Supporting Literacy
Comprehension Across
Multiple Access Points

Grade 5
January 13, 2026

Todaywe're going to look at the recursive nature of the 2024 English Standards of
Learning and how ALL strands support literacy comprehension, and ultimately student
achievement.




English & Literacy Program Alignment to
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by
developing and supporting opportunities that promote learners who are prepared for post
secondary experiences. The 2024 English Standards of Learning are grounded in the research-
based approach to reading and reflect current research on the importance of foundational skills
needed to be strong readers. When compared to the 2026 National Assessment of Educational
Progress, the 2024 Standards and instructional approaches, developed by the Office of English,
align to the indicators set forth in the 2026 NAEP Framework. English resources support the
integration of skills that prioritize strong writing, communication, research, analytical and
synthesis skills, which are essential to setting students up to be prepared for life and foster a love

for learning about the world in which they live and serve.
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The work of the English and Literacy Program is aligned to Virginia's Strategic Priorities,

particularly priority 1 —to set and help every learning meet high expectations.



Setting Purpose: Why are we here?

The 2024 English Standards of Learning were intentionally designed
to function cohesively, with the goal of supporting students’
comprehension of grade-level texts. Although the SOL Assessment
Blueprints emphasize two reporting categories, all strands must be
taught consistently throughout the instructional year to ensure a
comprehensive literacy experience. In this webinar, participants
will explore sample access points for integrating all strands to
enhance reading comprehension and reinforce the key focus
areas—often referred to as “heavy hitters”—highlighted in the SOL
Assessment Blueprints.

'
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Let’s begin by grounding ourselves in the purpose of today’s webinar. The 2024 English
Standards of Learning were intentionally crafted to work as a cohesive framework, with
the central goal being to support students in developing strong comprehension of
grade-level complex texts.

Now, while the SOL Assessment Blueprints spotlight two reporting categories,
Reading Literary Text and Reading Informational Text, it’s important to remember that
all strands must be taught consistently throughout the instructional year. This ensures
students receive a truly comprehensive literacy experience—not just test prep, but
deep, transferable reading skills.

In this session, we’ll explore practical ways to integrate all strands into instruction.
We’ll look at example access points that enhance reading comprehension and
reinforce the key focus areas—what many educators call the 'heavy hitters'—featured
in the SOL Assessment Blueprints.




Impact Expected

By the end of this webinar, participants will understand how each
strand of the 2024 English Standards of Learning contributes to
student comprehension. They will explore multiple access points
that enable students to engage with the strands in varied and
meaningful ways, reinforcing a comprehensive instructional
approach. Educators will be equipped to immediately apply these
insights in planning meetings and classroom instruction.

/
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By the end of today’s webinar, you’ll have a clearer understanding of how other strands
in the 2024 English Standards of Learning can support student comprehension. You’ll
explore multiple access points that allow students to engage with these strands in
meaningful, varied ways—moving beyond isolated skills to a truly comprehensive
literacy experience. Most importantly, you’ll leave with practical strategies you can
immediately apply in planning meetings and classroom instruction.




Teachers Build Opportunities to Practice

Comprehension Throughout the Year

* Thematic Unit Planning
- Include multiple text to build background knowledge.
- Establish vocabulary routines to build vocabulary.
- Write about what is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

* Spiral Skills Throughout The Year

- Continually use DSR standards to monitor
comprehension every time we read a text.

A - Integrate the standards to bolster comprehension.

Ebtickiion

Comprehension isn’t a one-time skill—it’s something we build continuously
throughout the year, while our Reading Informational, Reading Literary, and Reading
and Vocabulary standards are bolstered in each and every text. Through thematic unit
planning, we can layer multiple texts to deepen background knowledge and establish
consistent vocabulary routines that support word learning in context.

We can also write about what we read, using texts to model different modes of writing
(e.g., narrative, expository, persuasive) which shows students how reading and writing
reinforce one another.

To truly support comprehension, we must utilize all strands of the 2024 English
Standards of Learning, not just the ones emphasized in the SOL Assessment
blueprint. That means spiraling skills across units and consistently applying the
Developing Skilled Readers and Building Reading Stamina standards to monitor
understanding every time we engage with a text. When we integrate the standards
intentionally, we create a richer, more connected literacy experience for our students.




Framework for Evidence-Based Literacy

Instruction

All strands should be taught in each
grade level.

v" Allow texts lead instruction. +

Unit Map or Pacing
Spreadsheet

v Keep standards in mind when internalizing
and planning around text.

v' Map instruction so students revisit key
standards through multiple access
points—even while learning other content.

v Revisit concepts with increasing rigor to
deepen understanding.

v Intentionally utilize all strands as 2 E(Jr:ldgistadnd:g
access points to - - e Standards
strengthen comprehension.
4
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In this webinar, we will explore examples of how other standards can be intentionally
utilized as access points to strengthen reading comprehension. These examples are
not stand-alone activities. When you are creating units and lessons, all activities need
to be designed to be woven into the unit so that each activity builds upon the
knowledge and content already being taught. Effective integration begins with
selecting the unit theme, choosing the texts, and identifying the standards that best
align with those texts. Only then are examples and activities mapped out to ensure
coherence. By embedding these activities throughout the unit, students revisit and
apply comprehension strategies in multiple contexts, ensuring skills are strengthened
over time. Integration is about purposeful planning—using all standards to help
students access and practice comprehension skills continuously across the school
year.

When we talk about access points, we mean the instructional opportunities teachers
create to help students practice essential reading skills through other strands in the
2024 English Standards of Learning. Sometimes this means reinforcing skills students
already use when reading; other times it means offering a new angle or more
accessible entry point for students to engage with these higher-level thinking skills.

By continually practicing these complex skills across different strands, students learn



to transfer them to more challenging texts and tasks. This ongoing reinforcement
ultimately strengthens their overall comprehension.



Research Standard: 5.R.1E Communication Standard: 5.C.1Aiv Prepare

Organize and synthesize for and participate in a range of sustained Writing Standard: 5.W.1B Write

information from the print collaborative discussions with diverse partners | | €XPOSitory texts to examine a topic

and digital resources, on grade five topics and texts. This includes: and convey ideas that develop the

evaluating their relevance, Summarizing the main ideas being discussed, focus with relevant facts, concrete

reliability, and credibility. using evidence, examples, and details to details, and examples from
support opinions and conclusions. multiple sources and are grouped

logically.
Reading Literary Text Standard: Reading Informational Text

Reading and Vocabulary

5.RL.1A Summarize the story or play, Standard: 5.RI.1A Summarize the

including the overarching theme and main idea of texts and specific Standard: 5.RV.1F Analyze the
lessons learned, and explain how they paragraphs within them, including morphological re%latlon§h|ps
are developed or conveyed through how they are developed through between words, including how

the details. Greek and Latin affixes and roots
impact the meaning.

specific details

Developing Skilled Readers and Building Reading Stamina: Language Usage Standard:

DSR.C When responding to text through discussions and/or writing, 5.LU.1C Use interjections,

draw several pieces of evidence from grade-level complex texts to prepositional phrases, and

support claims, conclusions, and inferences from texts, including coordinating and subordinating

quoting or paraphrasing accurately and tracing where relevant conjunctions in writing to join

evidence is located (Textual Evidence, K-12). words and phrases in a sentence.
.

The 2024 English Standards of Learning are designed with intentional progressions
and connections across strands. When these standards are integrated into day-to-day
instruction rather than taught in fragmented silos, students are more likely to build
deep, transferable skills. Integration means that when educators plan for instruction,
they explicitly connect vocabulary, comprehension, writing, language usage, research,
and communication.

Effective integration ensures that students are not learning skills in isolation. Instead,
they apply skills to authentic tasks such as conducting research, writing well-
developed paragraphs, interpreting literary and informational texts, understanding
vocabulary, and communicating effectively about what they read.

Notice in this Grade 5 example of horizontal progression: students summarize grade-
level texts as they read informational and literary works, verbally share ideas, and
synthesize information collected through research. Please note that this is only a
sample.

This visual simply supports the understanding that no standards are taught in
isolation. Grade-level standards were intentionally designed to support one another
horizontally across all strands, and the 2024 English Standards of Learning were




written to bolster comprehension. As we continue through this webinar, you will see
concrete examples of how the 2024 English Standards of Learning work across and
within strands to strengthen student comprehension of grade-level texts. In the
following examples, educators will note the recursive nature of the standards and how
none can exist in a silo apart from the others. Throughout the rest of our time together,
we will highlight additional examples of how teachers can leverage these intentional
connections between strands within the Grade 5 standards.



We Teach a Standard Multiple Times Through the Year
with Different Texts/Units & Supporting Standards

SAMPLE

Standard Unit 1: How Individuals Make Unit 2: History of the Civil Unit 3: Unlikely Alliances
a Difference in the World Rights Sample Text: The Westing Game
Sample Text: Seeds of Change Sample Text: The Watson’s
Go to Birmingham
5W.1A X X X
& 5.W.2A
5.RL.1B
5.RL.2A
5.RL.1C X

b/ :
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As we plan instruction, it’s important to remember that we don’t teach a standard just
once and move on. Instead, we revisit each standard multiple times throughout the
school year—across different units, using different texts, and supported by
complementary standards.

Take this example: standards are addressed repeatedly in three distinct units. In Unit
1, students explore how individuals make a difference through the text Seeds of
Change. In Unit 2, they dive into civil rights history with the text The Watsons Go to
Birmingham. And in Unit 3, they examine unlikely alliances in the text The Westing
Game. Each unit activates different supporting standards—allowing students to
engage with the same skill in new contexts. This layered approach strengthens
comprehension and deepens mastery over time. By spiraling standards and texts
intentionally, we build a more robust and connected literacy experience for our
students.




We are responsible for teaching all strands in the 2024
English Standards of Learning.

How can all the strands support
student comprehension?

b/ ;
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As educators, we are responsible for teaching all strands in the 2024 English
Standards of Learning. Each strand plays a unique role in growing students as readers
and writers.

Reading, writing, research, and communication strands work together to help
students make meaning from texts. For example, writing about what they read
deepens understanding, while vocabulary and research skills provide context and
clarity. Speaking and listening allow students to process and express ideas
collaboratively.

When we integrate all strands intentionally, we create a richer, more connected
literacy experience; one that supports comprehension from multiple angles and
prepares students to think critically across disciplines.




Consider the Skills with which Students Need

Continual Practice- Reading Informational Texts

Grade 5 Reading Test Blueprint Summary Table
Number of Items Number of Items
Reporting Category Grade 5 Comp Adaptive Test Traditional (Paper) Format
SOL (CAT) Format
Demonstrate comprehension 5.RV
of literary texts and use S.RL1 11-15 18
vocabulary development and 5.RL.2
word analysis strategies* i 5.RL.3 Demonstrate comprehension
:fe ::;r:sr:‘;a;z:;":::sh::;w" - of informational texts and use S.RI.1 1317
vocabulary development a vocabulary development and 5.R1.2 46-61% of test
word analysis strategies* S.RY word analysis strategies* S.RI.3
Number of Operational == ==
Texts/Items 4 passage sets** 5 passage sets**
Number of Field-Test 5 5
Texts/Items*** 1 passage set** 1 passage set**
Number of Additional On- or 5
Off-Grade-Level 1 o 0
Texts/Items**** passage set
The online CAT includes multiple-choice questions and technology-enhanced items (TEl). The number of TEl on the CAT
can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
‘ l, individual student.
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As we think about the skills students need consistent practice with, take a moment to
look at the Grade 5 SOL Assessment Blueprint. You’ll notice it highlights two reporting
categories—comprehension of literary and informational texts. On this slide, you can
see the focus on comprehension of informational texts. The blueprint provides
information about the number of items students will see on the Grade 5 Standards of
Learning assessment. As noted on this slide, students will receive between 13-17
questions referencing Reading Informational Text and Reading and Vocabulary
standards.

This doesn’t mean our instruction is limited to just the Reading Informational
Text and Reading and Vocabulary standards. In fact, we’re responsible for
teaching all Grade 5 standards. Each one offers a unique access point that
supports and strengthens students’ ability to comprehend texts. By intentionally
integrating writing, vocabulary, research, and communication standards, we
create a more robust instructional approach—one that deepens understanding
and reinforces the core comprehension skills assessed in the blueprint.

10



Example Access Point 1

Research & Reading Informational Text

b/
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Let’s dive into our first example access point to support Grade 5 students literacy
comprehension. For this example, we are incorporating Grade 5 Research and Reading
Informational Text standards together.

11



When Research Standards are
the primary focus of a lesson or
activity, teachers can also reinforce
the Reading Informational Text
Standards.

b/ 2
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When teaching the Research Standards, Reading Informational Text Standards can be
reinforced, therefore no standard is taught in isolation. By layering standards
intentionally, we create more meaningful learning experiences and deepen students’
understanding of complex texts. As students work through these lessons and
activities, they are the ones doing the learning—actively practicing and reinforcing the
heavy hitter standards at the heart of the unit.

12



Where Can Research Standards Bolster Students'
Reading Comprehension Skills?

Research Standard:

5.R.1B Identify search terms to locate
information and gather relevant
information from various print and digital
sources to address the research. Reading Information¥
Standard:

5.RI1.1B Summarize ey
procedures, ideaS8
historical, scientific, or T8
texts, including what happe;
how, and why.

The Goal of Instruction
(primary focus for students' understanding)

b/ "
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Let’s consider where students can bolster their reading comprehension skills within
instruction focused on research. The primary focus of instruction is for students to be
able to identify effective search terms and gather relevant information from a variety of
print and digital sources (5.R.1B).

This instruction presents a powerful opportunity to reinforce key Reading
Informational 'heavy hitters’ like 5.RI.1B, which asks students to summarize events,
procedures, ideas, or concepts in historical, scientific, or technical texts. It’s
important to remember that the stem of the Research standards emphasizes reading a
series of conceptually related texts to build knowledge, solve problems, and support
thinking. That means comprehension is embedded in the research process—and by
integrating these standards, we’re helping students become more strategic, thoughtful
readers.

13



Understanding the Rigor of the Standard(s) & How all Strands Support

Comprehension (1 of 3)

5.R.1B Identify search terms to location 5.RI.1B Summarize events, procedures, ideas or concepts in
information and gather relevant information from historical, scientific, or technical texts, including what
various print and digital sources to address the happened, how, and why.

research.

Explanation from Grade 5 Understanding the Standards:

5.R.1 Evaluation and Synthesis of Information 5.RI.1 Key Ideas and Confirming Details

Students should be able to use search terms Summarizing a text is an important skill for communicating
effectively as they collect information from the mostimportant ideas in an informational
multiple print and digital sources. They text. Students will need to differentiate main ideas from
should also evaluate each source for details, paraphrase those ideas into their own words, and
relevance, usefulness, validity, and synthesize those ideas into a shorter form.

credibility as they gather and synthesize

information. When students consider a

larger variety of sources and gauge the

quality of information provided, they are

able to determine which information will
lp them develop their projects.
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To truly understand the rigor of the standards, educators must unpack how they work
together across strands.

When we look closely at Research Standard 5.R.1B, we see that it’s not just about
locating information—it requires students to evaluate, synthesize, and make meaning
from a variety of sources. But students cannot do this effectively without strong
informational reading skills. That’s where 5.RI.1B comes in. Using Understanding the
Standards to unpack these expectations, we see that for 5.RI.1B students must:
* Use search terms effectively to collect information from multiple print and
digital sources.
* Evaluate each source for relevance, usefulness, validity, and credibility.
* Synthesize information across sources to determine what best supports
their research projects.

This process helps students extract meaningful content and connect it directly to their
research questions. As students identify search terms and gather information, 5.RI.1B
also supports them in understanding and explaining complex concepts within texts.
Summarizing becomes essential: students must differentiate main ideas from details,
paraphrase in their own words, and synthesize those ideas into a shorter, clearer form.
Together, these standards ensure students can evaluate, summarize, and synthesize

14



information across multiple sources—meeting the full rigor of the research standard.

14



From these search terms, Students Have a Variety
of Scientific Texts and Materials to Work With...

* Webpage: Chesapeake Bay Foundation

* Newspaper: local news article

* Technical Reports/Diagrams: Bay restoration
reports from local environmental agencies

* Scientific Texts: Science Textbook, National
Geographic Kids

‘l[ Grade Level Instructional Guides 15
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Let’s take a closer look at how Research Standard 5.R.1B comes to life in the
classroom. This standard asks students to identify search terms to locate information
and gather relevant details from various print and digital sources to address the
research. Once students generate those search terms, they begin working with a
diverse range of scientific texts and materials. Some examples of materials students
may use are webpages which offer real-world environmental insights, newspaper
articles which provide current events and community context, technical reports which
expose students to data-rich informational texts, and scientific texts, such as a
classroom science textbook, which help build foundational knowledge in an engaging
format.

Through this process, students aren’t just practicing research—they’re also reinforcing
key Reading Informational standards. They summarize main ideas, analyze how
details support concepts, and track how events unfold in scientific texts.

Please note that this is a sample of texts that students can engage with. Divisions can
reference their division-adopted HQIM as well as grade level Instructional Guides for
additional texts and/or text sets. Instructional Guides can be found on the VDOE
webpage and linked on this slide.

15



Students are Researching "How Human Activity
Affects the Chesapeake Bay Ecosystem"

Sources Used
(Print/Digital)

Example: National
Geographic Kids, Science

Research Question Search Terms

What is the Chesapeake |Chesapeake Bay,

S o
Bay watershed* watershed, Virginia Textbook

How does pollution affect | pollution, Chesapeake Example: EPA.gov,

the Bay? Bay, water quality Newsela article

What animals or plants endangered species, Example: Chesapeake
are endangered? Chesapeake Bay Bay Foundation website

Example: Local news
article, Bay restoration
report

b/ 16
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What conservation efforts | conservation,
are helping? Chesapeake Bay, cleanup

As Grade 5 students are researching the essential question: How does human activity
affect the Chesapeake Bay ecosystem? This inquiry aligns with Research Standard
5.R.1B, which asks students to identify search terms and gather relevant information
from various print and digital sources. To support this process, we use a graphic
organizer that helps students structure their research. This sample organizer not only
guides students through the research process but also reinforces informational
reading skills—like summarizing, analyzing details, and evaluating sources.

16



....And students are summarizing information to
understand what happened and why.

Topic

What Happened / What Is
It?

How It Happened / Why It
Matters

Pollution in the Bay

Chemicals and trash enter
the water

Hurts fish, plants, and water
quality

Conservation Projects

People clean up trash and
plant trees

Helps protect wildlife and
reduce erosion

Invasive Species

Non-native animals take over
habitats

Disrupts food chains
and native species

b/ .
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As students engage with informational texts during their research, they’re not just
gathering facts—they’re actively summarizing to understand what happened and why
it matters. This process strengthens comprehension by helping students make
meaning from complex content. We also guide students in summarizing from specific
sources. Summarizing a text is an important skill for communicating the most
important ideas in an informational text. Students will need to differentiate main ideas
from details, paraphrase those ideas into their own words, and synthesize those ideas
into a shorter form.

It’s important to remember—this kind of summarizing needs to be modeled, not just
assigned. Students benefit from seeing how we think through texts aloud, identify key
ideas, and connect them to the bigger picture.

17



Example Access Point 2

Writing & Reading Informational Text

b/
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Let’s look at another way we can integrate strands to support comprehension. In this
second example access point we are focusing on incorporating Grade 5 Reading
Informational Text and Writing standards together.

18



When Writing Standards are the
primary focus of a lesson or activity,
teachers can also reinforce the
Reading Informational Text Standards.

Jl’
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By pairing reading informational texts with purposeful writing, we deepen
understanding and give students meaningful ways to engage with texts. As students
work through these lessons and activities, they are the ones doing the learning—
actively practicing and reinforcing the heavy hitter standards throughout the
instructional unit.

19



Where Can Writing Standards Bolster Students'
Reading Comprehension Skills?

Writing Standard:

5.W.1C Write persuasive pieces on
topics or texts, including media
messages, supporting a clear
perspective with adequate facts,
reasons, and logically grouped Reading Informational Text

information. Standard:
5.R1.2C Determine the author's

purpose(s) and describe how the
author's perspective (e.g., beliefs,
assumptions, biases) influences
the meaning of the text.

>

The Goal of Instruction
(primary focus for students' understanding)

b/ 2
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Let’s consider where students can bolster their reading comprehension skills within
instruction focused on Writing standards. In this example, the primary focus of
instruction is for students to demonstrate understanding of the Grade 5 Writing
Standard 5.W.1C by crafting persuasive pieces that include a clear perspective with
facts and reasons that are logically grouped together. This instruction presents an
opportunity to reinforce key Reading Informational Text ‘heavy hitter’ 5.RI.2C- students
determine author’s purpose and describe how the author’s perspective influences the
meaning of the text.

20



Understanding the Rigor of the Standard(s) & How all Strands Support

Comprehension (2 of 3)

5.W.1CWrite persuasive pieces on 5.R1.2CDetermine the author’s purpose(s) and describe how

topics or texts, including media the author’s perspective (e.g., beliefs, assumptions, biases)
messages, supporting a clear influences the meaning of the text.

perspective with adequate facts,

reasons, and logically grouped

information.

Explanation from Grade 5 Understanding the Standards:

5.W.1 Modes and Purposes for Writing 5.Rl.1 Key Ideas and Confirming Details

In fifth grade students write persuasive *Determining an author’s purpose helps a reader to effectively consider
texts, including media messages, that the ideas and interpret the meaning and impact of the text the way an
attempt to convince readers to adopt a author intended.

specific viewpoint or take a particular *In order to analyze an author’s perspective or purpose in a text,
action. As students develop their students can consider various author’s techniques including
persuasive writing skills, they focus on claims and supporting evidence, persuasive language, and
defining clear claims and supporting fact/opinion. Another important skill for students is to examine the
them with clear reasons and evidence in writing for evidence of an author’s beliefs, assumptions, and biases
a logical sequence. in order to determine how they may have influenced the message

of the text.
/
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To truly meet the rigor of the Grade 5 standards, educators must use the
Understanding the Standards document as a tool for intentional planning. This
resource clarifies not only what students need to know, but also how deeply they must
engage with texts and tasks.

One powerful insight from this document is the reciprocal relationship between
reading and writing. For example, Writing Standard 5.W.1C asks students to write
persuasive pieces on topics or texts, including media messages, supporting a clear
perspective with adequate facts, reasons, and logically grouped information. In Grade
5, students craft persuasive texts that attempt to convince readers to adopt a specific
viewpoint or take a particular action. As they develop these skills, they learn to define
clear claims and support them with logical reasons and evidence.

This work is paired with Reading Informational Standard 5.RI.2C, which requires
students to determine an author’s purpose and describe how the author’s
perspective—such as beliefs, assumptions, and biases—influences meaning.
Determining purpose helps readers interpret ideas and understand the impact of a
text as the author intended. To analyze an author’s perspective, students examine
techniques such as claims and supporting evidence, persuasive language, and
distinctions between fact and opinion. They also learn to identify evidence of an

21



author’s beliefs, assumptions, and biases to understand how these shape the message.
Together, these standards reinforce one another: strong informational reading skills
directly support persuasive writing. By layering reading and writing standards
intentionally, educators empower students to become both thoughtful readers and
effective persuasive writers.

21



Students Have a Variety of Texts and Materials to
Work With...

* Mentor Texts

The Chimpanzees | Love: Saving Their World and Ours (960L)

One Person Really Can Change the World: The Story of Rosa Parks (920L)
Finding Freedom: The Story of the Underground Railroad (920L)

A Day with Teresa (960L)

The Struggles of Nomadic Peoples (980L)

* Teacher Modeling
* Student examples & nonexamples
* Checklists & rubrics

Grade Level Instructional Guides

4

22
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Throughout instruction, students should be exposed to a variety of texts and
materials to support students in understanding the genre of persuasive writing
and provide effective models for their own writing.

These titles represent only a sample of grade-level complex texts students may
engage with. Again, additional texts and/or text sets can be found in the schools'
division-adopted HQIM as well as grade level Instructional Guides. Instructional
Guides can be found on the VDOE webpage and linked on this slide.

22



Students are Writing Persuasive Texts...

| Persuasive Writing: You Should...

Section Guiding Questions

What is the viewpoint or action you want your

Claim (Opinion) reader to adopt?

Who are you trying to convince? Why might they

Audience >
care:

What are your strong reasons? What
facts/examples support it? What opinions
support your thinking with logical reasons?

Reasons +
Evidence

What might someone say against your claim?
How can you respond?

Response

How will you restate your claim and call the

Conclusion .
reader to action?

b/
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Topic Sentence stating your claim:

Reason #1: Fact/Opinion:

Evidence/Elaboration:

Reason #2: Fact/Opinion:

Evidence/Elaboration:

Reason 21: Fact/Opinion:

Evidence/Elaboration:

Conclusion calling your reader to agree with you:

23

In this example, students are deeply engaged in persuasive writing aligned to 5.W.1C:

Write persuasive pieces on topics or texts, including media messages, supporting a
clear perspective with adequate facts, reasons, and logically grouped information.

Students work through the key components of persuasive writing:
* Claim (Opinion): What is the viewpoint or action you want your reader to

adopt?

* Audience: Who are you trying to convince? Why might they care?

* Reasons + Evidence: What are your strongest reasons? What facts or
examples support them? How do opinions connect to logical reasons?
* Response to Counterclaims: What might someone say against your claim?

How can you respond thoughtfully?

* Conclusion: How will you restate your claim and call the reader to action?

Consider using these questions with your students...

23



... that describe how the author's perspectives
influence the meaning of the text.

Author's Purpose: Fact vs. Opinion:

»  What is the author trying to convince the * Which statements in the text are facts? Which are opinions?
reader to believe or do? * How does the author use opinions to strengthen the argument?
Examining Claims and Evidence: Detecting Beliefs, Assumptions, and Biases

* What claim (main argument) does the
author make?
* What reasons or evidence does the author

*  What beliefs or values does the author seem to hold?
* What assumptions does the author make about the reader or

use to support this claim? the topic?
* Are thereasons based on facts, opinions, or * Do you notice any bias in the way the author presents

both? How can you tell? information?
: wg;ﬁ)h piece of evidence is the strongest? * How might the author’s background or experiences influence
Analyzing Persuasive Language: the message?
*  What words or phrases does the author use Evaluating Impact

to make the argument more convincing? * How does the author’s purpose and perspective shape the way
* How does the author appeal to emotions, you understand the text?

logic, or fairness?
* Canyou find examples of exaggeration or
strong word choice? How do they affect the

reader?
‘l’ 24
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* How might different readers interpret the author’s message
differently?

Students are supported in analyzing an author’s purpose, perspective, and techniques
in the informational texts they read. The goal is for students to describe how an
author’s perspective influences meaning and to recognize how that perspective
shapes the message of the text. Teachers guide students to consider what the author
is trying to convince the reader to believe or do, and how claims are supported with
reasons and evidence. Students learn to distinguish between fact and opinion,
noticing when persuasive language or emotional appeals are used to strengthen an
argument.

Another important part of this work is helping students detect the author’s underlying
beliefs, assumptions, or biases. By examining how these elements influence the
message, students gain a deeper understanding of the text and how meaning is
constructed. Finally, students reflect on the impact of the author’s perspective: how it
shapes their own interpretation and how different readers might respond differently to
the same text. Through this process, students not only meet the rigor of the Reading
Informational Text standard but also strengthen their ability to craft persuasive writing.
By analyzing how authors build arguments, they develop the tools to construct their
own claims, support them with evidence, and communicate effectively.

24



Connecting Persuasive Writing & Readlng

Informational Text

Category

Guiding Questions

What is the author trying to

Student Application to Persuasive Writing

Students identify that Jane Goodall wants readers to care about
chimpanzees and take action to protect them. They can then write

P X . ! . n
urpose get me to believe or do? their own persuasive claim: “We must protect chimpanzees from
extinction.”
. B . Students notice Goodall’s claim that chimpanzees are intelligent,
. What is the author’s main . .
Claims & . . social, and endangered. They can use her evidence (examples of
. claim? What evidence . . X . .
Evidence Supports it? chimp behavior, threats from deforestation, poaching) to support their
PP : own reasons in writing.
Students see how Goodall uses emotional appeals (“chimpanzees are
Persuasive What words or phrases make | our closest relatives”) and urgent language (“they are in danger”). They
Language the argument convincing? can emulate this by adding persuasive word choice in their own text: “If

we don’t act now, chimpanzees may disappear forever.”

Fact vs. Opinion

Which statements are facts?
Which are opinions?

Students distinguish between Goodall’s factual evidence (scientific
studies, conservation data) and her opinions (her love for chimps). In
their writing, they learn to balance facts with opinions to strengthen
their argument.

Beliefs, What beliefs or values does Students recognize Goodall’s belief in animal rights and conservation.
Assumptions & the author hold? They can reflect these values in their own persuasive writing, showing
Bias ) how personal beliefs shape arguments.

EBUcRTioN

By pairing informational texts with the primary focus of persuasive writing, educators
are able to bridge comprehension (what the author does, like this example of Jane
Goodall on the screen) with composition, how students can do that same. By
analyzing bias and beliefs, students learn to craft arguments that are both logical and
heartfelt, or emotional. Informational text provides students with a model structure; to
see how claims, evidence, and persuasive language are used in authentic texts.



Consider the Skills with which Students Need

Continual Practice- Reading Literary Texts

- -
Grade 5 Reading Test Blueprint Summary Table
Number of Items [ Number of Items |
Reporting Category Grade 5 Con
SOL Number of Items
D rate comprehensi S RV Reporting Category Grade 5 Computer Adaptive Test
of literary texts and use SoL (CAT) Format
vocabulary development and Demonstrate comprehension 5.RV
word analysis strategies* 5.RL3 of literary texts and use 5.RL.1 11-15
D trate comprehensi 5.RV vocabulary t:!evelopm-en:and 5.RL.2 39-54% of test
of informational texts and use 5.RL.1 word analysis strategies 5.RL.3
vocabularlv l:'levelopm'en:and S5.R1.2 46-61% of test 55% of test
word ysis str 5.R1.3
Number of Operational 28 40
Texts/Items 4 passage sets** 5 passage sets**
Number of Field-Test 5 5
Texts/Items*** 1p ge set** 1 passage set**
Number of Additional On- or 5
Off-Grade-Level 1 passage set** 0
Texts/Items**** P 8
The online CAT includes multiple-choice questions and technology-enhanced items (TEI). The number of TEl on the CAT
can range from 5% to 30% as the test meets the blueprint requirements and adapts to the performance level of the
‘l individual student.
4
Poceon P gercr 6
EBUcRTioN

Research and writing aren’t the only way we can leverage the strands to bolster
comprehension. Let’s revisit the SOL Assessment Blueprint and consider the skills
students need continual practice with throughout the year. While the blueprint
emphasizes comprehension of literary and informational texts, students demonstrate
these skills through a variety of access points—not just research or writing.

As you can see on the slide, there’s focus on comprehension of literary texts. The
blueprint provides information about the number of items students will see on the
Grade 5 Standards of Learning Assessment. As noted on this slide, students will
receive between 11-15 questions referencing Reading Literary Text and Reading and
Vocabulary standards.

Let’s dive into another example access point where students are engaging with literary
texts in meaningful ways. These activities tap into multiple strands—reading, writing,
communication—and reinforce comprehension from different angles. By intentionally
integrating strands across instructional experiences, we create richer opportunities for
students to think deeply about texts and build lasting literacy skills.



Example Access Point 3

Language Usage & Reading Literary Text

b/ .

EBoekTioN

Let’s explore our third example access point where we integrate Reading Literary Text
and Language Usage — with a clear focus on how this knowledge transfers directly into
students’ writing.
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When Language Usage Standards are
the primary focus of a lesson or
activity, teachers can also reinforce the
Reading Literary Text Standards.

Jl’
EBvcHoN

By pairing reading literary text with language usage, we deepen understanding and give
students meaningful ways to engage with texts. As students work through these
lessons and activities, they are the ones doing the learning—actively practicing and
reinforcing the heavy hitter standards.




Where Can Language Usage Standards Bolster
Students' Reading Comprehension Skills?

Language Usage Standard:
5.LU.1C Use interjections,
prepositional phrases, and
coordinating and subordinating Reading Literary Text Standard:
conjunctions in writing to join words 5.RL.2A Describe how an author
and phrases in a sentence. develops a character through

what characters say, think, do,
and how other characters
respond.

The Goal of Instruction
(primary focus for students' understanding)

b/ .

EBoekTioN

Let’s consider where students can bolster their reading comprehension skills within
instruction focused on Language Usage standards. Remember Language Usage is
never taught in isolation. We’re building toward application in narrative writing, and
along the way, we’re reinforcing key Reading Literary Text standards that deepen
comprehension.

The primary focus of instruction is for students to use coordinating conjunctions to
join ideas and show relationships between events. These tools help students write
with precision and purpose but also help students read with greater insight. As
students learn to craft more complex sentences, they also strengthen their ability to
analyze how author’s do the same. This supports 5.RL.2A where students are
describing how authors develop characters through what they say, think, and do.
Interjections and prepositional phrases reveal emotion, motivation, and context —
tools students now recognize and apply.

By weaving Language Usage into the reading of literary texts, students internalize how
language shapes meaning, making them stronger readers and more intentional
writers.
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Understanding the Rigor of the Standard(s) & How

all Strands Support Comprehension (3 of 3)

5.LU.1C Use interjections, prepositional 5.RL.2A Describe how an author develops a character

phrases, and coordinating and through what characters say, think, do, and how other

subordinating conjunctions in writing to join characters respond.

words and phrases in a sentence.

Explanation from Grade 5 Understanding the Standards:

5.LU.1 Grammar 5.RL.2 Craft and Style

* Byfifth grade, students have expanded their Fifth graders will expand this understanding to describe how an
understanding of sentence structures to author includes what characters say, think, and do to show the
include the use of prepositional phrases development of a character throughout a story. Students will
(4.LU.1.A) and using coordinating and begin to consider how characters effect and influence each
subordinating conjunctions with writing other’s development. Fifth graders need to understand the
sentences (4.LU.1.B). In fifth grade, students development of a character throughout a story is intentionally
willinclude the use of interjections in their designed by the author.
writing.

ey

EBoekTioN

To teach with rigor and intention, educators must use the Understanding the
Standards document not just as a reference but as a planning tool. It helps us unpack
what students need to know, how deeply they need to engage, and how different
strands work together to support comprehension.

By Grade 5, students expand their sentenced structure knowledge to include
coordinating and subordinating conjunctions. These tools help students write with
clarity but also help students read with deeper understanding. The Understanding the
Standards document also notes that Grade 5 students should describe how authors
intentionally develop characters through what they say, think, and do. To do this well
students must understand how language reveals relationships, emotions, and shifts in
character behavior.

When students learn to use conjunctions and prepositional phrases:
* They better understand how events are connected in a plot (e.g., Because
Kenny saw the bombing, he changed.)
* Theyrecognize cause and effect in character development
* They can analyze how setting impacts events (e.g., In Birmingham, during
the summer, tensions rose.)
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By teaching Language Usage standards in the context of literary reading and writing, we
help students become more precise readers and expressive writers.
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Students add Coordinating Conjunctions to their
own writing...

* To join similar words
e Example: She likes apples and oranges.
¢ Both nouns are equal in importance.
e To connect phrases
e Example: He ran to the store but forgot his wallet.
e Two verb phrases are joined.
e To link independent clauses
e Example: | wanted to go to the park, but it started raining.
e Each side could stand alone as a sentence.
* Rule: Place a comma before the conjunction when joining two
independent clauses (unless they’re very short)

b/

Ebtickiion

In this lesson, students explore how authors use sentence structure—specifically
coordinating conjunctions—to reveal character depth and build narrative tension. We

anchor this work in mentor text excerpts from The Westing Game, then guide students

to apply these techniques in their own writing. Coordinating conjunctions are
the FANBOYS.: for, and, nor, but, or, yet, so.

These examples show that coordinating conjunctions do more than link ideas:
* They reveal contrasts
* They build tension
* They deepen our understanding of characters

This is where Language Usage meets Reading Literary Text:
* Students analyze how sentence structure shapes meaning (LU)
* Theyinterpret character development and author’s intent (RL)
* Then, they apply these techniques in their own narrative writing

Educators can: Model how conjunctions shape tone and character and Use mentor
sentences to spark discussion and then have students revise their own writing to
include conjunctions that reveal emotion, contrast, or growth By studying the craft of
authors like Ellen Raskin, students become more intentional writers and more
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insightful readers.

For more guidance and support with students writing compound sentences along with
the use of coordinating and/or subordinating conjunctions, please refer to the Grade 2-3
and Grade 4-5 Foundations for Writing webinars.
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...and students are Emulating the Author's Craft to
Describe Character Development

Turtle Wexler: “She was smart and stubborn, and she wasn’t about to let anyone

call her a baby.”

e The use of and emphasizes Turtle’s layered personality—both intelligent and
fiercely independent. It shows her complexity and determination.

Angela Wexler: “Angela smiled politely, but her hands trembled.”
e The butreveals a contrast between her outward appearance and inner anxiety.
This helps readers see the pressure she feels and her internal conflict.

Sandy McSouthers: “He joked with the tenants and listened to their stories, but

he was always watching.”

e The but signals that Sandy’s friendly persona masks a deeper, more observant
role. It hints at his secret identity and builds suspense.

b/

EBoekTioN

In this portion of instruction, we’re guiding students to emulate the author’s craft by
focusing on character development. This aligns directly with the key ‘heavy hitter’
Reading Literature standard in which students are describing how an author develops
a character through what they say, think, do, and how others respond to them
(5.RL.2A).

During Language Usage and Writing instruction, we want students to analyze how the
author builds character depth and then apply those techniques in their own writing.
We can support this by asking targeted questions like:

* Which conjunction helped you show emotion or conflict?

* How does this help us understand the character better?

These questions prompt students to reflect on how language choices—especially
coordinating conjunctions—can reveal emotional shifts or interpersonal dynamics. To
reinforce this, students will revisit their narrative writing and revise it to include
coordinating conjunctions that show character development. They’ll model their
revisions after the grade-level novel they’ve read, identifying how the author used
dialogue, actions, and reactions to shape the character’s journey.

This approach not only strengthens comprehension but also deepens writing craft,
helping students internalize how character development drives the plot forward.
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Connecting Language Usage and Reading Literary

Texts

Questions to support understanding coordinating
conjunctions & character development in texts:

v'"Which conjunction helped you show emotion or conflict?

v'"How does the author show two sides of a character’s
personality using “and”?

v'How does this help us understand characters better?

b/

Ebtickiion

In this example access point, students explore how coordinating conjunctions can
deepen their understanding of character development in literary texts. Teachers guide
students to notice how conjunctions such as and, but, or or reveal emotion, highlight
conflict, or show multiple sides of a character’s personality.

For example, students might ask:
* How does the author use a conjunction to show tension or contrastin a
character’s actions?
* How does “and” reveal two sides of a character’s personality at once?
* How does this language choice help us understand the character more
fully?

By connecting grammar study to literary analysis, students see how authors use
language intentionally to shape meaning and develop characters.
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Incorporating Multiple Standards into Daily Literacy
Instruction | sample

Reading
Literary Text

Language Usage

Communication

4

34
EBoekTioN

Incorporating multiple English standards into daily literacy instruction is important
because it allows students to develop a range of interconnected skills at the same
time. By addressing reading, writing, speaking, and listening standards together,
teachers create lessons that are richer, more engaging, and more meaningful.

This webinar provided three example access points for incorporating additional grade
level English standards alongside the ‘heavy hitters’ of Reading Informational Texts
and Reading Literary Texts, as outlined in the testing blueprint. Educators can use
these ideas in their classrooms tomorrow and also use them as a springboard to
incorporate additional standards in their daily literacy instruction.

Also, educators can view the Planning for Integration webinar which highlights
concrete examples of how to meaningfully integrate strands of the 2024 English
Standards of Learning including grade-band specific models. This webinar can be
found on the Instructional Resources page on the VDOE webpage.
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Your Turn & Takeaways

All strands work together to bolster comprehension

b/

Ebtickiion

While we only explored a few example access points today, they all demonstrate how
different texts and different instructional approaches can support comprehension in
meaningful ways. These samples can serve as a planning template you can adapt and
bring into your classrooms tomorrow.

As you continue to spiral instruction throughout the year, you’ll revisit these standards
again and again—each time with deeper complexity. That’s the power of the recursive
nature of the 2024 English Standards of Learning. It allows us to build student
understanding and comprehension over time, using intentional planning and
purposeful text choices.
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Progress Monitoring & Checking for Understanding

Reading
Strategies

Annotating
Questioning
Summarizing
Re-read for fluency

N
Analyze

Vocabulary in
Context

* Integrate additional standards Text-
Require students to use Dependent
textual evidence Questioning

Write reflectively or with a specific \ /

purpose (e.g., narrative, expository,

Stopping to discuss its meaning in
the context of the text

opinion)

* Use evidence from the text to demonstrate Reader's Refer students back to the text
thinking and justify written responses Responses Discussions as much as possible
(e.g., summaries, reflections, (Writing)

descriptions).

b/

EBoekTioN

During planning, educators can intentionally spiral standards to ensure they are
revisited and taught recursively. It is also important to discuss and prepare ways for
students to engage when reading texts.

These are just a few suggestions of what students can do during and/or after reading.
Furthermore, these help teachers progress monitor and check for student
understanding, which helps us determine which students may need more support the
next time we hit the same standards.

For more information about using student work samples to ensure data driving
decisions when planning, please refer to the Elementary Purposeful Planning Part 3
webinar.
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Next Steps: Standards are Recursive &

Were Developed to Work Together

All strands should be taught in each
grade level.

v" Allow texts lead instruction.

v Keep standards in mind when internalizing
and planning around text.

v' Map instruction so students revisit key
standards through multiple access
points—even while learning other content.

v Revisit concepts with increasing rigor to
deepen understanding.

v Intentionally utilize all strands as - _ ‘ e E(Jr:ld:;stadnd:g
access points to e Standards
strengthen comprehension.
4

document

Ebtickiion

As we move forward, it’s important to remember that all strands of the Standards of
Learning are meant to be taught at every grade level. They’re recursive by design—
building on each other and reinforcing key skills over time.

Let the text guide instruction. As you internalize and plan around your texts, keep the
standards front and center. Use your unit maps and pacing tools to ensure students
revisit key standards through multiple access points even while the goal of a lesson
may be an alternative standard.

Revisit concepts with increasing rigor to deepen understanding. Integrate multiple
standards to meet the complexity of the 'heavy hitters'—those standards that house
transferable skills students can apply across texts and tasks.

And don’t forget the planning tools that make this possible:
* Division-adopted HQIM texts
* Unit maps and pacing spreadsheets
* The Understanding the Standards document to ensure alignment and rigor

As a next step, reflect on where you see standards spiraled throughout your division-
adopted HQIM units and consider how you’re supporting the full range of standards
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while continuing to emphasize the heavy hitters that drive comprehension and skill
development across the year.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Informational)

Research & Reading Communication & Reading and Vocabulary Writing & Reading
Informational Reading Informational & Reading Informational Informational
K-2 K-2 EOC

Grade 4

Grade 3 Grade 5 Grade 5
Grade 5 Grade 6 EOC
Grade 6 Grade 8

Grade 7 EOC

Grade 8

b/

EBoekTioN

If you’re looking for additional example pathways that support Reading Informational
Text standards alongside other standards to strengthen comprehension, explore the
pathways provided in the other slide decks and webinars. You may primarily work with
Grade 5 students, but the other grade-level pathways are still useful when planning
access points. The strands and overall structure are consistent across grades, so you
can draw ideas from any of them. For instance, a Grade 5 teacher might look at the
End of Course presentation to see how the Reading and Vocabulary strand can
support instruction with Reading Informational Text standards.
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Refer to Additional Standards & Sample Pathways
to Support Instruction (Reading Literary)

Research & Reading Writing & Reading Communication & Language Usage & Reading and Vocabulary
Literary Literary Reading Literary Reading Literary & Reading Literary
EOC K-2

Grade 3 Grade 4 Grade 3
Grade 6 EOC Grade 4 Grade 5
Grade 8

EOC

b/

Ebtickiion

As previously stated, this is just the beginning of our series of sample pathways to
support instruction. For instance, if you're looking for ideas on using Communication
standards to support students when reading literary text, consider referencing the
Grade 4 and/or End of Course webinar. Again, use this resource as a starting point—a
springboard for intentional planning and thoughtful instructional design.
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Resources to Support Planning for Literacy
Comprehension

dextbepenaent .
Text Dependent Planning for Text Dependent

Questions > .
Integration Questions

Samples & - .
webinars webinars
Resources

Understanding the Grade-level
Standards Instructional
documents Guides

Text-dependent Questions: Samples and
Resources

2024 SOL Instructional Resources

NEW! Upeoming Office of English Webinars

Resources to Support English Instruction

« i Understanding Text Complexity

HEW! English Language Arts Walkthrough Tools

EbticxTion

This slide showcases the resources available to educators to support the 2024 English
Standards of Learning.

* Understanding the Standards documents

* Grade-level Instructional Guides

* Text Dependent Question Samples, Resources, and Webinars
* Planning for Integration Webinars

All of these resources can be found on the Instructional Resources page on the VDOE
website.
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Thank you

Jil Nogueras
Associate Director of K-12 English & Literacy
JillLNogueras@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ellen Frackelton Ci St

Coordinator of Elementary Reading & Literacy lara stamper . o

Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen

Colleen.Cassada@doe.virginia.gov Division Support Specialist
Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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