Supporting Literacy
Comprehension Across
Multiple Access Points

Kindergarten — Grade 2
January 15, 2026

Hello,I'm___andI'mjoined by _ _ . Today we are going to take a look at the
recursive nature of the 2024 English Standards of Learning and how all strands
support literacy comprehension, and ultimately student achievement.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Tosetand help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by
developing and supporting opportunities that promote learners who are prepared for post
secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills
needed to be strong readers. When compared tothe 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love

for learning about the world in which they live and serve.
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The work of the English and Literacy Program is aligned to Virginia's Strategic
Priorities, particularly priority 1-to setand help every learner meet high
expectations.




Setting Purpose: Why are we here?

* The 2024 English Standards of Learning were intentionally designed to
function cohesively, with the goal of supporting students’ comprehension
of grade-level texts.

* Inthis webinar, educators will explore sample access points for integrating
all strands to enhance readingcomprehension and reinforce the key focus
areas which will build a foundation and support reading comprehension in
Grade 3 and beyond.
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In Kindergarten through Grade 2, students build foundational literacy skills that
prepare them for reading comprehension in Grade 3. These grades focus on
phonics, decoding and word recognition enabling students to read fluently.
Students also develop vocabulary, listening skills, and oral language, which
supports understanding more complex grade-level texts. Through shared
reading, discussion, and comprehension strategies, Kindergarten through Grade
2 students learn to ask questions, make connections, and identify main ideas
and plot details in the text they read and listen to. These cumulative skills allow
Grade 3 students to read independently, understand literary and informational
texts, and engage in deeper comprehension and analysis.

In this webinar, we will explore example access points for integrating all strands

to enhance reading and listening comprehension in Kindergarten through Grade
2,to build a foundation and support deeper comprehension for upper grades, as
students begin taking their Standards of Learning Assessmentin Grade 3.




Impact Expected

* Bytheend of this webinar, educators willunderstand how each strand of
the 2024 English Standards of Learning contributes to student
comprehension. They will explore multiple access points thatenable
students to engage with the strandsin varied and meaningfulways,
reinforcing a comprehensive instructionalapproach. Educators willbe
equipped toimmediately apply these insightsin planning meetings and
classroom instruction.
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By the end of today’s webinar, you’ll have a clear understanding of how various
strands in the 2024 English Standards of Learning support student
comprehension. You’ll explore multiple example access points that allow
students to engage with these strands in meaningful, varied ways—moving
beyond isolated skills to a truly comprehensive literacy experience. Most
importantly, you’ll leave with practical strategies you can immediately apply in
planning meetings and classroom instruction for your Kindergarten, Grade 1, and
Grade 2 students.




Teachers Build Opportunities to Practice

Comprehension Throughout the Year

* Thematic Unit Planning

- Include multiple text to build background knowledge.
Establish vocabulary routines to build vocabulary.
- Write aboutwhat is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

» Spiral Skills Throughout The Year

- Continually use Developing Skilled Readers and Building Reading Stamina
standardsto monitor comprehension every time we read a text.

- Integrate the standardsto bolster comprehension.
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Comprehension isn’t a one-time skill; it is built continuously throughout the year.
Through thematic unit planning, we can layer multiple texts to deepen
background knowledge and establish consistent vocabulary routines that
support word learning in context.

We can also write about what we read, using texts to model different modes of
writing (e.g., narrative, infformative/expository, opinion) which shows students
how reading and writing reinforce one another.

To truly support comprehension, we must utilize all strands of the 2024 English
Standards of Learning. That means spiraling skills across units and consistently
applying the Developing Skilled Readers and Building Reading Stamina
Standards to monitor understanding every time we engage with a text. When we
integrate the standards intentionally, we create a richer, more connected literacy
experience for our students.




Framework for Evidence-Based Literacy

Instruction
O Allow texts to lead the way.

o
U Keep standardsin mind when

internalizing the text. +

Q Structure or map topics so Y
students revisit the same " A - -
standards multiple times. U"g;fg;’dc;rhze;‘i'”g

U Revisit concepts with increased

level of rigor. +
O Intentionally utilize all strands . . ‘
as access points to strengthen e ence
comprehension. document
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In this webinar, we will explore examples of how other standards can be
intentionally utilized as access points to strengthen reading

comprehension. These examples are not stand-alone activities. When you are
creating units and lessons, all activities need to be designed to be woven into the
unit so that each activity builds upon the knowledge and content already being
taught. Effective integration begins with selecting the unittheme, choosing the
texts, and identifying the standards that best align with those texts. Only then are
examples and activities mapped out to ensure coherence. By embedding these
activities throughout the unit, students revisit and apply comprehension
strategies in multiple contexts, ensuring skills are strengthened over

time. Integration is about purposeful planning—using all standards to help
students access and practice comprehension skills continuously across the
schoolyear.

When we talk about access points, we mean the instructional opportunities
teachers create to help students practice essential reading skills through other
strands in the 2024 English Standards of Learning. Sometimes this means
reinforcing skills students already use when reading; other times it means
offering a new angle or more accessible entry point for students to engage with




these higher-level thinking skills.

By continually practicing these complex skills across different strands, students
learn to transfer them to more challenging texts and tasks. This ongoing
reinforcement ultimately strengthens their overall comprehension.



Communication Standard:
2.C.2Aiii Asking and responding to
questions that acquire or confirm
information on a topic. Research Standard: 2.R.1A
- - Identify a topic and generate
Reading Literary Text Standard: 2.C.2Aii Engage the audience by questions to explore the topic.
2.RL.3A Seta purpose for reading asking and/or respondingto
by providing guiding questions, questions.
activating prior (experience) and Writing Standards: 2.W.1B Write
background (content) knowledge. informative/explanatory texts that
Reading Informational Text introduce a topic and develop the
Standard: 2.RI.1A Ask and answer ideas with facts and examples.

literaland informational questions
aboutkey detailsin a text.
Language Usage Standard: Reading and Vocabulary
2.LU.2A |dentify statements, Standard: 2.RV.1H Use newly
questions, and commands and learned words and phrases in
use correct ending punctuation. discussions and speaking
activities.

Developing Skilled Readers and
Building Reading Stamina:
3.DSR.B: Proficiently read and
comprehend a variety of literary
and informational texts that
exhibit complexity at the higher
range of the grades 2-3 bands.
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The 2024 English Standards of Learning are designed with intentional
progressions and connections across strands. When these standards are
integrated in day-to-day instruction rather than taught in fragmented silos,
students are more likely to build deep, transferable skills. Integration means that
when educators plan for instruction, they explicitly connect vocabulary,
comprehension, writing, language usage, research and communication.

Effective integration ensures that students are not learning skills in isolation.
Instead, they apply skills to authentic tasks such as conducing research, writing
a well-developed paragraph, interpreting informational and literary texts,
understanding vocabulary, and communicating effectively about what they read.

Noticein this Grade 2 example of horizontal progression: students must ask and
answer questions about key details in a text, engage the audience by asking or
responding to questions, generate research questions to explore a topic, and
respond to reading through writing. Please note that this is only a sample and
there are many more connections between strands in the 2024 English
Standards of Learning.




As we continue through this webinar, you will see concrete examples of how the
2024 English Standards of Learning work across and within strands to strengthen
student comprehension of grade-level texts. In the following examples,
educators will note the recursive nature of the standards and how none can exist
in a silo apart from the others. Throughout the rest of our time together, we will
highlight examples of how Kindergarten, Grade 1 and Grade 2 educators can
leverage this intentional connection between the strands.



We are responsible for teaching all strands in the 2024
English Standards of Learning.

How can all the strands support
student comprehension?
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As educators, we are responsible for teaching all strands in the 2024 English
Standards of Learning. Each strand plays a unique role in growing students as
readers and writers.

Reading, writing, research, and communication strands work togetherto help
students make meaning from texts. For example, writing about what they read
deepens understanding, while vocabulary and research skills provide context
and clarity. Speaking and listening allow students to process and express ideas
collaboratively. When we integrate all strands intentionally, we create a richer,
more connected literacy experience; one that supports comprehension from
multiple angles and prepares students to think critically across disciplines.




Grade 3 Reading Test Blueprint

Grade 3 Reading Test Blueprint Summary Table
Number of Items Number of Items
Reporting Category Grade 3 Computer Adaptive Test Traditional (Paper) Format
soL (CAT) Format
Demonstrate comprehension 3.RV
of literary texts and use 3.RL.1 13-17 22
vocabulary t!evelopm.ent and 3.RL.2 26-61% of test 55% of test
word analysis strategies* 3.RL.3
Demonstrate comprehension 3.RV
of informational texts and use 3.RI.1 11-15 18
vocabulary t!evelopm‘ent and 3.RI.2 39.54% of test 45% of test
word analysis strategies* 3.RI.3
Number of Operational 28 40
Texts/Items 4 passage sets** 5 passage sets**
Number of Field-Test 5 5
Texts/Items*** 1 passage set** 1 passage set**
Number of Additional On- or 5
Off-Grade-Level 1 . 0
Texts/Items**** passage set
The online CAT includes multiple-choice guestions and technology-enhanced items (TEI). The number of TEl on the CAT
can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
‘ i‘, individual student.
EBUeRTionN 9

It is important for Kindergarten through Grade 2 educators to understand whatis
assessed at the end of Grade 3 Reading Standards of Learning assessment
because they canintentionally develop the prerequisite skills and
comprehension strategies needed for student success. Early knowledge of these
standards supports stronger alignment across grade levels, ensuring students
gradually build stamina and confidence with more complex texts. By
understanding the Grade 3 expectations, Kindergarten through Grade 2
educators help create a seamless path toward reading proficiency.

At the end of Grade 3, students take the Virginia Standards of Learning
assessment. On this slide is the testing blueprint for Grade 3. The testing
blueprint highlights two reporting categories — comprehension of literary and
informational texts. The blueprint provides information about the number of
items students will see on the Grade 3 Standards of Learning assessment.

This doesn’t mean our instruction is limited to just the Reading Literary Text,
Reading Informational Text and Reading and Vocabulary standards. In fact, we’re
responsible for teaching all standards. Each one offers a unique access point
that supports and strengthens students’ ability to comprehend texts. By




intentionally integrating writing, vocabulary, research, and communication
standards, we create amore robust instructional approach—one that deepens
understanding and reinforces the core comprehension skills assessed in the
blueprint.



Example Access Point 1

Kindergarten
Language Usage & Reading Literary Text

i/ .
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Let's take a look at our first example access point. This access point focuses on
supporting Kindergarten students with Language Usage and Reading Literary Text
Standards together.

While this sample access point highlights Kindergarten standards, educators
can also incorporate the Language Usage Standards similarly when reading
literary texts in the Grade 1 and Grade 2 classroom.

10



When Language Usage Standards are
the primary focus of a lesson or
activity, teachers can
reinforce the Reading Literary Text
Standards.
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Language Usage Standards can be taught while reinforcing Reading Literary Text
Standards, therefore no standard is taught in isolation. As students work through
these lessons and activities, they are the ones doing the learning—actively
practicing and reinforcing the heavy hitter Reading Literary Text standards.

It is importantto note that Language Usage standards should not be taught in
isolation but rather incorporated within reading, writing, and speaking activities
and instruction.

11



Where Can Language Usage Standards Bolster
Students' Reading Comprehension Skills?

Language Usage Standard: Reading Literary Text Standard:
K.LU.1A Produce and expand K.RL.1B With prompting and

complete sentences in shared support, demonstrate knowtedge
language activities of story structure by orally

K.LU.1B Use nouns to identifyand !dent|fy|ngcharacters, setting,
; importantevents, and details.
name people, places, and things.

Reading Literary Text Standard:
K.RL.1C With prompting and
support, orally re-tell a
familiar story in sequential
order (beginning, middle, end).

The Goal of Instruction
(primary focus for students' understanding)

Let’s consider where students can bolster their reading comprehension skills
within instruction focused on the Language Usage standards. The primary goal of
instruction is for students to produce and expand complete sentences (K.LU.1A)
and use nouns to identify and name people, places, and things (K.LU.1B). This
instruction presents an opportunity to reinforce key Reading Literary Text ‘heavy
hitters’ such as K.RL.1B- students identify characters, setting, important events
and details and K.RL.1C- students orally retelling a familiar story in sequential
order.



Understanding the Rigor of the Standards & How all Strands Support

Comprehension (1 of 3)

K.LU.1A Produce and expand complete sentences
in shared language activities.

K.LU.1B Use nouns to identify and name people,
places, and things.

K.RL.1B With prompting and support, demonstrate knowledge
of story structure by orally identifying characters, setting,
importantevents, and details.

K.RL.1C With prompting and support, orally re-tell a familiar
story in sequential order (beginning, middle, end).

Explanation from Kinde

arten Understanding the Standards:

K.LU.1 Grammar

K.RL.1 Key Ideas and Plot D etails

K.LU.1A, K.LU.1B In kindergarten, students are expected to
speak and write using simp le sentences. This ties into KW.1.
Simple sentences are sentences that consist of one
independent clause. An independent clause contains a
‘who’and a‘do,’ orsubject/predicate.
Acardinal is abird.
My cat likes tosleep.
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K.RL.1B Literary texts are structured in predictable ways. Knowledge of this
structure can helpkindergarten students to b uild comprehension.
Recognizing text structure canguide readers in identifying keyinformation
and improve students’recall of whatthey have read. (Klingner et al, 2007).
Literary texts typicallyfollows a pattern, often called story structure.
This includes elements of:
Setting- where and when the storytakes place.
Characters- who is inthe story.
Plot- the eventsequence which also includes conflicts and
resolutions.
* Theme-thecentral message.
K.RL.1C Retelling astorysequentially means students can recall the story
events inthe order thatthey happened.

T3

For educators to truly understand the rigor of the standards, educators must
unpack how they work together across strands. When we look closely at the
Language Usages Standards K.LU.1A and K.LU.1B, we see that students are
producing and expanding complete sentences and using nouns to identify and
name people, places, and things. These standards help Kindergarten students
understand how words and sentences work. By producing and expanding
complete sentences and using nouns correctly, students understand simple
grammar patterns and can then apply to using complete sentences to re-tell
story events in sequential order and describing characters, setting, important

events and details in literary texts.




Students are producing and expanding sentences...

* Sentence Starters and Frames

* Sentence Unscramble

The caterpillar ate.

* Sentence Imitation

» Sentence Expansion apelo O
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Educators can incorporate sentence level writing activities to support
Kindergarten students in understanding, producing and expanding sentences,
during literacy instruction. These activities can be tied to the text being read
aloud to Kindergarten students. Some examples of these activities include:

* Sentence starters and frames support early writers by giving them a
predictable structure so students can focus on vocabulary, meaning,
and conventions.

* Sentence unscramble activities provide students with opportunities to
arrange mixed-up words into the correct order, focusing on
capitalization, spacing and punctuation.

* Sentence imitation activities provide students with opportunities to
copy sentence structure to build grammar, vocabulary, and confidence.

* Sentence expansion activities provide opportunities for students to
grow or expand simple sentences by adding details.

For more information about these activities and specific examples, check out the

grade band webinars for Foundations for Writing which can be found on the
Instructional Resources page of the VDOE website.

14



...And Re-telling Literary Texts.

| Sample Sentence Frames | Story Map: Beginning-Middle-End
¢ Atthe beginning, Molly * In the middle of the story, * Atthe end, Molly Lou
LouMelon____ Molly Lou Melon ____. Melon ____.
* First,she___ . e Then,she___ . e Finally, she . . e N
e Shefelt_ _ because ¢ She showed she was e Shelearnedthat ___ .
o brave whenshe . * The conflict was resolved
e The conflictinthe story when ___ . L
was ___ . s End
(’_‘[" A W |
oL LoV IELON f _
"aie,,-f e
{5 Ta
U "Tﬁa
e e Sires
Al’ 15
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Sentence frames and starters along with graphic organizers can be provided to
students to support retelling of literary texts. Providing sentence frames and
starters, support students using clear, complete sentences to explain story
events in order. This reinforces and provides opportunities to practice Language
Usage standards alongside Reading Literary Text standards.

15



Connecting Reading Literary Texts & Language

Usage

* Questions to help students retell literary texts while using
language usage standards:

- Who is the main character in the story? Use two describing
words to explain what the character is like.

- Where does the story take place? Use names of places and
things to describe the setting.

- What happened first in the story? Use a complete sentence.

- Look at the picture. What is happening? Use adjectives to
describe specific objects in the picture.

i/
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Again, Reading Literary Texts and Language Usage Standards can be integrated
during literacy instruction. When educators are thinking through text-dependent
questions to be asked during read alouds, the teacher can also focus on specific
language usage standards to support students. Students can discuss
characters, setting, and/or events in the story, while also integrating the use of
describing words, complete sentences, and grammar skills.

16



Example Access Point 2
Grade 1

Communication & Reading Informational Text
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Our second example access pointfocuses on supporting Grade 1 students with
Communication and Reading Informational Text Standards together.

While this example access point models Grade 1 standards, incorporating
Communication Standards alongside Reading Informational Text Standards can
be done similarly in all Kindergarten and Grade 2 classrooms as well.

17



When Communication Standards are the
primary focus of a lesson or activity,
teachers can reinforce the Reading

Informational Text Standards.

\. l/
/ \
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Again, standards are not taught in isolation. When teaching Communication
Standards, Reading Informational Text Standards can be reinforced. As students
engage in these lessons and activities, they take ownership of their learning by

actively practicing and strengthening the key ‘heavy hitter’ Reading Informational
Text standards.

18



Where Can Communication Standards Bolster
Students' Reading Comprehension Skills?

Communication Standard:
1.C.1A.iii Asking questions to seek
help, get information, or clarify
information for further
understanding.

Reading Informational Text
Standard:

1.RI.1A Askand answer literal
(who, what, when, where) and
inferential (why, how) questions
aboutwhat is read, including
demonstrating an understanding
of the main topics.

Reading Informational Text
Standard:

1.R1.1B Identify the main idea and
supporting details of a text.

The Goal of Instruction
(primary focus for students'understanding)

i/
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Let’s consider where students can bolster their reading comprehension skills
with instruction focused on communication. The primary goal of instruction is for
students to ask questions to seek help, getinformation, or clarify information for
further understanding (1.C.1A.iii). During instruction, Reading Informational Text
‘heavy hitters’ can be reinforced - 1.RIl.1A: students ask and answer literal and
inferential questions and 1.RI.1B: students identify the main idea and supporting

details of a text.

19



Understanding the Rigor of the Standards & How all Strands Support

Comprehension (2 of 3)

1.C.1A.iii Askingquestionsto seek help, get information, 1.RI.1A . Ask and answer literal (who, what, when, where)

or clarify information for further understanding. and inferential (why, how) questions about what is read, including
demonstrating an understanding of the main topics.

1.RI.1B Identify the main idea and supporting details of a text.

Explanationfrom Grade 1 Understanding the Standards:

1.C.1 Communication, Listening, and Collaboration | 1.Rl.1 Keyldeas and Confirming Details

1.C.1A.iii Developinglistening habitsis essential for 1.RI.1A First graders can be active readers when they ask and answer
studentsto be effective collaborators. Infirst grade questions. When they ask themselves questions astheyread, they
students learn to take turns, engage in purposeful willbemore focused on readingto find the answer. Students also
conversations, and build off the responses from others. need to be able to answer questions posed by a teacher. Answers to

questions can be found in the text or they may come from applying the

students’ background knowledge to the text. Teachers may ask

different types of questions:

* Literal questions are those for which the answer appearsdirectly in
the text.

* Inferential questions are those where the answer isimpliedin the
text but not explicitly stated. The reader must apply his/her
background knowledge to the evidence in the text to infer.

i/ .

EBUCATION

To truly meet the rigor of the Grade 1 standards, educators must use the
Understanding the Standards document as a tool for intentional planning. This
resource helps clarify not just what students need to know, but how deeply they
need to engage with texts and tasks.

Communication standards strengthen students’ ability to understand and
discuss informational texts. When we look closely atthe Communication
Standard 1.C.1Aiii, we see that students are asking questions to seek help, get
information, or clarify information for further understanding. This supports
students asking and answering literal and informational questions about the
informational texts they are reading (1.RI.1A) and identifying main idea and
details of texts (1.RI.1B).

Both standards emphasize helping students ask and answer questions to make
meaning. As students practice asking clear questions during discussions, they
build the same skills needed to ask questions about informational texts. This
strengthens their comprehension and helps them understand key details.

20



Students are Asking Questions
and Building Communication Skills...

Support Students with Asking Questions
* Teach the difference between questions and statements.
* Model good questioning.
* Use question stems.

Support Students with Building Communication Skills:
* Model and practice good listening.
* Turn and talk activities.
* Encourage clear speaking.

i/ .
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In Grade 1, students learn to take turns, engage in purposefulconversations, and
build off the responses from others. Communication Standards can be
imbedded into many activities and lessons.

During instruction, the teacher can support Grade 1 students by
* Teaching students the difference between questions and statements
(language usage).
* Modeling good questioning.
* Using question stems to support asking questions.

Grade 1 students need support in building communication skills. Educators
incorporate speaking, listening, asking questions, expressing ideas, and
participating in conversations throughout literacy instruction. During instruction,
educators can support Grade 1 students by:
* Modeling and practicing good listening- eyes watching, ears listening,
mouth quiet, body still.
* Incorporating turn and talk activities into instruction.
* Encouraging students to speak clearly- helping students to work on
their volume, pace, and clarity.

21



...And Asking Questions about Informational Texts.

|  sample ThinkAloud |

Stopping Point: After Page 5

. "The books says feathers help birds stay warm
Samp le Question Starters: almost like a cozy jacket. That makes me wonder —

e |wonder___ ? How many feathers does a bird need to stay warm?

*  Whydo feathers ?

y ___7 Good readers stop and ask questions when they are
* Howdo feathers ____7% curious. Let's stop and think of some questionsyou
e Whathappensif____? have about birds and their feathers."

¢  Which feathers ___ ?

Sample Teacher prompts:
* What are you wondering about birds'
FEATHERS feathers?
Naf it Fr s . What question is poppinginto your brain
right now?

* Isthere somethingyou want to know butthe

I . . o
fV } S 4 author hasn't told us yet?

EBUCATION

Grade 1 students are asking questions about informational texts read. Teachers
can provide Grade 1 students with sentence frames or starters to support them
asking their own questions as they are listening to informational texts.

Asking questions help readers learn more about a topic. As teachers are reading
the text aloud to students, predetermined stopping points should be made so
that students have an opportunity to ask their own questions. Teachers can
provide students with sentence frames or starters to support them in asking their
own questions as they are listening to informational texts.

When students practice asking questions, they strengthen their ability to
comprehend, evaluate, and discuss informational texts.




...Then Applying to Discussions on Main ldea & Key
Details of Informational Texts.

Before Reading During Reading After Reading

=  What do you already
know about feathers?

=  What do you think
feathers can do besides
help birds fly?

=  What animals have
feathers?

= The title of the book is
Feathers: Not Just for
Flying. What do you think
this means?

i/
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= What doesthe picture
show the bird doing with its
feathers?

= Why might this bird need
feathers that act like a
blanket?

= How do these feathers help
the bird survive?

=  What can we learn about
the bird’s habitat by the
kind of feathers it uses?

= According to the text,
what are three ways
feathers help birds?

= Why does the author
compare feathers to
tools?

= How didthe pictures
help the reader to
understand how
feathers work?

Sample Sentence Frames - Identifying Key Details:

Feathershelp birds ____.

The textsays featherscan____.

| learned that feathers can be used for____.
A bird in the book uses itsfeathersto .

FEATHERS

’ Not Just for Flying

Grade 1 students are applying communication skills while discussing
informational texts. Students are asking questions, sharing ideas, listening

actively, and building understanding of texts read.

Teachers can provide students with sentence starters to support Grade 1
students in identifying key details of the main idea of the text. Students
participate in a turn and talk activity, to practice discussing and describing

details from the text to support main idea.

In this example, using the text Feathers Not Just for Flying, the teacher asked
students questions before, during and after reading. These questions promote
discussion around the text while also providing text-dependent questioning to

support going back to the text to answer the question. Questions can be

answered as a whole class response or turn and talk. Whole class response
engages all students at once, reinforces comprehension, and builds student

confidence in speaking aloud. Turn and talks allow students to process

information, practice speaking with a partner or smaller group, and listen to
peers before sharing with the class.

23



For more support with text dependent questioning, please referto the webinars
and resources posted on the VDOE webpage.

23



Example Access Point 3
Grade 2

Research & Reading Informational Text

i/
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Our final example access point focuses on supporting Grade 2 students with
Research and Reading Informational Text Standards together.

While the focus of this example is the Grade 2 standards, the same model can be

applied to Kindergarten and Grade 1 to incorporate Research Standards and
Reading Informational Text Standards.

24



When Research Standards are the
primary focus a lesson or activity,
teachers can also reinforce the Reading
Informational Text Standards.

I =I\

Again, standards should not be taughtin isolation. When focusing on Research
Standards, Reading Informational Text standards can be reinforced. Throughout

these lessons and activities, students actively apply and reinforce the key ‘heavy
hitter’ Reading Informational Text standards.

25



Where Can Research Standards Bolster Students'
Reading Comprehension Skills?

Research Standard:

2.R.1D Record information on
sources using own words, organizing
evidence into provided categories.

Reading Informational Text
Standard: 2.RI.1B Retell key
details of texts that demonstrate
an understanding of main topics
of text.

Reading Informational Text
Standard: 2.RI.2B Identify the
main purpose of a text, including
what the author wants to answer,
explain, or describe.

The Goal of Instruction
(primary focus for students' understanding)

i/
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26

Let’s consider where students can bolster theirreading comprehension skills
when instruction is focused on research. The primary focus of instruction is for
students to record information on sources using own words, organizing evidence
into provided categories (2.R.1D). During instruction, Reading Informational Text
‘heavy hitters’ can be reinforced — 2.RI.1B: students retell key details of texts that
demonstrate an understanding of main topics of text and 2.RI.2B: students
identify main purpose of text, including what the author wants to answer, explain,

or describe.
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Understanding the Rigor of the Standards & How all Strands Support

Comprehension (3 of 3)

2.R.1D Record information on sources using own
words, organizing evidence into provided
categories.

2.R1.1B Retellkey details of texts that demonstrate an
understanding of main topics of texts.

2.R1.2B Identify the main purpose of atext, including what the
authorwants to answer, explain, or describe.

Explanation from Grai

de 2 Understanding the Standards:

2.R.1 Evaluation and Synthesis of Information

[2.R1.2 Craft and Style |

2.R.1D In second grade, students need to understand how
to organize the information collected. This ties into 2.W.2
and effectively communicating their message about what
they’ve learned.

2.RI.2B In addition to identifying the main topic of a text, second grade
students need to understand why the author wrote the text. They
should be able to understand the relationship between the author’s
purpose and how the text is organized. This sets thefoundation for

i/
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students’ understanding of informational text structure in future
grades.

27

When we look closely at the Research Standard 2.R.1D, we see that students not
only need to record information using their own words, but organize it into
categories given. Students can't do this effectively without understanding main
idea, key details, and purpose of informational texts. These elements help
students understand what the textis mostly about. Once Grade 2 students can
identify what is important, they are able to group related ideas together and see
how facts and information are connected.
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Students Have A Variety of Texts and Materials To

Work With...

* Informational Texts:
— Great Migrations: Butterflies by Laura Marsh (490L)
— Migration by Robin Nelson (500L)
* Webpage: National Fish and Wildlife Foundation
* Technical Reports/Diagrams: The Nature Conservancy
* Scientific Texts: National Geographic Kids, Science Textbook

i/ .
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When focusing on research in the classroom, students should have accessto a
variety of texts and materials. Some examples of materials students may use for
research include informational texts, webpages, newspaper articles, technical
reports or diagrams, and scientific texts.

In this example, students are researching animal migration, which is a theme
that it found in a Board Approved HQIM. Animal adaptationsis a Science
standard for Grade 3 students. Researching this topic in Grade 2 can provide
background knowledge and vocabulary understanding for students as they
continue to explore and understand the topic of animal migration.

Please note that this is a sample of texts that students can engage with.
Divisions can reference their division-adopted HQIM as well as grade level
Instructional Guides for additional texts and/or text sets. Instructional Guides
can be found on the VDOE webpage and linked on this slide.
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Students Understand Main Idea and Details of

Informational Texts...

How humans and
animals use sound

How sound is
received

Examples
of sound

i/

EBUCATION

Main Idea: The text explains how monarch
butterflies migrate long distances.

“

N\

Detail:
Monarch
butterflies travel
thousands of
miles each year.

Detail:

They migrate to
warmer places
when it gets
cold.

Detail:
Butterflies use
the sun and
wind to help
them find their
way.

As Grade 2 students research a topic, they are identifying details that support

specific ideas in a text and/or reference source. As students are reading

informational texts, they can use a graphic organizer to structure their thinking

and understanding of how an author supports main idea and specific details.

Graphic organizers are useful because they give students a clear, visual way to
see how the main idea connects to the key details in a text. The structure helps

students focus on the mostimportant information, sort details logically, and
better explain what the text is mostly about.




...And Apply Knowledge to Organize Research...

Research Category

Animal Name

BEUTE oo

Blue Whale

Animal Details
(e.g., Where it lives, What it looks
like)

Lives inthe ocean near Alaska and Antarctica

Animal Travels
(e.g., How, When, Where ittravels)

Swimsin the water

Migrate in winter to warm waters and back to cold water in the summer
Migrate to tropical waters near Hawaii, Mexico and parts of Africa and Austra
Travel thousands of miles

Animal Migration
(e.g., Why it migrates, Whatdangers)

Migrates to stay warm, take care of their youngin safe, warm waters
Dangers: not enough food, getcaught in nets, shops, predators

Interesting Facts

One of the longest migrations of any animal

i/
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Grade 2 students are applying knowledge of main idea and details to organize
their own research. Students can use categories to organize information on a
topic of research. These information categories can be derived from questions
students generate as they explore the topic of animal migration. Grade 2
students can choose their own animalto research (e.g., monarch butterflies,
geese, whales, salmon, sea turtles) and then complete the graphic organizer.

¢ Animal Name

¢ Animal Details- Where does the animal live? What does the animal look

like?

* Animal Travels- How does the animal travel? When and where does the

animal travel?

* Animal Migration- Why does the animal migrate? What dangers does
the animal face during migration?
* Interesting Facts- What are some interesting facts about this animal?
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Connecting Reading Informational Texts and

Research

* Questions to help students collect information to summarize
when researching a topic using informational texts:
- What is the main topic of the text?
- What are three important facts or details | learned about this
topic?
- What examples or facts does the author use to explain their
ideas?

- How does the text help me understand something new or
different?

- What key words are repeated in the text?

- How do pictures, captions, or charts in the text helpme
e understand the main idea?

EBUCATION

As students are researching various topics through a variety of sources,
including informational texts, here are a list of questions that can supportthem
when summarizing information gained through their research. These questions
provide a basis for student understanding of texts, effective information
gathering, critical evaluation of sources, and accurate summarizing and
synthesizing.
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Incorporating Multiple Standards into Daily Literacy
Instruction L sample

Reading
Informational

Text

Research Language Usage

Communication

/
EBUCATION
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Incorporating multiple English standards into daily literacy instruction is
important because it allows students to develop a range of interconnected skills
at the same time. By addressing reading, writing, speaking, and listening
standards together, teachers create lessons that are richer, more engaging, and
more meaningful.

This webinar provided three example access points for incorporating additional
grade level English standards alongside the ‘heavy hitters’ of Reading
Informational Texts and Reading Literary Texts. Educators can use these ideasin
their classrooms tomorrow and also use them as a springboard to incorporate
additional standards in their daily literacy instruction.

Also, educators can view the Planning for Integration webinar which highlights
concrete examples of how to meaningfully integrate strands of the 2024 English
Standards of Learning including grade-band specific models. This webinar can
be found on the Instructional Resources page on the VDOE webpage.
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Next Steps

How to hit multiple standards and spiral

i/
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While we only explored a few sample access points today, they alldemonstrates
how different texts, and different instructional approaches can support
comprehension in meaningful ways. These samples can serve as a planning
template you can adapt and bring into your classrooms tomorrow.

As you continue to spiral instruction throughout the year, you’ll revisit these
standards again and again—each time with deeper complexity. That’s the power
of the recursive nature of the 2024 English Standards of Learning. It allows us to
build student understanding and comprehension over time, using intentional
planning and purposeful text choices.
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Progress Monitoring & Checking for Understanding

Reading Teacher Modeling

Strategies

Analyze
Vocabulary in
Context

Integrate additional standards Text-
Require students to use Dependent
textual evidence Questioning

\ /

Stopping to discuss its meaning in
the context of the text

Write reflectively or with a specific
purpose (e.g., narrative,

informative/expository, opinion) Reader's Refer students back to the text
Use evidence from the textto share Responses Discussions as muchas possible
thinking and justify written (Writing)
responses to texts.
Al’
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During planning, educators can ensure to spiral standards and that they are
taught recursively. It is also important to discuss and prepare ways for students
to engage with texts, eitherthrough read alouds, or when students are
responsible for reading.

These are just a few suggestions that students can do during and/or after
reading. Furthermore, these help teachers progress monitor and check for
student understanding, which helps us determine what students may need more
support the next time we hit the same standards.

For more information about using student work samples to ensure data driving
decisions when planning, please refer to the Elementary Purposeful Planning
Part 3 webinar, which can be found on the Instructional Resources page on the
VDOE website.
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In your next planning meeting: Plan pathways to

hit multiple standards

O Allow texts to lead the way.

o
U Keep standardsin mind when

internalizing the text. +
U Structure or map topics so A
students revisit the same " - -
standards multiple times.
U Revisit concepts with increased
level of rigor. +

O Intentionally utilize all strands
as access points to strengthen

Understanding

g the Standards
comprehension. : document

i/
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As we move forward, it’s important to remember that all strands of the Standards
of Learning are meant to be taught at every grade level. They’re recursive by
design—building on each other and reinforcing key skills over time.

Letthe text guide instruction. As you internalize and plan around your texts, keep
the standards front and center. Use your unit maps and pacing tools to ensure
students revisit key standards through multiple access points even while the
goal of instruction may be an alternative standard.

Revisit concepts with increasing rigor to deepen understanding. Integrate
multiple standards to meetthe complexity of the 'heavy hitters—those
standards that house transferable skills students can apply across texts and
tasks.

And don’t forget the planning tools that make this possible:
* Division-adopted HQIM texts
* Unitmaps and pacing spreadsheets
* The Understanding the Standards documentto ensure alighment and
rigor
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As a next step, reflect on where you see standards spiraled throughout your
division-adopted HQIM units and consider how you’re supporting the full range
of standards while continuing to emphasize the heavy hitters that drive
comprehension and skill development across the year.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Informational)

Research & Reading Communication & Reading and Vo cabulary Writing & Reading
Informational Reading Informational & Reading Informational Informational
K-2 K-2 EOC

Grade 4

Grade 3 Grade 5 Grade 5
Grade 5 Grade 6 EOC
Grade 6 Grade 8

Grade 7 EOC

Grade 8

EBUCATION

If you’re looking for additional example pathways that support Reading
Informational Text standards alongside other standards to strengthen
comprehension, explore the pathways provided in the other slide decks and
webinars. You may primarily work with lower elementary students, but the other
grade-level pathways are still useful when planning access points. The strands
and overall structure are consistent across grades, so you can draw ideas from
any of them. Forinstance, a Grade 1 teacher might look at the Grade 3
presentation to see how the Research strand can supportinstruction in reading
informational text.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Literary)

Research & Reading Writing & Reading Communication & Language Usage & Reading and Vocabulary
Literary Literary Reading Literary Reading Literary & Reading Literary
K-2

EOC Grade 3 Grade 4

Grade 3
Grade 6 EOC Grade 4 Grade 5
Grade 8
EOC

Yy

Pk .
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As previously stated, this is just the beginning of our series of sample pathways
to support instruction. For instance, if you're looking for ideas on Writing to
support students when reading literary text, consider referencing the Grade 3
webinar. Again, use this resource as a starting point—a springboard for
intentional planning and thoughtful instructional design.
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Resources to Support Planning for Literacy

Comprehension

. p .
Understanding the Grade-level e Plan ning for Text Dependent

- uestions > -
Standards Instructional Questions | Integration Questions

- Samples & - -
documents Guides webinars webinars
Resources

Ak EBUCATION

T

2024 SOL Instry

MEW! Upcoming Office of English Webinars

2024 English Standards of Learning

This slide showcases the resources available to educators to support the 2024
English Standards of Learning.

* Understanding the Standards documents

* Grade-level Instructional Guides
* Text Dependent Question Samples, Resources, and Webinars

* Planning forIntegration Webinars

All of these resources can be found on the Instructional Resources page on the
VDOE website.



Thank you!
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Ciara Stamper

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia. gov

The Office of English
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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