
Hello, thank you for joining us this morning. Today we're going to look at the 
recursive nature of the 2024 English Standards of Learning and how ALL strands 
support literacy comprehension, and ultimately student achievement and ways we 
can support literacy comprehension across multiple access points.
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The work of the English and Literacy Program is aligned to Virginia's Strategic 
Priorities, particularly priority 1 – to set and help every learning meet high 
expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



The 2024 English Standards of Learning were intentionally designed to function 
cohesively, with the goal of supporting students’ comprehension of grade-level 
texts. T
In this webinar, participants will explore sample access points for integrating all 
strands to enhance reading comprehension and reinforce the key focus areas—often 
referred to as “heavy hitters”—highlighted in the SOL Assessment Blueprints.
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Setting Purpose: Why are we here?
The 2024 English Standards of Learning were intentionally designed 
to function cohesively, with the goal of supporting students’ 
comprehension of grade-level texts. Although the SOL Assessment 
Blueprints emphasize three specific strands, all strands must be 
taught consistently throughout the instructional year to ensure a 
comprehensive literacy experience. In this webinar, participants 
will explore sample access points for integrating all strands to 
enhance reading comprehension and reinforce the key focus 
areas—often referred to as “heavy hitters”—highlighted in the SOL 
Assessment Blueprints.



Educators will leave this session with a better understanding of how other strands--
besides the ones tested on the Reading SOL--can work together to bolster students' 
comprehension. As we explore various examples of integration, consider the other 
standards as access points that will help students engage with those strands and the 
literary or informational texts in meaningful ways that will not only support their 
understanding of the text, but their ability to think critically about texts and practice 
skills needed to navigate and access complex texts.

Most importantly, you’ll leave with practical strategies you can immediately apply in 
planning meetings and classroom instruction. This isn’t just theory—it’s actionable 
insight designed to elevate your teaching and your students’ learning.
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Impact Expected
By the end of this webinar, participants will understand how each 
strand of the 2024 English Standards of Learning contributes to 
student comprehension. They will explore multiple access points 
that enable students to engage with the strands in varied and 
meaningful ways, reinforcing a comprehensive instructional 
approach. Educators will be equipped to immediately apply these 
insights in planning meetings and classroom instruction.



Comprehension isn’t a one-time skill—it’s a skill that builds and grows over time . 
Every text we bring into the classroom strengthens our students' ability to work with 
RV, RL, and RI standards. 
Throughout the year we must build comprehension through multiple access points. 
We cannot wait until the end of a unit or a big assessment to integrate other 
standards; we can embed them daily. To truly support comprehension, we must 
utilize all strands of the Standards, not just the ones emphasized in assessments. That 
means spiraling skills across units and consistently applying the DSR standards to 

monitor understanding every time we engage with a text.
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Teachers Build Opportunities to Practice 
Comprehension Throughout the Year
• Thematic Unit Planning

- Include multiple text to build background knowledge.
- Establish vocabulary routines to build vocabulary.
- Write about what is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

• Spiral Skills Throughout The Year
- Continually use Developing Skilled Readers (DSR) standards to monitor 

comprehension every time we read a text.
- Integrate the standards to bolster comprehension.



In this webinar, we will explore examples of how other standards can be intentionally 
utilized as access points to strengthen reading comprehension. These examples are 
not stand-alone activities. When you are creating units and lessons, all activities need 
to be designed to be woven into the unit so that each one builds upon the knowledge 
and content already being taught. Effective integration begins with selecting the unit 
theme, choosing the texts that align with that theme, and identifying the standards 
that best align with those texts. Only then are examples and activities mapped out to 
ensure coherence. By embedding these activities throughout the unit, students revisit 

and apply comprehension strategies in multiple contexts, ensuring skills are 
strengthened over time. Integration is about purposeful planning—using all standards 
to help students access and practice comprehension skills continuously across the 
school year.
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Framework for Evidence-Based Literacy Instruction
All strands should be taught in each 

grade level. 
✓ Allow texts to lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as access 
points to strengthen comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Understanding the Standards 
document



Using the EOC SOL Assessment Blueprint is an excellent starting point to plan skills 
which students need continual practice. The blueprint contains two reporting 
categories: comprehension of literary texts and informational texts. However, this 
does not mean instruction is limited to only reading literary and reading 
informational. 
Because we are responsible for teaching all strands, it is important to strengthen 
students’ comprehension of texts by intentionally integrating other strands such as 
Writing, Communication, and/or Research,which may serves as “entry points” or 

access ramps to reinforce the core skills according to the blueprint. 

When we examine the blueprints and standards, certain skills repeat and matter 
deeply for comprehension. We call these the ‘heavy hitters’—the ones we revisit 
multiple times across units and texts.
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Consider The Skills With Which Students Need 
Continual Practice



The EOC reading assessment is designed to measure standards and skills from grade 9 
through 11. Although students only take the test in 11th grade, it reflects the full 
range of standards they’ve been practicing all along. With that amount of information 
covered: 1. students cannot memorize standards and information, 2. they must have 
frequent exposure to standards and multiple opportunities to practice certain skills. 

This is why mapping standards for each grade-level then coming together for vertical 
planning meetings are important. Tracking standards does not mean we teach them 

or assess them in isolation. It is simply a way to ensure students have multiple 
exposures to specific standards that will be tested. 
Vertical planning meetings are a powerful way to ensure that happens. This is a great 
time for grade 9-11 teachers to align curriculum, ensure consistency in instruction, 
and identify gaps in instruction. Consider creating a shared document of some sort to 

review and discuss during vertical alignment meetings. Prior to these meetings, 
grade-level PLCs can check off which standards they have addressed. 
If targeted vertical alignment meetings are not possible because of scheduling 
conflicts, this document(s) can still be discussed in grade-level PLCs or individually 
periodically throughout the year. The important thing is to ensure the heavy hitters 

are recursively addressed and not left to chance. Having it document just makes that 
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Vertical Planning Sessions Ensure Students are Working 
Through “Heavy Hitters” Recursively
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Grade 9 
Sample

Standard Unit 1 Unit 2 Unit 3 Unit 4

9.RI.1A X X X

9.RI.1B X X X

9.RI.1C X X X X

Grade 10 
Sample

Standard Unit 1 Unit 2 Unit 3 Unit 4

10.RI .1A X X

10.RI .1B X X

10.RI .1C X X X

Grade 11 
Sample

Standard Unit 1 Unit 2 Unit 3 Unit 4

11.RI .1A X X

11.RI .1B X X

11.RI .1C X X X



visible for all PLC members, all English teachers, and all building-level literacy leaders. 
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Let’s start with Grade 9 access point example and map out how we use multiple 
strands together as access points for reading comprehension. Comprehension can 
and should be supported with additional strands to build critical thinking and 
reinforce important skills. To do this, we must have students work with a variety of 
strands and standards.

By layering standards intentionally, we create more meaningful learning experiences 
and deepen students’ understanding of complex texts. As students work through 

these lessons and activities, they are the ones doing the learning—actively practicing 
and reinforcing the heavy hitter standards at the heart of the unit.
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How can all strands support 
comprehension in Grade 9?

When Communication Standards are 
the primary focus of a lesson or 
activity, teachers can reinforce 

Reading Informational Standards. 



This sample unit uses a variety of texts examine the use of persuasive techniques. We 
intentionally choose varied texts to build knowledge and increase engagement for 
high school students. For example, in this sample, we use MLK’s speech, FDR’s ‘Four 
Freedoms,’ propaganda posters, and poetry. Texts organized around a conceptual 
topic or thematic topic help students make connections and deepen understanding. 

When students have more practice identifying and analyzing rhetorical appeals in a 
variety of contexts—in this sample, the WWII propaganda posters and FDR’s speech, 

they develop critical reading and comprehension skills needed to navigate more 
complex informational texts that often blend facts, speculation, and rhetorical 
devices to convince the reader to take a particular position or action. 

Please note that this is a sample of texts that students can engage with. Divisions can 

reference their division-adopted curriculum or materials and grade level Instructional 
Guides for additional texts and/or text sets. Instructional Guides can be found on the 
VDOE webpage and linked on this slide.
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Students are Analyzing Persuasive Techniques in a 
variety of texts

• Media Messages:
o Example: 1940s WWII Homefront propaganda posters

• Speech (Literary nonfiction):
o Example: I Have a Dream-MLK (1140L)

• Historical Text/Speech):
o Example: The Four Freedoms-FDR

• Poem: 
o Example: America –Claude McKay

Grade Level Instructional Guides



Let’s start by examining how the Communication standards can strengthen 
comprehension skills. Here, students will analyze persuasive techniques in media that 
serves as an entry point to analyzing similar devices in informational texts. 
For this example, students will analyze a WWII propaganda poster by Norman 
Rockwell. This poster not only serves as a helpful stepping-stone for practicing the 
target standards and skills with a more complex text, but it will also help students 
develop necessary critical thinking and analytical skills. 
In this sample, the speech The Four Freedoms can also serve as a form of propaganda 

as well as the poster.
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Where Can Communication Standards Bolster 
Students' Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' 

understanding)

Communication Standard:
9.C.4B- Analyze the persuasive 
techniques used in diverse media 
formats (e.g., name calling, innuendo, 
glittering generalities, card stacking, 
bandwagon, testimonials, appeal to 
prestige, snobbery or plain folks, appeal 
to emotion). 

Reading Informational 
Standard:
9.RI.2C-Analyze how 
authors use rhetorical 
devices to create ethos, 
logos, and pathos. 

WWII Poster by 
Norman Rockwell



Once we’ve selected high-quality, complex texts, the next step is to unpack the 
standards. This process creates both entry points and access points for students.
On this slide, you’ll see explanations drawn from the Grade 9 standards. The bolded 
portions highlight key elements that guide planning and implementation. They also 
show how the Reading Informational standards connect with communication skills, 
working together to strengthen comprehension.

Let’s start with 9.C.4B – Examining Media Messages. This standard reminds us of the 

critical need for students to develop strong thinking skills as they navigate the 
constant stream of information in both print and digital media. It’s not enough to 
consume messages passively; students must learn to examine them critically. That 
means recognizing viewpoints, spotting biases, identifying persuasive techniques, and 
uncovering the motives behind the message. Just as importantly, they need to 

consider how these messages shape public opinion and influence society at large.

Now, let’s look at 9.RI.2C – Craft and Style. Here, the focus is on rhetorical appeals — 
ethos, logos, and pathos — and how they shape meaning.
Ethos asks students to consider credibility. How does an author establish trust? Do 

they share expertise, credentials, or lived experience?
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Understanding the Rigor of the Standard(s) & How all Strands Support 
Comprehension—Grade 9 

Explanation from Grade 9 Understanding the Standards:

9.C.4B Examining Media 
Messages
• This s tandard underscores the 

imperative for students to 
develop critical  thinking skills  
ess ential for navigating and 
analyzing the multitude of 
information and messages 
encountered across print and 
digital media platform s.

• Examining media mess ages 
focuses on equipping students 
with the ability to scrutinize 
various form s of m edi a 
critically, dis cerning 
viewpoints, biases, persuasive 
techniques, and underlyi ng 
moti ves  behind media 
mess ag es , while also assessing 
their im pact on public opinion 
and soc iety at-large.  

9.RI.2C  Craft and style
o Impact of Ethos, Logos, and Pathos:

▪ Ethos: This refers to the credibility or trustworthiness of the author. Students need to 
be able to analyze how the author establishes their credibility, perhaps by sharing 
their expertise or credentials. 

▪ Logos: This appeals to logic and reason. Students need to be able to look for 
evidence, facts, statistics, or logical arguments the author presents to support their 
point. 

▪ Pathos: This appeals to emotions. Students need to be able to identify how the 
author tries to evoke certain feelings or emotions in the reader, such as empathy, 
sympathy, fear, or excitement.

When reading informational texts, students can practice identifying and analyzing rhetorical 
appeals in a variety of contexts, helping them develop critical reading and comprehension skills 
essential for navigating informational texts in ninth grade and beyond. 



Logos directs attention to logic and evidence. Students must learn to identify facts, 
statistics, and reasoning that support an argument.
Pathos highlights emotion. Authors often aim to stir empathy, fear, excitement, or 
other feelings to persuade their audience.
By practicing the analysis of these appeals, students sharpen their ability to read 
informational texts critically. These skills not only strengthen comprehension in ninth 
grade but also prepare them for the complex texts they’ll encounter in the years 
ahead.

When we look at these two standards side by side, we see how they complement one 
another. Examining media messages and analyzing rhetorical appeals both push 
students to think deeply about how information is constructed and communicated.
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Remember the target of this pathway is 9.C.4B—for students to analyze persuasive 
techniques in diverse media formats. Notice it starts with students analyzing the 
media message but the explanation from the Understanding the Standards which 
states, “scrutinize various forms of media critically, discerning viewpoints, biases, 
persuasive techniques, and underlying motives behind media messages” is the entry 
point to the informational text. 

To begin with, the WWII poster by Normal Rockwell serves as an entry point to 

students discussing and analyzing persuasive techniques. Notes that students take on 
these techniques will help them later when they compare the techniques used in the 
Four Freedoms speech. After close reading with the purpose of identifying 
statements, facts, judgements, or speculation, distinguishing between objective 
statements and arguments will students locate rhetorical devices that are used to 

create ethos, logos, and pathos. That is the true goal of this standard: to analyze the 
impact of these rhetorical devices. Eventually, we also want students to use these 
techniques in their own work as well. 
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Media messages help students practice analyzing 
persuasive techniques...

• Discuss historical context of the 
poster by Normal Rockwell. 
-Analyze the persuasive technique 
used and their underlying motives.
-Jot these techniques down to 
compare with the speech later (e.g., 
appeal to emotion). 

Discuss 
persuasive 
techniques 

in WWII 
propaganda. 



Analyzing the media message was the entry point to analyzing rhetorical devices in 
other texts such as this historical speech—The Four Freedoms by President Franklin D. 
Roosevelt. After students have close read the speech and/or listened to it as well, 
they should analyze the use of rhetorical devices to create ethos, logos, and pathos. 
The first step is using textual evidence to identify the rhetorical device used. To meet 
the full rigor of the standard, students must analyze the effects it has on the text or 
the reader. Many of the same techniques students will notice in various media 
messages such as WWII propaganda will be the same appeals found in the texts. 

Connecting this Communication standard to the Reading Informational standard 
teaches students to spot and analyze these in various contexts.

14

14

…to apply these skills when close reading historical 
texts.

• Close read FDR’s Four Freedoms 

• Analyze the use of rhetorical devices to create ethos, logos, and 
pathos. 

Rhetorical Device Effect on Text or Reader

Rhetorical Device 
• Textual Evidence

Do the techniques create an emotional 
response (pathos)?

Do the techniques help the writer establish 
credibility (ethos)?

Does the writer use evidence, facts, and 
reasoning to establish logic and reason (logos)?



In another 9th grade example, Reading and Vocabulary standards and rhetorical 
analysis work together. Students examine word choice, figurative language, and 
allusions to understand author impact and persuasive intent. The Reading 
Informational standards on the EOC assessment blueprint are being assessed but the 
Reading and Vocabulary standards serve as an access point for students analyzing 
author’s word choice and determining how they use rhetorical devices to impact the 
reader. 
To do this, they must first understand and analyze the meaning and role of 

literary/classical allusions and figurative language in texts. 
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How can Reading & Vocabulary standards Bolster 
Students' Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

Reading and Vocabulary:
9.RV.1F- Explain the meaning of literary 
and classical allusions and 
figurative language in context and analyze 
their roles in texts.

Reading Informational:  
9.RI.2B- Analyze an 
author's word choice and 
use of rhetorical devices 
to persuade or convince 
an audience.



Before we dive into instruction, it’s important to pause and use Understanding the 
Standards as our foundation. This step helps us unpack the rigor of the expectations 
and ensures that we’re creating meaningful entry points for students.
Our primary focus here is 9.RV.1F – Vocabulary Development and Word Analysis. 
This standard asks students to draw on their prior knowledge to explain literary and 
classical allusions in a text, and to analyze how those allusions function. Allusions are 
powerful because they connect readers to other works, historical moments, or social 
events, enriching their understanding of the text. In addition, students are expected 

to explain and analyze figurative language, considering not just what it means, but 
why the author chose it and how it shapes the text’s purpose.
To strengthen comprehension, we also bring in 9.RI.2B – Craft and Style. Here, the 
focus shifts to the author’s word choice, which serves as the foundation of rhetoric. 
Ninth graders are introduced to analyzing how word choice and rhetorical devices 

work together to persuade or convince an audience.
When students analyze word choice and rhetorical devices, they’re not just looking at 
definitions. They’re studying how words are deliberately chosen to create an effect, 
to guide interpretation, and to persuade. Rhetorical devices become the tools that 
make writing more impactful, and students learn to recognize how those tools are 

used in real texts. So these explanations just show us how these two standards really 
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Understanding the Rigor of the Standard(s)—Grade 9 

Explanati on from Grade 9 Unders tanding the Standards:9.RV.1F Vocabulary 
Development and Word 
Analysis
Students need to use their prior 
knowledge to explain literary 
and classical allusions in the 
text and analyze how these 
allusions function in the text. 
Allusions can help readers make 
connections to other works, 
historical, and/or social events. 
Similarly, students need to be 
able to explain and analyze the 
role of figurative language in a 
text and consider its purpose 
and function. 

9.RI.2B Craft and style
The author’s word choice is the foundation of rhetoric and builds the effective use of 
rhetorical devices. In ninth grade students are being introduced to this type of analysis. They are 
asked to analyze an author’s word choice and use of rhetorical devices to persuade or convince 
an audience. Further, the students are asked to analyze how author’s use rhetorical devices to 
create ethos, logos, and pathos to impact the reader. 

o Analyzing Word Choice and Rhetorical Devices: 
▪ The students are being asked to carefully study the words the author uses in their 

writing. This involves looking at not just what the words mean, but also how they're 
used to create a certain effect or persuade the reader. Rhetorical devices are 
techniques or tools that writers use to make their writing more effective.

o Persuasion and Convincing the Audience: 
▪ The main goal here is to figure out how the author tries to convince or persuade the 

reader to agree with their point of view or take a particular action. This could be 
anything from supporting a certain idea or arguing for a specific course of action. 



connect together.
 
The ultimate goal is for students to understand persuasion in action.
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This access point example uses the primary focus of vocabulary to reinforce students’ 
understanding of rhetorical devices and persuasive language. First, we will have 
students identify allusions and figurative language. As we identify these, we’ll stop 
and discuss what they mean in context. Finally, we’ll ask this key question: How do 
these choices function as persuasive techniques? In other words, how does King’s 
word choice help him influence his audience?
In this example, we are using Dr. King's speech. We may ask them how Dr. King's word 
choice helped him influence his audience.

As we move to the next slide, we will look at the bigger purpose behind those 
choices. The key here is that students must close read and gather notes on these 
elements.
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Students are close reading for vocabulary and word 
choice...

Identify allusions and figurative language in 
speech (9.RV.1F, 9.RI.2B, 9.RI.2C). 

Discuss the meaning of allusions and 
figurative language in context.

How do these function as 
persuasive techniques in 

the speech?



Everything the author includes has a function in the text—it was by design. At the 
same time, it serves a larger purpose in the text—why the author is speaking or 
writing in the first place.
In persuasive texts like King’s speech, the purpose is usually one of two things:
– To convince the audience to agree with the speaker’s point of view
– Or to persuade the audience to take action.
Now connect this back to the last slide. The figurative language and allusions we 
identified aren’t random—they serve this purpose.  Hopefully, you have a better 

understanding of how effective integration serve as access points for students to 
engage with skills that we must reinforce and spiral throughout the year. Now, let's 
move on to some concrete grade 10 examples.
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… and students are practicing analyzing rhetorical 
appeals in informational text(s).

Function 
in Text

Purpose 
in Text

To convince 
reader to 

agree with 
their point of 

view

To persuade 
the audience 

to act



This sample 10th grade pathway focuses on Writing as the primary standards and 
goal of instruction. It also uses Writing standards as a way to reinforce Reading 
Literary and Reading Informational standards.

We must ensure as students are engaging with these lessons and activities, that they 
are taking on the cognitive load and doing the heavy lifting of this work. 
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How can all strands support 
comprehension in Grade 10?

When Writing Standards are the primary focus of a 
lesson or activity, teachers can also reinforce the 

Reading Literary and Reading Informational 
Standards. 



In this tenth-grade example, students explore a thematic topic through a range of 
texts. The goal is to synthesize ideas from different perspectives and use them to 
craft strong argumentative essays.
You notice a variety of text types: informational, supreme court case, a letter, a 
technical guide of TikTok and YouTube's Community Guidelines, a short story, and a 
play/drama. These texts not only offer students diverse perspectives on the topic, but 
they also allow teachers an opportunity to scaffold to meet the needs of various 
learners.

Together, these texts support 10.W.1B, which asks students to write argumentative 
essays that consider multiple viewpoints. By reading across genres—informational, 
legal, literary, and technical—students gain a richer understanding of censorship and 
practice building nuanced, evidence-based arguments.

Please note that this is a sample of texts that students can engage with. Divisions can 
reference their division-level guidance for text selection as well as grade-level 
Instructional Guides for additional texts and/or text sets. Instructional Guides can be 
found on the VDOE webpage and linked on this slide.
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Students Have a Variety of Texts to Explore 
Multiple Perspectives on a Topic

10.W.1B: To write 
well-written 
argumentative 
essays and theses 
that consider 
multiple 
perspectives on a 
topic, students must 
read a variety of 
conceptually 
organized texts.

Perspectives

Informational: A Brief History of Book 
Burning, From the Printing Press to 
Internet Archives—Lorraine Boissoneault 
(1340L) 

Supreme Court Case:  Hazelwood v 
Kuhlmeier (1998)

Letter: I am Very Real—Kurt Vonnegut Technical guide: TikTok and 
YouTube's Community Guidelines

Play/Drama: Antigone—Sophocles Short Story: The Veldt—Ray 
Bradbury

Grade Level Instructional Guides



Our primary focus here is the Writing Standard 10.W.1B. This standard asks students 
to write arguments that demonstrate knowledgeable judgments, develop clear 
theses, and support their points of view with relevant evidence and logical reasoning. 
It also requires them to address and refute counterclaims, and to provide conclusions 
that follow naturally from the arguments they present.
However, in this example, we’re pairing that writing work with a heavy hitter from the 
Reading Literary Standards: 10.RL.3A. This standard asks students to explain and 
analyze how the historical and cultural context of a text influences its form, style, 

characters, and point of view.
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Analyzing Written Arguments (Literary) for the Influence 
of Historical or Cultural Context 

The Goal of Instruction
(primary focus for students' 

understanding)

Writing Standard:
10.W.1B Write arguments that: 
i. Develop a thesis that demonstrates 
knowledgeable judgements.
ii. Support well-defined points of view effectively 
with relevant evidence and clear reasoning in 
ways that logically advance the claim(s). 
iii. Address and refute counterclaims. 
v. Provide conclusions that follow from and 
support the argument presented.

Reading Literary 
Standard:
10.RL.3A Explain and 
analyze the influence of 
the historical and cultural 
context of a text on its 
form, style, characters, 
and point of view.  



Again, please read the entire explanation from the Understanding the Standards 
document that corresponds to the respective standards. But pay close attention to 
the bolded parts on this slide. We learn that 10th grade English has an increased 
focused on argumentative writing. 10th graders are not simply stating their position 
and making a claim, they must consider multiple perspectives and acknowledge the 
complexities of the issue. This requires them to use evidence from a variety of 
sources. 

When reading the selected texts, this document suggests providing context for 
students by teaching them to research and analyze historical events which shaped the 
time-period in which the text was written and various aspects of cultural context as it 
is used in these standards. Those would include religious or moral beliefs, economic 
conditions, and political influences--just to name a few. 
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension—Grade  10

Explanati ons  from  Grade 10 Understanding the Standards :
10.W.1B  Modes and Purposes for Writing
Grade 10 English focuses on argumentative 
writing. Students need to be able to construct arguments 
that demonstrate depth of understanding, critical 
thinking, and effective use of evidence and reasoning. 
These arguments should reflect informed judgements, 
support their viewpoints with evi dence and reasoni ng, 
and anticipate and respond to opposing arguments .
o Well-written argumentative  theses c onsider 

multi ple perspectives on a topic and take a clear stance 
while acknowledging the complexities of the issue.

o Evidence should be drawn from a variety of 
sources including textual evidence,  data, statistics, 
expert opinions, and personal experiences. Credibility 
and reliability of sources should be evaluated to select 
the most compelling evidence, and students need to 
be able to advance the argument by making 
explicit connections between evidence and the thesis. 
o Effective refutation of counterarguments 
includes providing evidence which undermines 
opposing perspectives while reinforcing the strength of 
the student’s position.

o Emphasis should be placed on maintaining a 
respectful and balanced tone when engaging with 
opposing viewpoints.

o Teachers should model effective 
argumentative structure by providing mentor texts and 
allowing students to practice organizing arguments in low-
stakes environments.

10.RL.3A Integration of Concepts
•In tenth grade, students need to unders tand that no w ork of literature, including 
science fiction or fantasy, exists  w ithout context. Authors  are influenced and inspired 
by the pl ace, time, and form in which a literary work exists.

o Historical context refers to the tim e period in which a text was published 
and/or first produced. Teach students to research and analyze the historical 
events, movements, and trends w hich shaped the time period in which the 
text was w ritten

o Cultural context refers  to the i nterplay of any of the following factors: 
geographical  area, religious or moral beliefs,  economic conditions, hierarchy 
of power, political influences, confl icts, and societal norms.

•In tenth grade, students will  explore the cultural values , tradi tions, and s ocial norms  
during the period and in the location or setting of the work . Students explore how thes e 
contexts influence the form of the literary  w or k, including how authors inspire and 
borrow from each other to create a movement, zeitgeist, or style  of the time.

o For example, students can explore how cultural and historical contexts  can 
affect character developm ent and moti vation , including why authors  may 
choose to write from specific  points of view to expose historical,  social,  or 
cultural perspectives. 



It may seem like writing an argument has no real connection to reading a literary 
text. After all, students need informational texts and research to include facts, 
evidence, and make claims in their argumentative writing. However, even literary 
texts make arguments about a topic—especially when they reflect the larger 
historical and cultural context of the time. As the Understanding the Standards states, 
"students need to understand that no work of literature, including science fiction or 
fantasy, exists without context"

Using the sample text here, students will explore the historical and cultural context 
that influenced this work. For example, you may engage them in a brief discussion or 
research on the cultural values, traditions, and social norms during this time-period.
Challenge students to not only analyze the historical and cultural contexts reflected in 
a work of literature, but to include this in their own pieces.
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Students Read and Analyze Literary Arguments Against 
Censorship & How that Argument Reflects the Larger 
Historical and Cultural Context of the Time

• Before reading the play: 
- Briefly discuss or research the cultural values, 

traditions, and social norms during this time-period.

• While reading the play: 
- Analyze the argument the author is making about 

censorship. 
- Use textual evidence to show how the author supports 

this point of view with evidence and reasoning. 

• After reading the play: 
- Identify examples of how the context influenced the 

work.
- Explain historical and cultural contexts may have 

influenced character development, motivation, and 
actions.



In this sample, 10th grade students continue to focus primarily on the Writing 
Standard 10.W.1B. This standard requires them to craft arguments that demonstrate 
knowledgeable judgments, develop clear theses, and support their points of view 
with relevant evidence and logical reasoning. It also asks students to address and 
refute counterclaims, and to provide conclusions that follow naturally from the 
arguments they present.
However, in this example, students are not working with a literary text. Instead, 
they’re applying the Reading Informational Standard 10.RI.3A. This standard 

challenges students to evaluate how different authors write about the same topic, 
and how they shape their viewpoints using facts, opinions, and reasoning.
By connecting writing to reading in this way, students learn to analyze arguments in 
informational texts. They begin to see how authors construct perspectives, how 
evidence is used to support claims, and how reasoning shapes the presentation of 

ideas. This analysis strengthens their ability to write arguments of their own, making 
their essays more nuanced, evidence-based, and persuasive.
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Connect Writing to Reading by Analyzing Arguments in 
Informational Texts 

The Goal of Instruction
(primary focus for students' understanding)

Writing Standard:
10.W.1B Write arguments that: 
i. Develop a thesis that demonstrates 
knowledgeable judgements.
ii. Support well-defined points of view 
effectively with relevant evidence and clear 
reasoning in ways that logically advance the 
claim(s). 
iii. Address and refute counterclaims. 
v. Provide conclusions that follow from and 
support the argument presented.

Reading Informational 
Standard:
10.RI.3A  Evaluate how 
different authors write 
about the same topic and 
shape their presentations 
or viewpoints of key 
information using facts, 
opinions, and reasoning.



This slide highlights explanations for two Reading Informational Text standards within 
this sample pathway. Notice how the standards connect, reinforcing one another to 
support both comprehension and critical analysis.
Previously, we examined 10.W.1B, and now we’re pairing it with 10.RI.3A – 
Integration of Concepts.
This standard asks students to evaluate how different authors approach the same 
topic. By doing so, students gain insight into diverse perspectives, rhetorical 
strategies, and the biases that shape how information is presented in informational 

texts.
When students examine how authors use facts, opinions, and reasoning to support 
their viewpoints, they learn to distinguish between objective and subjective 
elements. This skill is highly transferable across disciplines. Refining this skill in English 
helps students strengthen their learning in history, science, and beyond.

Building on earlier skills for identifying features of informational texts, students now 
move into deeper analysis—considering how authors’ backgrounds, ideologies, and 
rhetorical strategies influence the way they present information.
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Understanding the Rigor of the Standard(s)—Grade 10 

Explanati on from Grade 10 Understanding the Standards:
10.W.1B Modes and Purposes for Writing

Grade 10 English focuses on  argum entative 
writing. Student s need to be able to construct  arguments 
that demonst rate dept h of underst anding, crit ical 
thinking, and effective use of  evidence and reasoning. 
These arguments should reflect informed judgement s, 
support their viewpoint s with evidence and reasoning, 
and anticipate and respond t o opposing arguments.
o Well-writ ten argumentative t heses consider 

mu ltiple persp ectives on a topic and t ake a clear stance 
while acknowledging the complexities of the issue.

o Evidence should be drawn from a variety of 
sources including text ual evidence, data, st at istics, 
expert opinions, and personal experiences. Credibility  
and reliability of sources should  be evaluated to select 
the most compelling ev idence, and student s need to 
be able to advance the argument by making 
explicit connect ions betw een evid ence and the t hesis. 
o Effective ref utation of counterarguments 
includes providing evidence which undermines 
opposing perspect iv es w hile rein forcing the strength  of  
the stud ent’s p osition.

o Emphasis should be placed on maintaining a respectful and 
balanced tone wh en en gaging with opposing viewpoints.

o Teachers should  mo del effective 
argum entative structure by providin g mentor texts and 
allow ing st udents to practice organizing argu ment s in low-
st akes environments.

10.RI.3A Integration of Concepts
• Evaluating how different authors approach the same topi c provides students with insights 

into diverse pers pectives, rhetorical s trategies, and bi as es  that infl uence the 
presentation of information in informational texts.
o Examining how authors employ facts, opi ni ons , and reas oni ng to support 

viewpoints al lows students to dis cern between objecti ve and s ubjective el ements 
in texts. Teachers should keep in m ind that this skill  is transferable to other 
disciplines,  and encourage students to draw on their existing knowledge, skills,  and 
expertise in those other content areas to support their learning in Engli sh. Teachers 
can also hel p students understand how  refining this skil l in English could be utilized 
in other class es.

o Using  the previous s kills  establi shed to identi fy features of i nform ati onal texts, 
students can now analyze how different authors employ different techniques to 
reach different viewpoints. Students need to be able to consider how authors’ 
backgrounds, ideologies,  and rhetorical strateg ies influence their presentations. 



During instruction in this sample, students will analyze written arguments in 
informational texts to see how different authors shape their viewpoints on the same 
topic. The focus is on evaluating how each author constructs their argument and the 
strategies they use to reinforce their position.
This exemplar also serves as a model for students as they begin organizing their own 
arguments. They are asked to consider: How does each author strengthen their 
stance? Do they rely on textual evidence, data, statistics, expert opinions, or personal 
experiences? How do these elements create a clear position while still acknowledging 

the complexities of the issue?

Through this process, students learn to distinguish between objective and subjective 
elements in an argument. They begin to see how facts and reasoning interact with 
opinion and perspective, and how effective arguments balance both to persuade the 

reader. The next slide will show you how to put it all together.
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Students will analyze Written Arguments (Informational) for 
ways authors shape their viewpoints on the same topic...

• Evaluate how both authors construct their arguments
- This exemplar can be used to help students practice organizing their own 

arguments. 

• How does each author reinforce their position?
- Textual evidence, data, statistics, expert opinions, or personal 

experiences to present arguments that create a clear stance while 
acknowledging the complexities of the issue.

- Help students discern between objective and subjective elements used 
to create their argument.



After reading both literary and informational arguments on the topic, students take 
the next step: constructing arguments of their own. This is where they begin to move 
from analysis to creation, applying what they’ve learned to develop a clear and 
thoughtful stance.
The process starts with a thesis — one that demonstrates knowledgeable judgment 
and shows that the student understands the complexities of the issue. Then, they 
build their case, supporting their point of view with relevant evidence and logical 
reasoning. This might include textual examples, data, statistics, expert opinions, or 

even personal experiences to strengthen their claim.
But strong arguments don’t stop at evidence. Students also reflect on the larger 
historical and cultural contexts that shape the issue, showing how their perspective 
connects to broader context. 
They learn to anticipate counterclaims, addressing and refuting them in ways that 

strengthen their position rather than weaken it.

Finally, they bring their work to a close with conclusions that follow naturally from 
the argument, reinforcing the clarity and strength of their stance.
In this way, students move beyond simply responding to texts. They learn to craft 

arguments that are informed, balanced, and connected to the world around them — 
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...and read literary and informational arguments on 
the topic.
• Construct their own arguments on the topic that consider multiple 

perspectives and reflect historical and cultural contexts. 
Rubric Example from Text My Argument

Develop a thesis that 
demonstrates knowledgeable 
judgements. 

Support point of view with 
relevant evidence and clear 
reasoning to advance the 
claim(s).

Reflection of larger historical or 
cultural context.

Address and refute 
counterclaims. 

Conclusion.



a skill that will serve them not only in English class, but across disciplines and in life.
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Now that we’ve seen how this works in Grades 9 and 10, we’re going to look at Grade 
11. The big idea is the same: reading doesn’t live in isolation. When students read 
complex texts, they often need support from vocabulary, communication, and 
research standards to understand what they read deeply and critically. 
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How can all strands support 
comprehension in Grade 11?

When Communication is the primary focus of 
the lesson or activity, teachers can reinforce 
Reading Literary and Reading Informational 

Standards.



Notice the “heavy hitters” are the same for 11th grade as they were for 9th and 10th.
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Consider The Skills With Which Students Need 
Continual Practice with SOL Blueprint



Now in Grade 11, we continue using strands together, but the rigor increases. In the 
first part of this unit, students are analyzing literary texts through the lens of the 
Communication standards. The goal is for students to understand how author’s 
choices reflect intent and viewpoint.
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Use Communication Standards to Access Literary 
Texts. 

The Goal of Instruction
(primary focus for students' 

understanding)

Communication 
Standard:
11.C.3C- Monitor, organize, 
analyze, and synthesize 
multiple streams of 
simultaneous information to 
create a summary or formulate 
a position. 

Reading Literary 
Standard:
11.RL.2B- Evaluate how 
authors use specific 
word choices, syntax, 
tone, and voice to convey 
the author’s intent and 
viewpoint.



In this Grade 11 example, students are exposed to a wide range of texts—literary and 
informational. We want students reading speeches, articles, infographics, peer-
reviewed research, novels, short stories, and multimedia like TED Talks. The variety of 
complex text supports complex synthesis of information. 

Please note that this is a sample of texts that students can engage with. These texts 
should be organized conceptually and provide diverse ideas and content as well as 
formats.

Always use division guidance on text selection and the text complexity charts when 
determining which texts to use with students.
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Students Have A Variety of Texts and Materials To 
Work With SAMPLE GRADE 11 TEXT SET

• Speech (Literary nonfiction): Enemies from Within—Senator 
McCarthy

• Article: McCarthyism—USHistory.org
• Peer-reviewed article: on the thematic topic/conceptual 

understanding
• Novel: The Handmaid’s Tale—Margaret Atwood
• Short story: The Lottery—Shirley Jackson
• TED Talk: On the Fear of Being Wrong — Kathryn Schulz

Grade Level Instructional Guides



Again, the explanations from the Understanding the Standards provides teachers with 
potential ways to plan these access points. The explanation under the 
Communication standard states that teachers must plan multiple opportunities to 
locate and evaluate multiple sources of information (e.g., books, articles, videos, 
speeches, etc.) 

Students will first analyze how authors use language, structure, and tone to relay a 
specific intent or viewpoint (see the bolded parts of 11.RL.2B). Then, they apply those 

techniques in their own writing. 
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension—Grade 11

Explanations from Grade 11 Understanding the Standards:11.C.3C Integrating Multimodal Literacies
• To create effective multimodal 

communication, students need 
opportunities to locate and evaluate 
multiple sources of information (e.g., 
books, articles, videos, speeches, etc.) 
and then summarize the information from 
those sources or integrate information 
from those sources in support of a point 
or position. 

• The skills associated with multimodal 
literacy in this standard complement and 
may be integrated with skills 
associated with the Research strand 
(11.R.) when students present their 
research using multiple modes of 
communication. 

11.RL.2B Craft and Style 
• In eleventh grade, students are evaluating how an author uses 

specific word choices, syntax, tone, and voice to relay a specific 
intent and viewpoint.
o For example, the syntax a writer uses also conveys the 

writer’s voice and tone. 
o For example, short, choppy sentences can convey a sense of 

being rushed, excited, or urgent. In contrast, long, complex 
sentences can convey a sense of formality, pedantry, or 
profundity.

o Students benefit from frequent and varied opportunities to 
determine how a writer’s diction and syntax convey voice and 
tone and, in turn, underscore that writer’s intent. 



In this pathway, you will notice this speech is analyzed using literary standards. That’s 
because literary nonfiction often employs figurative language, imagery, and narrative 
structure—tools we typically associate with literature. For example, McCarthy’s 
Enemies from Within relies heavily on repetition, metaphor, and other literary 
devices, along with rhetorical appeals. His word choice, tone, and voice provide rich 
opportunities for students to explore themes that also appear in the literary texts 
they’re studying.
Instruction begins with students reading and analyzing the text closely. As they 

annotate, they pay attention to word choice, syntax, tone, and voice, noting how 
these elements shape meaning. Summarizing portions of the text helps them distill 
the author’s ideas and prepare for deeper analysis.
From there, students work to determine the author’s intent and viewpoint. They ask: 
What emotions are these words meant to inspire? What kind of audience response 

does the tone evoke? By analyzing these choices, students uncover how language is 
used to persuade and influence.
Finally, students move from analysis to creation. Using their summaries and 
understanding of the author’s viewpoint, they begin to formulate their own positions 
on the topic. In doing so, they learn to consider multiple perspectives and develop 

arguments that respond thoughtfully to the ideas presented in the text.

33

33

Students Analyze Multiple Literary Texts to Create a 
Summary or Formulate a Position

• Read and annotate for 
word choice, syntax, 
tone, and voice.

• Summarize texts or 
portions of the text 
(novel).

Read and analyze 
texts.

• Analyze word choice, 
syntax, tone, and 
voice to determine 
the author’s 
viewpoint. 

• What emotions are 
the words meant to 
inspire?

• What audience 
response does the 
tone evoke?

Determine author’s 
intent & viewpoint.

• Consider the authors’ 
viewpoints on the topic. 

• Students will use the 
summary and viewpoint 
to formulate their own 
position. 

Formulate a 
position



In this pathway, we’re connecting Communication Standards directly to literary texts. 
Students begin by examining exemplars of effective multimodal communication—
whether books, articles, videos, or speeches—and summarizing the information they 
find. These summaries become the foundation for the positions they will later 
develop in their own multimodal presentations.
As part of this process, students analyze word choice, syntax, tone, and voice across 
multiple texts. By noticing how authors and speakers use language to shape meaning 
and engage audiences, students gain insight into the craft of communication.

The ultimate goal is for students to emulate these stylistic choices in their own work. 
By drawing on the strategies they’ve identified—whether persuasive tone, deliberate 
word choice, or effective use of voice—they learn to create multimodal presentations 
that are clear, compelling, and impactful.
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Connecting Communication Standards to Literary 
Texts

• Summarizing exemplars of effective multimodal communication 
(e.g., books, articles, videos, speeches, etc.).

- Summarize information from the sources. 
- This information will be used to support students’ position in their own 

multimodal presentation later. 

• Analyzing word choices, syntax, tone, and voice in multiple texts. 
- Students will emulate these style choices to create effective multimodal 

communication. 
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As we move deeper into the unit, the focus shifts from literary analysis to 
informational text analysis. At this stage, we intentionally bring in the Research 
Standard: 11.R.1D which asks students to synthesize multiple streams of evidence to 
support their claims while also acknowledging counterclaims. This pushes them to go 
beyond single sources, weaving together information to build stronger, more 
balanced arguments.
Alongside this, the Reading Informational Standard 11.RI.1B challenges students to 
analyze hypotheses, data, analysis, and conclusions in informational, historical, 

scientific, or technical texts. Students are expected to verify data when possible and 
corroborate—or even challenge—conclusions using other sources of information.
Together, these standards guide students toward deeper critical thinking. They learn 
not only to interpret informational texts but also to evaluate evidence, question 
conclusions, and integrate multiple perspectives into their own arguments.
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Researching & Synthesizing Multiple Informational 
Texts

The Goal of Instruction
(primary focus for students' understanding)

Research Standard:
11.R.1D Synthesize multiple 
streams of evidence to support 
claims and acknowledge 
counterclaims.  

Reading Informational Standard:
11.RI.1B Analyze the hypotheses, 
data, analysis, and/or conclusions 
in informational, historical, 
scientific, or technical texts, 
verifying the data when possible 
and corroborating or challenging 
conclusions with other sources of 
information. 



What’s important here is that the rigor of these standards goes beyond summarizing 
— students are asked to synthesize and interpret information.
With 11.R.1D, students practice gathering information from texts, databases, or 
media and organizing it into coherent arguments.
At the same time, 11.RI.1B pushes students to analyze the components of 
informational texts — hypotheses, data, analysis, and conclusions — and to 
corroborate or challenge those ideas with additional sources. This helps them see 
that an argument is only as strong as the evidence behind it.

Together, these standards encourage deeper engagement: students learn to question 
conclusions, evaluate credibility, and synthesize evidence to build stronger 
arguments.
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Understanding the Rigor of the Standard(s) —Grade 11

Explanations from Grade 11 Understanding the Standards:11.R.1D  Evaluation and Synthes is of Inform ati on

• Students need the skills to nav igate and 
evaluate information from a variety of sources 
effectively. Gathering and organizing information 
is essential for conducting research, developing 
arguments, and synthesizing  i nform ation . 
Students m ust critically evaluate the credibility, 
reliability, and rel evance of s ources to organize 
information in a coherent and systematic manner 
to support study. 11.R.1B

• By synthesizing  m ultiple s treams  of ev idence, 
students are using more than one type or mode of 
information to inform their res earch. Examples 
may incl ude databases, books, 
journals /periodicals, websites, interviews, 
documentaries, speeches, etc. Information 
gleaned from multiple sources m ay be 
synthesized, or blended, i n s upport of a single 
main point. 11.R.1D

11.RI.1B Key Ideas and Confirming Details
• Students should be provided with opportunities to examine the conventional 

components of informational, historical, scientific, or technical texts (e.g., 
hypothesis, data, analysis, conclusions) and to corroborate or challenge those 
aspects by consulting additional sources of information on the same topic.
o Hypothesis: the writer’s suggested or proposed explanation prior to 

researching
o Data: facts and statistics presented to support a hypothesis or idea
o Analysis: the writer’s explanation of what the data reveal
o Conclusions: the writer’s ideas about significance and impact of the data 

and analysis presented.
• When analyzing argumentative informational texts, students need to understand 

that an argument is only as strong as its support. Students should engage in 
opportunities to evaluate the relevance and quality of an author’s premises, 
claims, counterclaims, and evidence. Students will do this by corroborating or 
challenging these aspects of argument with additional sources of information 
on the same topic.



Here is a sample graphic organizers you may consider creating with your students. In 
this example, students are engaged in researching scientific texts with the goal of 
corroborating or challenging claims and counterclaims. Their task is to analyze the 
conventional components of these texts in order to understand how authors convey 
their points.
After synthesizing additional research, students ask key questions: What is the 
author’s hypothesis and argument? Is the hypothesis justifiable? They then move to 
the data, considering what it reveals and whether other sources suggest additional 

evidence that should be taken into account.
From there, students examine the significance and impact of the data and analysis, 
working toward conclusions that highlight the strength—or weakness—of the 
author’s position.
Ultimately, this process requires students to evaluate the relevance and quality of 

claims in scientific texts, while also acknowledging credible counterclaims. In doing 
so, they practice the critical skill of weighing evidence from multiple sources to form 
well-supported judgments.
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Students are Researching to Corroborate or Challenge 
Claims or Counterclaims in Scientific Texts

Analyze conventional 
components to Convey Point…

After synthesizing  
additional research…

What is  the author’s hypothes is and 
argument?

Is  the hypothesi s justifi able?

What does  the data reveal? (Analysi s) Do other sources sugg est there is  additional 
data that should be considered?

-

What is  the sig ni fi cance and im pact of the 
data and analysis ? (Conclusion) 

Evaluate the relevance and quali ty of the 
claims  in the scienti fi c tex ts. 
Acknowledge credible counterclai ms. 



While we only explored a few sample access points today, they all demonstrates how 
different texts and different instructional approaches can support comprehension in 
meaningful ways. These samples can serve as a planning template you can adapt and 
bring into your classrooms tomorrow.
As you continue to spiral instruction throughout the year, you’ll revisit these 
standards again and again—each time with deeper complexity. That’s the power of 
the recursive nature of the 2024 English Standards of Learning. It allows us to build 
student understanding and comprehension over time, using intentional planning and 

purposeful text choices.
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Your Turn & Takeaways 
All strands work together to bolster comprehension



Before planning how to spiral standards and ensure they are recursive, it is important 
to discuss ways to get students engaged when reading texts.
These are just a few suggestions that students can do during and/or after reading. 
Furthermore, these help teachers progress monitor and check for student 
understanding, which helps us determine what students may need more support the 
next time we hit the same standards.
We build comprehension every day through activities such as:
• annotation

• discussion
• returning students to the text to use textual evidence
• reflective writing.
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Progress Monitoring & Checking for Understanding

Reading 
Strategies

Analyze 
Vocabulary in 

Context

Discussions
Reader's 

Responses 
(Writing)

Text-
Dependent 
Questioning

• Annotati ng
• Questioning
• Summ arizing
• Re-read for fluency

Stopping to dis cus s its 
meaning in the context 
of the text

Refer students back to the 
tex t as m uch as  poss ible

• Write reflectively or with a specific 
purpose (e.g., expos itory, 
persuas ive)

• Use evi dence from the text to 
support pos ition or claim s

• Integrate additional standards
• Require s tudents to us e 

tex tual evidence 



If you walk away with one big idea, it is that literacy standards are not siloed. The 
English standards are recursive by design—building on and reinforcing one another. 
Here are a few next steps and considerations:
• Let your texts lead the way. As you internalize and plan around your instructional 

texts, keep the standards at the core of your decision-making. Use your unit maps 
and pacing tools to ensure students encounter key standards through multiple, 
meaningful access points—even when the day’s objective or assessment may 
focus on a different standard.

• Revisiting concepts with increasing rigor is essential. By integrating multiple 
standards—especially the 'heavy hitters' that carry transferable skills—we help 
students make connections across texts, tasks, and disciplines.

Utilize the following planning tools to make this possible:

• Division-adopted texts and/or curriculum materials
• Unit maps and pacing spreadsheets
• The Understanding the Standards document to ensure alignment and rigor

These tools are here to support you in delivering instruction that is intentionally 

integrated and impactful. As a next step, reflect on where you see standards spiraled 
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Next Steps: Standards are Recursive & 
Were Developed to Work Together

All strands should be taught in each 
grade level. 

✓ Allow texts to lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Understanding the Standards 
document



throughout your division-adopted materials and units. Consider how you’re 
supporting the full range of standards while continuing to emphasize the heavy 
hitters that drive comprehension and skill development across the year.
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If you’re looking for additional example pathways that support Reading Informational 
Text standards alongside other standards to strengthen comprehension, explore the 
pathways provided in the other slide decks and webinars. These resources can serve 
as a springboard for intentional planning and instructional design. You may not work 
with students in Grades 6 and 8, but you could reference these webinars for ideas on 
how Communication standards can be used to reinforce Reading Informational text 
standards.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Informational) 

Research & Reading 
Informational

K-2

Grade 3

Grade 5

Grade 6

Grade 7

Grade 8

Communication & 
Reading Informational

K-2

Grade 5

Grade 6

Grade 8 

EOC

Reading and Vocabulary 
& Reading Informational

EOC

Writing & Reading 
Informational 

Grade 4

Grade 5

EOC



The strands and overall structure are consistent across grades, so you can draw ideas 
from any of them.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Literary) 

Research & Reading 
Literary

EOC

Writing & Reading 
Literary

Grade 3

Grade 6

Grade 8 

EOC

Communication & 
Reading Literary 

Grade 4

EOC

Language Usage & 
Reading Literary

K-2

Grade 4

Reading and Vocabulary 
& R eading Li terary 

Grade 3

Grade 5



As always, we cannot leave without reviewing some of the resources mentioned 
throughout this session. These are powerful planning resources to support planning 
for literacy comprehension using other strands to bolster comprehension. The links to 
these can be found on our VDOE English webpage.

43

43

Resources to Support Planning for Literacy 
Comprehension

Understanding the

Standards

documents

Grade-level

Instructional

Guides

Text Dependent

Questions |

Samples 

Resources

Planning for

Integration

webinars

Text Dependent

Questions

webinars

Understanding the 
Standards 

documents

Grade-level 
Instructional 

Guides

Text Dependent 
Questions | 
Samples & 
Resources

Planning for 
Integration 
webinars

Text Dependent 
Questions 
webinars



Thank you for attending this session. We are just a small part of a larger team. This 
slide contains our contact information. Please don't hesitate to reach out to us as we 
aim to support you with strong literacy instruction.
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Thank you!
Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

The Office of English
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.


