
Hello! Today we're going to look at the recursive nature of the 2024 English Standards 
of Learning and how ALL strands support literacy comprehension, and ultimately 
student achievement and ways we can support literacy comprehension across 
multiple access points.
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The work of the English and Literacy Program is aligned to Virginia's Strategic 
Priorities, particularly priority 1 – to set and help every learning meet high 
expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



Let’s begin by grounding ourselves in the purpose of today’s session.The 2024 English 
Standards of Learning were intentionally crafted to work as a cohesive framework. 
Their central goal is to support students in developing a strong comprehension of 
grade-level texts.
Although the SOL Assessment Blueprints highlight three particular strands, it’s 
essential to keep in mind that every strand plays a role throughout the entire school 
year. 
During our time together, we’ll dig into practical ways to weave all strands into daily 

instruction. We’ll examine sample access points that strengthen comprehension and 
reinforce the major focus areas—often referred to as the “heavy hitters”—featured in 
the SOL Assessment Blueprints.
By the end of this webinar, you’ll walk away with strategies to make your instruction 
more aligned, more intentional, and more impactful for your learners. While we'll 

explore three Grade 6 samples as to how to utilize all the strands to support 
comprehension, however, this planning process should be applied to all grades.
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Setting Purpose: Why are we here?
The 2024 English Standards of Learning were intentionally designed 
to function cohesively, with the goal of supporting students’ 
comprehension of grade-level texts. Although the SOL Assessment 
Blueprints emphasize two reporting categories, all strands must be 
taught consistently throughout the instructional year to ensure a 
comprehensive literacy experience. In this webinar, participants 
will explore sample access points for integrating all strands to 
enhance reading comprehension and reinforce the key focus 
areas—often referred to as “heavy hitters”—highlighted in the SOL 
Assessment Blueprints.



By the end of today’s webinar, you’ll have a better understanding of how other 
strands in the 2024 English Standards of Learning can support student 
comprehension. You’ll explore multiple access points that allow students to engage 
with these strands in meaningful, varied ways—moving beyond isolated skills to a 
truly comprehensive literacy experience.
Most importantly, you’ll leave with practical strategies you can immediately apply in 
planning meetings and classroom instruction. This isn’t just theory—it’s actionable 
insight designed to elevate your teaching and your students’ learning.
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Impact Expected
By the end of this webinar, participants will understand how each 
strand of the 2024 English Standards of Learning contributes to 
student comprehension. They will explore multiple access points 
that enable students to engage with the strands in varied and 
meaningful ways, reinforcing a comprehensive instructional 
approach. Educators will be equipped to immediately apply these 
insights in planning meetings and classroom instruction.



Comprehension isn’t a one-time skill—it’s a skill that builds and grows over time 
.Every text we bring into the classroom strengthens our work with RV, RL, and RI 
standards. By planning instruction through thematic units, we can intentionally layer 
texts to build background knowledge and establish steady vocabulary routines that 
help students make sense of new words in context.

We can also grow comprehension skills when we write about what we read, using 
texts to model different modes of writing—narrative, expository, persuasive—then 

students begin to see how reading and writing reinforce one another.
To truly support comprehension, we must utilize all strands of the Standards, not just 
the ones emphasized in assessments. That means spiraling skills across units and 
consistently applying the DSR standards to monitor understanding every time we 
engage with a text.
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Teachers Build Opportunities to Practice 
Comprehension Throughout the Year
•Thematic Unit Planning

- Include multiple texts to build background knowledge.
- Establish vocabulary routines to build vocabulary.
- Write about what is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

•Spiral Skills Throughout The Year
- Continually use DSR standards to monitor 

comprehension every time we read a text.
- Integrate the standards to bolster comprehension.



In this webinar, we will explore examples of how other standards can be intentionally 
utilized as access points to strengthen reading comprehension. These examples are 
not stand-alone activities. When you are creating units and lessons, all activities need 
to be designed to be woven into the unit so that each activity builds upon the 
knowledge and content already being taught. Effective integration begins with 
selecting the unit theme, choosing the texts, and identifying the standards that best 
align with those texts. Only then are examples and activities mapped out to ensure 
coherence. By embedding these activities throughout the unit, students revisit and 

apply comprehension strategies in multiple contexts, ensuring skills are strengthened 
over time. Integration is about purposeful planning—using all standards to help 
students access and practice comprehension skills continuously across the school 
year.
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Framework for Evidence-Based Literacy Instruction
All strands should be taught in each 

grade level. 
✓ Allow texts to lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Understanding the Standards 
document



Educators can integrate the 2024 English Standards of Learning in a variety of ways 
throughout instruction – here is just one example of how standards can be integrated 
in the Grade 6 classroom. In this example, instruction is  anchored by the DSR-C and 
the grade level, complex text (in this case, an informational text)
Looking at all the other standards integrated in this example, you will see students 
will be responding to that text orally and in writing to summarize.  Students will 
engage in explicit vocabulary instruction, within the context of the grade level text 
and use newly learned words in writing and discussion.
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The Standards Work Together To Enhance 
Comprehension

Reading 
Informational Texts: 
6.RI.1A Summarize 
texts, including their 
main idea(s) and how 
they are developed 
with specific details. 

Writing: 6.W.1B Write 
expository texts to examine a 
topic or concept, logically 
conveying ideas and 
information using text 
structures such as description, 
comparison, or cause-effect to 
create cohesion.

Research: 6.R.1A Develop notes 
that include important concepts 
and summaries, including 
quoting, summarizing, and 
paraphrasing research findings, 
avoiding plagiarism by using own 
words and following ethical and 
legal guidelines for gathering and 
using information.

Reading and 
Vocabulary: 6.RV.1H 
Use newly learned 
words and phrases in 
multiple contexts, 
including in students’ 
discussions and 
speaking and writing 
activities.

Language Usage: 
6.LU.1A Construct 
simple, compound, and 
complex sentences to 
communicate ideas 
clearly and add variety 
to writing. 

Communications: 
6.1.Av Paraphrasing 
and summarizing key 
ideas being discussed 
by using ample 
evidence, examples, or 
details to support 
opinions and 
conclusions.

Developing Skilled Readers & Building Reading 
Stamina:
6.DSR.C When responding to text through discussion 
and/or writing, draw several pieces of evidence from 
grade-level complex texts to support claims, 
conclusions, and inferences, including quoting or 
paraphrasing from texts accurately and tracing where 
relevant evidence is located (Textual Evidence, K-
12).



As we plan instruction, it’s important to remember that we don’t teach a standard 
just once and then move on. Instead, we revisit each standard multiple times 
throughout the year—across different units, using different texts, and supported by 
complementary standards.
For this example, standards are addressed repeatedly in three distinct units. In Unit 1, 
students may explore the thematic topic of Testing your Limits through a variety of 
informational and literary texts. In Unit 2, teachers may shift to the thematic unit: 
Understanding Other People, with Freak the Mighty  as one text in the text set. By 

Unit 3, students grapple with Finding Your Place (which may focus on the power of 
community and change) through a variety of texts around the impact of a water 
crisis. 
Each unit integrates different supporting standards, allowing students to engage with 
the same or similar skills in new contexts. This layered approach strengthens and 

deepens comprehension over time.
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Teachers Address a Standard Multiple Times Through 
the Year with Different Texts/Units & Supporting 
Standards

SAMPLE Mapping for RL across three units

Standard Unit 1: Testing your Limits Unit 2: Understanding Other 
People Unit 3: Finding Your Place

6.RL.1A X

6.RL.1B X X X

6.RL.1C X X

6.RL.2A X

6.RL.2B X X

6.RL.2C X

6.RL.3A X

6.RL.3B X



As educators, we are responsible for teaching all strands in the 2024 English 
Standards of Learning—not just the ones emphasized in assessments. Each strand 
plays a unique role in building student comprehension.
Our reading, writing, communication, and research standards work together to help 
students make meaning from texts. For example, writing about what they read 
deepens understanding, while vocabulary and research skills provide context and 
clarity. Speaking and listening allow students to process and express ideas 
collaboratively.

When we use and instruct all strands intentionally, we create a richer, more 
connected literacy experience—one that supports comprehension from multiple 
angles and prepares students to think critically across disciplines.
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Teachers are responsible for teaching all strands 
in the 2024 English Standards of Learning.

How can all the strands support 
student comprehension?



Before we dive into a few examples, we want to first bring your attention to the skills 
that need continual practice throughout the year by examining the SOL Assessment 
Blueprint. While the blueprint emphasizes comprehension of literary and 
informational texts, students can demonstrate their understanding of these skills 
through a variety of access points—not just through the standard of focus.

Let’s dive into a few examples where students are engaging with texts in meaningful 
ways. These activities tap into multiple strands and reinforce comprehension from 

different angles.
By intentionally integrating strands across instructional experiences, we create richer 
opportunities for students to think deeply about texts and build lasting literacy skills.
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Consider the Skills with which Students Need 
Continual Practice



Sometimes, informational texts can be a source of difficulty for middle school 
students. But when we are focused on other skills, such as research, we can also use 
those to reinforce reading informational standards. So, the first example access point 
example integrates reading informational with research. 
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Example Access Point 1
Research & Reading 

Informational 
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In this sample, when I’m teaching the Research Standards, I’m not working in 
isolation—I’m also reinforcing the Reading Informational Standards.
For example, as students gather and evaluate sources, they’re practicing key 
informational reading skills like identifying main ideas, analyzing text structure, and 
distinguishing fact from opinion. This kind of integration strengthens comprehension 
and helps students see how skills connect across strands.
By layering standards intentionally, we create more meaningful learning experiences 
and deepen students’ understanding of complex texts. As students work through 

these lessons and activities, they are the ones doing the learning—actively practicing 
and reinforcing the heavy hitter standards at the heart of the unit.
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When Research Standard are the 
primary focus of a lesson or activity, 

teachers can still reinforce the 
Reading Informational Standards



Let’s consider how students can strengthen their reading comprehension skills within 
research-focused instruction.
The primary goal of this lesson is to assess student understanding of Research 
Standard 6.RI.1D—developing notes that capture important concepts and 
summaries, including quoting, paraphrasing, and summarizing research findings. 
Students also learn to avoid plagiarism by using their own words and following ethical 
and legal guidelines for gathering and using information.
But that’s just the starting point.

This lesson also provides a powerful opportunity to reinforce key Reading 
Informational standards. For example, 6.RI.1A, which emphasizes summarizing main 
ideas and explaining how they are developed through supporting details.
It’s important to remember that the foundation of the Research standards 
emphasizes reading a series of conceptually related texts to build knowledge, solve 

problems, and support critical thinking. This means comprehension is embedded in 
the research process—and by integrating these standards, we help students become 
more strategic, thoughtful readers.
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Where Can Research Standards Bolster Students' 
Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

Research Standard: 6.R.1D Develop 
notes that include important 
concepts and summaries, including 
quoting, summarizing, and 
paraphrasing research findings, 
avoiding plagiarism by using own 
words and following ethical and legal 
guidelines for gathering and using 
information.

Reading Informational Standard: 
6.RI.1A Summarize texts, 
including their main idea(s) and 
how they are developed with 
specific details.



To truly understand the rigor of the standards, educators must unpack how they work 
together across strands.
When we look closely at Research Standard 6.R.1D, we see that by sixth grade, 
students are expected to develop notes that capture important concepts, summaries, 
and sources (building on 5.R.1D). At this level, students refine their notes to include 
summaries, quotations, and paraphrased research. By practicing paraphrasing and 
quoting effectively, they gather specific evidence that strengthens the research 
products they create.

But students cannot do this effectively without strong informational reading skills. 
That’s where 6.RI.1A comes in. Summarizing is a critical skill for communicating the 
most important ideas in informational texts. Students must learn to distinguish main 
ideas from supporting details, paraphrase those ideas into their own words, and 
synthesize them into a concise summary. This ability helps students evaluate which 

sources are most relevant and useful for their research.
• Together, these standards ensure that students can not only gather information 

but also analyze, evaluate, and synthesize it—skills that are essential for 
meaningful research and deeper comprehension.
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension (1 of 3)

Explanati on from Grade 6 Unders tanding the Standards:
6.R.1 Evaluation and Synthesis of 
Information 
• By sixth grade, students need to be 

able to develop notes that include 
important concepts, summaries, 
and identification of sources 
(5.R.1.D).  In sixth grade, students 
will develop notes that focus on 
important concepts, including 
summaries, quotations, and 
paraphrased research. As students 
take notes with paraphrased and 
quoted information, they will have 
more specific evidence to use 
when creating their research 
product. 

6.RI.1 Key Ideas and Confirming 
Details
• Summarizing a text is an 

important skill for 
communicating the most 
important ideas in an 
informational text.  Students 
will need to differentiate main 
ideas from details, 
paraphrase those ideas into 
their own words, and 
synthesize those ideas into a 
shorter form. 



Before we look at how this Research standard comes to life, we must first ensure 
students have a variety of texts and materials to engage with around the thematic 
topic. By reading a variety of texts—both literary and informational in this example—
students will gain important background knowledge and information on the topic in 
which they will be researching. 
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From these search terms, Students Have a Variety 
of Texts and Materials to Work With...

• Informational: The Lone Woman of San 
Nicolas Island – Jessica McBirney

• Technical text: Ultimate Survival 
Handbook- National Geographic Kids

• Literary text: Hatchet

Grade Level Instructional Guides



As students engage with these texts and conduct their research, they will create 
notes that capture important concepts and include clear summaries of their findings. 
In doing so, they are practicing the skill outlined in 6.RI.1A—summarizing texts by 
identifying the main ideas and explaining how those ideas are developed through 
supporting details. This is an essential skill because it helps students determine which 
sources are most relevant and useful for their research.

By working with these standards, students are not only gathering information but 

also learning to analyze, evaluate, and synthesize it. These processes strengthen 
comprehension and lead to more effective, well-developed research products.

On the screen, you’ll see a sample graphic organizer you may consider using with 
students to help them structure their research findings. This tool will help students 

see connections between main ideas and details, making it easier for them to write 
strong summaries that reflect their understanding. 

16

16

Students are developing notes that include important 
concepts and summaries of their research findings… 

Topic/Concept:

Notes: Notes: Notes: 

Source: Source: Source: 

Did I:  
❑ Include quotes
❑ Summarizing and paraphrasing research findings
❑ Avoiding plagiarism by using own words and following ethical and legal guidelines for gathering and using 

information

Paraphrased/summarized notes to support topic/concept



As students engage with informational texts during their research, they’re not just 
gathering facts—they’re summarizing to understand what happened and why it 
matters. This process strengthens comprehension by helping students make meaning 
from complex content.
We also guide students in summarizing from specific sources. A sample can be found 
on the screen connecting research and reading informational texts. 

We start with the topic that relates to the conceptual understanding of Testing your 

limits. The text used in this sample shows the struggles workers faced and their 
demand to organize for better wages and conditions. Help students gather key 
details, quote textual evidence, and summarize the important findings from their 
research. 

It’s important to remember—this kind of summarizing needs to be modeled, not just 
assigned. Students benefit from seeing how we think through texts aloud, identify key 
ideas, and connect them to the bigger picture. 
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….and they are summarizing informational texts in 
their own words. 

Connecting 
Research and 

Reading 
Informational

Topic/Concept: How did labor unions and organized labor movements in U.S. history develop to 
protect workers’ rights, and what strategies did they use to fight against poor working conditions and unfair 
treatment?

Notes: 
Key Details:
• Workers often labored 10-hour shifts, 6 days a week, with very low wages.
• Child labor was common; children as young as eight years old worked long hours, missing school.
• No retirement benefits, medical coverage, or compensation for injuries; pregnant women were often 

fired.
• The Great Upheaval of 1877 began with a 10% pay cut at the Baltimore and Ohio Railroad. Workers in 

Martinsburg, WV, refused to let trains run until wages were restored.
• Strikes spread nationally, showing the growing power of collective worker action.
Quote Example: “On July 16, 1877, workers in that town drove all the engines into the roundhouse and 
boldly declared that no train would leave until the owners restored their pay.”
Summary: Workers endured unsafe and unfair conditions, and the Great Upheaval demonstrated how 
collective strikes became a tool to demand change.

Source: Organized L abor and The Great Upheaval — USHistory.org



Again, as we continue considering the skills students need consistent practice with 
and exposure to, take a moment to look at the Grade 6 SOL Assessment Blueprint. By 
intentionally integrating writing, language usage, communication, and research 
standards, we create a more robust instructional approach/ This intentional 
integration strengthens students' overall understanding and supports the essential 
comprehension skills highlighted in the blueprint.
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Consider the Skills with which Students Need 
Continual Practice Using Assessment Blueprint

18



Let’s look at another way we can integrate strands to support comprehension—this 
time through the integration of Writing and Reading Literary text standards.
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Example Access Point 2
Writing & Reading Literary



By pairing the reading of literary text with purposeful writing, we deepen 
understanding and give students meaningful ways to engage with texts. Remember, 
as students work through these lessons and activities, we want them taking on the 
cognitive load and heavy lifting. 
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When Writing Standards are the 
primary focus of a lesson or activity, 

teachers can still reinforce the Reading 
Literary Standards.



Where do students have opportunities to strengthen their reading comprehension 
when the instructional focus is on writing? Let’s take a closer look.

If the goal is for students to demonstrate understanding of Writing Standard 6.W.1A 
— Write narratives to entertain, share a personal experience, or alter an existing story 
using narrative techniques to develop characters, events, and experiences.--there is a 
natural connection to key reading skills and comprehension.
Alongside this writing goal, students can strengthen comprehension by engaging with 

key Reading Literary standards such as:
6.RL.1E – Explain the role of the protagonist and antagonist in shaping plot events.

When students analyze how characters drive the plot and then apply those insights in 
their own narrative writing, they internalize story structure in a meaningful way. 

Writing becomes more than a standalone task—it becomes a powerful pathway for 
reinforcing and expanding reading comprehension.
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Where Can Writing Standards Bolster Students' 
Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

Writing Standard: 6.W.1A 
Write narratives to entertain, share a 
personal experience, or to alter an 
existing story that uses narrative 
techniques to develop the 
characters, event(s), and 
experience(s).
 

Reading Literary 
Standard:

6.RL.1E Explain the role 
of the protagonist and 
antagonist on plot 
events.



To truly meet the rigor of the Grade 6 standards, educators are encouraged to use the 
Understanding the Standards document as a guide for intentional planning. This 
resource not only clarifies what students need to know, but also highlights the depth 
of engagement required with texts and tasks.

One powerful insight from this document is the reciprocal relationship between 
reading and writing—how strong writing instruction can actually strengthen literary 
comprehension. For example, under Writing Standard 6.W.1, sixth graders are asked 

to write narratives that entertain, share personal experiences, or reimagine existing 
stories by developing characters, plot, and experiences. This type of work builds 
creativity and communication skills while deepening their understanding of narrative 
texts—as directly stated in the explanation from Understanding the Standards. A 
student might, for instance, rewrite a portion of a story from a different point of view, 

which helps them recognize how perspective shapes meaning.

When paired with the Reading Literary Standards for Key Ideas and Plot Details, 
students also focus on identifying the protagonist and antagonist in a story or drama 
and explaining their roles in the unfolding plot. The protagonist, often the main 

character, drives the action and is central to the conflict, usually evolving through 
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension (2 of 3)

Explanation from Grade 6 Understanding the Standards:
6.W.1 Modes and Purposes for 
Writing
• In sixth grade, students write 

narratives that entertain, share a 
personal experience, or alter an 
existing story by developing 
characters, plot, and 
experiences.  This allows students 
to develop creativity and 
communication skills while 
improving their understanding of 
narrative texts.  For example, 
students may rewrite a portion of a 
story from a different point of view, 
which allows them to develop 
greater understanding of how the 
point of view impacts a story.  

6.RL.1 Key Ideas and Plot Details 
•Students should also focus on identifying the protagonist 
and antagonist in a story or drama and explaining their roles 
in the plot events. 

•A protagonist is the main character or one of the major 
characters in a story or drama.  The protagonist is the 
character driving the action and is central to the main 
conflict in the story.  The protagonist is usually dynamic, 
making choices and taking actions that lead to personal 
growth.  
•An antagonist is a character or force that is working 
against the protagonist’s goal in a story or drama.



choices and actions that lead to growth. The antagonist, on the other hand, is the 
character or force working against the protagonist’s goal, creating tension and 
shaping the conflict.

By writing with purpose and structure, and by analyzing how characters and conflicts 
interact, students gain a deeper understanding of how stories work. This makes 
literary comprehension more meaningful, transferable, and enduring.
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Students should have access to a variety of texts and materials that serve as models 
and scaffolds throughout the learning process. This includes a variety of mentor 
texts——which provide rich examples of the author’s craft, character development, 
and narrative structure.
Alongside these texts, we use teacher modeling to make our thinking visible, showing 
students how to analyze, plan, and revise.

Please note that this is a sample of texts that students can engage with. Divisions 

should always reference their division-adopted curriculum or materials as well as 
grade level Instructional Guides for additional texts and/or text sets. Instructional 
Guides can be found on the VDOE webpage and linked on this slide.
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Students Have a Variety of Texts and Materials to 
Work With

•Novel: Freak the Mighty
•Autobiographical essay: The Friend Who 

Changed my Life—Pam Muñoz Ryan
•Greek mythology: Theseus and the 

Minotaur

23
Grade Level Instructional Guides



While reading these mentor texts, students are actively engaged in analysis of 
narrative writing. On the screen, you’ll see a sample organizer along with guiding 
questions designed to support instruction, modeling, and planning. These tools help 
students structure their ideas as they craft fictional narratives, encouraging them to 
emulate the techniques of published authors.
A guiding framework provides clarity and direction. As students write, they are not 
only organizing their stories but also learning to incorporate essential elements of 
character and conflict. Instruction is often paired with reading literary “heavy hitters,” 

allowing students to connect their own writing to the ways authors develop 
protagonists and antagonists.

The organizer prompts students to think critically by looking at the:
Protagonist): Who is the main character, and what do they want most?

Antagonist): Who or what stands in their way, and how do they make the problem 
worse?
Conflict: How does the struggle between hero and villain move the story forward?

By mapping out this “conflict” between opposing forces, students learn how conflict 

drives plot which also strengthens character development. This intentional design 
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Students are analyzing fictional narratives...

24

Category Guid in g Questions Stude nt Planning N otes

Protagonist (Main 
Character)

• Who is the central character in my st ory?
• What is their  goal or problem?
• How will they drive t he act ion forw ard?
• How will they change or grow  by the end?

An tagonist (Opp osin g 
Force)

• Who or what stands in t he way of t he protagonist’s goal?
• How does t his ant agonist creat e conflict ?
• Is it  a person, group, or force (like fear, nature, or  society )?
• Will t he antagonist  change or remain the same?

Conflict Between Them

• What is the main clash between protagonist  and ant agonist?
• How does t his conflict shape t he rising action?
• What is the most im portant moment where t hey oppose each other?
• How will this conf lict lead to the climax?

Point o f View
• Who is telling the st ory?
• How does t his p erspective shape the way events are described?
• How would the st ory change if t old from another  charact er’s p oint  of view ?

Clim ax
• What is the most exciting or intense m oment?
• How does t he prot agonist confront the ant agonist?
• What choice or  action changes t he outcome?

Resol ution

• How is t he problem solved?
• Does the protagonist  succeed or  fail?
• How does t he story  end?
• What lesson or theme is rev ealed?

Theme/Lesson
• What bigger  idea does t he st ruggle bet ween protagonist and antagonist 
show ?
• How does t he prot agonist’s growth connect to this theme?

Connecting  Writing and 
Reading Literary



helps them see that strong narratives are built on the interplay of character 
motivations and obstacles, making their writing more engaging and meaningful.
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As students are analyzing fictional narratives, they should be able to clearly define the 
central elements of these narratives to emulate this in their own writing. This 
includes identifying who their protagonist is and what that character wants most, as 
well as recognizing who or what stands in opposition to that goal—and how that 
opposition escalates the story. In doing so, students can emulate Philbrick’s technique 
of crafting an antagonist who feels personal and threatening, a choice that raises the 
stakes and intensifies the conflict.

On the screen, you’ll see a sample of student work that demonstrates how 
knowledge of the author’s craft and key literary components can be transferred into 
their own writing. This example illustrates how students strengthen their narratives 
by intentionally shaping protagonists, antagonists, and conflicts to drive plot and 
deepen character development.

Consider using these sample guiding questions with your students or PLC teams as 
you are thinking about how to support students in writing stronger narratives.
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...and students are emulating how authors incorporate 
protagonists and antagonists into their writing.
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Category Sample Guiding Questions Analysis of Freak the Mighty

Protagonist 

• Who is the main character?
• What goal or problem  is this charact er  t rying to 
solv e?
• How does t his character drive t he action forward?
• What choices does the protagonist  make that 
affect t he plot?
• How does t he prot agonist change or  grow by t he 
end?

Max Kane is the protagonist. His problem is low self-est eem 
and fear of his father. With Kev in’s friendship, Max learns 
courage and self-wort h. B y t he end, Max grows m ore confident 
and begins t o believe in himself.

Antagonist 

• Who or what is  working against the protagonist’s 
goal?
• How does t he antagonist create conf lict or 
tension?
• Is the antagonist a person, group, or  force?
• What act ions d oes t he antagonist t ake that  make 
the protagonist’s journey  harder?
• Does the antagonist change during t he st ory, or  
st ay t he same?

Killer  Kane (Max’s father) is t he antagonist. H e works against 
Max’s goal of f eeling safe and free. His violent behav ior  and 
attempt  t o kidnap Max creat e fear and danger. He does not 
change—he rem ains a t hreatening f orce throu ghout the story.

Conflict 
Between 
Them

• How does t he clash bet ween prot agonist and 
antagonist shape the story?
• What is the most im portant moment where t hey 
oppose each other?
• How does t his conflict make t he climax more 
intense?
• How does t he resolution show whether  t he 
prot agonist succeeded or failed?

The conf lict between Max and Killer  Kane driv es t he story ’s 
tension. The most import ant  clash is w hen Killer  Kane kidnaps 
Max and threatens him. This m akes the climax intense, as Max 
must face his greatest  fear. The resolut ion shows Max’s 
success—he resists his father and learns he is stronger than he 
believed.



Connecting narrative writing to the study of literary texts allows students to apply the 
same lens they use in reading—examining the relationship between protagonist and 
antagonist—to the planning of their own narratives. This approach supports student 
writing by ensuring their stories include a clear conflict, a meaningful climax, and a 
resolution that ties the events together.

As students analyze literary texts through the lens of 6.RL.1E (as found in this 
example), they are encouraged to go beyond simply recounting events. Instead, they 

begin to think deeply about how characters grow and how themes emerge across a 
story. By transferring these insights into their own writing, students learn to 
intentionally design characters and conflicts that drive plot development and 
highlight larger ideas.

Ultimately, this integration of reading and writing strengthens both skills—helping 
students see how authors craft stories and empowering them to emulate those 
techniques in their own narratives
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Connect Narrative Writing to Reading Literary Text
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✓Students use the same lens they practiced in 
reading (protagonist vs. antagonist) to plan their own 
narratives.
✓Supports student writing in having a clear conflict, 

climax, and resolution.
✓Through analyzing literary texts for 6.RL.1E students 

are pushed to think about character growth and 
theme, not just events.



Let’s explore Example Access Point 3, where we integrate Reading Informational and 
Communication standards to strengthen students’ comprehension. In this work, 
students practice summarizing and paraphrasing key ideas while also developing the 
ability to support their understanding with evidence, examples, and details.
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Example Access Point 3
Communication & Reading Informational 



In this instruction, students have a culminating task focused on the Communication 
standards—but these are never taught in isolation. We use communication standards 
to bolster comprehension of informational texts.
Goal of the Instruction: Students will paraphrase and summarize key ideas being 
discussed, using ample evidence, examples, and details to support opinions and 
conclusions.
As students work toward this culminating task, they are also reinforcing key Reading 
Informational standards:

• 6.RI.1A – Summarize texts, including their main idea(s) and explain how they are 
developed with specific details.

By integrating communication and reading standards, students strengthen both 
comprehension and expression—building the skills needed to analyze, synthesize, 
and clearly communicate ideas.
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Where Can Communication Standards Bolster 
Students' Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

6.C.1v Paraphrasing and 
summarizing key ideas being 
discussed by using ample evidence, 
examples, or details to support 
opinions and conclusions.

6.RI.1A Summarize texts, 
including their main idea(s) and 
how they are developed with 
specific details.



To teach with rigor and intention, educators must use the Understanding the 
Standards document not just as a reference—but as a planning tool. This resource 
helps us unpack what students need to know, how deeply they must engage, and 
how different strands work together to support comprehension.
Let’s look at how the Communication standards directly bolster Reading 
Informational instruction. 
According to Understanding the Standards: When students participate in respectful 
discussions and collaborative work, they listen with the intent to understand, show 

value for others’ ideas, and ask clarifying questions. Students must be able to 
paraphrase and summarize ideas being discussed and support those ideas with 
evidence, examples, and details.
This ensures that students maintain focus on the topic and encourages deeper 
conversation and analysis. It also helps them communicate agreement or tactful 

disagreement using carefully constructed responses.
The document also outlines expectations for fifth graders, which serve as a 
foundation for Grade 6: Summarizing a text is an important skill for communicating 
the most essential ideas in informational texts. Students must differentiate main 
ideas from details, paraphrase into their own words, and synthesize into a shorter 

form.
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Understanding the Rigor of the Standard(s) & How 
all Strands Support Comprehension (3 of 3)
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Communication, Listening, and Collaboration

When students participate in respectful discussions 
and collaborative work, they listen to each other with 
the intent to understand, show value for other 
students’ ideas, and ask questions to clarify 
meaning.  Students need to be able to paraphrase 
and summarize ideas being discussed and support 
those ideas with evidence, examples, and details.  

• This will ensure that students maintain focus on 
the topic and encourage depth of conversation 
and analysis. Students can communicate 
agreement and tactful disagreement with ideas, 
using carefully constructed responses.

Key Ideas and Confirming 
Details
• Summarizing a text is an 

important skill for 
communicating the most 
important ideas in an 
informational text.  Students 
will need to differentiate main 
ideas from details, 
paraphrase those ideas into 
their own words, and 
synthesize those ideas into a 
shorter form. 

Explanati on from Grade 6 Unders tanding the Standards:



From the Grade 6 Instructional Guide, students explore the theme of “Clean Water.” 
In this example, we look at a variety of access points designed to bolster 
comprehension while utilizing Communication standards in support of Reading 
Informational standards.
Students have a range of texts and materials to work with, including:
• Informational Texts

• Poisoned Water: How the Citizens of Flint, Michigan, Fought for Their Lives 
and Warned the Nation (ATOS 7.7) — Candy Cooper

• Flint Water Crisis (1020L) — Julie Knutson
• Informational (Technical)

• How to Filter Water in the Wild — Water Pursuit
• Digital/Multimedia Sources

• Webpage: Impact of Clean Water on Education

• Interview or podcast clip featuring citizens impacted by lack of clean water
It’s important to note that this is just a sample text set. The goal is to illustrate 
how multiple access points—informational, technical, digital, and 
multimedia—can be intentionally combined to strengthen comprehension 
and support standards-based instruction.
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Students Have A Variety of Conceptually Organized 
Texts and Materials

SAMPLE TEXT SET

• Informational: “Poisoned Water: How the Citizens of 
Flint, Michigan, Fought for Their Lives and Warned the 
Nation” (ATOS 7.7) Candy Cooper

• Informational: Flint Water Crisis (1020L) Julie Knutson
• Technical text: How to Filter Water in the Wild—Water Pursuit
• Webpage: Impact of Clean Water on Education
• Interview or podcast clip about citizen's who have been 

impacted when clean water isn't available.

Grade Level Instructional Guides



Please note that this is a sample of texts that students can engage with. Divisions can 
reference their division-adopted HQIM as well as grade level Instructional Guides for 
additional texts and/or text sets. Instructional Guides can be found on the VDOE 
webpage and linked on this slide.
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As teachers work on the communication standard, students are practicing the skills of 
orally paraphrasing and summarizing key ideas. Discussion protocols, such as Socratic 
seminars, provide a powerful structure to meet this standard because they embed 
these skills directly into the learning process.
Paraphrasing and summarizing are built into the protocol, requiring students to 
restate ideas in their own words while capturing the most important points. Evidence 
and details are expected in every response, pushing students to ground their thinking 
in the text. Respectful communication is supported through sentence stems that 

guide agreement and disagreement, ensuring that conversations remain constructive. 
At the same time, the depth of analysis is strengthened as students stay focused on 
the text, leading to meaningful and purposeful dialogue.
When students orally paraphrase and summarize, they are not only restating key 
ideas but also weaving in ample evidence, examples, and details to support their 

opinions and conclusions. While this work may be part of a larger writing-focused 
unit, it also opens another pathway: using the communication strand to bolster the 
reading strand. By engaging in structured discussion, students deepen 
comprehension, strengthen analysis, and build the habits of thoughtful, text-based 
conversation.

31

31

Students are orally paraphrasing and summarizing key 
ideas...

Preparation: 
Students 

annotate the 
text, highlighting 

claims, 
evidence, and 

key ideas. 
Students write 

discussion 
questions. 

Discussion 
Circle/Protocol: 
Students share 

questions,  when 
a student 
responds, 

another peer 
must paraphrase 

or summarize 
what was said 
before adding 

their own idea.

Evidence 
Requirement: 
Every response 

must include 
textual evidence, 

examples, or 
details

Agreement & 
Tactful 

Discussion: 
Teach sentence 

starters for 
respectful 

communication 
(“I agree with 

your point 
because…,” “I 

see it differently. 
The text 

shows…,” “I’d 
like to add to 
your idea…”)

Reflection & 
Wrap Up: Each 

group 
summarizes the 

main ideas 
discussed. 

Students reflect: 
“What did I learn 
from listening to 
others? How did 

paraphrasing 
help me 

understand 
better?”

Students will plan to  maintain focus on the topic and encourage depth of 
conversation and analysis. Students can communicate agreement and tactful 

disagreement with ideas, using carefully constructed responses.



In this approach, students base their discussions and oral summaries on specific 
details drawn directly from the texts. As they paraphrase and summarize aloud, they 
are expected to include the key ideas being discussed and support those ideas with 
ample evidence, examples, or details.

The structure of these discussions also helps students maintain focus on the topic 
while encouraging deeper levels of conversation and analysis. Sentence stems and 
guiding prompts allow them to communicate agreement or tactful disagreement in 

carefully constructed ways, ensuring respectful and meaningful dialogue.
By embedding communication standards into reading instruction, we ensure they are 
not taught in isolation but are used intentionally to strengthen comprehension and 
support effective reading practices. On this slide, you’ll see sample instructional and 
guiding questions that can be used to connect reading informational texts with oral 

communication strands. On the next slide, we’ll look at an example of what this 
integration may look like in action with an informational text.
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…based on the specific details elaborated on in the 
text(s).

Differentiating Main Ideas from 
Details
• Which ideas are central to 

understanding the text?
• Which details are examples, facts, 

or descriptions that support the 
main idea?

Paraphrasing
• How can I restate the main idea in 

my own words without copying the 
text?

• Can I explain the author’s point in a 
simpler way that still keeps the 
meaning?

Synthesizing
• How do the main ideas connect 

across the text?
• How can I combine the main ideas 

and key details into a clear, brief 
summary?

Checking the Summary
• Does my summary include the 

main idea(s) and the most 
important supporting details? 
While leaving out minor details or 
examples that aren’t essential?

• Is my summary complete enough 
to understand the author’s 
message?



This lesson is grounded in text, with Poisoned Water serving as the anchor. Students 
work to meet 6.RI.1A by identifying main ideas, separating details, paraphrasing, and 
synthesizing their understanding into clear summaries.
The structure begins with preparation, using a discussion circle or protocol to guide 
participation. Students are expected to support every response with evidence, 
communicate agreement or disagreement tactfully, and conclude with reflection and 
wrap-up.
For example, students might read a chapter describing how Flint residents discovered 

lead contamination and organized protests. Discussion questions push them to think 
critically: What evidence did Flint residents use to prove the water was unsafe? How 
did the author show the importance of community activism? What role did 
government officials play in the conflict?
Every response must be grounded in the text. A student might say, “On page 45, the 

author explains that residents carried jugs of brown water to city hall. That detail 
shows how they used evidence to demand change.” Sentence stems help guide 
respectful dialogue: “I agree with your point because the text shows…” or “I see it 
differently. The author also explains…” or “I’d like to add to your idea with another 
example…”

By the end of the discussion, students synthesize their ideas into a shared summary: 
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Connect Communication & Reading
Informational Texts

Preparation Discussion 
Circle/Protocol.

Evidence 
Requirement

Agreement & 
Tactful 

Discussion

Reflection & 
Wrap Up

Students read a 
sel ected chapter or 

excerpt (for 
exampl e, the 

section describing  
how residents 

discovered l ead 
contamination and 
organized protests).

“What evidence did 
Fl int residents use 
to prove the water 

was unsafe?”
“How did the 

author show the 
importance of 

community 
activis m?”

“What role did 
government 

officials pl ay in the 
conflict?”

Every respons e 
must incl ude 

specific  details 
from the text.

Example: “On page 
45, the author 
explains that 

residents carried 
jugs of brow n water 

to city hall.  That 
detail  shows how 

they used evidence 
to demand 

change.”

“I agree with your 
point because the 

text shows…”

“I see it differentl y. 
The author also 

explains…”

“I’d like to add to 
your idea with 

another example…”

“The main idea of 
our discussion was 

that Flint citizens 
fought for clean 

water. The author 
develops this with 

detail s about 
health problems, 

protests, and 
national attention. 

We l earned that 
evidence and 

activis m were key 
to their success.”



“The main idea of our discussion was that Flint citizens fought for clean water. The 
author develops this with details about health problems, protests, and national 
attention. We learned that evidence and activism were key to their success.”
Through this process, students strengthen communication skills—paraphrasing, 
summarizing, and engaging in respectful dialogue—all of which keep the discussion 
focused and deepen analysis.
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While we only explored a few sample access points today, they all demonstrates how 
different texts and different instructional approaches can support comprehension in 
meaningful ways. These samples can serve as a planning template you can adapt and 
bring into your classrooms tomorrow.
As you continue to spiral instruction throughout the year, you’ll revisit these 
standards again and again—each time with deeper complexity. That’s the power of 
the recursive nature of the 2024 English Standards of Learning. It allows us to build 
student understanding and comprehension over time, using intentional planning and 

purposeful text choices.
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Your Turn & Takeaways 
All strands work together to bolster comprehension



Before planning how to spiral standards and ensuring they are recursive, it is 
important to discuss ways to get students engaged with various texts.
These are just a few suggestions that students can do during and/or after reading. 
These help teachers monitor student progress and check for student understanding, 
which helps us determine what students may need more support the next time we 
hit the same standards. 
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Progress Monitoring & Checking for Understanding

Reading 
Strategies

Analyze 
Vocabulary in 

Context

Discussions
Reader's 

Responses 
(Writing)

Text-
Dependent 
Questioning

• Annotati ng
• Questioning
• Summ arizing
• Re-read for fluency

Stopping to dis cus s its 
meaning in the context 
of the text

Refer students back to the 
tex t as m uch as  poss ible

• Write reflectively or with a specific 
purpose (e.g., expos itory, 
persuas ive).

• Use evi dence from the text to 
support pos ition or claim s

• Integrate additional standards
• Require s tudents to us e 

tex tual evidence 



As we move forward, it’s important to remember that all strands of the Standards of 
Learning are meant to be taught at every grade level. They’re recursive by design—
building on each other and reinforcing key skills over time.
Let the text guide instruction. As you internalize and plan around your texts, keep the 
standards front and center. Use your unit maps and pacing tools to ensure students 
revisit key standards through multiple access points—even while the goal of a lesson, 
or what's assessed in the lesson may be an alternative standard.
Revisit concepts with increasing rigor to deepen understanding. Integrate multiple 

standards to meet the complexity of the 'heavy hitters'—those standards that house 
transferable skills students can apply across texts and tasks.

And don’t forget the planning tools that made this possible:
• Complex, grade-level Texts

• Unit maps and pacing spreadsheets
• The Understanding the Standards document to ensure alignment and rigor

As a next step, reflect on where you see standards spiraled throughout your division-
adopted materials and units. Consider how you’re supporting the full range of 

standards while continuing to emphasize the heavy hitters that drive comprehension 
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Next Steps: Standards are Recursive & 
Were Developed to Work Together

All strands should be taught in each 
grade level. 

✓ Allow texts lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Grade 6 Understanding the Standards 
document



and skill development across the year.
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If you’re looking for additional example pathways that support Reading Informational 
Text standards alongside other standards to strengthen comprehension, explore the 
pathways provided in the other slide decks and webinars. These resources can serve 
as a springboard for intentional planning and instructional design. You may primarily 
work with 6th-grade students, but the other grade-level pathways are still useful 
when planning access points. The strands and overall structure are consistent across 
grades, so you can draw ideas from any of them. For instance, a 6th-grade teacher 
might reference the Grade 5 presentation to see how the Communication strand can 

support reading informational texts.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Informational) 

Research & Reading 
Informational

K-2

Grade 3

Grade 5

Grade 6

Grade 7

Grade 8

Communication & 
Reading Informational

K-2

Grade 5

Grade 6

Grade 8 

EOC

Reading and Vocabulary 
& Reading Informational

EOC

Writing & Reading 
Informational 

Grade 4

Grade 5

EOC



The same is true for reading literary text standards. Here are additional slides for 
sample pathways to support the Reading Literary Text strand that can be found in the 
following grade-level webinars. If a 6th grade teachers is looking for additional ways 
to support reading literary text with Reading and Vocabulary standards, they may 
reference the Grade 3 or Grade 5 presentations.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Literary) 

Research & Reading 
Literary

EOC

Writing & Reading 
Literary

Grade 3

Grade 6

Grade 8 

EOC

Communication & 
Reading Literary 

Grade 4

EOC

Language Usage & 
Reading Literary

K-2

Grade 4

Reading and Vocabulary 
& R eading Li terary 

Grade 3

Grade 5



As always, we cannot leave without reviewing some of the resources mentioned 
throughout this session. These are powerful planning resources to support planning 
for literacy comprehension using other strands to bolster comprehension.

The links to these can be found on our VDOE English webpage.

39

39

Resources to Support Planning for Literacy 
Comprehension

Understanding the

Standards

documents

Grade-level

Instructional

Guides

Text Dependent

Questions |

Samples 

Resources

Planning for

Integration

webinars

Text Dependent

Questions

webinars

Understanding the 
Standards 

documents

Grade-level 
Instructional 

Guides

Text Dependent 
Questions | 
Samples & 
Resources

Planning for 
Integration 
webinars

Text Dependent 
Questions 
webinars
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Thank you 
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.
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