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Today we are going to take a look at the recursive nature of the 2024 English
Standards of Learning and how all strands support literacy comprehension, and
ultimately student achievement.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Tosetand help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by
developing and supporting opportunities that promote learners who are prepared for post
secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills
needed to be strong readers. When compared tothe 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love

for learning about the world in which they live and serve.
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The work of the English and Literacy Program is aligned to Virginia's Strategic
Priorities, particularly priority 1-to setand help every learner meet high
expectations.




Setting Purpose: Why are we here?

* The 2024 English Standards of Learning were intentionally designed to
function cohesively, with the goal of supporting students’ comprehension
of grade-level texts. Although the SOL Assessment Blueprints emphasize
two reporting categories, all strands must be taught consistently
throughout the instructionalyear to ensure a comprehensive literacy
experience.

* Inthis webinar, educators will explore example access points for
integrating all strands to enhance reading comprehension and reinforce
the key focus areas—oftenreferred to as “heavy hitters”—highlighted in the
SOL Assessment Blueprints.
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The 2024 English Standards of Learning were intentionally crafted to work as a
cohesive framework, with the central goal being to support students in
developing strong comprehension of grade-level complex texts.

While the SOL Assessment Blueprints spotlight two reporting categories,
Reading Literary Text and Reading Informational Text, it’s important to remember
that all strands must be taught consistently throughout the instructionalyear.
This ensures students receive a truly comprehensive literacy experience—not
justtest prep, but deep, transferable literacy skills.

In this session, we’ll explore practical ways to integrate strands into instruction.
We’ll look at sample access points that enhance reading comprehension and
reinforce the key focus areas—what many educators call the 'heavy hitters'—
featured in the SOL Assessment Blueprints.




Impact Expected

* Bytheend of this webinar, educators willunderstand how each strand of
the 2024 English Standards of Learning contributes to student
comprehension. They will explore multiple access points thatenable
students to engage with the strandsin varied and meaningfulways,
reinforcing a comprehensive instructionalapproach. Educators willbe
equipped toimmediately apply these insightsin planning meetings and
classroom instruction.
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By the end of today’s webinar, you’ll have a clear understanding of how various
strands in the 2024 English Standards of Learning support student
comprehension. You’ll explore multiple example access points that allow
students to engage with these strands in meaningful, varied ways—moving
beyond isolated skills to a truly comprehensive literacy experience. Most
importantly, you’ll leave with practical strategies you can immediately apply in
planning meetings and Grade 3 classroom instruction starting tomorrow.




Practice CompréHension Continuously Throughout

the Year

* Thematic Unit Planning

- Include multiple text to build background knowledge.
Establish vocabulary routines to build vocabulary.
- Write aboutwhat is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

» Spiral Skills Throughout The Year

- Continually use Developing Skilled Readers and Building Reading Stamina
standardsto monitor comprehension every time we read a text.

- Integrate the standardsto bolster comprehension.
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Comprehension isn’t a one-time skill; it is built continuously throughout the year.
Through thematic unit planning, we can layer multiple texts to deepen
background knowledge and establish consistent vocabulary routines that
support word learning in context.

We can also write about what we read, using texts to model different modes of
writing (e.g., narrative, infformative/expository, opinion) which shows students
how reading and writing reinforce one another.

To truly support comprehension, we must utilize all strands of the 2024 English
Standards of Learning, not justthe ones emphasized in SOL Assessment
Blueprint. That means spiraling skills across units and consistently applying the
Developing Skilled Readers and Building Reading Stamina standards to monitor
understanding every time students engage with a text. When we integrate the
standards intentionally, we create a richer, more connected literacy experience
for our students.




Framework for Evidence-Based Literacy

Instruction
O Allow texts to lead the way.

o
U Keep standardsin mind when

internalizing the text. +

Q Structure or map topics so Y
students revisit the same " A - -
standards multiple times. U"g;fg;’dc;rhze;‘i'”g

U Revisit concepts with increased

level of rigor. +
O Intentionally utilize all strands . . ‘
as access points to strengthen e ence
comprehension. document
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Throughout this webinar, we will explore examples of how other standards can be
intentionally utilized as access points to strengthen reading

comprehension. These examples are not stand-alone activities. When you are
creating units and lessons, all activities need to be designed to be woven into the
unit so that each activity builds upon the knowledge and content already being
taught. Effective integration begins with selecting the unittheme, choosing the
texts, and identifying the standards that best align with those texts. Only then are
examples and activities mapped out to ensure coherence. By embedding these
activities throughout a unit, students revisit and apply comprehension strategies
in multiple contexts, ensuring skills are strengthened over time. Integration is
about purposeful planning—using all standards to help students access and
practice comprehension skills continuously across the schoolyear.

When we talk about access points, we mean the instructional opportunities
teachers create to help students practice essential reading skills through other
strands in the 2024 English Standards of Learning. Sometimes this means
reinforcing skills students already use when reading; other times it means
offering a new angle or more accessible entry point for students to engage with
these higher-level thinking skills.




By continually practicing these complex skills across different strands, students
learn to transfer them to more challenging texts and tasks. This ongoing
reinforcement ultimately strengthens their overall comprehension.



Research Standard: 3.R.1C
Locate information in reference
texts, electronic resources,
provided sources, or through
interviews and take brief notes on
sources.

Reading Literary Text Standard:
3.RL.3B: Compare and contrast
details in paired literary and
informational nonfiction texts
including theirtreatment of similar
themes, topics, and patterns of
events.

Communication Standard:
3.C.2A: Report orally on a topic of
text, tella story, or recountan
experiencein an organized
manner. This includes: i. Using
descriptive details and
appropriate facts to support
themesor a central ideas.

Reading Informational Text
Standard: 3.RI.1A Determinethe
main idea of multi-paragraph
texts as well as specific
paragraphs within them.

Writing Standards: 3.W.2A
Engage in writing as a process to
compose a well-developed
paragraph. This includes: i.
Writing a clear topic sentence
focusing on a mainidea. ii.
Developing, selecting, and
organizing ideas relevant to topic,
audience, purpose, and genre.

Language Usage Standard
3.LU.1A: Produce, expand, and
rearrange simple and compound
sentences when speaking and
writing.
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Developing Skilled Readers and
Building Reading Stamina:
3.DSR.B: Proficiently read and
comprehend a variety of literary
and informational texts that
exhibit complexity at the higher
range of the grades 2-3 bands.

Reading and Vocabulary
Standard: 3.RV.1J Use newly
learned words and phrases in
discussions and speaking
activities.

The 2024 English Standards of Learning are designed with intentional
progressions and connections across strands. When these standards are
integrated in day-to-day instruction rather than taught in fragmented silos,
students are more likely to build deep, transferable skills. Integration means that
when educators plan for instruction, they explicitly connect vocabulary,
comprehension, writing, language usage, research and communication.

Effective integration ensures that students are not learning skills in isolation.
Instead, they apply skills to authentic tasks such as conducting research, writing
well-developed paragraphs, interpreting literary and informational texts,
understanding vocabulary, and communicating effectively about what they read.

Noticein this Grade 3 example of horizontal progression: students must
determine main idea of texts as they read informational texts, verbally share
ideas, engage in the writing process, and collectinformation through research.
Please note this is only a sample and there are many more connections between
strands in the 2024 English Standards of Learning.

As we continue through this webinar, you will see concrete examples of how the




2024 English Standards of Learning work across and within strands to strengthen
student comprehension of grade-level texts. In the following examples,
educators will note the recursive nature of the standards and how none can exist
in a silo apart from the others. Throughout the rest of our time together, we will
highlight examples of how Grade 3 educators can leverage this intentional
connection between the strands.



We are responsible for teaching all strands in the 2024
English Standards of Learning.

How can all the strands support
student comprehension?
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As educators, we are responsible for teaching all strands in the 2024 English
Standards of Learning. Each strand plays a unique role in growing students as
readers and writers.

Reading, writing, research, and communication strands work togetherto help
students make meaning from texts. For example, writing about what they read
deepens understanding, while vocabulary and research skills provide context
and clarity. Speaking and listening allow students to process and express ideas
collaboratively.

When we integrate all strands intentionally, we create aricher, more connected
literacy experience; one that supports comprehension from multiple angles and
prepares students to think critically across disciplines.



Consider The Skills With Which Students Need

Continual Practice- Reading Informational Texts

Grade 3 Reading Test Blueprint Summary Table
Number of Items Number of Items
Reporting Category Grade 3 Computer Adaptive Test Traditional (Paper) Format
S0L (CAT) Format
Demonstrate comprehension 3.RV
of literary texts and use 3.RL1 13-17 22
vocabulary development and 3.RL.2
word analysis strategies* 3.RL.3 f:61% of test :I;%_ﬁr —
Demonstrate comprehension 3RV Demonstrate comprehension 3.RV
of informational texts and use | of informational texts and use 3.RL1 11-15
vocabulary development and vocabulary development and 3.RI.2 o
word analysis strategies* 3.RL3 word analysi P 39-54% of test
- . ysis strategies 3.R1.3
Number of Operational
Texts/Items 4 passage sets** 5 passage sets**
Number of Field-Test 5 5
Texts/Items*** 1 passage set** 1 passage set**
Number of Additional On- or 5
Off-Grade-Level 1 . 0
Texts/Items**** passage set
The online CAT includes multiple-choice questions and technology-enhanced items (TEI). The number of TEl on the CAT
«can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
individual student.
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Amanda- As we think about the skills students need consistent practice with,
take a moment to look at the Grade 3 SOL Assessment Blueprint. You’ll notice it
highlights two reporting categories — Reading Literary Texts and Reading
Informational Texts. On this slide, you can see the focus on comprehension of
informational texts. The blueprint provides information about the number of
items students will see on the Grade 3 Standards of Learning assessment. As
noted on this slide, students will receive between 11-15 questions referencing
informational texts and reading and vocabulary.

This doesn’t mean our instruction is limited to just the Reading Informational Text
and Reading and Vocabulary standards. In fact, we’re responsible for teaching all
Grade 3 standards. Each one offers a unique access point that supports and
strengthens students’ ability to comprehend texts. By intentionally integrating
writing, vocabulary, research, and communication standards, we create a more
robustinstructional approach—one that deepens understanding and reinforces
the core comprehension skills assessed in the blueprint.




Example Access Point 1

Research & Reading Informational Text
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Let’s dive into our first example access point to support Grade 3 literacy
comprehension. For this example, we are incorporating Grade 3 Research and
Reading Informational Text standards together.

10



When Research Standards are the
primary focus of a lesson or activity,
teachers can also reinforce Reading

Informational Text Standards

/ N\
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When teaching the Research Standards, Reading Informational Text Standards
can be reinforced, therefore no standard is taught in isolation. As students work
through these lessons and activities, they are the ones doing the learning—

actively practicing and reinforcing the heavy hitter Reading Informational Text
standards.

11



Where Can Research Standards Bolster
Students' Reading Comprehension Skills?

Research Standard:
3.R.1Aldentify a topic and generate L

questions that explore the topic. Reading Informational Text
3.R.1B Locate information in Standard: 3.RI.1A Determinethe

. main i f multi-paragraph text
reference texts, electronic i Gefers i pfelve R e

ided aswell as specificparagraphs
resourcgs, DFQVI edad sources, O.I‘ within them.
through interviews and take brief
notes on sources.

Reading Informational Text
Standard: 3.RI.2B Usetext
features and search tools (e.g.,
sidebars, hyperlinks) to locate and
gain information efficiently.

The Goal of Instruction
(primary focus for students' understanding)
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Let’s consider where students can bolster their reading comprehension skills
within instruction with a research focus. The primary goal of instruction is for
students to build an understanding of Research Standards 3.R.1A- students
identifying a topic and generating questions, and 3.R.1B - students' ability to
locate information and take brief notes on sources. Instruction presents an
opportunity to reinforce key Reading Informational Text "heavy hitters' such as
3.RI.1A- students determine the main idea of multi-paragraph texts as well as
specific paragraphs within them, and 3.RI.2B- students use text features and
search tools to locate and gain information efficiently.

It’s importantto remember that the stem of the Research standards emphasizes

reading a series of conceptually related texts to build knowledge, solve

problems, and support thinking. That means comprehension is embedded in the

research process and by integrating these standards, we’re helping students
become more strategic, thoughtful readers.

12



Understanding the Rigor of the Standards & How all Strands Support

Comprehension (1 of 3)

3.R.1A|dentify a topic and generate questions that
explorethe topic.

3.R.1B Locate information in reference texts,
electronic resources, provided sources, or through
interviews and take brief notes on source.

3.RI.1A Determine the main idea of multi-paragraph texts as
well as specific paragrap hs within them.

3.RI.2B Usetext features and search tools (e.g., sidebars,
hyperlinks) to locate and gain information efficiently.

Explanationfrom Grade 3 Understanding the Standards:

3.R.1 Evaluation and Synthesis of Information

3.Rl.1A Keyldeasand Confirming Details

3.R.1AThird grade students should construct and
formulate research questions related to the topic. When
students craft effective research questions, they are more
able to focustheir research and to determine the success
of their information gathering, refocusing when needed.
3.R.1B In third grade, students should conduct research
and read a series of conceptually re lated texts on a topic,
allowingthem to build background knowledge on grade
level content and texts, solve problems, and support
cross-curricular learning. To do this, students need to
develop questions, gather information, organize and
synthesize information, and cite sources.

3.RI.1A Studentsin third grade willfocuson determining the mainidea of texts.
Studentsneedto have experiences with identifying the mainidea of an entire
multi-paragraph text, multiple paragraphswithin a text, ora specific paragraph
from a text. Astexts become more complex, students will be required to identify
an implied mainidea. Successwith identifying animplied mainidea of texts
requiresstudents to be able to recognize the relationships between the
supporting evidence, or key details.

3.RI.2B Craft and Style
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3.RI1.2B Third graders continue to use text features to locate and gain
information. Third grade students expand theirunderstanding and use of text
features to include search tools embedded within digital texts, such as
hyperinks. Students will understand howthe use of text featuresand search
tools allow readersto locate and gain information more efficiently.

13

For educators to truly understand the rigor of the standards, educators must
unpack how they work together across strands. When we look closely at the
Research Standards 3.R.1Aand 3.R.1B, we see thatit’s not just about generating
questions and locating information — students are also organizing and
synthesizing information. Students can’t do this effectively without strong
informationalreading skills. That’s where incorporating Reading Informational
Text Standards comes into play. These standards support research because
students are focusing on determining the main idea and recognizing
relationships between supporting evidence and key details (3.RI.1A), as well as
using text features and search tools to locate and gain information (3.R1.2B).

By intentionally layering these standards, educators empower students to
become thoughtful researchers and strategic readers.

13



Students Have A Variety of Texts and Materials To

Work With... (1 of 3)

* Informational Texts:
— The Water Cycle by Carnel Reilly (820L)
— The Water Beneath Your Feet by Ellen Lawrence (610L)
* Webpage: NASA
* Newspaper: localnews article
* Technical Reports/Diagrams: U.S. Geological Survey
* Scientific Texts: National Geographic Kids, Science Textbook

i/ .
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When focusing on research in the classroom, students should have accessto a
variety of texts and materials. Some examples of materials students may use for
research include informational texts, webpages, newspaper articles, technical
reports or diagrams, and scientific texts.

In this example, students are researching the water cycle, which is a Science
standard for Grade 3 students. These sample texts and materials can be used as
students explore and research the water cycle.

Please note that this is a sample of texts that students can engage with.
Divisions can reference their division-adopted HQIM as well as grade level
Instructional Guides for additional texts and/or text sets. Instructional Guides
can be found on the VDOE webpage and linked on this slide.
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Students are Researching Earth’s Water Cycle...

Topic: Earth's Water Cycle

Research Questions:
* What are major bodies of water on Earth?
* Howdoes the energy from the sun drive the watercycle?
* What are the specific processes of thewater cycle?
*  Why is water important to life on Earth in relation to the water cycle?

Research Question: What are major bodies of water on Earth?

Source | Brief Notes/Main Idea
* Water on Earth keeps moving and changing.
Example: National Geographic * Water can be foundin lakes, rivers, underground.
Kids website “Water Cycle” * About 96.5% of wateris salt-waterfound in oceans, seas,
and bays.

Example: The Water Beneath Your

Feet by Ellen Lawrence * Groundwaterflowsin manyrivers, lakes and oceans.
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As Grade 3 students are researching the topic of the Earth's water cycle, they can
begin by generating questions around this topic (3.R.1A). After questions have
been generated, students can research, or locate information from avariety of
sources, to answer their questions and take brief notes (3.R.1B).

15



...And Determining the Main Idea of
Informational Texts.

How does water move through Earth's systems?

The Water Beneath Your Feet | What are these pages mostly teaching us | Water moves through the ground and
Pages 8-9 aboutwhat groundwater does? becomes part of other bodies of water.

Water on Earth is always moving and

« . changing form through a cyclethattakes
EPA “Why Wateris How does water move through the Earth? | itabove, on, and below the surface
connecting oceans, land, air, plants, and
people.

Important”
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Research and Reading Informational Text standards are complementary
standards and can be incorporated together to support students'
comprehension of informational texts. As students are taking notes on
information located from various sources (3.RIl.2B), they are identifying important
ideas from the given source and determining the main idea of this information
(3.RI.TA).

16



Connecting Research & Reading Informational

Texts

* Questions to help students collect information to summarize
when researching a topic using informational texts:
- What is the main topic of the text?
- What are three important facts or details | learned about this
topic?
- What examples or facts does the author use to explain their
ideas?

- How does the text help me understand something new or
different?

- What key words are repeated in the text?

- How do pictures, captions, or charts in the text helpme
e understand the main idea?

EBUCATION

As students are researching various topics through a variety of sources,
including informational texts, here are a list of questions that can support
students when summarizing information gained through their research. These
questions provide a basis for student understanding of texts, effective
information gathering, critical evaluation of sources, and accurate summarizing
and synthesizing.

More resources about text dependent questions can be found on the VDOE
webpage.
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Consider The Skills With Which Students Need

Continual Practice- Reading Literary Texts

Grade 3 Reading Test Blueprint Summary Table

Grade 3
SOL

Number of Items

Number of Items
Computer Adaptive Test Traditional (Paper) Format

Reporting Category
Demonstrate comprehension
of literary texts and use

Demonstrate comprehension
of literary texts and use

3.RV
3.RL1

13-17

J.RVI
I jes*
word analysis strategies 3RL. word analysis strategies* 3.RL3

vocabulary development and vocabulary development and 3.RL.2
Y P 46-61% of test
Demonstrate comprehension 3.RV
of informational texts and use 3.RI.1 11-15 18
vocabulary §welapm.ent and 3.R1.2 39:54% of test 45% of test
word analysis strategies* | 3RL3 |
Number of Operational 28 40
Texts/Items 4 passage sets** 5 passage sets**

Number of Field-Test 5 5
Texts/Items*** 1 passage set** 1 passage set**
Number of Additional On- or
Off-Grade-Level
Texts/Items****

5

0
1 passage set**

The online CAT includes multiple-choice questions and technology-enhanced items (TEI). The number of TEI on the CAT
can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
individual student.
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Let’s revisit the Grade 3 Reading Testing Blueprint. As you can see on this slide,
there’s a focus on comprehension of literary texts. The blueprint provides
information about the number of items students will see on the Grade 3
Standards of Learning assessment. As noted on this slide, students will receive
between 13-17 questions referencing literary texts and reading and vocabulary.

Again, remember that ourinstruction is not just limited to Reading Literary Text
and Reading and Vocabulary standards. We are responsible forteaching all
Grade 3 standards. Writing, vocabulary, research, and communication standards
should be intentionally integrating throughout literacy instruction.



Example Access Point 2

Writing & Reading Literary Text
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Our second example access pointfocuses on incorporating Grade 3 Writing and
Reading Literary Text Standards together.
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When Writing Standards are the
primary focus of a lesson or activity,
teachers can also reinforce Reading

Literary Text Standards

\../
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Again, standards are nottaught in isolation. When teaching Writing Standards,
Reading Literary Text Standards can be reinforced as well. As students engage in
these lessons and activities, they take ownership of their learning by actively
practicing and strengthening the key ‘heavy hitter’ Reading Literary Text
standards.

20



Where Can Writing Standards Bolster Students'
Reading Comprehension Skills?

Writing Standard:

3.W.1B Write personalor fictional
narratives that organize event
sequences that unfold naturally.

Reading Literary Text Standard:
3.RL.2A Discuss how an author
uses characters and settings to
advance the plot.

Reading Literary Text Standard:
3.RL.1B Identify the central
conflictand resolution using
events from the plot to summarize
the text.

The Goal of Instruction
(primary focus for students'understanding)

i/
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Let’s consider where students can bolster their reading comprehension skills
when instruction focuses on Writing standards. The primary goal of instruction is
for students to write their own fictional narratives (3.W.1B). This instruction
presents an opportunity to reinforce key Reading Literary Text ‘heavy hitters' such
as 3.RL.2A- students discuss how an author uses characters and settings to
advance the plot, and 3.RL.1B- students identifying the central conflict and
resolution using events from the plotto summarize the text.
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Understanding the Rigor of the Standards & How all Strands Support

Comprehension (2 of 3)

3.W.1B Write personal or fictional narratives that 3.RL.2A Discuss how an author uses characters and settings
organize event sequences thatunfold naturally. to advance the plot.

3.RL.1B Identify the central conflict and resolution using
events from the plot to summarizethe text.

Explanationfrom Grade 3 Understanding the Standards:

3.W.1B Modes and Purposes for Writing | [3.RL.2A Craft and Style
3.W.1B Narrative texts are organized in a patternaround a 3.RL.2A Third grade students will begin to examine how changes in
central problem or conflict. character’s traits, motivations, and feelings, and changesto the

* Studentsshould write narratives that entertain, share a | | setting (time and place) impact theadvancement of plot.
personalexperience, or alter an existing story by

developing characters, plot and experiences. 3.RL.1B Key Ideas and Plot Details |
* Personalnarratives tell a story about eventsfrom 3.RL.1B During second grade, students learned to identify the central

students’ lives. Fictional narratives tell a story about conflict of a story using events from the plot as evidence (See

characters, events or places that are imaginary. 2.RL.1.B). Third graders will continue to practice this skill. In third

grade, students expand this understanding to identify the resolution of
the central conflict using plot events as evidence. Students will
understand that not all stories have a positive resolution in that some
stories do not contain a true solution to the central conflict.
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To truly meet the rigor of the Grade 3 standards, educators must use the
Understanding the Standards document as a tool for intentional planning. This
resource helps clarify not just what students need to know, but how deeply they
need to engage with texts and tasks.

One powerful insight from this document is the reciprocal nature of reading and
writing, especially how writing instruction support literacy comprehension. In
Grade 3, students are expected to write fictional narratives around a central
problem or conflict. These narratives develop characters, plot, and experiences.
This supports Reading Literary Text standards because students must be able to
examine changes in character’s traits, motivations, and feelings, and changes to
setting that impact the advancement of plot as well as identify central conflict in
a text using events from the plot as evidence. When students are able to identify
these elements in literary text, they can then apply this knowledge to writing their
own narratives as well.



Students Have A Variety of Texts and Materials To

Work With... (2 of 3)

* Mentor Texts:
— The Time Warp Trio It’s All Greek To Me by Jon Scieszka (600L)
— Magic Tree House Hour of the Olympics by Mary Pope Osborne (380L)
* Teacher Modeling
* Student Examples and Nonexamples
*  Writing Checklists and Rubrics

i/ .
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Throughout instruction focused on writing, students should be exposed to a
variety of texts and materials that support the focus genre, in this example
students are focused on writing personal narratives. Some examples of materials
include mentor texts, teacher modeling, student examples and nonexamples,
and writing checklists or rubrics.

Again, this is only a sample of texts and materials that students may engage with
during literacy instruction. Divisions can reference their division-adopted HQIM
as well as grade level Instructional Guides for additional texts and/or text sets.
Instructional Guides can be found on the VDOE webpage and linked on this slide.
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Students Are Writing Narratives...

Marrative Checklist

uuuuu

Ending Salution: Did
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Narrative Writing Planning

Title:
Author:

Characters: Setting:

Conflict:

Ewent: Ewent: Event:

Resclution:

24

Students in Grade 3 are writing personal and fictional narratives that entertain,
share a personal experience, or alter an existing story by developing characters,
plot, and experiences. Graphic organizers and writing checklists can be provided
to students as they write, edit, and revise their own narrative writing.
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...And Understanding Characters and Plot Events in

Literary Texts.

‘P‘O"— MO \m'ﬁo.r‘/ 'FQ": BT

Timne Warp Trio : I+'s
All Greek +o Me,
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Story Map

Title:

Author:

Characters: Setting:

Conflict:

Event: Ewvent: Event:

Resolution:

As students read literary texts, they are building an understanding of characters
and plot events. In this example, students were provided a graphic organizer to
support their thinking and understanding of the text The Time Warp Trio: It’s All
Greek to Me along with teacher modeling using a story map as an anchor chart to
support student understanding of story elements.
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Connecting Writing Narratives and Reading Literary

Texts
Story . . - A .
When Reading Literary Texts When Writing Fictional Narratives
Elements
How does the author show what How can | describe my characters
Character . .
this character is like? tomyreaders?
. How does the setting influence the | What details of the setting canl give
Setting ,
text’s events? my readers?
What lesson or ideais the author What message do | want my
Theme .
exploring? readers to get?
. What conflict drives the story What conflict will keep readers
Conflict . . o
forward? interested in my writing?
Aif 26
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Writing narratives and understanding characters and plot events can be
connected within literacy instruction. When students read and analyze
characters and events, they learn models for how authors create problems,
actions, and solutions. Then, when students write their own narratives, they
practice using those same elements.

Here are some questions that show how reading and writing are related when it
comes to character, setting, theme, and conflict. As students are writing their
own fictional narratives, teachers can ensure they have the necessary elements
by asking the writing questions. When reading literary texts, educators can draw
attention to character, setting, theme, and conflict to ensure student
understanding of the text and elements of a literary text.



Example Access Point 3

Reading and Vocabulary & Reading Literary
Text
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Our third example access point focuses on Grade 3 Reading and Vocabulary
Standards alongside Reading Literary Text Standards. Again, standards should
not be taught in isolation, and itis important for educators to find opportunities
to integrate standards across multiple literacy lessons.
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When Reading and Vocabulary
Standards are the primary focus of a
lesson or activity, teachers can also

reinforce Reading Literary Text Standards

Aif
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When focusing on Reading and Vocabulary standards, Reading Literary Text
standards can be reinforced. Throughout these lessons and activities, students

actively apply and reinforce the key ‘heavy hitter’ Reading Literary Text standards.
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Where Can Reading and Vocabulary Standards
Bolster Students' Reading Comprehension Skills?

Reading and Vocabulary Standard:
3.RV.1G Distinguish shades of
meaning among verbs and

adjectives.

Reading Literary Text Standard:
3.RL.2B Identify and explain how
an author uses sensory language
(e.g., sights, sounds, smells, and
tastes) toimpact a reader's

understanding of characters,
settings, and plot events.

The Goal of the Lesson
(primary focus for students' understanding)

i/

EBUCATION
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Let's consider where students can bolster their reading comprehension skills
alongside Reading and Vocabulary standards. During instruction, the primary
goal is for students to build an understanding of shades of meaning of verbs and
adjectives (3.RV.1G). Instruction presents an opportunity to focus on shades of
meaning while also reinforcing Reading Literary 'heavy hitter' 3.RL.2B- students
identify and explain how an author uses sensory language to impact a reader's
understanding of characters, settings, and plot events.
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Understanding the Rigor of the Standards & How all Strands Support

Comprehension (3 of 3)

3.RV.1G Distinguish shades of meaning among 3.RL.2B Identify and explain how an author uses sensory

verbs and adjectives. language (e.g., sights, sounds, smells, and tastes) toimpact a
reader's understanding of characters, settings, and plot
events.

Explanationfrom Grade 3 Understanding the Standards:

3.RV.1G Vocabulary Development and Word Analysis | 3.RL.2B Craft and Style

(from Grade 2 Understanding the Standards, 2.RV.1F) 3.RL.2B In third grade, students begin to identify and explain how the
Usingwords with shades of meanings supports students’ author uses sensory language to impact a reader’s understanding of
word specificity. Helping students place words on a characters, settings, and plot events. Stude nts should recognize that
gradient will allow students to understand the subtle an author’s choice of descriptive language may evoke a sensory
differences between words. An example of a shades of response (e.g., sights, sounds, smells, and tastes) in the reader. Third
meaning gradient: stumble, walk, jog, sprint and/or cool, grade students should understand and describe how an author’s use
warm, hot, boiling. of language can reveal a character’s traits, motivations, and feelings;

help the reader better understand the setting(s) of the story; and
impact the advancement ofplot events.

i/
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To teach with rigor and intention, educators must use the Understanding the
Standards document as a planning tool. It helps educators to unpack what
students need to know, how deeply they need to engage and how different
strands work together to support comprehension.

Grade 3 students are distinguishing between shades of meaning to support word
specificity (3.RV.1G). This helps students to understand the subtle differences
between words in texts. And students can then use this knowledge of word
specificity to support their understanding of sensory language used by authors to
impact their understanding of characters, settings, and plot events (3.RL.2A).



Students Have A Variety of Texts and Materials To

Work With... (3 of 3)

* Realistic Fiction

— Bad Case of Stripes by David Shannon (610L)

— The Relatives Came by Cynthia Rylant (940L)

— The Boy Who Harnessed the Wind by William Kamkwamba (850L)
* Poetry

— The Swing by Robert Louis Stevenson

— Rain by Shel Silverstein

i/
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As Grade 3 students focus on Reading and Vocabulary standards, as well as
Reading Literary Text standards, they should be exposed to avariety of texts and
materials. Examples of text support students in meeting these standards include
realistic fiction and poetry. These titles represent only a sample of texts students
may engage with. Additionaltexts and/or text sets can be found in the schools'
division-adopted HQIM as well as grade level Instructional Guides. Instructional
Guides can be found on the VDOE webpage and linked on this slide.



Students are Determining Shades of Meaning...

Sample Text: The Boy Who Harnessed the Wind

Verb or Adjective

from Text Shades of Meaning Sentence from Text

Glanced lOOkefj’ scanned, gazed, "William scanned the maize rows for magical beings.
examined
Best good, better, ideal "But for William, the darkness was best for dreaming."
Sulked whined, pouted "For weeks he sulked underthe mango tree..." ;
Wﬁzﬁfnﬁ?’f*ﬂfa
. . . . . A £2]
Gushing ]Elrg\:,l\l(il;];g’ dripping, pouring, "...sending it gushing through the thirsty fields."

i/
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As outlined in the standards, Grade 3 students are distinguishing shades of
meaning among verbs and adjectives. Shades of meaning refers to the subtle
differences in meaning, tone, orintensity between similar words or phrases.
These differences help readers and writers choose words that precisely express
ideas, feelings, actions, or descriptions.

Educators can use sentences from the text to help students in understanding
word meaning and to develop an understanding of how subtle differences
between words can change the author’s intended meaning. Exploring word
relationships encourages students to think about how language shapes meaning
and students can begin to understand why an author chose one word over
another.

In this example, a graphic organizer is used to support students in understanding

shades of meaning of adjectives and verbs found throughout the text The Boy
Who Harnessed the Wind (3.R.1G).
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...And Understanding Author’s Use of Sensory
Language

Sample Poem: The Swing

“ Phrase from the Poem What They Help t::el'\;eader Imagine or

Helps us see the bright, open sky while

Sight “Upintheair so blue?”

swinging.
Sight “Rivers and trees and cattle and all Creates a wide sweeping view from high
g Over the countryside - ” up inthe swing.
Touch “Up inthe air | go flying again,” Reader feels the movement and freedom

of the swing.

Expresses the joy and excitementthe

Emotion- Feeling | “Oh, | do thinkitthe pleasantest thing” child feels

i/
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Understanding shades of meaning directly supports students' ability to analyze
author’s use of sensory language (3.RL.2B). Shades of meaning refers to the
subtle difference in meaning, intensity, and emotional tone of similarwords.
Sensory language refers to the words or phrases an author uses that appealto
the five senses which help the reader to visualize and experience the text.

Students can apply knowledge of shades of meaning, to understand how
sensory language presented in text helps the reader to understand and visualize
the poem. In this example, using the poem The Swing, the author uses sensory
language focused on sight, touch, and emotion/feeling. This sample graphic
organizer can help support students understanding the poem by analyzing the
sensory language the author chose to use.
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Connecting Reading and Vocabulary and Reading

Literary Texts

* Questions to support understanding shades of meaning & sensory
language in texts:

- What words or phrases in the text help you imagine what the setting
looks like?

- Which words help you hear sounds in the text?

- How do the words the author chose in the text show how the
character is feeling?

- How does the author’s word choice shape the reader's feelings about
the character and/or plot event(s)?

- What do you picture in your mind whenyou read this section of the
text?

- Why did the author use the word to describe the
Al’ Y

pheo. Character? »

Again, as Reading and Vocabulary and Reading Literary Text standards are
incorporated together during instruction, students can understand how the
author’s choice of words drives the meaning of the text. These questions provide
guidance to support students in understanding how to derive meaning from the
words that an author uses in a literary text. When students can perceive shades
of meaning, they are better equipped to recognize how and why authors choose
specific sensory words to depict certain events in texts.

For more information on text dependent questions, please refer to the resources
and webinars located on the Instructional Resources page of the VDOE website.
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Incorporating Multiple Standards into Daily Literacy
Instruction L sample

Reading
Literary Text

Language Usage

Communication

/
EBUCATION
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Incorporating multiple English standards into daily literacy instruction is
important because it allows students to develop a range of interconnected skills
at the same time. By addressing reading, writing, speaking, and listening
standards together, teachers create lessons that are richer, more engaging, and
more meaningful.

This webinar provided three example access points for incorporating additional
grade level English standards alongside the ‘heavy hitters’ of Reading
Informational Texts and Reading Literary Texts, as outlined in the testing
blueprint. Educators can use these ideas in their classrooms tomorrow and also
use them as a springboard to incorporate additional standards in their daily
literacy instruction.

Also, educators can view the Planning for Integration webinar which highlights
concrete examples of how to meaningfully integrate strands of the 2024 English
Standards of Learning including grade-band specific models. This webinar can
be found on the Instructional Resources page on the VDOE webpage.
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Next Steps

How to hit multiple standards and spiral

i/

EBUCATION

While we only explored a few example access points today, they all
demonstrates how different texts, and differentinstructional approaches can
support comprehension in meaningful ways. These examples can serve as a
planning template you can adapt and bring into your classrooms tomorrow.

As you continue to spiral instruction throughout the year, you’ll revisit these
standards again and again—each time with deeper complexity. That’s the power
of the recursive nature of the 2024 English Standards of Learning. It allows us to
build student understanding and comprehension over time, using intentional
planning and purposeful text choices.
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Progress Monitoring & Checking for Understanding

- Teacher Modelin
Reading =

Strategies

Integrate additional standards Text-
Require students to use
textual evidence

Analyze Stopping to discuss its meaning in
AL GINETYAIM the context of the text

Context

Dependent

Questioning
Write reflectively or with a specific \

purpose (e.g., harrative,

informative/expository, opinion) Reader's
Use evidence from the text to share Responses
thinking and justify written .
responses to texts. (ertlﬂg)

e
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Refer students back to the text
Discussions as much as possible

During planning, educators can ensure to spiral standards and ensure that they
are taughtrecursively. Itis also important to discuss and prepare ways for
students to engaged when reading texts.

These are just a few suggestions of what students can do during and/or after
reading. Furthermore, these help teachers progress monitor and check for
student understanding, which helps them determine what students may need
more support the next time we hitthe same standards.

For more information about using student work samples to ensure data driving
decisions when planning, please refer to Elementary Purposeful Planning Part 3
webinar.
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In your next planning meeting: Plan pathways to

hit multiple standards

O Allow texts to lead the way.

o
U Keep standardsin mind when

internalizing the text. +
U Structure or map topics so A
students revisit the same " - -
standards multiple times.
U Revisit concepts with increased
level of rigor. +

U Intentionally utilize all strands - -
. it
as access points to strengthen e e
comprehension. : document

i/
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As we move forward, it’s important to remember that all strands of the Standards
of Learning are meant to be taught at every grade level. They’re recursive by
design—building on each other and reinforcing key skills over time.

Letthe text guide instruction. As you internalize and plan around your texts, keep
the standards front and center. Use your unit maps and pacing tools to ensure
students revisit standards through multiple access points even while the goal of
instruction may be an alternative standard.

Revisit concepts with increasing rigor to deepen understanding. Integrate
multiple standards to meetthe complexity of the 'heavy hitters—those
standards that house transferable skills students can apply across texts and
tasks.

And don’t forget the planning tools that make this possible:
* Division-adopted HQIM texts
* Unitmaps and pacing spreadsheets
* The Understanding the Standards documentto ensure alighment and
rigor
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As a next step, reflect on where you see standards spiraled throughout your
division-adopted HQIM units and consider how you’re supporting the full range
of standards while continuing to emphasize the heavy hitters that drive
comprehension and skill development across the year.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Informational)

Research & Reading Communication & Reading and Vo cabulary Writing & Reading
Informational Reading Informational & Reading Informational Informational
K-2 K-2 EOC

Grade 4

Grade 3 Grade 5 Grade 5
Grade 5 Grade 6 EOC
Grade 6 Grade 8

Grade 7 EOC

Grade 8
“l’

EBUCATION

If you’re looking for additional example pathways that support Reading
Informational Text standards alongside other standards to strengthen
comprehension, explore the pathways provided in the other slide decks and
webinars. You may primarily work with Grade 3 students, but the other
grade-level pathways are still useful when planning access points. The strands
and overall structure are consistent across grades, so you can draw ideas from
any of them. Forinstance, a Grade 3 teacher might look at the K-2 and Grade 5
presentation to see how the Communication strand can supportinstructionin
reading informational text.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Literary)

Research & Reading Writing & Reading Communication & Language Usage & Reading and Vocabulary
Literary Literary Reading Literary Reading Literary & Reading Literary
K-2

EOC Grade 3 Grade 4

Grade 3
Grade 6 EOC Grade 4 Grade 5
Grade 8
EOC

i/
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As previously stated, this is just the beginning of our series of sample pathways
to support instruction. For instance, if you're looking for ideas on using Language
Usage to support students when reading literary text, consider referencing the
Grade 4 webinar. Again, use this resource as a starting point—a springboard for
intentional planning and thoughtful instructional design.
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Resources to Support Planning for Literacy

Comprehension

. p .
Understanding the Grade-level e Plan ning for Text Dependent

- uestions > -
Standards Instructional Questions | Integration Questions

- Samples & - -
documents Guides webinars webinars
Resources

Ak EBUCATION

T

2024 SOL Instry

MEW! Upcoming Office of English Webinars

2024 English Standards of Learning

This slide showcases the resources available to educators to support the 2024
English Standards of Learning.

* Understanding the Standards documents

* Grade-level Instructional Guides
* Text Dependent Question Samples, Resources, and Webinars

* Planning forIntegration Webinars

All of these resources can be found on the Instructional Resources page on the
VDOE website.



Thank you!

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy

Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist
Ciara.Stamper@doe .virginia.gov

Ciara Stamper

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia. gov

The Office of English
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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