recognize the distinguishing features of a sentence.

Print Concepts Standards

indergarten

Follow words from left torightand from top to bottom on a printed page, including the
returnsweep fromline to line.

Demonstrate knowledge of a sentence, word, and letter.

Demonstrate knowledge that spokenwords are rep resented in print and separated by
spaces.

Identify the authorand illustrator of atext and define the role ofeach.
Identify the front cover, back cover, and title of a text. A

Recognize the distinguishing features of asentence (e.g., first word, capitalization,
ending punctuation).

A EBUCATION 12
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Kindergarten students begin understanding the structure of a sentence through

the Print Concepts sub strand of the Foundations for Reading strand of the 2024
English Standards of Learning. Students are expected to demonstrate knowledge
of a sentence and recognize the distinguishing features of a sentence. (e.g., first
word, capitalization, ending punctuation). These standards are introduced in

Kindergarten and continue to grow in Grade 1 through exposure, modeling, and
practice of writing sentences.

12



Foundations for Writing: Handwriting

Kindergarten Grade 1
K.FFW.1 Handwriting 1.FFW.1 Handwriting

E.Applyspaces between writtenwords in phrase and sentence C.Accurately and automatically apply spaces betweenwritten
levelwriting. words in phrases or sentence levelwriting.

Handwriting Standards

indergarten

Apply space s betweenwritten words in phra se or se ntence level writing.

=

Accurately and automatically ap ply spaces b etwee nwrittenwords in phrase s or sentence level writing.

b ESOERTISN

The Foundations for Writing sub strand Handwriting, emphasizes that students
should apply spaces between written words in phrases or sentence level writing.
As students move from Kindergarten to Grade 1, this skill should become
accurate and automatic as students write and construct simple sentences.

Handwriting is the foundation for thinking, language, and composition. When
students form letters by hand, they physically connect sound to symbol. When
handwriting is automatic it allows students to focus on composing, word choice
and sentence construction, rather than letter formation.

Handwriting supports students in Kindergarten and Grade 1 composing
sentences and/or short paragraphs by connecting speech to print, organizing
their thoughts, developing fluency and expressing ideas creatively and
confidently.

13



Writing: Organization and Composition

Kindergarten Grade 1
K.W.2 Organization and Composition 1.W.2 Organization and Composition

A. With guidance and support, use prewriting activities, With guidance and support, use prewriting activities, such
including drawing and suggestions from peers to generate as brainstorming, drawing, and graphic organizers, to
ideae and nlanwriting ar dictatinn Thic innluidac: ftanaratn ilaac and draft writing ar dictatinn Thic inchidac-

ii. Composing and'dictating simple sentences that ii. Composing a series of simple sentences focused on
include asubject (noun)and predicate (verb) focused on the topic, including sentence with a subject and
this topic. predicate, subject/verbagreement, and one or more

descriptive adjectives.

Organization and Composition Standards

Kindergarten

>

With guidance andsupport, use prewriting a ctivities, inc lu din g drawing and suggestio ns from p eers to generate
ideas andplanwriting or dictation.
Identifying the audien ce and p urpo se of the writing (e.g., letters, stories, “all about” book, etc).

Com posing or dicta ting simple sente nces thatinclude asubject (noun)and predicate(verb) foc used onthetopic. A

Withguidance andsupport, usea variety of prewriting activities, such as br ainstorming, drawing andgrap hic
organizers, togenerateideas and draft writing or dicta tion .

Identifying the audience and p urpo se of the writing (e.g., letters, stories, journals, etc.).

Com posing aseries of simple sentences focused on thetopic, including sentences with asubjectand predicate,
subject/verb agreeme nt, and one or more de scriptive ad jectives.

b EBUCRTION

The sub strand Organization and Composition found under the Writing strand,
focuses on setting the foundation for students' composition and organization of
writing. Kindergarten and Grade 1 students begin composing simple sentences.
In Kindergarten, students are focusing on composing a simple sentence that
includes a subject/noun and predicate/verb focused on a topic. As students
move into Grade 1, they are composing a series of simple sentences focused on
a topic, thatinclude subject and predicate, focus on subject/verb agreements,
and adding descriptive adjectives in simple sentences.

14



Writing: Usage and Mechanics

Grade 1
1W.3 Usage and Mechanics

A. With guidance and supportfrom adults, edit writing for
conventions (e.g., spelling, capitalization, usage,
punctuation).

I
]
£ - ~
i 5 g |3
Usage and Mechanics Standards H s s
S & &
&
With guida nce andsu ppo rt from adults, edit writing for conventions e.g., spe lling c apitaliza tion,usage, punctuation). - A
(See Langua ge Usage for grade level expectations).
With guida nce andsu ppo rt from adults, develop and strengthen writing a s need ed by revisin g for quality of ideas, - - A
organization, senten ce fluency, andword choice.
Ev"mwu Dgpaznamys of 15
b EBUCRTION

The sub strand Usage and Mechanics found under the Writing strand, highlights
that students in Grade 1 will begin editing their writing with guidance and support
from adults. This sets the foundations for students' understanding that writing
conventions help the writer's message to be clearly communicated to the reader.

15



Progression of Sentence Level Writing

Produce and expand Produce and expand
complete complete
sent:nces in Pro_duce and expand sentgnces both
shared language _S|mple_ sentences, simple and’
activities. including a noun, compound.

verb, and adjective.

L EBOURTISN 16

This slide highlights the progression of sentence level writing as outlined in the
Language Usage strand of the 2024 English Standards of Learning from
Kindergarten through Grade 2. Students first produce and expand simple
sentences in Kindergarten and Grade 1. As students move into Grade 2, they are
producing both simple and compound sentences.



Language Usage: Grammar

Kindergarten
K.LU.1 Grammar

A. Produce and expand complete sentencesin shared language.
B. Usenouns toidentifyand name people, places, and things.
C. Use pronounstoidentifyindividualsand groups(he,

she, they, his, hers, their(s).
D. Use adjectives to describe specific objects (quantity,

size, age, shape, color, orlocation).
E. Useverbsto locate specific actions.

Grammar Standards

en

Produceandexpandcomplete sentences inshared language activities

. | » Kindergar

Produce andexpandsimple sente nces, including a noun, verb, and adjective.

Useinterrogatives toask que stionsin complete sentences (e g., who, what, where, when,

why, how).

Produce andexpandc omplete sentences, b oth simple and co mpound.

Use frequently occ urring con jun ction s tosignal simp e relationships (e g., and, but, or, so,

be cause).

Usenouns toidentifyand name people, places, and things. A

Grade 1 Form regular plural nouns orally by adding ‘s’ or &s’ sound. -
Usearticles correctly (e.g, a,an, the). -

1.LU.1 Grammar Use common abbreviations. =

Form and use regular andfrequently occurring irregular plural nouns (e.g.,men, teeth).

A. Produce and expand complete sentencesin shared language.
B. Use nouns toidentifyand name people, places, and things. Use pronouns to identify individuals and groups (he, she, they, his, hers, their(s). A
C. Use pronounsto identifyindividualsand groups(he, Usepersonalandp ive pronouns torepresentnouns.
she, they, his, hers, their(s). Useindefinite (e.g., anybody, anything) reflexive (e g., yourself, herself) pronouns.
D. U_SE adjectives to describe specific objects (quantity, Use contractions and singular pc ives.
size, age, shape, color, orlocation). Use adjectives todescribe specific objects (quantity, size, age, shape, c olor, or location). A

E. Formanduse simple verb tenses (past, present, and future) for
regularverbs.

F.  Use proper verb tense and correct subject-verb agreement.

G. Usearticlescorectly (e.g.,a,an, the).

H. Useinterrogatives to askquestions in complete sentences (e.g.,
who, what, where, when, why, how).

Use frequently occ urrin g adjectives to desc ribe specific o bje cts (quantity, size, age, shape,
color, orlocation).

Useverbs tolocate specificactions. A
Form and use smpleverb tenses (past,present, andfuture) forregularverbs.

Useproperverbtenseand corre ct subjectverbagreement.
Useproperverbtense, including for frequently occurringirregularverbs (eg., ran,told, went).

b ESOERTISN

The Language Usage strand of the 2024 English Standards of Learning reflect the
reciprocal nature of speaking and writing. These standards focus on students'
use of language when communicating their ideas both orally and in writing.

The focus for Kindergarten and Grade 1 students in the Grammar sub strand, is
to use grammar in both speaking and writing. This sub strand addresses the
grammatical conventions that students should be able to use when speaking
and writing. This was done purposefully to show how spoken language builds the
foundation for students’ writing.

In Kindergarten, students are producing and expanding complete sentences, and
using nouns, pronouns, adjectives and verbs correctly when communicating
both orally and in writing.

In Grade 1, students continue to produce and expand complete sentences, and
use nouns, pronouns, and adjectives correctly. They also begin to use verb
tenses correctly and focus on subject-verb agreement, using articles in
sentences, as well as interrogatives to ask questions in complete sentences.

17



You can see in the progression chart, where standards are introduced in
Kindergarten and then continue to grow in Grade 1, while additional standards
are introduced in Grade 1 while build upon early grammar skills learned.

17



Language Usage: Mechanics

Kindergarten Grade 1
K.LU.2 Mechanics 1.LU.2 Mechanics

A. With guidance and support, begin each sentencewitha A. Capitalize thefirst word in a sentence, proper nouns, and
capital letter and capitalize the pronounl|. the pronoun I. : .
B. With guidance and support, identify statements and B. Identify statements and questions and, use correct ending

punctuation (e.g., period, questions mark, and

uestions and use ending punctuation (e.g., period and N =
d gp (e.g.p exclamation points).

question mark).

Mechanics Standards

Kindergarten
Grade 2

With guidance andsupport, begin eac hsente nce with acapital letterandcapitalize the pronounl.
Capitalizethefirstwordina sentence, propernouns andthepronounl.

B

L EBOURTISN 19

The Mechanics sub strand under the Language Usage strand, addresses the
technical conventions that students should be able to use when writing. In the
Kindergarten standards, notice the phrase “with guidance and support” which
emphasizes the scaffolds necessary for foundational skill building. As students
move into Grade 1, they should be using capitalization and punctuation correctly
without additional guidance and support.

18



"Sentences are the
building blocks of all
writing."

-The Writing Revolution

A EBUCATION

“Sentences are the building blocks of all writing.”— This quote emphasizes the
fundamentalrole that sentences play in constructing written language. Just like
how buildings are made of bricks and blocks, all forms of writing (e.g.,
paragraphs, essays, articles, stories) are made of sentences. It is important that
students master sentence construction in order to become strong writers.

19



Sentence Level
Writing

As we continue through this webinar, we will now take a look at the what and why
of sentence level writing instruction for students in Kindergarten and Grade 1.

For additional examples of sentence writing instruction and practices, you can
refer to the Grades 2/3 and Grades 4/5 webinars.

20



What- Sentence Level Writing

* Ability to write complete, simple sentences
* Using correct sentence structure

* Using correct grammar

* Beginningto express ideas clearly

L EBOURTISN 21

Students in Kindergarten and Grade 1 are developing the basic building blocks of
writing. Students are learning to form complete meaningful sentences using

correct sentence structure, grammar, punctuation, and spacing. They are moving
from isolated words to expressing ideas clearly in writing of complete sentences.

21



Why- Sentence Level Writing

* Helps students practice encoding/spelling in context

* Develops concepts of sentence structure
* Reinforces phoneme-graphemes correspondences in authentic ways
* Prepares students for paragraph writing in later grades

b ESOERTISN

Kindergarten and Grade 1 students are moving from recognizing and writing
letters and words to expressing complete thoughts.

Reading and writing go hand in hand. When students are writing sentences, they
are applying learned phonics patterns, see how words fit together, and deepen
their understanding of how language words. It is important for students to be
given opportunities to write their own sentences, versus dictated sentences
because this provides a higher cognitive demand for students.

Students should practice encoding/spelling words correctly during sentence
writing. Skills taught during foundational skills lessons should transfer into
sentence writing. Students should be held accountable for encoding/spelling
words correctly that they have learned and mastered during foundational skill
instruction.

When students master writing clear, correct sentences, they’re better prepared
to organize ideas and communicate effectively.

22



Supporting Inventive Spelling During Sentence

Level Writing

* Encourage students to write the sounds they hear when
encoding/spelling an unknown word.

* Praise effort for trying to encode/spell an unknown word.

* Encourage students to use learned phonics patternsto
encode/spell unknown words.

* Model correct spelling during shared writing.
* Provide sound boxes to support students segmenting sounds.

L EBOURTISN 2

Inventive spelling is when students write words based on the sounds they hear,
ratherthan standard spelling. It shows they are applying what they know about
letter-sound relationships and phonemic awareness to express ideas in writing.

Students in Kindergarten and Grade 1 should be encouraged to try their best to
encode/spell unknown words with the sounds they hear and apply phonics skills
learned during foundational skills lessons. Teachers can support students with
inventive spelling by — encouraging students to write the sounds they hear when
encoding/spelling an unknown words, praise student effort for trying to
encode/spell an unknown word, encourage students to use learned phonics
patterns to encode/spell unknown words, modeling correct spelling during
shared writing, and providing sound boxes to support students segmenting
words.

23



Gradual Release of Responsibility Model

ECE T T

Teacher Guided and Independent
modeling of collaborative student
reading and » practice » practice.
writing. between
teacher and
student.
kb EBOCRTION

The gradual release of responsibility model is important to highlight when
thinking of writing instruction. Teachers should model writing for students, both
orally through think alouds and through modeled writing. While modeling
teachers should emphasize sentence structure — capitalization, spaces between
words, segmenting words to correctly encode/spell, and punctuation. Teachers
can also model howto segment sounds within words to support spelling, and
ensuring their sentence is complete, with a subject and a predicate. Guided
practice should be provided with students and teachers writing sentences
together. And students should be given opportunities to independently write
sentences.

24



Simple Sentences

Simple sentences are sentences that consist of one independent
clause. Ithas a subject and a verb and expresses a complete
thought. Simple sentences can include one or more descriptive
adjectives.

Examples:
- The boy walked to the park.
- The appleis red.

- She reads a book every night.
- My furry catclimbs a tree.

L EBOURTISN

Kindergarten and Grade 1 students focus on building knowledge of a simple
sentence and construct theirown simple sentences. Simple sentences are
sentences that consist of one independent clause that includes a subject and
predicate and may include descriptive adjectives.

25



Creating a Simple Sentence

Subject:

Who or

What

—Ln EBERTON

Predicate:

What the I
subject I

doesoris

26

When students construct their own simple sentences, they must understand the
subject (who or what) and predicate (what the subject does or is). Teachers
should model this process for students and provide ample opportunities for
students to practice writing their own sentences in the context of texts they are
listening to and/or reading, as well as across other content areas.

26



Simple Sentence Examples

Subecr (9
The old man
g

The cats
2

Qur class
OO

Ouy class

; DO

A EBUCATION
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These anchor charts are an example of teacher modeling of subjects and
predicates. This lesson would take place at the beginning of Kindergarten when
students are learning the basic of sentence structure. Grade 1 students should
have the knowledge of subjects and predicates and would not need explicit

instruction on this. Instruction in Grade 1 should focus on subject verb

agreement in complete simple sentences.

These anchor charts are examples of how teachers can integrate sentence level
instruction into their literacy instruction. Both of these charts were used to
support students retelling the events of literary texts. This allows teachers to

maximize their time by integrating these two skills.
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Engaging Students in
Sentence Level Writing

We’ve taken a look at where sentence level writing appears in the 2024 English
Standards of Learning and described the what and why for sentence level writing
and simple sentences. Now, we will take a look at student practice writing simple
sentences. These activities can be incorporated into daily literacy instruction to

support and enhance sentence level writing for Kindergarten and Grade 1
students.

28



Student Practice to Support Sentence Writing

* Sentence Starters & Frames

* Sentence Unscramble
* Sentence Imitation
* Sentence Expansion

* Editing and Revising Sentences

L EBOURTISN

Kindergarten and Grade 1 students are building foundational skills in language,
grammar and expression. Many activities can support students in understanding
correct sentence structure and modeling correct grammar and syntax.

* Sentence Starters & Frames

* Sentence Unscramble

* Sentence Imitation

* Sentence Expansion

* Editing and Revising Sentences

These activities can be done during a small block of time, five to ten minutes, to
support understanding of sentence structure and composition.

As noted throughout the webinar with a pencil graphic, these activities can be
done tomorrow in your classroom to support sentence writing with your
Kindergarten and Grade 1 students. Think through how you could apply these
activities to your own classroom, or classrooms you support to enhance student
writing.

29



Using Text to Support Sentence Writing

KEVIN
HENKES

|BY GAIL GIBBONS -

THE MOST

MAGNIFICENT

- : .
e ASHLEY SPIRES

-

-
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As we move through the next slides, we will provide suggestions of activities that

can be done to support sentence level writing. The three texts you see on the
screen can be found in approved HQIM core curriculums. These texts are

examples of how you can link literary and informational texts to sentence writing

activities to support the students’ understanding of sentence structure and

composition. In the classroom, incorporating writing with the texts being listened

to and/or read is a powerful tool.
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Sentence Starters & Frames

THE MOST
MAGNIFICENT
THING

W ey o « S
FROM SEED TO PLANT v ; £
e e | s
LLBY GAILGIBBONS = = Vs /5.
* Sample Question: What does the seed need * Sample Question: How does the girlfeel
to start growing? when her invention doesn't work?
Sample Sentence Starter: Sample sentence frame:
- A seedneeds . - Shefeels __ because __.
* Sample Question: Why is pollination * Sample Question: What was the most
important? magnificent thing?
Sample Sentence Starter: Sample Sentence Starter:
- Pollination is important because ___. - The most magnificent thing was ___.
b EBOCRTTON

As noted by the pencil graphic, sentence starters and frames can be
incorporated into your classroom tomorrow. Sentences starters and frames are
powerful tools for guiding students thinking, supporting their writing, and helping
them express ideas clearly.

Sentence starters and frames can be used to support students answering text
dependent questions about their reading, while supporting Kindergarten and
Grade 1 students using complete sentences to express their ideas. These
integrate the strands Foundations for Reading, Foundations for Writing, Writing,

and Language Usage.

For example, if students are listening to the text The Most Magnificent Thing,
when the teacheris asking text-dependent questions, they may provide
sentence starters and/or frames on the board to support students in answering
the questions orally orin writing using the sentence frame as support for
answering the question in a complete sentence.

When using sentence starters and frames in the classroom for student response,
teachers should ensure students are responding using the entire starter or
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frame. Forinstance, if you are asking the student “How does the girl feel when
her invention doesn’t work?" and students respond sad. The teacher should
reinforce the use of the sentence starter or frame and have the student's repeat
their response in a complete sentence such as “She feels sad because it was
broken.” This helps to support the understanding of sentence structure and
responding in complete sentences rather than phrases.

If you would like more information on text-dependent questions, please refer to
our webinar series as well as resources to support text dependent questioning
located on the VDOE webpage.
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Sentence Starters & Frames to Support Retelling

The Storuj IS aLnujt o kitten
wha :

One might she saw
un the sky.
She thought it was
She tried +o 1t
KEVIN F\l'S’E, she
HENKES .n‘enishe
After that, she

The s%nr 18 aLoch @ kitten
who ﬂrped_tm’cth_e_mm_
One night she sawabig, vound ween

i the skld

She thought it was abowl ofeilk.
She tried to get it

First, she stuck ot her tongue fa ich i
Then, she jumped and 4ried 1 catehit
After that, she clirsued o +veo and

Cell (n
Pét the end, Kitten went ime and.
_wmmg_nmmm‘

At the end, Kitken

L EBOURTISN

As noted by the pencil graphic, sentence starters and frames can also be used in
your classroom tomorrow to supportretelling of a story. In this example, using
the text Kitten's First Full Moon, the teacher provided students with sentence
frames on chart paper to retell the story. This activity was done whole group with
the teacher modeling writing and students retelling the story in complete
sentences using the sentence frames provided to support retelling.
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Sentence Unscramble

Scrambled Simple Sentence Related to Text: to grow in gardens / seeds/ are planted E%

Teacher Modeling & Student Practice
* Herearethree parts of a sentence from the textthatare not in order. Let's use what we know about
sentences to putthem in the right order.

* We need asubject. A subject tells what the sentence is mostly about. I'll read each part. When
you hear a subject, gives a thumbs up. The subjectis "seeds". We will put that part first.

* Now we need a predicate. Remember a predicate tells what happens to the seeds. | will read
the other two parts. When you hear a predicate, give a thumbs up. The predicateis "are
planted". We'll put that part next.

* | will read the sentence so far and see if it makes sentence. We have a part left. Let's see where |
can add that to sentence. The last part tells why the seeds are planted "to grow in gardens".

s

* Sample Unscrambled Sentence: Seeds are planted to grow in gardens.

A EBUCATION

As noted by the pencil graphic, sentence unscramble activities can be used in
your classroom to support early sentence level understanding. These activities
reinforce sentence structure, encourage students to think about how words fit
togetherto form meaningful sentences, support grammar development, and
require students to analyze and evaluate different word arrangements build a
complete, meaningful, simple sentence.

Sentence unscramble activities integrate Language Usage standards by
providing Kindergarten students opportunities to use nouns, pronouns,
adjectives and verbs in complete sentences (K.LU.1B, K.LU.1C, K.LU.1D, K.LU.1E)
and providing Grade 1 students practice using proper verb tense and correct
subject-verb agreement (1.LU.1F). These activities also provide students with
opportunities to practice using capitalization and punctuation correctly when
writing complete sentences (K.LU.2A, K.LU.2B, 1.LU.2A, 1.LU.2B)

In this example, students were given three parts of a sentence from the text From
Seed to Plant. The teacher talks through the parts of the sentence while
determining which portion of sentence would go next to build a complete simple
sentence.
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Sentence Imitation

Sentence from Text: "Kitten was looking at the fullmoon." E%
Teacher Modeling & Student Practice:
* Looking atthe sentence, "Kitten" isthe subject, and the predicate is "was looking at the full

moon."

* Let'susethis sentence to create sentences of our own thinking about animals who are looking at
something.

* Sample Sentence Frame for Imitation:
e ____waslookingatthe ___
e Sample Imitated Sentences:
* Rabbitwas looking at the green grass.
* Puppywas looking at the big bone.
* Duck was looking atthe floating leaf.
* Horse was looking at the blue sky.
b EBUCRTION a4

Again, as noted by the pencil graphic, sentence imitation activities can be used
in your classroom to support early sentence level understanding. These activities
help students learn how sentences are formed by copying the structure of a
model sentence. These activities reinforce correct sentence structure and
provide exposure to correct grammatical structures. Sentence imitation
reinforces that what we read and what we write are closely related. These
activities help early readers become writers by mimicking sentence patterns
they’ve seen in texts.

These activities can provide students opportunities to practice Language Usage
standards when producing simple sentences (K.LU.1A, 1.LU.1A) and using
capitalization and punctuation correctly when writing complete sentences
(K.LU.2A, K.LU.2B, 1.LU.2A, 1.LU.2B).

In this example, students were given the sentence “Kitten was look at the full
moon” from the text Kitten’s First Full Moon. The teacher discusses the subject
and predicate of the sentence and then provides a sentence frame for students
to write their own sentence mimicking the structure of the sentence from the
story.
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Student Work Samples- Sentence Imitation

pon't fouch the
not stove \

t= |
’
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pon't fouch the L€ 1

A EBUCATION

Biscuit wants a bone.

-

—_ _wants q

soliCy,  Vifggee ‘o' g

Cote Womt 1Ly,

Dnoc WMRRE 0.

On this slide you will see student work samples of sentence imitation activities.

These activities can be donein a short block of time, five to ten minutes.

Rememberthe purpose of sentence imitation is for students to mimic sentence
structure from a given sentence and aligns to the grade level expectations found

in the Language Usage strand.
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Sentence Expansion- Adding Adjectives

Sentence from Text: "The girl has a wonderful idea." E%

Teacher Modeling & Student Practice:

* The sentence aboveis agood sentence from the text. "The girl" is the subject. The girl is who the
sentence is about. The predicate is "has a wonderfulidea". It tells what the girl has.

* Toexpand a sentence, we could add an adjective to describe the subject of the sentence. Let's
createa list of adjectives to describe the girland then add them to expand our sentence.

* Sample Sentence Frame for Expansion: HE
« The__ girl hasawonderful idea. G 1 gENT
THIN

* Sample Expanded Sentences: S e
* The little girthas a wonderfulidea. R -
e The creative girlhas a wonderfulidea. - el -

- -
=/ ASHLEY SPIRES /< -

* The curious girlhas a wonderfulidea.

b ESOERTISN

Sentence expansion activities can be incorporated into your classroom to
support sentence level writing, as noted by the pencil graphic.

As students master basic subject and predicate, they can begin to add
adjectives to simple sentences. The Language Usage strand of the 2024 English
Standards of Learning, highlights the use of adjectives in both Kindergarten and
Grade 1. Adjectives are describing words. They are used to describe a person,
place, orthing. When we add an adjective to a sentence, the sentence becomes
more interesting and helps the reader to visualize better in their mind.

Language Usage standards can be integrated during sentence expansion
activities when students are expanding their sentences using adjectives to
describe specific objects - quantity, size, age, shape, color, or location (K.LU.1D,
1.LU.1D).

In this example, students were given a sentence from the text “The girl has a
wonderfulidea” and then created a list of adjectives to describe the girl. After the
list of adjectives was created, students chose one adjective to add to their
sentence to describe the girl.
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Student Work Samples- Sentence Expansion

b EBUCATION 37

On this slide you will see student work samples of sentence expansion activities.
In these samples, students were given a model sentence based on atextread in
class. The teacher recorded as students discussed adjectives or more
descriptive details that could be added to the sentence. Students then wrote
their expanded sentence.

These activities can be done in a short block of time, five to ten minutes.
Remember the purpose of sentence expansion activities are for students to take
a simple sentence and expand by adding adjectives, which add more descriptive
details to the sentence.
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Sentence Writing Practice Across Content Areas

Nm”#’ﬁf “‘IZI - )

Shell Facts

Chosis ene pradicate 1o ghs atter the subact Dram o picrurs 18 Bustrate your fact

Many of the 2024 English Standards of Learning can be integrated into writing
across other content areas as well. When students are writing in response to
things they are learning in Science and/or History, teachers can ensure they are
using the same sentence structure and knowledge students have gained from
their literacy instruction. Itis also important to reinforce encoding/spelling
across content areas. If students have learned a specific phonics pattern, then
they should be able to spell that word across multiple content areas.
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Editing and Revising Sentence Writing

* Builds Writing Awareness

* Encourages Clear Communication

* Develops Students' Independence and Writing Confidence
* Supports Reading and Writing Connections

* Lays Foundation for Future Writing

L EBOURTISN

Beginning in Grade 1, students should edit their writing with the guidance and
support from adults. Editing writing is important for students because students
begin to understand that writing is a process and not just a one-time task,
students take responsibility for their writing and gain confidence as they improve
upon it, and introducing editing and revising early sets the stage for more
complex writing in later grades. Editing and revising helps to reinforce phonics,
grammar, and spelling skills during foundational skills lessons.

It is also important for the teacherto provide meaningful feedback to students to
support revising and editing their sentence writing.
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Sample Sentence Editing Checklists

Five Star Sentence Checklist

i\? | used a capital letter at the beginning of my sentence.

Sentence Checklist A .
“~{ lused punctuation at the end of my sentence.

Sentence Checklist @ © iﬂf | used spaces between my words.

My sentence... A
,\\?’ My sentence has a subject and predicate.

has a subject

~{ My sentence makes sense.
has a predicate

makes sense
C Capitalization
starts with a capital letter The "
ends with punctuation - Appearance
Punctuation
|

V|o|l>

Speling
L EBUERTTON =

Sentence checklists help students become more thoughtful, accurate and
independent writers, while providing teachers with a practical tool for
instruction, assessment, and growth. Most sentence checklists provide a list of
key writing rules and conventions — punctuation, capitalization, spacing, and
complete thoughts. These checklists can be used during both, foundational
skills instruction and literacy instruction. The checklist should remain the same
whether students are writing a dictated sentence or students are writing in
response to text or composing different genres of text.

As noted by the pencil graphic, these are sample sentence checklists that can be
used in your classroom. One benefit of HQIM materials is that every classroom
should be using the same visual and reminders for sentence level writing, and it
will build from grade to grade ensuring vertical consistency.

Checklists can be provided to students to supportrevising and editing of their
writing. In Grade 1, educators will provide support and guidance for students as
their edit their writing.
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"I've long believed that writing
fluency —as much as writing
quality — should be major goals
In the early grades."

-Ralph Fletcher

b ESOERTISN

“I’ve long believed that writing fluency- as much as writing quality — should be
major goals in the early grades.” - this quote is a reminder that in the early
grades, developing the habit and flow of writing should be as much as a priority
as producing, neat, error-free sentences. Writing fluency is just as importantas
writing quality.

41



Connecting Encoding, Sentence & Genre Writing

'Se ntence
Writing

.Encoding

kb ESGERTN

Throughout this webinar we took a look at supporting students with
encoding/spelling while also supporting sentence level writing and meeting the
expectations and rigor outlined in the 2024 English Standards of Learning.

This graphic represents how encoding supports sentence writing and sentence
writing supports genre writing. Encoding/spelling refers to students translating
sounds into letters and writing unknown words using phonics knowledge.
Sentence writing refers to students using words to create complete thoughts
with basic conventions. And genre writing refers to students organizing
sentences around a purpose or mode of writing (e.g., narrative, opinion,
informative).

Encoding helps students record the sounds they hear in words, allowing them to
write independently and focus on expressing theirideas. As students encode to
build words, they being forming sentences that communicate clear thoughts.
These sentences then combine and expand into organized, purposeful pieces of
genre writing where students write with meaning and intent.

For more information on the different genres of writing as outlined in the 2024
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English Standards of Learning, please referto the Elementary Writing webinar
which is posted on the 2024 Instructional Resources page on the VDOE website.
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Thank you
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Colleen Cassada
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English Program
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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