Purposeful

Planning: Analyzing
Student Data to Guide
Planning & Instruction

Part lll: Elementary
December4, 2025 |9:00a.m.



English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the
Commonwealth by developing and supporting opportunities that promote learners who
are prepared for post secondary experiences. The 2024 English Standards of Learning
are grounded in the research-based approach to reading and reflect current research on

the importance of foundational skills needed to be strong readers. When compared to
the 2026 National Assessment of Educational Progress, the 2024 Standards and
instructional approaches, developed by the Office of English, align to the indicators set
forth in the 2026 NAEP Framework. English resources support the integration of skills
that prioritize strong writing, communication, research, analytical and synthesis skills,
which are essential to setting students up to be prepared for life and foster a love for
learning about the world in which they live and serve.
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Setting Purpose: Why are we here?

This webinar will move beyond simply focusing on summative data and multiple-choice
assessments to focus on the power of formative work and day-to-day assessments. We
will explore how these tools inform instructional planning, provide multiple and spiraled
access points to meet the rigor of grade-level standards, and highlight areas where
additional supportin comprehension can benefit all students.

A key focus will be on analyzing student work—particularly from High-Quality
Instructional Materials (HQIM)—during planning meetings to drive improved student
outcomes. By addressing Tier 1 instructional challenges through evidence-based
practices, educators can ensure that the needs of most students are met effectively.

Throughout the session, we will emphasize how purposeful analysis of student work
(i.e., data) is central to the instructional planning process and ultimately leads to
stronger academic results.



Impact Expected

* Participants will leave this webinar equipped with sample protocols for
analyzing student work and using those insights to inform next steps in
planning comprehension instruction aligned with the 2024 English Standards
of Learning. The session will explore how data can support literacy instruction,
make student thinking visible, and guide future literacy planning.

* Attendees will examine protocols for reviewing student work and data in
conjunction with High-Quality Instructional Materials (HQIM) and engage with
specific examples of effective comprehension practices that align with the
instruction and texts in their HQIM. Finally, the webinar will offer differentiated
entry points based on the unique needs of individual schools or divisions,
along with actionable strategies for integrating this work into planning
meetings to drive student achievement.
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The Purposeful Planning Series

Structures for
Purposeful |
| Planning |

Analyzing
~ Student Datato
Drive Instruction

Intellectual
Preparation




How to Get Started: Analyzing Data that Guides

Comprehension Instruction

Data.gmdes . Refer to Foundational Skills
Foundational Skills Instruction Three-Part Series.

Instruction

Data guides Reflect on what’s already in place

Comprehension as well as the needs and goals of

. each individual division and
Instruction building.

Yy
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Big Ideas

Practical
Application

Instruction is
data-informed.



Effective Use of
Data Starts with
Instructional
Planning



Analyzing Student Work is Part of the Instructional

Planning Cycle

Before: o After: * Evaluate the impact of lesson delivery,

* Preview adopted materials. and materials on student learning
* Planto ensure job-embedded and assessment results.

Professional Learning for alignment with * Address potential gapsin
2024 English Standards of Learning lesson planning that can be rectified
occurs during planning meetings. during instructional delivery and in

subsequent planning meetings.

>

* Review adopted materials.

* Facilitate job-embedded Professional
Learning for alignment with 2024 English
Standards of Learning.

* Ensurethatthere isadequate time in the
lesson(s) for students to practice grade
level foundational skills.

* Planfor and ensure that students
spend the majority of the lesson reading,

l writing, and discussing grade level text.
. ‘ /
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Align Teams Early in the Planning Process about

what is Data

Literacy data* should make comprehension visible, the focus is on student
thinking:
- Quick writes
Anecdotal notes from student discussion
Reading responses
Exit ticket(s)
Performance tasks
Anecdotal notes from classroom discussions

Caninclude guided and independent practice (both guide instructional
decision making)

*Data and Student Work will be used interchangeably for the purposes of this webinar.

Assessment data should be a way of documenting, in measurable
terms, what students know and can do.

Jh’ 10
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During Planning Meetings: Define your Outcomes

What do we want to know about
student learning and
comprehension of the text(s)?

Do the questions or tasks align
to the level of rigor required by
grade level standards?

|dentify what student
response(s) or completion of
the task/work should look like.

vy
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During Planning Meetings: Review the Task/Data

Point

(—% How are the targeted standards being measured in

this assessment (e.g., writing in response to
reading, constructed response, performance task)?

Taking the assessment or task ahead of instruction
supports educators in planning what exemplar response
- J look like. As a planning team, identify what student work
samples will be analyzed in future planning meetings.

Refer to Planning for Integration webinars for further supportin

Integrating student instruction and tasks across strands.

Yy
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During Planning Meetings: Analyze Text & Task

* What’s involved in reading this text?
* What reading strategies are helpful?
* What knowledge is necessary (including personal experience)?
* What teaching and learning opportunities does this text offer?

Knowledge of
Content and the
World

A learned and lived
knowledge base

4
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Knowledge of Texts
Text genres and text
structures; visuals and
formatting features

Use Grade Level Instructional Guides to

Knowledge of

Language
Words and morphology;
syntax and text signals

support planning around complex text.

Knowledge of
Disciplinary
Discourse and

Practices
The ways members of a

subject area community
communicate and think




During Planning Meetings: Is the student work

assigned, or the data collected, reliable?

Understanding the Standards-Grade 3

Understanding the Standards — Grade 3

Developing literacy skills continues to be a priority in third grade with an emphasis on reading prade level
texts with prosody, accuracy, and appropriate rate. The student will read a variety of literary and
informational texts. With a focus on folk tales and myths across cultures, the student will read a variety of
genres. Through purposeful text selection, the student will continue to build their background world and

word knowledge. The student will expand their vocabulary while reading by using word analysis skills

The student will continue o use comprehension strategies 1 monitor their understanding while reading.
The student will continue o expand their comprehension of literary and informational texts through
collaborative discussions and writing about texis. The student will use the writing process (o plan, drafi,
revise, and edit writing for a variety of purposes and in a variety of forms. The swdent will write legibly
in cursive. The student will continue o identify and use appropriate resources to complete a research
product and will understand plagiarism to report information using their own words. The student will use

effective communication skills to panticipate in collaborative activities and will give oral presentations.

Foundations for Reading

A.FFR.3 Phonics and Word Recognition: The student will apply grade level phonics and word
analysis skills to decode (read) unfamiliar words in grade level text.
A Decode and encode words with vowel teams and r-controlled vowels.

B. Use knowledge of syllabication and syllable types to decode and encode words.
C. Use knowledge of affixes (e.g., suffixes, prefixes) to decode and encode words.
D. Read grade-level high-frequency words, including decodable and irregular words, with

automaticity and accuracy.

JFFR.3 Phonics and Word Recognition: The student will apply grade level phonics and word analysis skills to
code (read) unfamiliar words in de level text,

o Phonics is the instruction in the relaionship between letters and the sounds they represent. (Honig,
pe. 170)
e The purpose of phonics and word analysis is to allow students to read grade level text fluently. See
3.DSR for additional information.
« Phonetic principles include decoding (reading) and encoding (spelling).
o Decoding is the ability to read a word from print to speech using grapheme-phoneme (letter to
sound) correspondences.
o Encoding is the ability to spell a word from speech to print using phoneme-grapheme (sound-
letter) correspondences.
¢ Third grade students should be able to decode (read) and encode (spell)} vowel teams in grade level

i words.
Wirginia Departiment of Education © 2024 Page 1 1 4
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During Planning Meetings: Is the student work

assigned, or the data collected, reliable?

Sample Grade 4 HQIM Task: “The Power of Pollinators”
Text Type: Informational Topic: How bees, butterflies, and other
pollinators help plants grow and support ecosystems.
Task: What is the main idea of the passage? Use two supporting details
from the text to explain your answer.

4.RL.1 Key Ideas and Confirming Details
A, Summarize the main idea of multi-paragraph texts and the specific paragraphs within them,

explaining how key details support the main idea.

B. Summarize events, procedures, ideas, or concepts in historical, scientific, or technical texts,

including what happened and why.
C. Distinguish between fact and opinion and explain how an author uses reasons and evidence to

support opinions within texts.

4.R1.1 Key Ideas and Confirming Details

» In fourth grade students build on the foundation of identifying the main idea and details of a text in order to
summarize the main idea of texts (including entire texts, multiple paragraphs within the text, or a specific
paragraph from the text) and explain how key details included in the text support the main idea. As texts become
more complex, students will be required to identify an implied main idea. Summarizing an implied main idea
requires students to identify the most important key details and succinctly articulating (say or write) the common
thread between this information. Fourth graders will justify the identified implied main idea by explaining how

‘ }‘, the supporting evidence. or key details, are related/connected.

EBOCATION

Is this task aligned to
the 2024 English
Standards of
Learning?

Will the data
collected from this
student work be
reliable?

15



During Planning Meetings: Is the student work

assigned, or data collected, reliable?

Text-dependent Questions: Samples and
Resources

1= Print [ Share & Bookmark  Font Size: a8

The following text-dependent question grade-level samples should be used as a springboard for teacher
planning and instruction, these are sample questions that can be integrated with the grade level writing
standards and grade level communication standards as teachers gradually release the cognitive load of
comprehending the text and strategically build student comprehension around the grade-level complex text
students are reading.

Text specific questions should be crafted based on the comprehension needs of the grade-level text,
alongside grade level standards, and should be used in both discussion and writing to support student
understanding and develop increased comprehension.

Considerations for Crafting Text Specific Questions

Q\ ¢ Text Dependent Questions with Read-Alouds (K-1) (PDF)
e Text Dependent Questions & Grade Level Complex Text Guidance (2-12) (PDF)

Yy
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Application

Refer to the Text
Dependent
Question
webinars for
further support

on aligning
questioning to the
standards.

16



Practical Application: Try Tomorrow! Applioator

During Planning: Example HQIM Task: Preparing for Future Data Analysis
Read HQIM provided Text Selection: Charlotte’s Web 3.RL.1C Describe a character’s
questions/tasks ahead of Student Task: attributes, including their traits,
instruction:  Read the chapter where Charlotte motivations, or feelings and how
* Ask,what standards explains her plan to save Wilbur. they develop throughout the text.
do these * Annotate passagesthatreveal = ceemeemmmo
questions/tasks align Charlotte’s character traits (e.g., Small group discussion and written
with? (By answering resourceful, loyal, compassionate). response supports 3.RL.1C as
this question, * Discussinsmall groups: How do students are describing a
educators are Charlotte’s words and actions show her character’s attributes, however,
prepping to look at determination to help Wilbur? future instruction will need to
student work in the * Write a shortresponse: “Identify one support the remainder of the
future.) character trait of Charlotte. Use at least standard where students describe
two pieces of text evidence to support how attributes develop throughout
your answer.” the text.

Jl’ 17

EBOCRTION




A Variety of Data

Sources Support
Literacy
Instruction &
Future Planning




Type of Student Work

Data doesn't just mean Multiple Choice Summative

Assessments

Written responses to text (short
answers, constructed response essays,
Jjournal entries)

Annotations and Note-Taking (marking
key ideas, questions, or connectionsin a
text)

Graphic Organizers (Story maps, Venn
diagrams, Cause-effect charts)

Oral retellings or presentations (verbal
summaries, thematic analyses, teacher
anecdotal notes)

b/

Reading reflections (personal reactions,
summaries, or thematic connections)

EBOCATION

What We Can Learn from This Data

Comprehension depth: Are students grasping
literal, inferential, and evaluative meanings?
Text-based evidence use: Can they supportideas
with relevant quotes or details?
Vocabulary knowledge: Are they using academic
and domain-specific language appropriately?
Writing clarity and organization: Do they express
ideas coherently and structure responses logically?
Critical thinking: Are they making connections,
analyzing themes, or evaluating perspectives?
Engagement and metacognition: Do their
reflections show awareness of their own thinking
and learning?
Misconceptions or gaps: Where are students
struggling—content, structure, or strategy?

19



Student Work: What are students doing when
they're ENGAGING in text?

Engaging students Engaging students
In text-based In high quality
collaborative discussion of

learning. complex text.

Engagingin Engaging in writing
applying taught & In response to
modeled reading reading of complex

strategies. text.

Reminder: Data allows educators to document, in
measurable terms, what students know and can do [regarding grade
A& leveltext and grade level standards]. 20
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Progress Monitoring & Checking for Understanding

* Annotating

* Questioning

*  Summarizing
Reading * Re-read for fluency

Strategies

Analyze Stopping to discuss its
Vocabulary in meaning in the context

Context of the text

Integrate additional standards
Require students to use

) Text-
textual evidence

Dependent
Questioning

Write reflectively or with a specific
purpose (e.g., expository,
persuasive) Reader's Refer students back to the

Use evidence from the text to Responses Discussions text as much as possible
support position or claims (Writing)

Jl’ 21
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HQIM & Student Work Analysis

Task
(Engagement
with Text)

Where does this work
fit into literacy
instruction? What
should students
learn and know how
to do because of this
learning?

What were the
outcomes for
students? What
evidence do we
have?

b/
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Analyze the Task

What reading
knowledge and
strategies does the
student need to
accomplish this
task?

What other
knowledge does the
student need? (e.g.,
ability to participate
effectively?
collaborate with
others? provide
feedback?)

Look at Samples
of Student Work

& Discuss

What is unexpected
in this student work?
What can we learn
about the student’s
reading from this
work sample?

In what ways does
the student’s work
meet the goals of the
task?

What additional
instructional support
might the student
need to do better on
this task?

Brainstorm &

Plan Next Steps

What impact will this
discussion have on
instruction?

What instructional
next steps will
occur?

22



Practical
Application

In Action: HQIM & Student Work Analysis

Task
(Engagement
with Text)

For this student work
sample, students were
engaged in a retelling of A
Chair for My Mother. This
task included a range of
modalities: written
responses, drawings, oral
retellings, and sentence
construction tasks.

b/
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Analyze the Task

Standard

Look For in Student Work

1.RL.1A

Sequential retelling of story events;
clear beginning, middle, and end;
central message or lesson
identified

1.RL.1B

Identification of characters, setting,
major events, conflict, and
resolution

TW.A

Use of drawing, dictating, and
writing to recount at least two
events with relevant details and
character actions

1.C.2D

Oral retelling or dramatization using
“first, next, last”; use of props or
pictures to support sequencing

1.LU.TA

Simple sentences that include a
noun, verb, and adjective (e.g., “The
tired girl sat”)

Look at Samples
of Student Work
& Discuss

Instructional Insights
e Sequencing gaps > need

for graphic organizers or
modeling

Missing story elements >
revisit anchor text and
scaffold identification
Weak sentence
structure > mini-lessons
on sentence expansion
Vague vocabulary >
introduce sentence
frames and anchor
charts

Brainstorm &
Plan Next Steps

Instructional Next Steps

e Revisit story structure
and sentence
expansion in future
lessons with other
authentic texts.

e Use sentence frames
and graphic organizers
to support retelling and
writing.

e Integrate HQIM tasks
that reinforce these
standards with

scaffolds as needed.
23




Where Do | Start? Sorting Protocol

Fully Met

Partially Met

Not Met

1. Plan the Task: What are students expected to do to
show what they know and comprehend about a grade

level text?

2. Sort and Discuss: \What patterns or trends are noted
for the whole class?

3. Make a Plan: What instructional strategies would be
i beneficial to the whole class?

EBOCATION




In Action: Sorting Protocol (1 of 3) Applioator

After reading Chapter 4, students respond to: "What
kind of person is Opal? Use examples from the story
to explain."

Prior to teaching, team planned this task, this student work:
*What are students expected to do? Identify at least one
character trait of Opal and support it with a specific
example from Chapter 4.

Standards/Expectations: 3.RL.1C, S.W.1E

*What counts as proficient? A student identifies a trait

(e.g., caring, curious, lonely) and connects it to something
-y Opal says or does in the chapter.

fa¥a
pAae]
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In Action: Sorting Protocol (2 of 3) Applioator

Quick Sort of Student Work

Partially Met Not Met

Ava, Elijah, Sofia Mateo, Chloe, Jackson, Aaliyah Logan, Isabella, Amir

Discussion

What Students Showed They Knew & What was missing/misunderstood?

Students identified traits like “lonely” or “kind” and cited examples such as Opal asking her
Met father about her mother or adopting Winn-Dixie.
Some examples could be more precise, but overall understanding was strong.

Students named traits but gave vague examples (e.g., “She is nice because she talks to
people”).

Confused traits with emotions (e.g., “She is sad” instead of “She is lonely”); examples didn’t
clearly support the trait.

Partial

Not Met Students retold the chapter or gave off-topic responses without identifying traits.
Jlf Didn’t understand what a character trait is; some responses were off-topic or blank.

EBOCATION




In Action: Sorting Protocol (3 of 3) Applioator

Whole-Class Patterns:
* Students need help distinguishing traits from
emotions and linking actions to traits.

Whole-Class Strategies:

* Use anchor charts with character traits and
matching actions from Because of Winn-Dixie

* Model think-alouds using Opal’s dialogue and
choices

 Use sentence frames like “Opalis __ because she

bR

Jl’ 27
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Analyzing Student Work Improves Student Learning

Big
Idea

“The most important benefit of
collaboratively analyzing student
learning is that at-risk students
learn more.”

- Langer, Colton, and Goff (2003)




Take a Moment & Try...

Task Look at Samples Brainstorm &

(Engagement Analyze the Task of Student Work
with Text) & Discuss AEIIN B

Objectives or goals Objectives or goals
met are partially met

Plan the Task: What are students expected to do to show what they know and

comprehend about a grade level text?
Sort and Discuss: What patterns or trends are noted for the whole class?

Make a Plan: What instructional strategies would be beneficial to the whole
class?

Objectives not met

EBOCATION



Practical Application: Try Tomorrow! Applioator

Activity: “Brief Debrief”

*A quick discussion based on three key
topics/skills currently being taught.

*Assign 3 questions for
students to discuss(can be
written on the board or printed as
handout)
*Questions could
address standards covered
in previous lessons from
the unit or the previous
lesson.
*Tally/Check/Note what
students understand and what
they miss as they share
constructed responses aloud.

Example:

Students have justread the chapter where
Despereaux chooses to speak to the princess,
defying mouse rules.

Discussion Questions (posted on board or
handout):

What does Despereaux’s decision to speak to the
princess reveal about his character?

How does the author use language to show
Despereaux’s fear and bravery in this scene?
What connections can you make between
Despereaux’s actions and the unit theme of
courage?

Student Engagement Strategy:

Students discuss in pairs or small groups.
Teacher circulates and tallies which ideas
students grasp and where misconceptions arise.
Students share constructed responses aloud,
and teacher notes which standards-based skills
need reinforcement.

Which students understand the general
topic of the text.

Which students understand the author's
use of language to show character traits
Which students understand the theme of
the text.

Which students understand the characters
motivations.

Y
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Big Idea

Data informs what
Instructional
practices are working
& what practices can
be revisited



Instructional Next Steps should Include Effective
Reading Comprehension Instruction Practices

Task Look at Samples
(Engagement Analyze the Task of Student Work
with Text) & Discuss

Analyze Text & Task

* What’s involved in reading this text?

» What reading strategies are helpful?

*» What knowledge is necessary (including personal experience)?

« What teaching and learning opportunities does this text offer? Follow a division or bui[ding protocol

Knowledge of Knowledge of Texts | Knowledge of Knowledge of
Content and the Text genres and text Language Disciplinary
structures; visuals and -
» Words and hology;
O s || | orscourse and
earned and live Practices

knowledge base The ways members of a
subject area community
communicate and think

b/
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Remember

Analyzing student work to guide
planning doesn’t mean we fall back
into isolated skills instruction,
instead we focus on the evidenced
based strategies to build student
comprehension.




Yy
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Comprehension-Building Practices

Build students'
world and word
knowledge so they
can make sense of
the text

Consistently
provide students
with opportunities
to ask and answer
questions to
better understand
the text they read

Teach students a
routine for
determining the
gist of a short
section of text

Teach students to

monitor their

comprehension as

they read

34



Teach Students to Use Comprehension Strategies

to Access Grade-Level Standards

Activating prior
knowledge or Questioning Visualization
predicting

Monitoring,
clarifying, or Inference Retelling
fix-up

Teach reading comprehension strategies by using gradual release of responsibility.




Ongoing Opportunities to Practice Making Sense of

Challenging Texts

v'Remind students that some texts are
difficult.

v'Enhance background knowledge.

v'"Come Prepared for New Vocabulary

v'Use Multiple Rereading Strategies

v'Read sections out loud and offer
fluency supports

v'Annotate and take notes while reading

36




Plan for Multiple Access Points to Bolster

Comprehension Across Texts Throughout the Year

Sample options:

* Spreadsheet

* Tally sheet

* Unit mapping

 Show how standards build for deeper understanding in weekly lesson plans
* Use reflection portion to jot down which standards were hit during this unit or lesson.
* Reflect on which standards should be addressed again based on assessment data.

Standard Unit 1: How Individuals Make a Unit 2: History of the Civil Unit 3: Unlikely Alliances
Difference in the World Rights Sample Text: The Westing
Sample Text: Seeds of Change Sample Text: The Watson’s Game
Go to Birmingham

NP X X X
5.RL.1B X X
5.RL.2A X X
5.RL.1C X X

A‘.’ 37
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A Variety of Instructional Approaches to Deepen
the Standard

Practical
Application

S5W.1A & 5.W.2A
De: ' "o Ex| . AC " "t Ww-- oot
5 * TeacherModeling tl Text based class 4 ° Annotatewith a  Collaborative brainstorm
#t  &think aloud C :;Sn(’:c:zzlsrs]t\;v;;s . t  Characterlens for central conflict of
M ol =i C S s * Graphic organizer narrative writing
e c guag o * Textbasedclass « Character mapping
) * Studentcurated discussion  Outline story arc
€« Plotdiagram . ralne e re .
e, o i |rr]ne nes cf:wmg * Revisit asense and
ummary ARG CIAE LR revise to show character
paragraph * Graphic organizer: development
SEmE P ClErEEEr » Students add dialogue to
Reaction -> Change- g, showcharacter change

> Plot Impact » Revisit narrative writing

and revise for details to
bring the setting to life
and show plot impacts

‘l’ 38
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Practical

Practical Application: Try Tomorrow! (2 of 2) s o

Task & Data: Instructional Next Steps:

Text: An informational text titled “Where Animals Live” Students will listen to this text and then:  Usevisualsupports (e.g., graphic

* Answer literal and inferential questions (Who, What, Where, Why, How) organizers) to connect details to main
* |dentify the mainidea and two supporting details idea

Sample Student Task Sheet Questions: * Practice inferential questions with

*  Who s the text mostly about? sentence frames: “Ithink ___ because
* What do animals need in their habitats? the textsays ___ .~

*  Where do bears usually live?

*  Whydo animals live in different places?

* How does a desert habitat help animals survive?

* Whatis the mainideaof “Where Animals Live”? Circle two details that support the main idea.

Student Notes

Needs support with inferential thinking and main idea support

Ava to organize thinking

On track; demonstrates full comprehension- asked strong

Liam .
follow-up questions
Literal questions mostly correct; needs vocabulary and
Zoe .
concept support (through scaffolded questions)
Noah Needs intensive support- may benefit from oral discussion and

chunked text to support comprehension development

Strong literal and main idea skills; needs help with inferential
Mia “how” questions; in the future, challenge Mia with deeper
“how” and “why” questions

T




Next Steps to Support
Analyzing Student Work
Data to Guide Literacy
Comprehension
Instruction



Overcoming Ba rriers Practical

Application

Task ook at Sampl
(Engagement Analyze the Task of Student Work
with Text)

Brainstorm &
Plan Next Steps

If during work sample discussion, the conversation leads back
to decoding and/or foundational skills as a barrier for
comprehending grade level text, then reframe and plan for next
steps. REMEMBER: All students deserve access to grade level
text, grade level vocabulary, and grade level standards.

Y
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Data is a Part of the Instructional Cycle

Review Data/Student Work during Review Data/Student Work during
Regular/Weekly Planning Meetings Scheduled Data Meetings

*Review student work that was recently planned during *Review trend data from student work.
grade-level team meetings. *Analyze formal assessment data (e.g., SOL
*Analyze and organize studentwork samples to inform  Assessments, HQIM Unit Assessments).
instructional next steps, utilizing a variety of *Incorporate multiple sources of student information
approaches that support students in reading grade- (e.g., intervention progress monitoring, VALLSS data,
level texts and meeting established standards. EL data, Exceptional Educator-provided data).

*ldentify grade-level trends.

*Plan instructional next steps across grade levels
and/or classrooms.

*Plan instructional next steps and determine
remediation or intervention supports for individual
students.

When analyzing student work and utilizing student data, building level teams will
collaborate and plan for best instructional pathways and supports needed for each student.

“i{ 42
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Division & Building Leaders: Analyze Building

Level Data

e What patterns or trends are evident within and between data points?

e What are the areas of strength? In individual classrooms? Across the grade level?

Whatd he d . -
el © \\/hat are our areas of need? In individual classrooms? Across the grade level?

Analyze, then
Prioritize

e What needs to change about the data? By when?

S © Are we all committed to helping students reach the goal?

e What learning needs are evident? What's our focus? }

e \What resources, materials, supports, etc. are needed to ensure instruction is provided to suppor

Select Instructional

Strategles/Nox students in meeting outlined goals?

e What are we going to do in our classrooms to help students meet the goals that we outlined? }
L

vy
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Using Data and Analyzing Student Work to Make

Instructional Decisions Means:

v'Using more than one data point or piece of student work.

v'Looking for patterns and trends and connections
across assessments and work samples.

v'Setting goals and making instructional choices to ensure
that students continue to grow and develop their
comprehension, while always engaging in grade level text.

(The goal is always to support access for all students
without changing learning expectations.)

44



All Stakeholders Have a Role in Using Student Data

to Guide Instructional Decisions

Instructional
Division
| Building Reading Changes from
Level Literacy o Observations:
Specialists
Leaders
*Explicit
Gradual Release
Building Level
Teachers . .g Model ,
Administrators Student Practice
eTeacher Feedback

45



All Stakeholders have Responsibility: Using Student

Data to Guide Instruction

Stakeholder Role in Data Use Instructional Impact

Establish expectations for data use across
schools; provide professional learning; ensure
alignment to standards and HQIM.

Division-
Level Literacy Leaders
Create structures and protected time for data

meetings, PLCs, and walkthroughs; monitor
fidelity of implementation.

Building-
Level Administrators

Model lessons, interpret data, and design
Reading Specialists interventions that run parallel to grade-
level instruction.

Analyze student work, identify trends, and

Teachers . . ) : :
implement instructional adjustments daily.

Y
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Promote consistency and coherence
across divisions; ensure instructional
changes are research-based and aligned.

Guarantee that data analysis is ongoing,
not optional; support accountability and
instructional adjustments.

Ensure interventions supplement—

not replace—grade-

level access; strengthen comprehension
strategies.

Provide explicit vocabulary instruction,
use gradual release, create practice
opportunities, and deliver corrective feed
back.
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Next Steps: Literacy Leaders

Classroom Walkthroughs

e Observe for skills identified in data.
e Share annotated walkthrough tool sheet.
e Discuss strategies that worked well.

Celebrate
Growth—Not
just Gaps

Coaching & Feedback

e Offer feedback about student and
teacher data.

e Help teachers set goals.
e Discuss need for ongoing support.
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One Team’s Sample Starting Point:

Practical
Application

Beginning of

the School Year

SAMPLE Implementation of Planning Schedule

Fall

Set up planning
structures for grade
level teams and begin
to incorporate
reviewing and
planning for the task
and/or student work
that will occur during
instruction.

Build upon the
structures built at the
beginning of the school
year and begin
analyzing the student
work planned for - what
went well? What
barriers are present?

Yy
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Winter

Build upon discussions
centered around
student work and note,
"What patterns or
trends are noted for the
whole class?" And then
plan for next steps,
"What instructional
strategies would be
beneficial to the

whole class?" Plan for
this instruction.

Continue the work and
structures you've set up
throughout the year and
take time to reflect and
begin planning for the
following school year,
since we're using HQIM
we'll know the texts, the
tasks, and the barriers
so we can plan
instruction to support
students' success.
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Another Sample Starting Point:

SAMPLE Implementation of Planning Schedule

January

During planning meetings,
the grade level team
identifies what student work
they'll begin to bring to
analyze and bring to future
planning meetings (e.g.
writing samples, journal
entries in response to
reading, anecdotal notes, exit
tickets that make student
thinking visible)

Team has regularly brought
student work to planning
meetings over the last two
months and engaged in
discussion regarding student
barriers and strengths,
educators are beginning to
use these discussions to
guide next steps in planning.

Yy
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Practical
Application

June

Team continues to analyze
student work and use
analysis to guide next steps
in planning for student
instruction. Take time to
reflect and begin planning for
the following school

year, since we're using

HQIM we'll know the texts,
the tasks, and the barriers so
we can plan instruction to
support students' success.
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Resources to
Support Analyzing
Student Work

& Planning for
Instruction
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Using Instructional Guides to Support Planning for and

Analyzing Student Work

Lead with the Text

e Examine theme to
support students
with the conceptual
understanding and
internalize unit goals.

e Spendtimereading &
discussing (provided)
texts to understand
the knowledge
demands.

e Consider anticipatory
activities to build

context and student
engagement.
onnectsto “Select

Complex Texts” and
“Demands of the Text”

sections.
Utilize Understanding
the Standards

documents.

EBOCRTION

approaches) to springboard
planning to align with lesson

Engagement with the
Text & Task

e Planning text-
dependent questions
and tasks helps
measure and assess
students’
understanding
throughout daily
instruction (leading up
to the assessment).

e How will students
show knowledge of
the selected skills and
standards.

Use “Text Dependent
Questions” section (or
similar instructional

outcomes.

Analyze the Task &
Discuss Student
Work

e Review any
barriers and/or
successes and
ensure alignment
with the standards
and students
reading grade level
text.

Use “Demands of the
Text,” “Build Knowledge,”
and “Text Dependent

Questions” alongside your

curriculum to discuss
student work.

Plan for Next Steps
Instructional Steps

Based on analysis of
student work,
design targeted
instruction with a
new text
throughout the
school year,
provide students
with alternative
access points.

~

se “Understanding
the Standards”
alongside your
curriculum to plan
strong literacy
instruction, and start
the cycle over again
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The Virginia Beard of Education approved the 2024 English Standards of Learning at their March 28, 2024,
business meeting. Additional resources will be posted as they become available.
News and Announcements:

Additional updated materizls can be found on the 2024 Instructional Resouwrces webpage. Thes=materials
incluede English Instructional Guide video webinar recordings and scripted slides to walk participants
through how to read and use the Instructional Guides.

2024 English Standards of Learning

Course Standards of Learning Crosswalk

All English K-12 Word | PDF ¥-12 Word | POF
Resources

Course Undergtanding the Overview of Ingtructional S0L Asgezsment

Standards Revislons Guides Blueprints

Kindergarten Word | PDFE EET| FDE Word | PFDFE A
Grade 1 Word | PDF PET|PDE Word | PDE MA
Grade 2 Word | PDF FPT|PDE Word | FDF MA
Grade 3 Wiord | PDFE PPT|PDE Word | PDE Ward
Grade 4 Wiord | PDFE PPT|PDE Word | PDE Ward
Grade 5 Word | PDF PET|FDE Word | PDE Word
Grade 6 Word | PDF PET| FDE Word | PDE Word
Grade 7 Word | PDF PPT| PDE Word | PDE Word
Grade 8 Word | PDF PET| FOE Word | PDF Ward
Grade 7 Wiord | PDFE PPT|PDE Word | PDE EQC
Grade 10 Word | PDF PPT|PDE Word | PDF EQC
Grade 11 Word | PDF PET|FDE Word | PDF EQC
Grade 12 Word | PDE PPT| PDE Word | PDE NA

Grades Side-By-Side

Grade Spans
« Grades k-2 Side-By-Sids (Word)
= Grades 1-35i Side (Word)
= Grades 3-5 Side-By-Side (Word)

v-Side (Word)
» Grades 6-8 Si

y-Side (Wiord)
= Grades 7-% Side-By-Side (Word)

= Grades $-12 Side-By Side (Word])
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2024 English Textbooks

+ 2017 Englizh Standards of
Lezming

"

Family Life Education

+ FineAns

+  Health Education

+  History and Social Science
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+ Science

Science, Technology, Engineering &
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+ World Langusge
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NEW! Upcoming Office of English Webinars

The Virginia Department of Education's Office of Englizh iz providing school divisions and literacy leaders
with three upcoming webinar opportunities on November 20, 2025. Use the forms provided to register for
individual webinars.

Consideraticns fer Planning Reading Intervention in Grades 4-28 Webinar: Movember 20, 2025, at
.00 a.m. | Register using this form

K-12 Comprehension Wallkthrough Tool Training: Movember 20, 2025, st 1:00 p.m. | Register using
this form

K-3 Foundational Skills Walkthrough Toel Training: Movember 20, 2025, st 3:00 p.m. | Register using
this form

Resources to Support English Instruction

The Virginia Department of Education, in conjunction with English and literacy leaders and teachers
from across the Commomwealth, have developed resources to support educators with the
implementation of the 2024 English Standards of Learning. These resources are intended to support
English instruction in grades K-12.

+ NEW! Englizh Language Arts Walkthrough » Grade Level Instructional Guides and

Tool Becorded Grade Level Webinars
» NEW! Considerations for Planning Reading - M_S—Ehe 5‘5_"'C ards
Intervention - Grac.e Level Side-by-Sides
« NEW! 2025 English Professional Lesrnin »  English Standards Crosswalk
Webina 5 = Owerview of Revisions

= Marrated Overview of Revisions
Presentations
= English and MAEP Framework Analysis

Developing Skilled Readers & Building
Eeading Stamina Webinars

Owverview of the 2024 English Standards of
Learning Webinar

NEW! English Language Arts Walkthrough Tools

As announced in the Virginia Education Update (Article 2025-37-5463), the Office of English is providing
school divisions and literacy leaders with the 2 Com| nsion Walkthrough Tool as well as the K-3
Foundational Skills Walkthreugh Tool. These rescurces may be used or adapted by divisions to meet local
needs and to support high-quality literacy instruction acress the Commomwealth. To support
implementation, the Office of Englizh is offering virtual training sessions for school divisions and literacy

|leaders on both tools. Regizter using this form, and the webinar linkwill be shared prior to the live session.

Grade Band Files

K-3 Foundational Skills
Walkthrough Tool

K-3 Foundational Skills
Walkthrough Tool
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Thank you

Jill Nogueras
Associate Director of K-12 English & Literacy
JillLNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy Emily McMillen
olleen. ) oe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.Enslish@d o
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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