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English & Literacy Program Alignment to 
Virginia's Strategic Priorities
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Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the 
Commonwealth by developing and supporting opportunities that promote learners who 
are prepared for post secondary experiences. The 2024 English Standards of Learning 
are grounded in the research-based approach to reading and reflect current research on 
the importance of foundational skills needed to be strong readers. When compared to 
the 2026  National Assessment of Educational Progress, the 2024 Standards and 
instructional approaches, developed by the Office of English, align to the indicators set 
forth in the 2026 NAEP Framework.  English resources support the integration of skills 
that prioritize strong writing, communication, research, analytical and synthesis skills, 
which are essential to setting students up to be prepared for life and foster a love for 
learning about the world in which they live and serve.



Setting Purpose: Why are we here?
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• Teachers have a wealth of resources to plan and design strong Tier 
1 instruction but understanding how to analyze multiple data 
sources and leverage them to monitor student progress is essential 
for strengthening literacy skills across all learners. 

• The goal of today’s webinar is to explore and explain how literacy 
data can be a powerful tool for helping literacy educators see 
where students’ strengths are, where they need additional support, 
and how to adjust instruction to meet their needs. 

Part 1: 
Purposeful 

Planning Series 

Part 2: 
Intellectual 
Preparation

Part 3: Analyzing 
Student Data to 
Guide Planning

Planning strong data 
sources, how to analyze 

data in planning, and 
planning to deliver 

targeted instruction 
because of data 

analysis. 



Impact Expected
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• By the end of this webinar, participants will understand how to 
unpack standards to: 
- Ensure assessments—both summative and formative—are reliable and 

aligned to the 2024 English Standards of Learning.
- Identify areas for additional support. 

• Secondary literacy teachers and leaders will also leave with tools 
for analyzing data in various planning structures. 



Understanding 
the Power of 
Student Data
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Big Ideas

Practical 
Application

Instruction is 
data-informed.



Big Idea 1:
Understanding and utilizing assessment 

data create a more responsive and 
supportive learning environment that 

meets students’ diverse needs. 
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Big Idea



Shifting the Mindset around Data Analysis 
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✓Analyzing data allows English educators to:
✓Maximize instructional time.
✓Target specific students and gaps in their 

understanding.
✓Inform future instruction.
✓Identify areas of improvement for Tier I instruction.

✓Data should not be the responsibility of an outside 
stakeholder.  



Leveraging 
Multiple Data 

Points to Support 
Literacy Instruction 

and Future 
Planning
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Big Idea 2:
No single assessment can tell educators 

everything they need to know. Multiple reliable 
and valid data points should be used to aim 
instruction and improve student outcomes. 
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Big Idea



1-Data Points Must Vary in Type and Purpose
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Formative
Provide low-stakes, actionable 

feedback,  encourage metacognition, 
and observe student habits.

Ongoing; may occur more frequently 
(e.g., daily).

Examples: Exit tickets, informal class 
discussions, reading conferences, 

text-dependent questions, or quick-
writes. 

Summative
Formal assessments to evaluate 

student proficiency.

At the end of a unit, chapter, novel, 
quarter/semester.

Examples: End-of-unit culminating 
task, longer essays, division-created 

benchmarks. 



Using a Variety of Data: Alternatives to Multiple Choice 
Questions
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• Secondary students require a variety of assessment methods to foster deeper learning and 
engagement.

• Instead of simply asking students to identify an answer from a multiple-choice question, consider 
these alternatives.

Reimagined Multiple Choice Impact

When using multiple choice questions, rank each 
answer choice using textual evidence (1=best, 
4=worst).

• Makes students’ thinking visible. 
• Requires critical thinking and evaluation. 
• Students’ comprehension (locating and using textual 

evidence).

Revamp multiple-choice questions into short-
response questions.

• Reveals misconceptions and students’ understanding 
more clearly. 

• Makes gaps easier to identify. 
• Strengthens Writing skills.

Pose existing multiple-choice questions into informal 
class discussions/debates (without giving students 
the multiple-choice options).

• Increases engagement.
• Strengthens communication skills. 

Practical 
Application 



Using a Variety of Data: Low-stakes Progress Monitoring
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Applying 
Reading 

Strategies

Analyzing 
Vocabulary in 

Context

Discussions
Reader's 

Responses 
(Writing)

Text-
Dependent 

Questioning

• Annotating
• Questioning
• Summarizing

• Analyze meaning and 
impact of vocabulary in 
context

• Text-based class discussions 
• Use textual evidence 

• Write reflectively or with a specific 
purpose (e.g., expository, persuasive)

• Use evidence from the text to support 
position or claims

• Integrate additional standards
• Require students to use textual 

evidence 

Practical 
Application 



2-Data Points Must Be Aligned
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Unpack Standards

• Use the Understanding 
the Standards document 
to break down 
standards.

• Create assessment 
questions that use or 
meet the verbs from 
standards.

Balance Assessment 
Types

• Additional assessment 
types may be needed 
(e.g., multiple choice 
may not be enough to 
meet the higher order 
thinking).

Check for Rigor

• Does the question 
include the verbs from 
the standard?

• Do the questions/tasks 
reach the intended 
cognitive level of thinking 
(e.g., Analyze instead of 
identify)?



Unpacking Standards: Grade 6 Example
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6.RL.1D Explain how 
static and dynamic 
characters impact 

the plot.

1. Use the 
Understanding the 

Standards 
explanation.

2. Students must 
IDENTIFY the type of 

character first…

3. …then meet the 
grade-level standard 
by EXPLAINING how 

the character 
IMPACTS the plot. 

By sixth grade, students should be familiar with 
character development (See 5.RL.2.A) and the ways in 
which an author develops a character. In sixth grade 
students should focus on identifying characters as static or 
dynamic and explaining how each type of character impacts 
plot events. 

• A static character is a character who does not grow or change during 
the course of a story or drama.  While these characters may 
experience plot events and other changes, they keep the same 
personality and viewpoint that they had at the beginning of the story. 

• A dynamic character is a character who experiences significant 
internal changes or growth as a result of plot events or conflicts in the 
story. This growth can be immediate, upon reflection after an event or 
the resolution of a conflict, but more often occurs subtly as the story 
progresses. 



Unpacking Standards: Grade 9 Example
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9.RI.1B Explain the purpose and 
interpret the use of data and 

information in maps, charts, graphs, 
timelines, tables, and diagrams in 

informational, historical, scientific, 
or technical texts.

1. Use the Understanding 
the Standards 
explanation.

2. Students must 
recognize 

CHARACTERISTICS of 
informational, historical, 

scientific, or technical 
texts…

3. …then meet the grade-
level standard by 

DETERMINING the 
PURPOSE and INTENT.

Students need to be able to explain the purpose and interpret the use of data 
and information in maps, charts, graphs, timelines, tables, and diagrams in 
informational, historical, scientific, or technical texts. 

• Informational writing is characterized by an objective tone, clear organization (often formatted 
with subheadings, bullet points, etc.) presence of facts and evidence, visual aids, and other text 
features such as captions, glossaries and indexes.

• Historical writing is characterized by context, which is often concerned with primary and 
secondary sources from history. The piece is often presented in chronological order, and strives 
for objectivity, though may contain subjective elements such as an author’s interpretation or 
perspective.

• Scientific writing is characterized by an objective tone using clear and precise language, often 
organized in a logical manner. The work references citations, relies on empirical evidence and 
peer review, and often incorporates charts, graphs, and tables to illustrate findings. The works 
often discuss the limitations of research and consider future implications. 

• Technical writing is characterized by specialized vocabulary and terminology which uses clear 
language and a structured format written for a specific audience. Works frequently include visual 
aids and adopt a problem-solution approach.

Teachers should provide multiple and frequent opportunities for students to determine 
the purpose and intent behind informational texts. Text examples that may be used in 
instruction could include the following purposes: to persuade, to create an argument, to 
present research, to report findings, to refute, to inform, to expose, to explain, to 
describe, etc.



Aligned Questions: Grade 7 Example
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The author provides tips from research on coping after 
failure. List 3 of the most important details that 
support the main idea. Why do you think these are the 
most critical details for a reader to understand?

7.RI.1A: Create a main idea 
statement and provide an 

accurate summary of how key 
events or ideas develop 

through the text.

In the section, “Persevering under Pressure,” what 
additional information is discovered after the second 
study? Explain how introducing this idea at the end 
helps the author unfold her perspective.

7.RI.1B: Analyze how the author 
unfolds a perspective or series of 

ideas or events in historical, 
scientific, or technical texts, 

including the order in which the 
points are made and how they are 

introduced and developed.

Why are certain words italicized (e.g., neuroscientist) 
and what message does this communicate to the 
reader?

7.RI.2A: Analyze how an author uses 
text features (e.g., boldface and italics; 

type set in color; underlining; 
indentation; sidebars; illustrations, 

graphics and photographs; headings 
and subheadings; footnotes and 

annotations) to enhance and support 
the reader’s comprehension.



Aligned Questions: Grade 11 Example
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What theme about human nature or ambition does Ovid 
convey through Icarus’ disobedience? Support your answer 
with evidence from both the narration and dialogue.

11.RL.1A: Analyze the development of 
universal themes (e.g., loss of 

innocence, coming of age, relationship 
with nature) prevalent in American 

literature (e.g., short stories, poems, 
plays, novels, essays, and literary 

nonfiction) of different eras.

To what extent is Icarus responsible for his own fate? Does 
Ovid suggest a clear moral judgement? Support your claim 
with specific lines from the text.

11.RL.1C: Analyze how 
characters are revealed through 

particular lines of dialogue or 
events.

How does Ovid’s use of vivid and symbolic imagery (e.g., 
the sun, wings, sky, sea) contribute to the myth’s tone and 
meaning? What mood does this imagery create, and how 
does it impact the reader’s understanding of Icarus’ fall?

11.RL.2A: Interpret and analyze how 
the sound and imagery of poetry 

support the subject, mood, form, and 
theme and appeal to the reader’s 

senses.



3-Data Points Must be Balanced

18

✓ A balanced assessment system is: 
✓Cohesive

o Assessments are aligned with English Standards of Learning and complement one 
another. 

o Eliminate the need for duplicate assessments. 
✓Connected

o Supports alignment between curriculum, instruction, and the assessment. 
o Connected to professional learning as well. 

✓Intentional 
o Assessments are used for a clear purpose (What data will they produce? What 

decisions will they inform?).
o Strategically using various assessment types at various times and frequencies. 



Try Tomorrow: Leveraging Balanced Assessments
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Create 
measurable 

learning targets

Incorporate a variety of 
assessment methods.

Is there an emphasis on 
formative assessments?

Are assessments varied in 
type, structure, or length?

Plan/pace for continuous 
assessment.

Do students have multiple 
opportunities to demonstrate 

their understanding of a 
skill/standard?



Resources to Create Reliable and Valid Data Points
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Understanding the

Standards

documents

Grade-level

Instructional

Guides

Text Dependent

Questions |

Samples 

Resources

Text Dependent

Questions

webinars

Understanding the 
Standards 

documents

Grade-level 
Instructional 

Guides

Text Dependent 
Questions | 
Samples & 
Resources

Text Dependent 
Questions 
webinars

https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/standards-of-learning
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/assessment-resources/text-dependent-questions-samples-and-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/assessment-resources/text-dependent-questions-samples-and-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/assessment-resources/text-dependent-questions-samples-and-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/assessment-resources/text-dependent-questions-samples-and-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources
https://www.doe.virginia.gov/teaching-learning-assessment/k-12-standards-instruction/english-reading-literacy/instructional-resources


Turning Data into 
Instructional 

Action

21



Big Idea 3:
Educators encounter numerous 

challenges daily that call for 
thoughtful decision-making.
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Practical Application: Try Tomorrow!

23

Activity: "Brief Debrief" Example: Data:
• A quick discussion based on three key 

topics/skills currently being taught.
• Assign 2- 3 questions  for 

students to discuss(can be 
written on the board or printed as 
handout) 
• Questions could address 

standards covered in 
previous lessons from the 
unit or the previous lesson.

• Tally/Check/Note what students 
understand and what they miss 
as they share constructed 
responses aloud.

Based on last class's reading, do you agree 
or disagree with the author's viewpoint on 
(topic of text)? (8.RI.1C; 8.RI.2C)
• How and of what is the author attempting 

to convince you? Find 2 pieces of evidence 
that show how he uses claims to try and 
persuade you.

• Do you think the author presents 
a compelling case? Why or why not-use 2 
different pieces of evidence from the text 
when supporting your answer.

Your answer should include will be scored 
on the following:

• Author's conviction with 2 pieces of 
text evidence to support thinking

• Compelling argument with 2 pieces 
of textual evidence to support 
thinking.

• Which students understand the 
general topic of the text.

• Which students understand the 
author's viewpoint.

• Which students know how to pull 
evidence to support their thinking.

• Which students understand the 
purpose of the text.

• Which students can evaluate the 
content of the text to 
determine/trace how claims are 
presented.

Practical 
Application 



Sample Data to Analyze in Various Planning Sessions

24

STRATEGIC TARGETED FOCUSED/CONTINUAL

Purpose: Review long-term data 
trends; make changes to the next 
instructional unit.

Purpose: Reviewing multiple data points and 
planning alternative access points to 
standards or skills that need more support.

Purpose: Short-cycle data review for 
immediate instructional decisions.

• Quarterly culminating assessments 
• State/district assessments from 

previous year
• Unit or semester trends 

o After 2 units or a semester, 
review standards or skills that 
are persistent areas of 
weakness

• Unit assessments (halfway checkpoint or 
end-of-unit tasks if unit is shorter) 

• Shorter writing samples 
o Do students need more support with 

integrating evidence, elaboration, 
organization, etc.?

• Novel/Book Club reading assessments
• Class performance data

• Daily/weekly formative 
assessments

• Student discussion
• In-progress writing data 
• Daily engagement data

1. What standards require more 
attention in the next unit?

2. What long-term patterns exists in 
reading and writing performance?

1. What adjustments to pacing or 
scaffolding are needed?

2. How can we integrate skills or standards 
that need more support into upcoming 
plans?

1. What needs to be reviewed later 
this week or before the next 
lesson?

2. How can we plan to review specific 
standards without teaching them 
in isolation?



Question-Driven Data Cycle
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Goal= 
Inform 

Instruction

Collect

Analyze

Act

Evaluate



Question-Driven Data Cycle-Sample Questions

26

• What insights do I hope to gain?Starting Point

• What data are relevant to collect?
• How will I access or gather relevant data?Collect/Gather Data

• What do the data suggest?
• What patterns or trends emerge?Analyze/Interpret

• How can I modify instruction based on the data?
• Are supplemental materials needed to support the 

student?
Act

• Are the data points reliable and valid?
• Did the student improve? Have new concerns risen?Evaluate



Data Cycle Protocol in Action
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• What insights do I hope to gain?Starting Point

• What data are relevant to collect?
• How will I access or gather relevant data?Collect/Gather Data

• What does the data suggest?
• What patterns or trends emerge?Analyze/Interpret

• How can I modify instruction based on the data?
• Are supplemental materials needed to support the 

student?
Act

• Is the data reliable and valid?
• Did the student improve? Have new concerns risen?Evaluate

What is their level of understanding of theme? Are students able 
to explain the development of theme?  (Grade 8 Reading Literary 

Standards) 

What activities or assessments have students completed that 
asked them to identify, explain, or trace theme?

Are students able to identify theme but not trace it? Are there a 
large number of students not meeting the grade-level 
expectation (more than a small-group)?

What specific skills or misconceptions need addressing?
What additional texts, tasks, graphic organizers, or exemplars 
support students?

Did the assessment truly measure what I wanted it to? If not, 
what revisions can be made for the next assessment?
Did the assessment results reveal additional gaps in skills?



Sorting Student Data Protocol
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✓Come to a consensus about objectives. 
✓Using standards, rubric, or with PLC members. 

✓Sort student samples into three categories: 
✓Objectives fully met 
✓Objectives partially met 
✓Objectives not met 

Standard/Rubric/Objectives: enter the criteria here for “fully met”

Fully Met Partially Met Not Met 

List of student 
names and 
strengths…

List what criteria 
were partially met…

List areas of need 
and what criteria 
were not met…

Note: These categories 
may change or be more 
specific depending on 

the task.



Sorting Student Data Protocol in Action 
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Grade 10
Sample text: Macbeth

Standard: 10.RL.1C- Describe the different 
character roles in literary texts (e.g., foil, tragic, 
hero) and their impact on the theme.

Sample task: 
Like life, this drama was impacted significantly by 
different characters’ roles, relationships, or 
motivations.

Use textual evidence to connect and describe one 
character’s role, its function in the play, and how that 
impacted the theme (hint: How did it drive the plot 
and therefore help to construct the theme?)

Option 1 Student # Fully Met Partially Met Not Met

1 X

2 X

3 X

4 X

5 X

6 X

Option 2

Rating Students

Fully Met (Strong textual evidence to identify a 
character’s role, its function, and describe the roles 
development of the theme). 

Student 1
Student 4

Partially Met (Textual evidence could be stronger; 
vague or unclear connection between character’s role 
and theme; 

Student 2
Student 6

Not Met (Identifies character’s role but does not 
describe the connection to theme development; lack 
of textual evidence; explanation is inaccurate or weak).

Student 3
Student 5



In Action: Sorting Protocol 
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Quick Sort of Student Work
Met Partially Met Not Met 

Mabel, Harper, James, Norah Jimmy, Camden, Arya, Molly Jean, Johnny, Claire

Discussion 

Level Snapshot of Student Responses

Met Identified Macbeth as a tragic hero using several pieces of textual evidence to explain how his 
unchecked ambition drove the plot; described how Macbeth’s choices led to the play’s theme. 

Partial Identifies Macbeth as a tragic hero but only used 1 piece of textual evidence; no quotations or 
exact reference.

Not Met Macbeth’s actions are described but does not mention him as a tragic hero or foil; the theme is 
surface-level and more of a topic (e.g., ambition).

Practical 
Application 



Why Analyze Trends in Multiple Samples
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Different 
assessments 

highlight different 
strengths and 

needs.

Literacy skills 
develop over 

time. 

Notice trends and 
patterns to plan 

instruction to 
meet students’ 

needs.



Analyzing Trends in Multiple Samples
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Individual 

• Sort by skills or standard to track consistency.
• Look for patterns: Is the student improving? Is student stronger in 

reading vs. writing? Are there other factors that may have impacted 
performance? When does the student perform well?

• Identify specific areas of additional support needed.
• May inform teacher instruction and student placement. 

Group

• Group data by skill, not assignment.
• Look for group-level patterns to plan future instruction. How are 

students performing on this standard/skill across all tasks? Does 
performance vary between classes or teachers and what does that 
reveal?

• May inform team instruction or building-wide changes. 



Stakeholders' Roles in Data Analysis
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• Create division-wide assessment 
calendars. 

• Ensure division literacy pacing is aligned 
to best practices in English and does not 
promote skills in isolation. 

• Assist with the creation of literacy 
assessments (support division personnel). 

• Facilitate data-analysis protocols.
• Deliver professional learning around data 

protocols and using data to guide planning. 

• Internalize and unpack grade-level 
standards to create assessments and 
check for rigor. 

• Plan formative assessments and 
strategically sequence when to deliver 
them (before, during, or after reading). 

• Use data: adjust instruction based on 
trends; differentiate lessons; scaffold 
support.

• Ensure teachers have protected time (e.g., 
targeted meetings) to analyze student work 
and create additional assessments if 
needed. 

• Observe instruction and provide feedback 
(data collection to gauge Tier 1 instruction).

• Establish schoolwide assessment 
schedule and ensure consistency in data 
collection. 

Secondary Specialists
Curriculum Writers
Coordinators
Literacy Supervisors

Literacy Coaches
Reading Specialists

 Interventionists

General Education 
Exceptional Education 
EL Teachers

Administrators
Testing Coordinators



Next Steps and 
Considerations

34



Next Steps for Literacy Leaders
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❑Ensure all stakeholders have access to relevant data. 
- Utilize PLCs to provide structured time for teachers to collaborate, analyze, 

and act on data. 

❑Establish clear data protocols for analyzing data.
- Model the protocols in leadership and staff meetings. 
- Ensure professional development on using data. 

❑Share and communicate schoolwide data findings.
- Assessment data should not be analyzed in a vacuum. Data should be 

compared to notice trends, set norms, and guide decision-making. 
- Cross-content collaboration to notice trends across content-areas.



Next Steps: Literacy Leaders
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Classroom Walkthroughs
• Observe for skills identified in data.
• Share annotated walkthrough tool sheet. 
• Discuss strategies that worked well. 

Coaching & Feedback
• Offer feedback about student and 

teacher data. 
• Help teachers set goals. 
• Discuss need for ongoing support. 

Celebrate 
Growth—Not 

just Gaps



Next Steps for PLCs
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❑Plan designated time for data review. 
❑Example: Targeted monthly meetings or every other weekly PLC.
❑Bring data to meeting to engage in question-driven data cycle, sorting 

protocol, or other data-analysis protocol.

❑Collaborate to ensure data is reliable and measures the desired 
objective(s).
❑Unpack the standards together→ Use grade-level Understanding the 

Standards.
❑Clarify what students should know and do to demonstrate 

understanding.



During Planning Meetings: Clarify Outcomes 
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What evidence of understanding do we 
want to see from students (e.g., 
comprehension, analysis, 
argumentative writing, etc.)?

Identify the reading, writing, and 
thinking skills students must 

demonstrate. 

Do the questions or tasks align with 
the standards of rigor?

Ensure tasks require analysis, 
textual evidence, and other grade-

level expectations. 

Identify clear success criteria or 
exemplar responses. 

Determine what success looks like 
before instruction occurs. (e.g., 

during lesson internalization).



During Planning Meetings: Ensure Validity
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Sample Thematic Unit: The Mind is a Terrible Thing to Waste

Sample Texts: 
The Pedestrian –Ray Bradbury (short story)
Why it Matters That Teens are Reading Less –Jean Twenge (article)

Sample Task: 
After reading The Pedestrian and Why it Matters That Teens are Reading 
Less, write a short (2 paragraph) analysis comparing how both authors 
convey their viewpoints about the impact of technology on society 
(9.RI.3A). Which text was most effective in conveying the purpose and 
why?
• Consider: word choice, rhetorical devices, development of main 

ideas or themes, etc. (9.RL.1A, 9.RL.2B, 9.RI.1A, 9.RI.2B).

Is this task aligned to 
the 2024 English 
Standards of 
Learning?

Will the collected 
data be reliable?



During Planning Meetings: Create Balanced 
Assessments 
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✓Bridge the gap between assessment and daily instruction. 

✓Track how standards are assessed. 
✓Eliminates testing overload (e.g., overloading students with only multiple-

choice tests or too many writing tasks). 

Unit: Assessments used: Standards assessed:
Thematic unit 
1 

Multiple choice, text-dependent 
questions, persuasive essay, 

List standards targeted and 
assessed in the assessments used

Thematic unit 
2 

Character analysis essay, 
multimodal presentation, reading 
benchmark 

List standards targeted and 
assessed in the assessments used



Thank you 
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Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov

mailto:Jill.Nogueras@doe.virginia.gov
mailto:Ellen.Frackelton@doe.virginia.gov
mailto:Colleen.Cassada@doe.virginia.gov
mailto:VDOE.English@doe.virginia.gov
mailto:Amanda.Hassell@doe.virginia.gov​
mailto:Ciara.Stamper@doe.virginia.gov​
mailto:Emily.McMillen@doe.virginia.gov


Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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