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Today we are going to take a look at the recursive nature of the 2024 English
Standards of Learning and how all strands support literacy comprehension, and
ultimately student achievement.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: Tosetand help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by
developing and supporting opportunities that promote learners who are prepared for post
secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills
needed to be strong readers. When compared tothe 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love

for learning about the world in which they live and serve.
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The work of the English and Literacy Program is aligned to Virginia's Strategic
Priorities, particularly priority 1-to setand help every learner meet high
expectations.




Setting Purpose: Why are we here?

* The 2024 English Standards of Learning were intentionally designed to
function cohesively, with the goal of supporting students’ comprehension
of grade-level texts. Although the SOL Assessment Blueprints emphasize
two reporting categories, all strands must be taught consistently
throughout the instructionalyear to ensure a comprehensive literacy
experience.

* Inthis webinar, educators willexplore sample access points for integrating
all strands to enhance readingcomprehension and reinforce the key focus
areas—oftenreferred to as “heavy hitters”—highlighted in the SOL
Assessment Blueprints.
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The 2024 English Standards of Learning were intentionally crafted to work as a
cohesive framework, with the central goal being to support students in
developing strong comprehension of grade-level complex texts.

While the SOL Assessment Blueprints spotlight two reporting categories,
Reading Literary Texts and Reading Informational Texts, it’s important to
remember that all strands must be taught consistently throughout the
instructional year. This ensures students receive a truly comprehensive literacy
experience—not just test prep, but deep, transferable literacy skills.

In this session, we’ll explore practical ways to integrate strands into instruction.
We’ll look at example access points from the other strands, that enhance
reading comprehension and reinforce the key focus areas—what many
educators call the 'heavy hitters'—featured in the SOL Assessment Blueprints.




Impact Expected

* Bytheend of this webinar, educators willunderstand how each strand of
the 2024 English Standards of Learning contributes to student
comprehension. They will explore multiple access points thatenable
students to engage with the strandsin varied and meaningfulways,
reinforcing a comprehensive instructionalapproach. Educators willbe
equipped toimmediately apply these insightsin planning meetings and
classroom instruction.
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By the end of today’s webinar, you’ll have a clear understanding of how various
strands in the 2024 English Standards of Learning support students'
comprehension. You’ll explore multiple sample access points that allow
students to engage with these strands in meaningful, varied ways—moving
beyond isolated skills to a truly comprehensive literacy experience. Most
importantly, you’ll leave with practical strategies you can immediately apply in
planning meetings and classroom instruction.




Teachers Build Opportunities to Practice Comprehension

Continuously Throughout the Year

* Thematic Unit Planning

- Include multiple text to build background knowledge.
Establish vocabulary routines to build vocabulary.
- Write aboutwhat is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

» Spiral Skills Throughout The Year

- Continually use Developing Skilled Readers and Building Reading Stamina
standardsto monitor comprehension every time we read a text.

- Integrate the standardsto bolster comprehension.

i/

EBUCATION

Comprehension isn’t a one-time skill; it is built continuously throughout the year.
Through thematic unit planning, we can layer multiple texts to deepen
background knowledge and establish consistent vocabulary routines that
support word learning in context.

Students can also write about what we read and use texts to model different
modes of writing (e.g., narrative, expository, persuasive) which shows students
how reading and writing reinforce one another.

To truly support comprehension, we must utilize all strands of the 2024 English
Standards of Learning, not justthe ones emphasized in the SOL Assessment
Blueprint. That means spiraling skills across units and consistently applying the
Developing Skilled Readers and Building Reading Stamina standards to monitor
understanding every time we engage with a text. When we integrate the
standards intentionally, we create a richer, more connected literacy experience
for our students.




Framework for Evidence-Based Literacy

Instruction
O Allow texts to lead the way.

o
U Keep standardsin mind when

internalizing the text. +
Q Structure or map topics so

students revisit the same i‘i : :
standards multiple times.
U Revisit concepts with increased
level of rigor. +
O Intentionally utilize all

strands as access pomts_ to Understanding the Standards document
strengthen comprehension.
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In this webinar, we will explore examples of how other standards and strands can
be intentionally utilized as access points to strengthen and support reading
comprehension. These examples are not stand-alone activities. When you are
creating units and lessons, all activities need to be designed to be woven into the
unit so that each activity builds upon the knowledge and content already being
taught. Effective integration begins with selecting the unittheme, choosing the
texts, and identifying the standards that best align with those texts. Only then are
examples and activities mapped out to ensure coherence. Integration is about
purposeful planning—using all standards to help students access and practice
comprehension skills continuously across the school year.

When we talk about access points, we mean the instructional opportunities
teachers create to help students practice essential reading skills through other
strands in the 2024 English Standards. Sometimes this means reinforcing skills
students already use when reading; other times it means offering a new angle or
more accessible entry point for students to engage with these higher-level
thinking skills.

By continually practicing these complex skills across different strands, students




learn to transfer them to more challenging texts and tasks. This ongoing
reinforcement ultimately strengthens their overall comprehension.



Communication Standard:

4.C.2A: Report orally on a topic of

text, tella story, or recountan Writing Standards: 4.W.1C Write

experiencein an organized expository texts to examine a topic

manner. This includes: i. Using that develops the focus with facts,

descriptive details and details, orother information and
Research Standard: 4.R.1D appropriate facts to support uses linking words to connect
Develop notes that include themes or a central ideas. ideas.

importantconcepts, summaries,
and id entification of information
sources.

Reading Informational Text
Standard: 4.RI.1A Summarize
the main idea of multi-paragraph
texts and specific paragraphs
within them, explaining how key

Reading and Vocabulary
Standard: 4.RV.1J Use newly
learned words and phrases in
discussions and speaking

Reading Literary Text Standard:

4.RL.3B: Compare and contrast . > activities.

details in paired literary and details supportthe mainidea.

informational nonfiction texts

including theirtreatment of similar Developing Skilled Readers and Language Usage Standard

themes, topics, and patterns of Building Reading Stamina: 4.LU.1A: Produce, expand, and

events. 4.DSR.B: Proficiently read and rearrange simple and compound
comprehend a variety of literary sentences, including prepositional
and informational texts that phrases, when speaking and
exhibit complexity at the lower writing.

‘-‘if range of the grades 4-5 bands. 7
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The 2024 English Standards of Learning are designed with intentional
progressions and connections across strands. When these standards are
integrated in day-to-day instruction rather than taught in fragmented silos,
students are more likely to build deep, transferable skills. Integration means that
when educators plan for instruction, they explicitly connect vocabulary,
comprehension, writing, language usage, research and communication.

Effective integration ensures that students are not learning skills in isolation.
Instead, they apply skills to authentic tasks such as conducing research, writing
well-developed paragraphs, interpreting informational and literary texts,
understanding vocabulary, and communicating effectively about what they read.

Noticein this Grade 4 example of horizontal progression: students summarize
grade-level texts as they read informational and literary works, verbally share
ideas, and synthesize information collected through research. Please note that
thisis onlya sample.

This visual simply supports the understanding that no standards are taughtin
isolation. Grade-level standards were intentionally designed to support one




another horizontally across all strands, and the 2024 English Standards of
Learning were written to bolster comprehension. As we continue through this
webinar, you will see concrete examples of how the 2024 English Standards of
Learning work across and within strands to strengthen student comprehension
of grade-level texts. In the following examples, educators will note the recursive
nature of the standards and how none can exist in a silo apart from the

others. Throughout the rest of our time together we will share examples of how
Grade 4 educators can leverage these intentional connections between strands
within the Grade 4 standards. It isimportantto note that we are sharing samples
and examples. There are many other connections between the strands in the
standards that you can leverage in your Grade 4 instruction and planning.



We are responsible for teaching all strands in the 2024
English Standards of Learning.

How can all the strands support
student comprehension?
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As educators, we are responsible for teaching all strands in the 2024 English
Standards of Learning. Each strand plays a unique role in growing students as
readers and writers.

Reading, writing, research, and communication strands work togetherto help
students build meaning from texts. For example, writing about what they read
deepens understanding, while vocabulary and research skills provide context
and clarity for students to apply their understandings. Speaking and listening
allow students to process and express theirideas collaboratively.

When we integrate all strands intentionally, we create aricher, more connected
literacy experience; one that supports comprehension from multiple angles and
prepares students to think critically across disciplines.



Consider The Skills With Which Students Need

Continual Practice- Reading Informational Texts

Grade 4 Reading Test Blueprint Summary Table

Number of ltems Number of Items
Reporting Category Grade 4 Comp Adaptive Test Traditi (Paper) Format
SOL (CAT) Format

Demonstrate comprehension 4.RV
of literary texts and use 4.RL.1 13-17 22
vocabulary development and 4.RL.2
word analysis strategies* =
Demonstrate comprehension 4.R Demonstrate comprehensmn 4.RV
of informational texts and of informational texts and use 4.RI.1 11-15
vocabulary development a vocabulary ‘?evelopm.erlt and 4.R1.2 39-549% of test
word analysis strategies* 4RI word analysis strategies* 4.R1.3
Number of Operational 40
Texts/Items 4 passage sets** 5 passage sets®*
Number of Field-Test 5 5
Texts/Items*** 1 passage set* 1 passage set**
Number of Additional On- or 5
Off-Grade-Level 1 passage set** 0
Texts/Items**** P 8

The online CAT includes multiple-choice guestions and technology-enhanced items (TEl). The number of TEl on the CAT
can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
individual student
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As we think about the skills students need consistent practice with, take a
momentto look atthe Grade 4 SOL Assessment Blueprint. You’ll notice it
highlights two reporting categories—comprehension of literary and informational
texts. On this slide, you can see the focus on comprehension of informational
texts. The blueprint provides information about the number of items students will
see on the Grade 4 Standards of Learning assessment. As noted on this slide,
students will receive between 11-15 questions referencing Reading Informational
Text and Reading and Vocabulary standards.

This doesn’t mean our instruction is limited to just the Reading Informational Text
and Reading and Vocabulary standards. In fact, we’re responsible for teaching all
Grade 4 standards. Each one offers a unique access point that supports and
strengthens students’ ability to comprehend texts. By intentionally integrating
writing, vocabulary, research, and communication standards, we create a more
robustinstructional approach—one that deepens understanding and reinforces
the core comprehension skills assessed in the blueprint.




Example Access Point 1

Writing & Reading Informational Text

i/ .
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Let’s dive into our first example access point to support Grade 4 literacy
comprehension. For this example, we are incorporating Grade 4 Reading
Informational Text and Writing Standards together.

10



When Writing Standards are the primary
focus of the lesson or activity, teachers can
also reinforce the Reading Informational
Text Standards.
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When teaching the Writing Standards, Reading Informational Text Standards can

be reinforced, therefore no standard is taught in isolation. As students work
through these lessons and activities, they are the ones doing the learning—
actively practicing and reinforcing the heavy hitter standards at the heart of the
unit.

11



Where Can Writing Standards Bolster Students'
Reading Comprehension Skills?

Writing Standard:
4.W.1C Write expository texts to
examine a topic thatdevelops the

focus with facts, details, or Reading Informational Text
other information and uses linking Standard: 4.RI.2A Explain how
words to connect ideas. authors select an organizational

pattern using transitional words
and phrases to support their
purpose and a reader's
understanding of a text.

The Goal of Instruction
(primary focus for students'understanding)
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Let’s consider where students can bolster their reading comprehension skills
within instruction focused on writing. The primary goal of instruction is for
students to write expository texts (4.W.1C). This instruction presents an
opportunity to reinforce a key Reading Informational Text 'heavy hitter' such as
4.Rl.2A- students will explain how authors select an organization pattern to
support their purpose and a reader's understanding of the text.

Writing expository texts and understanding organizational patterns support each
other because text structures give students a clearroadmap for explaining ideas.
When Grade 4 students recognize how informational texts are organized, they
can apply those same patterns to make their own writing clearer and more
effective.

12



Understanding the Rigor of the Standards & How all Strands Support

Comprehension (1 of 3)

4\W.1C Write expository texts to examine a topic 4.RI.2A Explain how authors select an organizational pattern
that develops the focus with facts, details, orother using transitional words and phrasesto supporttheir purpose
information and uses linking words to connect and a reader's understanding of a text.

ideas.

Explanation from Grade 4 Understanding the Standards:

4.W.1 Modes and Purposes of Writing 4.RI.2 Craft and Style
4.W.1C Students should identify different forms of writing based 4.RI.2A Fourth grade students will explain how an author selects an
ontheirdistinctive patterns of organization. organizational pattern based on theirpurpose and mainidea. Fourth graders will
*  Expository texts follow a variety of structures(e.g. compare explain how authors use transition wordsor phrasesrelated to the selected
and contrast, cause and effect, problem and solution, etc.) organizational pattern, which supports their purpose and main idea as well asa
See 4 .RI reader’s comprehension of a text.

Studentswrite expository textsto examine a concept, focusing
onexplaining idea and information logically usingtext
structures.
Recognizingtext structure is one comprehension strategy thatcan
help studentsunderstand whatthey are reading. When students
apply this knowledge to theirwriting, it helps them clearly express
theirideas to the audience of the piece.

i/ .
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For educators to truly understand the rigor of the standards, educators must
unpack how they work together across strands. One powerful insight from this
document is the reciprocal nature of reading and writing, especially how writing
instruction supports literacy comprehension.

When we look closely at the Writing Standard 4.W.1C, we see that students use a
variety of structures when writing expository texts. Students can't do this
effectively without a strong understanding of organizational patterns used in
informational texts. That’s where incorporating Reading Informational Text
Standard 4.RI.2A comes into play.

These standards support each other because recognizing organizational patterns
help Grade 4 students structure their expository writing clearly, while writing
expository texts reinforces their understanding of how informational texts are
organized.

13



Students are Writing Expository Texts...

Informative Checklist

nnnnnn
To State an To Add To sequence ideas or transition between To Statea

Introduction Information sentences and paragraphs Conclusion

At first
Besides At last In conclusion
Furthermore Before Finally

In addition, Mext Lastly
Additionally Then To sum up
Besides (this), Finally In summary
Aswell (as this), | After To summarize

Afterwards

For example

other [ — For instance

To clarify

To explain

For this reason
As an illustration
For one thing
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Grade 4 students will write expository texts to explain, describe, or give
information about a topic. Students writing should include a clear main idea,
well organized paragraphs, and supporting details that help the reader
understand the topic. Students learn to use organizational patterns (e.g.,
compare and contrast, cause and effect, problem and solution) to make their
writing clear and logical.

Checklists for writing expository texts supports students by helping them
organize ideas, stay focused on the topic, and include clear facts and details. It

also encourages self-monitoring, independent, and alignment with grade-level
writing expectations.

14



... And Understanding Organizational Patterns of
Informational Texts.

Organizational Patterns Transitional Evidence How It Helps
Words or Phrases fromthe Text the Reader Understand
Description for example, such as

Chronological/Sequential Order first, next, then, last

Comparison/Contrast similar, however
Cause/Effect because, therefore
Problem/Solution issue, resolve
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As Grade 4 students are reading a variety of informational texts, they can
understand the text structure and organizational patterns the author uses to
support their purpose and the reader’s understanding of the texts.

Understanding organizational patterns of atext helps students recognize how
information is structured. When students learn to identify these patterns while
reading, they can use the same structures when writing their own expository
texts. This connection strengthens students’ abilities to organize ideas clearly
and logically in their own writing.

In the classroom, this graphic organizer can be used when reading texts to
determine the text structure being used, evidence of the text structure shown in
the text and analyze how it helps the reader to understand the text. This could be
a growing document thatyou can refer back to as reading additional texts.

15



Connecting Writing & Reading Informational Texts

Structure and Organization

* How does the author of text organize ideas, and how can you use a similar
structure in your expository writing?

* What transition words does the author use to guide the reader? How can you
apply these in your own writing?

Main Idea and Supporting Details
* When you write an exp ository piece, how can you make sure your supporting
details work as effectively asthe ones in the texts you've read?

i/ .
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Informational mentor texts are important for Grade 4 students when learning to
write expository texts because they provide clear examples of how to organize
ideas. Grade 4 students are learning organizational patterns author's use as well
as applying these patterns to their own writing. Here are some questions that
educators and students can use to support the writing process and
understanding of expository pieces.
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Consider The Skills With Which Students Need

Continual Practice- Reading Literary Texts

Grade 4 Reading Test Blueprint Summary Table

Number of ltems Number of Items
Reporting Category Grade 4 Comp Adaptive Test Traditi (Paper) Format

SoL
Demonstrate comprehension 4.RV Demonstrate comprehension 4.RV
of literary texts and use of literary texts and use 4RL1 1317
vocabulary c!evelopm.ent and | vocabulary c_ievelopm.ent and 4.RL2 26-61% of test
word analysis strategies* -RL. word analysis strategies® 4RL3
Demonstrate comprehension 4.RV
of informational texts and use 4.RI.1 11-15 18
vocabulary d.evelopm.ent and 4.R1.2 39.54% of test 45% of test
word analysis strategies* 4.R1.3
Number of Operational 28 40
Texts/Items 4 passage sets** 5 passage sets®*
Number of Field-Test 5 5
Texts/Items*** 1 passage set* 1 passage set**
Number of Additional On- or 5
Off-Grade-Level 1 passage set** 0
Texts/Items**** P 8
The online CAT includes multiple-choice guestions and technology-enhanced items (TEl). The number of TEl on the CAT
can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
individual student.
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Let’s revisit the Grade 4 Reading Testing Blueprint. As you can see on this slide,
there’s a focus on comprehension of literary texts. The blueprint provides
information about the number of items students will see on the Grade 4
Standards of Learning Reading assessment. As noted on this slide, students will
receive between 13-17 questions referencing Reading Literary Texts and Reading
and Vocabulary standards.

Again, remember that ourinstruction is not just limited to Reading Literary Text
and Reading and Vocabulary standards. We are responsible forteaching all
Grade 4 standards. Writing, vocabulary, research, and communication standards
should be intentionally integrating throughout literacy instruction.

Let’s dive into another access point where students are engaging with literary
texts in meaningful ways. These activities tap into multiple strands - reading,
writing, communication — and reinforce comprehension from different angles. By
intentionally integrating strands across instructional experiences, we create
richer opportunities for students to think deeply about texts and build lasting
literacy skills.

17



Example Access Point 2

Communication & Reading Literary Text

i/ .
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Our second example access point focuses on incorporating Grade 4 Reading
Literary Text and Communication Standards together.

18



When Communication Standards are the
primary focus of the lesson or activity,
teachers can also reinforce the Reading
Literary Text Standards.

/ p— \
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Again, standards are not taught in isolation. When teaching Communication
Standards, Reading Literary Text Standards can be reinforced as well. As
students work through these lessons and activities, they are the ones doing the

learning—actively practicing and reinforcing the heavy hitter standards at the
heart of the unit.
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Where Can Communication Standards
Bolster Students' Reading Comprehension Skills?

Communication Standard:
4.C.4A Differentiate between
auditory, visual, and written media
messages and their purposes.

Reading Literary Text Standard:
4.RL.2D Differentiate between
first- and third- person point of
view.

The Goal Instruction
(primary focus for students' understanding)

i/
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20

Let’s consider where students can bolster their reading comprehension skills
within instruction focused on Communication Standards. The primary goal of
instruction is for students to differentiate between auditory, visual and written
media messages and their purposes (4.C.4.A). This instruction presents an
opportunity to reinforce the key Reading Literary Text ‘heavy hitter’ 4.RL.2D-
students differentiate between first- and third-person point of view.
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Understanding the Rigor of the Standards & How all Strands Support

Comprehension (2 of 3)

4.C.4A Differentiate between auditory, visual, and 4.RL.2D Differentiate between first- and third- person point

written media messages and their purposes. of view.

Explanationfrom Grade 4 Understanding the Standards:

4.C.4 Examining Media Messages | [4.RL.2 Craft and Style |

4.C.4A 4.RL.2D In fourth grade, students begin to differentiate

* Examining media messages encourages critical between first-and-third-person point of view. Students should
thinking, promotes knowledge of media literacy know that point of view is the perspective from which a story is
and cultivates careful scrutiny of media told. Fourth grade students need to be ableto articulate the
misinformation. differences between first-and-third-person point of view.

* Asstudents enhance their communication skills, | | Students will apply their und erstand of these differences by
they should also examine media messages in a examining the use of pronouns in the narration of a literary
variety of formats in orderto understand how text, and how characters and events are spoken about to
they are constructed and to analyze their differentiate between a story told in first-and-third-person
effectiveness. point of view.

* Ininterpreting the information in media, students * Firstperson point of view- the narrator is a character in
should be able to explain howdetails work the story, telling the story from their own point of view.
together to create a message aboutthe topic. * Third person point of view- the narrator exists outside

, the events of the story.
EBGERTioN

To truly meet the rigor of the Grade 4 standards, educators must use the
Understanding the Standards document as a tool for intentional planning. This
resource helps clarify not just what students need to know, but how deeply they
need to engage with texts and tasks.

Both standards help students understand who is communicating and why, which
clarifies meaning. When students recognize the author's or narrator's point of
view, whether in stories or media messages, they better interpret purpose,
evaluate information, and make sense of characters, events, and messages.



Students Have A Variety of Texts and Materials To

Work With... (1 of 2)

* Literary Texts:
— The Wild Robot by Peter Brown (740L)
— Henry and Ribsy by Beverly Cleary (740L)

* Media Messages:
— Advertisements or Commercials
— Public Service Announcements
— Posters, Billboards, or Signs
- Pamphlets
— NewsArticles

i/
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Throughout instruction, students should be exposed to avariety of texts and
materials to support analyze and understanding point of view and purpose.
Some examples include literary texts and media messages such as
advertisements, commercials, posters, and signs. These titles represent only a
sample of texts students may engage with. Additional texts and/or text sets can
be found in the schools' division-adopted HQIM as well as grade level
Instructional Guides. Instructional Guides can be found on the VDOE webpage
and linked on this slide.
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Students are Understanding Media Messages and
their Purposes...

Who created this message?
* Helps students recognize that all media has a creatorwith a goal.

Why do you think it was created?
* Encourages students to think about informing, entertaining, and
persuading.

What does the creator want the audience to thinkor do?
* Helps students identify influence or motivation behind the message.

Who is the intended audience?
* Gets students thinking about age, interests, or groups the message

targets.

i/ .
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In literary texts, the narrator has a point of view. In media messages, the creator
has apurpose and a perspective. Both require Grade 4 students to think about
who is speaking and why.

These questions can be used during instruction to provide support for helping
students identify the creator’s purpose, think critically about media messages,
and use evidence to explain why a message is meant to inform, entertain, or
persuade.
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...Then Applying to Understand Point of View in
Literary Texts.

First-Person Point of View
* The narratorisin the story and is tellingit.
* Cluewords: I, me, my, why, us
* Example: lwalked to the bus stop and hoped | wouldn't be late.

Third-Person Point of View
* The narrator is outside the story and is telling about others.
* Clue words: he, she, they, them
e Example: Liam walked to the bus stop. He hoped he wouldn't be late.

i/
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As outlined in the 2024 English Standards of Learning, Grade 4 students will
differentiate between first-person and third-person point of view. Understanding
point of view helps students in Grade 4 to know who is telling the story and how
that affects what they learn. It allows students to recognize whose thoughts and
feelings they are hearing in the text. It also helps students to see that stories can
change depending on the narrator.
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Connecting Communication and Reading Literary

Texts

Both require identifying who is speaking.
* In literary texts, students identify the narrator’s point of view.
* In media messages, students identify who created the message.

Both involve understanding the creator’s purpose.
e Authors write to answer, explain, or describe.
* Mediacreators may wantto sell something, influence thinking, or
share information.

Both teach students to look for clues in words, images, and tone.
* Readers analyze text details to determine point of view.
* Viewers analyze images, music, colors, and wording to understand the

media’s intent.

Ak
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Understanding media messages and their purpose relates to point of view
because both require identifying who is communicating and what they want the
audience to know or feel. In literary texts, point of view helps readers understand
the narrators’ perspective, while in media it helps them understand the creator’s
intention. Both skills teach students to recognize opinion and influence in what
they read or watch. Together, literary texts and media messages help students
become thoughtful, critical readers.



Example Access Point 3

Language Usage & Reading Literary Text

i/
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26

Our third example access point focuses on incorporating Grade 4 Reading
Literary Text and Language Usage Standards together.

26



When Language Usage Standards are the
primary focus of the lesson or activity,
teachers can also reinforce the Reading
Literary Text Standards.

i/
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Again, standards are not taught in isolation. When teaching Language Usage
Standards, Reading Literary Text Standards can be reinforced as well. As
students work through these lessons and activities, they are the ones doing the
learning—actively practicing and reinforcing the heavy hitter standards.
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Where Can Language Usage Standards
Bolster Students' Reading Comprehension Skills?

Language Usage Standard:
4.LU.2C Use commas and quotation
marks to indicate dialogue in writing.

Reading Literary Text Standard:
4.RL.1C Analyze charactersin-
depth, drawing on specific details
from the text, including their

words, actions, or a character’s
thoughts.

The Goal of Instruction
(primary focus for students' understanding)

i/ .
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Let’s consider where students can bolster their reading comprehension skills
during instruction focused on language usage. The primary goal of instruction is

for students to use commas and quotation marks to indicate dialogue in writing.

This instruction presents an opportunity to reinforce a key Reading Literary Text
'heavy hitter' such as 4.RL.1C where students are analyzing characters by using
specific details from the text, including their words, actions, or a character's
thoughts.

28



Understanding the Rigor of the Standards & How all Strands Support

Comprehension (3 of 3)

4.LU.2C Usecommas and quotation marks to 4.RL.1C Analyze characters in-depth, drawing on specific
indicate dialogue in writing. details from the text, including their words, actions, or a
character’s thoughts.

Explanationfrom Grade 4 Understanding the Standards:

4.LU.2 Mechanics | [4.RL.1 Key Ideas and Plot Details

4.LU.2C Fourth grade students will begin writingor editing | | 4.RL.1C In previous grades, students learned to describe character’s

dialogue to include proper usage of commas and attributes (i.e., traits, motivations, or feelings) and development

quotation marks. throughout a story (See 2.RL.1C and 3.RL.1.C). In fourth grade,

* Studentswillunderstand that a comma isused to students will analyze characters by examiningtheir words, actions,
separate dialogue fromitstag (e.g., he said). and thoughts. Students are expected to use these specific details as

* Studentswillknowthat quotation marks are used to evidence for a character’sidentified attributes. Fourth graders should
enclose the dialogue, or what the character says. recognize that the character will likely change, or evolve, throughout

* Fourth grade students should use commas and the story. In their analysis, students should identify which attributes
quotation marks in dialogue to include when the tag is change or remain static citing similarities or differences ofthese
found before, after, or between the dialogue. specific details from the beginning to the end of the story.

Fourth graders should also know to start a new paragraph
when a new character begins speaking for clarity.
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To truly meet the rigor of the Grade 4 standards, educators must use the
Understanding the Standards document as a tool for intentional planning. This
resource helps clarify not just what students need to know, but how deeply they
need to engage with texts and tasks.

In Grade 4, students are writing and editing dialogue to include proper usage of
commas and quotation marks. This is the firsttime in the 2024 English Standards
of Learning where students begin to focus on dialogue in their writing. Educators
must provide students with instruction for understanding when and how to use
commas and quotation marks in their writing. Students will also analyze
characters by their words, actions, or thoughts in the text.
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Students Have A Variety of Texts and Materials To

Work With... (2 of 2)

* Literary Texts:

Frindle by Andrew Clements (830L)

Bud not Buddy by Christopher Paul Curtis (950L)
Esperanza Rising by Pam Munoz Ryan(750L)

i/

EBUCATION G . Gui

Students should read a variety of literary texts to support understanding the
meaning and purpose of dialogue by showing how characters speak, think, and
interact within a story. Literary texts provide clear, meaningful examples of how
dialogue works.
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Students Are Using Commas and Quotation Marks
while Writing Dialogue...

Use quotation marks around the exact words a character speaks.
First word capitalized inside the quotation marks.
* Use acomma before the quotation when a speaker tag comes first.
* Ashley said, “ldon’t want to go to the park.”
* Useacommainside the quotation when a speaker tag comes after.
* "l canfinish my homework," said Liam.
Start a new paragraph when there is a new speaker.

i/

EBUCATION

When students write dialogue using commas and quotation marks, they learn
how authors structure conversations.

Grade 4 students are introduced to dialogue in both reading and writing. Itis
important that educators are providing instruction and modeling of using
quotation marks and commas when writing dialogue.

Writing dialogue helps students choose words that show a character’s feelings,
thoughts, and personality. Using punctuation like commas and quotation marks
teaches students how tone and emotion are expressed in speech.
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...IThen Applying Knowledge to Understanding Who
is Speaking in the Text.

| Sample Excerpt from Esperanza Rising

= PAM MUNOZ RYAN
Fperanza Wi

Someone was calling her.

"Esperanza!"

She opened hereyes.

"Esperanza! Wake up!" screamed Mama. "The house is on fire!" -
Smoke drifted into theroom.
"Mama, what's happening?" s esperanza speaking |

"Get up, Esperanza! We must get Abuelita!"

ﬁ{i’ Esperanza heard Alfonso's deep voice yelling from somewhere downstairs. 32
BUCKTION

Understanding dialogue is important because it helps students follow the
conversation in a story. When students pay attention to who is talking, students
can understand the characters' thoughts, feelings, and actions more clearly.

In this excerpt from the text Esperanza Rising, students notice who is speaking in
the conversation between Esperanza and her mom, because students have
learned that a new paragraph means a new person is speaking.
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...And Analyzing Characters' Words and Actions.

When students analyze dialogue, they ask:
* What does the text show about the characters
feelings?
* Whydid the character say this?
* How do the character’s actions match/not
match their words?

"What if Esperanza and | went with you?To the
United States," said Mama.

"Mama, we cannot leave Abuelita!"

Abuelita put her hand on Esperanza's. "lwould
come later, when | am stronger."

"But my friends and my school. We can'tjust
leave! AndPapa, what would hethink?

| Sample Text: Esperanza Rising |

Esperanza cares deeply abouther grandmotherand
What does the dialogue tell me about Esperanza? doesn't wantto be separated from her. She is worried

aboutlosingher old life and the people she loves.

Esperanzareacts with surprise and worry when Mam a suggests

What do Esperanza's actions tellme abouther? .
they move to the United States.

Esperanzais caring, isstrugglingwith big changes andis not
ready to let go of her home or memories of Papa.

i/

EBUCATION

What can I conclude about Esperanza?

Dialogue helps students understand a character by showing exactly what the
character says and how they respond to situations. Students caninfera
character's thoughts, feelings, and motivations through the dialogue in the text.
Dialogue reveals how characters treat each other, which helps students analyze
the character's actions and relationships. When students pay attention to
dialogue, they gain a clearer picture of who the character is and how they change
throughout the story.
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Connecting Language Usage and Reading Literary

Texts

* Questions to support understanding dialogue & character's words
and actions in texts:
- What clues in the dialogue tell the reader how the character feels?
- What can we infer about the character based on their words and
actions?
- How does the character's words and actions help us understand the
plot eventsin the story?

i/

EBUCATION

Connecting Language Usage and Reading Literary Text is important because it
helps students understand characters more deeply. By analyzing dialogue, word
choice, and sentence structure students learn how a character’s words reveal
emotions, personality, and motivations. These sample questions intentionally
connect Language Usage and Reading Literary Text standards to support
students in understanding dialogue and character’s words and actions in texts.

Again, for more information on text dependent questions, please refer to the
resources and webinars located on the Instructional Resources page of the

VDOE website.
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Incorporating Multiple Standards into Daily Literacy
Instruction L sample

Reading
Literary Text

Language Usage

Communication

/
EBUCATION

35

Incorporating multiple English standards into daily literacy instruction is
important because it allows students to develop a range of interconnected skills
at the same time. By addressing reading, writing, speaking, and listening
standards together, teachers create lessons that are richer, more engaging, and
more meaningful.

This webinar provided three example access points for incorporating additional
grade level English standards alongside the ‘heavy hitters’ of Reading
Informational Texts and Reading Literary Texts, as outlined in the testing
blueprint. Educators can use these ideas in their classrooms tomorrow and also
use them as a springboard to incorporate additional standards in their daily
literacy instruction.

Also, educators can view the Planning for Integration webinar which highlights
concrete examples of how to meaningfully integrate strands of the 2024 English
Standards of Learning including grade-band specific models. This webinar can
be found on the Instructional Resources page on the VDOE webpage.
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Next Steps

How to hit multiple standards and spiral

i/

EBUCATION

While we only explored a few sample access points today, they all demonstrate
how different texts, and different instructional approaches can support
comprehension in meaningful ways. These samples can serve as a planning
template you can adapt and bring into your classrooms tomorrow.

As you continue to spiral instruction throughout the year, you’ll revisit these
standards again and again—each time with deeper complexity. That’s the power
of the recursive nature of the 2024 English Standards of Learning. It allows us to
build student understanding and comprehension over time, using intentional
planning and purposeful text choices.
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Progress Monitoring & Checking for Understanding

= Annotating
Questioning
Reading = Summarizing
Strategies * Re-read for fluency

Integrate additional standards Text-

Analyze i i i ingi
Require students to use y Stopping to discuss its meaning in

e G s Dependent VLI IEWALM  the context of the text
Questioning Context
+  Write reflectively or with a specific \
purpose (e.g., narrative, expository,
opinion)
Uste e_videncg fro_m the. text to demonstrate Reader's Refer students back to the text
thinking andjl:IStlfy wnth.an responses Responses Discussions as much as possible
(e.g., summaries, reflections, s
descriptions). (W”t'ng)
Al’

EBUCATION

During planning, educators can intentionally spiral standards to ensure they are
revisited and taught recursively. It is also important to discuss and prepare ways
for students to engage when reading texts.

These are just a few suggestions of what students can do during and/or after
reading. Furthermore, these help teachers progress monitor and check for
student understanding, which helps them determine what students may need
more support the next time we hitthe same standards.

For more information about using student work samples to ensure data driving

decisions when planning, please refer to the Elementary Purposeful Planning
Part 3 webinar.
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In your next planning meeting: Plan pathways to

hit multiple standards

O Allow texts to lead the way.

o
U Keep standardsin mind when

internalizing the text. +
U Structure or map topics so A
students revisit the same " - -
standards multiple times.
U Revisit concepts with increased
level of rigor. +

U Intentionally utilize all S
. nderstanding
strands as access points to B
strengthen comprehension. : document

i/

EBUCATION

As we move forward, it’s important to remember that all strands of the Standards
of Learning are meant to be taught at every grade level. They’re recursive by
design—building on each other and reinforcing key skills over time.

Letthe text guide instruction. As you internalize and plan around your texts, keep
the standards front and center. Use your unit maps and pacing tools to ensure
students revisit key standards through multiple access points even while the
goal of alesson may be an alternative standard.

Revisit concepts with increasing rigor to deepen understanding. Integrate
multiple standards to meetthe complexity of the 'heavy hitters—those
standards that house transferable skills students can apply across texts and
tasks.

And don’t forget the planning tools that make this possible:
* Division-adopted HQIM texts
* Unitmaps and pacing spreadsheets
* The Understanding the Standards documentto ensure alighment and
rigor
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As a next step, reflect on where you see standards spiraled throughout your
division-adopted HQIM units and consider how you’re supporting the full range
of standards while continuing to emphasize the heavy hitters that drive
comprehension and skill development across the year.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Informational)

Research & Reading Communication & Reading and Vo cabulary Writing & Reading
Informational Reading Informational & Reading Informational Informational
K-2 K-2 EOC

Grade 4

Grade 3 Grade 5 Grade 5
Grade 5 Grade 6 EOC
Grade 6 Grade 8

Grade 7 EOC

Grade 8
“l’

EBUCATION

If you’re looking for additional example pathways that support Reading
Informational Text standards alongside other standards to strengthen
comprehension, explore the pathways provided in the other slide decks and
webinars. You may primarily work with Grade 4 students, but the other
grade-level pathways are still useful when planning access points. The strands
and overall structure are consistent across grades, so you can draw ideas from
any of them. Forinstance, a Grade 4 teacher might look at the Grade 6
presentation to see how the Research strand can supportinstruction in reading
informational text.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Literary)

Research & Reading Writing & Reading Communication & Language Usage & Reading and Vocabulary
Literary Literary Reading Literary Reading Literary & Reading Literary
K-2

EOC Grade 3 Grade 4 Grade 3
Grade 6 EOC Grade 4 Grade 5
Grade 8
EOC

Yy

Pk 40
EBUGEATION

As previously stated, this is just the beginning of our series of sample pathways
to support instruction. For instance, if you're looking for ideas on using Reading
and Vocabulary to support students when reading literary text, consider
referencing the Grade 3 and Grade 5 webinars. Again, use this resource as a
starting point—a springboard for intentional planning and thoughtful

instructional design.
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Resources to Support Planning for Literacy
Comprehension

. p .
Understanding the Grade-level Textulzgti(e;::ent Plan ning for Text Dependent
Questions | Integration Questions

Standards Instructional Sambples &
documents Guides 2ampies & webinars webinars
Resources

~——0® 00

o EBOERTGN b EBOCRITON

2024 SOL Instr

NEW! Upeoming Office of English Webinars

‘W — - = = i - e

EBUCATION

This slide showcases the resources available to educators to support the 2024
English Standards of Learning.

* Understanding the Standards documents

* Grade-level Instructional Guides
* Text Dependent Question Samples, Resources, and Webinars

* Planning forIntegration Webinars

All of these resources can be found on the Instructional Resources page on the
VDOE website.
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Thank you!

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy

Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist
Ciara.Stamper@doe .virginia.gov

Ciara Stamper

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia. gov

The Office of English
VDOE.English@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark,
manufacturer or otherwise does not constitute or imply an
endorsement, recommendation, or favoring by the Virginia
Department of Education.
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