
Hello! I am ____. Today we're going to look at the recursive nature of the 2024 
English Standards of Learning and how ALL strands support literacy comprehension, 
and ultimately student achievement. This session will focus on Grade 7 examples.
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The work of the English and Literacy Program is aligned to Virginia's Strategic 
Priorities, particularly priority 1 – to set and help every learner meet high 
expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post 

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



Let’s begin by grounding ourselves in the purpose of today’s webinar.
The 2024 English Standards of Learning were intentionally crafted to work as a 
cohesive framework. They're designed to support students in developing strong 
comprehension of grade-level texts.
Now, while the SOL Assessment Blueprints spotlight three specific strands, it’s 
important to remember that all strands must be taught consistently across the 
instructional year. This will ensure students receive a truly comprehensive literacy 
experience—not just test prep, but deep, transferable reading skills.

In this session, we’ll explore practical ways to integrate all strands into instruction. 
We’ll look at sample access points that enhance reading comprehension and 
reinforce the key focus areas—what many educators call the 'heavy hitters'—featured 
in the SOL Assessment Blueprints.
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Setting Purpose: Why are we here?
The 2024 English Standards of Learning were intentionally designed 
to function cohesively, with the goal of supporting students’ 
comprehension of grade-level texts. Although the SOL Assessment 
Blueprints emphasize two reporting categories, all strands must be 
taught consistently throughout the instructional year to ensure a 
comprehensive literacy experience. In this webinar, participants 
will explore sample access points for integrating all strands to 
enhance reading comprehension and reinforce the key focus 
areas—often referred to as “heavy hitters”—highlighted in the SOL 
Assessment Blueprints.



By the end of today’s webinar, you’ll have a better understanding of how other 
strands in the 2024 English Standards of Learning can support student 
comprehension. You’ll explore multiple access points that allow students to engage 
with these strands in meaningful, varied ways—moving beyond isolated skills to a 
truly comprehensive literacy experience.
Most importantly, you’ll leave with practical strategies you can immediately apply in 
planning meetings and classroom instruction. This isn’t just theory—it’s actionable 
insight designed to elevate your teaching and your students’ learning.
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Impact Expected
By the end of this webinar, participants will understand how each 
strand of the 2024 English Standards of Learning contributes to 
student comprehension. They will explore multiple access points 
that enable students to engage with the strands in varied and 
meaningful ways, reinforcing a comprehensive instructional 
approach. Educators will be equipped to immediately apply these 
insights in planning meetings and classroom instruction.



Comprehension isn’t a one-time skill—it’s something we build continuously 
throughout the year. And our Reading and Vocabulary (RV), Reading Informational 
(RI),  and Reading Literary (RL) strands are bolstered in each and every text. Through 
thematic unit planning, we can layer multiple texts to deepen background knowledge 
and deepen students' conceptual understanding.

To truly support comprehension, we must utilize all strands of the Standards, not just 
the ones emphasized in assessments. That means spiraling skills across units and 

consistently applying the DSR standards to monitor understanding every time we 
engage with a text.
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Teachers Build Opportunities to Practice 
Comprehension Throughout the Year
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•Thematic Unit Planning
- Include multiple texts to build background knowledge.
- Establish vocabulary routines to build vocabulary.
- Write about what is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

•Spiral Skills Throughout The Year
- Continually use DSR standards to monitor 

comprehension every time we read a text.
- Integrate the standards to bolster comprehension.



In this webinar, we will explore examples of how other standards can be intentionally 
utilized as access points to strengthen reading comprehension.
When we talk about access points, we mean the instructional opportunities teachers 
create to help students practice essential reading skills—such as comparing and 
contrasting, analyzing, and evaluating—through other strands and standards. 
Sometimes this means reinforcing skills students already use when reading; other 
times it means offering a new angle or more accessible entry point for students to 
engage with these higher-level thinking skills.

When you are creating units and lessons, all activities need to be designed to be 
woven into the unit so that each activity builds upon the knowledge and content 
already being taught. Effective integration begins with selecting the unit theme, 
choosing the texts, and identifying the standards that best align with those texts. 

Only then are examples and activities mapped out to ensure coherence.
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Framework for Evidence-Based Literacy Instruction
All strands should be taught in each 

grade level. 
✓ Allow texts to lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Understanding 
the Standards 

document



This is just a 7th grade sample to show you and to reiterate the idea that standards 
are not to be taught in isolation and that each one supports and deepens the others, 
creating a web of skills that students can draw upon to strengthen their 
comprehension skills integrating stand.

Integrating standards means revisiting and applying skills throughout the year. For 
example, when students analyze text structure, they also practice explaining ideas 
clearly  and discussing them with peers.

True integration is more than layering standards together. It’s about designing 
learning experiences where one skill naturally opens the door to another—like using 
vocabulary acquisition to support reading fluency, which then enhances 
comprehension.
So for instance, here students may be reading an informational text and that 

informational text may support the comprehension of main ideas. Writing summaries 
reinforces identifying key details. And group discussions strengthen listening and 
speaking standards while revisiting comprehension strategies.
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The Standards Work Together to Support 
Comprehension

Developing Skilled Readers & Building Reading 
Stamina:
7.DSR.C When responding to text through discussion 
and/or writing, draw several pieces of evidence from 
grade-level complex texts to support claims, 
conclusions, and inferences, including quoting or 
paraphrasing from texts accurately and tracing where 
relevant evidence is located (Textual Evidence, K-
12).

Reading Informational 
Texts:
7.RI.1B  Analyze how the 
author unfolds a 
perspective or series of 
ideas or events in historical, 
scientific, or technical texts, 
including the order in which 
the points are made and 
how they are introduced 
and developed.

Writing:
7.W.1C Write persuasively 
supporting a well-defined 
point of view 
with appropriate claims, 
relevant evidence, and 
clear reasoning that are 
logically grouped.

Research:
7.R.1C Evaluate and 
analyze the relevance, 
validity, and credibility of 
each source, determining 
what information to 
include and exclude.

Language Usage:
7.LU.1D Arrange phrases 
and clauses within a 
sentence to improve 
meaning, reader/listener 
interest, and style in 
writing.

Reading and 
Vocabulary:
7.RV.1H Use newly 
learned words and 
phrases in multiple 
contexts, including in 
students’ discussions 
and speaking and 
writing activities.

Communications:
7.C.4B Analyze media 
messages for facts, 
opinions, persuasive 
messages, word 
choice, and viewpoint.



As we plan instruction, it’s important to remember that we don’t teach a standard 
just once and move on. Instead, we revisit each standard multiple times throughout 
the year—across different units, using different texts, and supported by 
complementary standards.
Take this example: standards are addressed again and again in various units 
throughout the year. This is just a generic sample. The standards you address will be 
determined by the texts and other factors such as the thematic unit. By spiraling 
standards and texts intentionally, we build a more robust and connected literacy 

experience for our students.
Consider creating and using a similar chart to ensure students have multiple 
opportunities to practice important standards and skills needed to become stronger 
readers and writers.
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Address a Standard 
Multiple Times 
Throughout the Year 
in Different 
units with Different 
Texts

SAMPLE Mapping for RL and RI

Standard Unit 1 Unit 2 Unit 3 Unit 4

7.RL.1A X X X

7.RL.1B X X

7.RL.1C X X X

7.RL.2A X X

7.RL.2B X X

7.RL.2C X X

7.RL.3A X X

7.RL.3B X X

7.RI.1 A X X

7.RI.1 B X X

7.RI.1 C X X

7.RI.2 A X X X

7.RI.2 B X X

7.RI.2 C X X X

7.RI.3 A X X

7.RI.3 B X X



As educators, we are responsible for teaching all strands in the 2024 English 
Standards of Learning—not just the ones emphasized in assessments. Each strand 
plays a unique role in building student comprehension.
Reading, writing, research, and communication strands work together to help 
students make meaning from texts. 
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Teachers are responsible for teaching all strands 
in the 2024 English Standards of Learning.

How can all the strands support 
student comprehension?



We have been grounded already by the idea of spiraling standards and being 
intentional about this work. As we think about the skills students need consistent 
practice with, take a moment to look at the Grade 7 SOL Assessment Blueprint. You’ll 
notice it highlights two reporting categories—comprehension of literary and 
informational texts.
But that doesn’t mean our instruction is limited to just these standards. In fact, we’re 
responsible for teaching all strands. Each one offers a unique access point that 
supports and strengthens students’ ability to comprehend texts.

By intentionally integrating writing, language usage, research, and communication 
standards, we cone that deepens understanding and reinforces the core 
comprehension skills assessed in the blueprint.
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Consider the Skills with which Students Need 
Continual Practice (1 of 3)



Let’s begin by looking at one way we can integrate strands to support 
comprehension—this time we’ll walk through a sample access point that uses 
Research standards as an access point to help students understand Reading 
Informational Text standards. Again, this is just a sample access point to springboard 
your own planning moving forward. 
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Example Access Point 1
Research & Reading Informational



In this sample, when you are teaching the Research Standards, you're not teaching 
them in isolation—we also have the opportunity to reinforce the Reading 
Informational Standards and use our research standards as an access points.
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When Research Standards are the 
primary focus of a lesson or activity, 

teachers can still reinforce the 
Reading Informational Standards.



The primary goal of this lesson is to assess student understanding of Research 
Standard 7.R.1E: Organize and share findings in formal and informal oral and written 
formats. While this may be the primary instructional goal, educators are also 
reinforcing and applying the “Heavy Hitters” from the Grade 7 Assessment Blueprint.

They also guide students in examining how different authors approach the same 
topic—highlighting how each writer’s choice of facts, opinions, and reasoning shapes 
their perspective and presentation of key ideas.
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Where Can Research Standards Bolster Students' 
Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

Research Standard: 
7.R.1E: Organize and share 
findings in formal and informal oral 
written formats.

Reading Informational Standard:
7.RI.3B: Compare and contrast 
how two or more authors writing 
about the same topic shape 
their presentations or viewpoints of 
key information by emphasizing 
different facts, opinions, and 
reasoning.



As we unpack the rigor of the standards, notice the bolded words on this slide.
 When we look closely at Research Standard 7.R.1 using the Understanding the 
Standards document, we see that meeting the rigor of this standard requires students 
to gather and organize information from multiple sources to determine what will be 
used in their research.

While researching, students may encounter a tremendous amount of information. 
They must ensure that any information collected aligns with their research question 

or purpose. As students gather and synthesize information, they should be able to 
use various forms of note-taking depending on the source. Note-taking may include 
journals, annotations, concept mapping, outlining, and other formats.
Students must also evaluate whether the sources they use are accurate, relevant, 
credible, and trustworthy. They should consider both the relevance of the source and 

the credibility of the author. This process of evaluating and analyzing sources helps 
students decide which materials and pieces of information are most appropriate for 
their research.
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension 

Explanation from Grade 7 Understanding the Standards

7.R.1E Evaluation and Synthesis of Information 
• Students will gather and organize information from 

several sources to determine what will be used in 
their research. While researching, students can find 
a tremendous amount of information. They should 
be sure that any information gleaned from the 
research process aligns with their research 
question or purpose. As students are gathering and 
synthesizing information, they need to be able to 
involve various forms of notetaking formats, 
depending on from where they have gathered their 
information. Notetaking could come in the form of 
journals, annotations, concept mapping, outlining, 
etc.

• Students can determine if the sources being utilized 
are accurate, relevant, credible, and trustworthy. 
Students can consider the relevance of the source 
and the credibility of the author. Evaluating and 
analyzing sources helps students decide which 
sources and pieces of information are appropriate 
for their research.

7.RI.3B Craft and Style
•Comparing and contrasting how 
different authors approach the 
same topic encourages critical 
thinking, helps a reader understand 
complex topics and helps a reader 
recognize an author’s bias. 
• When students compare and 

contrast how two author’s write 
about the same thing, students 
can examine similarities and 
differences in facts, opinions, and 
reasons that each author presents 
on a topic.



As students research across a variety of texts, they encounter sources like webpages, 
newspapers, technical reports, and scientific texts. For example, they might read 
NASA’s Climate Kids articles, explore newspapers like Scientific American for Kids, 
review PBS Learning Media’s International Space Station resources, or analyze 
scientific texts from NASA, National Geographic Kids, and the Smithsonian.
Working with this range of sources supports 7.R.1E, as students learn to organize and 
share their findings in both formal and informal formats. At the same time, it 
reinforces 7.RI.3B, which asks them to compare how different authors shape their 

presentations of the same topic—emphasizing different facts, opinions, and 
reasoning.
Through this process, students not only gather information but also learn to evaluate 
perspectives and synthesize evidence, building stronger arguments and deeper 
understanding.
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Students are researching information in a variety of 
texts...
• Webpage

- Example: NASA Climate Kids (Space Section) — “What Is the Universe?” and 
“How Do Telescopes Work?”

• Newspaper
- Example: Scientific American for Kids – “Why Black Holes Fascinate 

Scientists”

• Technical Reports/Diagrams
- Example: PBS Learning Media – “The International Space Station” (video + 

transcript)

• Scientific Text
- Example: NASA’s “Solar System Exploration,” National Geographic Kids – 

“Journey to Mars,” Smithsonian Tween Tribune – “James Webb Space 
Telescope Reveals New Galaxies”

Grade Level Instructional Guides



Let's put it all together. As students research across a variety of texts, they compare 
how different authors present key details, facts, and opinions to convey their 
viewpoints. This process allows teachers to connect both research standards and 
reading informational standards through instruction.
To support this work, students may use a graphic organizer like the one shown on the 
slide. They begin by identifying each text—its title and author—and then noting the 
author’s viewpoint. Next, they record supporting evidence, such as specific details, 
data, or examples. Once both texts are examined, students compare and contrast the 

authors’ approaches, identifying similarities and differences in how information is 
presented. Note: this examples does not give a suggested timeline or pacing. That 
will be determined by your own schedule and students you are working with.
Finally, they paraphrase what they’ve learned in their own words and add outside 
research, context, or examples to deepen their understanding.

Next time you're planning to read informational text on a topic that would also be 
great to research, consider using this example and structured process to help 
students move beyond surface-level reading, guiding them to analyze perspectives, 
evaluate evidence, and synthesize information into their own informed positions.
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...and comparing how different authors present key 
details, facts, and opinions to convey a viewpoint.

Connecting 
Research and 

Reading 
Informational

Text 1: Title and Author Text 2: Title and Author

Author's Viewpoint Author's Viewpoint

Supporting Evidence
-Detail 1
-Detail 2
-Detail 3

Supporting Evidence
-Detail 1
-Detail 2
-Detail 3

Compare and Contrast

Similarities
-

Differences
-

Paraphrase and Research

Summarize what you learned in your own words. Add outside 
research, context, or examples.



We just want to bring your attention back to the SOL assessment blueprint. And while 
research is certainly a great way to bolster comprehension skills in students, it isn't 
the only way. We are going to look at another example of how to use Writing 
standards with reading literary text standards.
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Consider the Skills with which Students Need 
Continual Practice (2 of 3)



The next access point example we explore utilizes Reading Literary and Writing 
standards.  Again, this is just a sample access point to springboard your own planning 
moving forward. 
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Example Access Point 2
Writing & Reading Literary 



By pairing literary reading with purposeful writing, we deepen understanding and give 
students meaningful ways to engage with texts. As students move through these 
lessons and activities, they take the learning into their own hands—actively practicing 
and reinforcing the key standards.
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When Writing Standards are the 
primary focus of the lesson or activity, 

teachers can still reinforce the Reading 
Literary Standards.



In this sample pathway, the instructional goal is 7.W.1A: Write narratives to develop 
real or imagined experiences or to alter an existing text, using a variety of precise 
words and phrases and transitional words to develop characters, convey sequence, 
and signal shifts from one timeframe or setting to another.
This Writing focus will help to reinforce and strengthen the  Reading Literary 
standard: 7.RL.1C: Explain how static and dynamic characters, as well as the roles of 
protagonist and antagonist, influence plot events.
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Where Can Writing Standards Bolster Students' 
Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

Writing Standard: 7.W.1A Write 
narratives to develop real or imagined 
experiences or to alter an existing text, 
using a variety of precise words and 
phrases and transitional words to 
develop the characters, convey 
sequence, and signal shifts from one 
timeframe or setting to another.

Reading Literary Standard: 
7.RL.1C Explain how static 
and dynamic characters and 
the roles of protagonist and 
antagonist influence plot 
events.



Again, to unpack and internalize the rigor of the standards and meet all elements of 
7.W.1A, let’s look at the Understanding the Standards document. It explains that in 
seventh grade, students write narratives for various reasons: to entertain, share a 
personal experience, or alter an existing story by developing characters, plot, and 
experiences. This process allows students to build creativity and communication skills 
while deepening their understanding of narrative texts. The document also gives 
ideas on the structure of the narratives: they may follow a chronological sequence 
and can include dialogue as well as other plot elements such as conflict, characters, 

setting, point of view, and theme.

Students will use their understanding of different characters—static/dynamic and 
protagonist/antagonist--to include them in their narratives.

You can see here the connection between these two standards, which is really 
explained in the Understanding the Standards document.
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension

Explanation from Grade 7 Understanding the Standards

7.W.1A Modes and Purposed for Writing 

• In seventh grade, students write 
narratives that entertain, share a 
personal experience, or alter an existing 
story by developing characters, plot, 
and experiences.  This allows students 
to develop creativity and 
communication skills while improving 
their understanding of narrative texts.  
Narratives may follow a chronological 
sequence and can include dialogue as 
well as other plot elements (e.g., 
conflict, characters, setting, point of 
view, theme). 

Key Ideas and Plot Details 
• Different characters , specificall y static and dynam ic characters, along 

with the roles of protagonist and antagonist , i mpact the events  that 
unfold i n a plot. Students need to be abl e to  explain the features  and 
roles of these characters.
• A static character is a character who does not grow or change 

during the course of a story or drama.  W hil e these characters may 
experience pl ot events and other changes, they keep the same 
personality and viewpoint that they had at the beginning of the story.  

• A dynamic character is a character who experiences si gnificant 
internal changes or grow th as a result of plot events or conflicts in 
the s tory.  This  growth can be immediate, upon reflection after an 
event, or during the res olution of a conflict. Most often these 
changes occur subtl y as the story progresses.

• A protag onis t is the main c haracter or one of the major characters i n 
a story or drama.  The protagonist is the character drivi ng the action 
and is central to the main confl ict i n the story.  The protagonist is  
usually dynamic, makes choices and takes actions that lead to 
personal growth.  

• An antagonist is a character or force that is working against the 
protagoni st’s goal in a story or drama.



Students have access to a variety of texts and materials that serve as models and 
scaffolds throughout the learning process. This includes mentor texts—such as The 
Outsiders—paired with a variety of short stories that align with grade-level literary 
standards and provide opportunities for students to emulate the author’s craft in 
their own writing.

Again, these are just sample texts students can engage with. Always refer to division 
guidance, division-adopted curriculum or materials, as well as grade level 

Instructional Guides for additional texts and/or text sets. Instructional Guides can be 
found on the VDOE webpage and linked on this slide.
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Students Have a Variety of Texts to Use As Models 
and Mentor Texts

•Novels: 
- Example: The Outsiders

• Short Stories: 
- Example: “Thank You, Ma'am” by Langston Hughes, “Harrison 

Bergeron” by Kurt Vonnegut, “All Summer in a Day” by Ray Bradbury

• Poems: 
- Example: “We Real Cool” by Gwendolyn Brooks, “Nothing Gold Can 

Stay” by Robert Frost 

Grade Level Instructional Guides



When we think about building opportunities to reinforce reading and writing, think 
about designing questions that could bridge these standards. Students aren't just 
explaining plot elements or characterization, they're also analyzing how the author 
creates these elements. By getting our students to pay attention to the key ideas and 
details of the author's craft, students practice reading like writers. First, we must 
guide students to think about the choices authors make to show how the protagonist 
or antagonist shape the plot. Require students to annotate, use graphic organizers, or 
another stop/jot strategy so they can start to analyze the influence of characters on a 

story. Through this analysis of the text, students also gather models for their own 
writing.
Adding discussion or activities like this into a writing lesson can highlight techniques 
that show how authors build conflict and characterization, for this example.

Consider using the italicized questions the next time you're reading a narrative with 
students and the goal is for them to write their own. These questions can also be 
flipped to give authorship to the students. For example, instead of asking "What 
choices does the author make to show the protagonist and antagonist influencing the 
rising action and climax?". Ask students, What choices will you make to show the 

protagonist and antagonist influencing the rising action and climax? "
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Students Are Noting How Authors Develop Characters and 
Plot Structures and Thinking About Their Own Writing

Characterization and Plot:
What choices does the author make to show the protagonist and antagonist influencing the rising 
action and climax? Point out specific examples the author includes to reveal these characters.  
Reflect on how you could apply one of those moves to shape characters in your own story.

Conflict and Plot Structure:
How does the author introduce the central conflict in the exposition or the initiating event? 
Describe how the author uses dialogue and descriptive language. 
How might you use a similar technique when creating conflict in your own writing?

Plot Structure and Static and Dynamic Characters:
How does the author reveal whether a character is static or dynamic in the falling action and 
resolution? Identify examples of how the author does this throughout.  
Explain how you could use a similar technique to show character growth in your own writing.



We will briefly review this slide again, as it is always important to remember the skills 
that students will need continual practice with.
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Consider the Skills with which Students Need 
Continual Practice (3 of 3)



Let's dive into a final sample, where teachers will be focusing on Communication and 
Reading Informational Text standards to bolster comprehension skills and naturally, 
student achievement in other discipline areas as well.
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Example Access Point 3
Communication & Reading Informational 



We are looking at ways our Communication standards can bolster skills when 
students are reading informational texts as well.

So we have 7.C.1v: paraphrasing, summarizing and writing reflectively in response to 
the ideas being discussed. And this pairs well with the Reading Informational 
standard, 7.RI.3A, and we are going to effectively integrate these standards.

We really need students to analyze ideas within a text, so they are able to 

paraphrase, summarize, and write reflectively to those ideas. You should see the 
natural connection between those standards.
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Where Can Communication Standards Bolster 
Students' Reading Comprehension Skills?

The Goal of Instruction
(primary focus for students' understanding)

Communication Standard: 7.C.1v 
Paraphrasing, summarizing, and writing 
reflectively in response to the ideas being 
discussed. Reading Informational:

7.RI.3A Analyze ideas within 
and between selections 
including how specific 
sentences, paragraphs, or 
sections contribute to the 
development and meaning 
of ideas. 



To teach with rigor and intention, educators must use the Understanding the 
Standards document not just as a reference—but as a planning tool. This resource 
helps unpack what students need to know, how deeply they need to engage, and how 
different strands work together to support comprehension. Again, notice some of the 
bolded words.
Let’s look at how Communication Standards bolster Reading Informational 
Standards. The Understanding the Standards document explains that when engaging 
in and responding to discussion, students need to paraphrase and summarize their 

peers’ ideas in their own words to clarify key points.
When students are reading informational texts, they are expected to look for 
similarities. Differences in relationships among ideas presented in those texts, and 
only then when they are able to truly understand this relationship and these ideas. 
Then they can paraphrase and summarize them in their own words. 
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Understanding the Rigor of the Standard(s)

Explanation from Grade 7 Understanding the Standards:

7.C.1v Communication, Listening, and 
Collaboration

o When engaging and responding to 
discussion, students need to be able to 
paraphrase and summarize their peers’ 
ideas in their own words to clarify any 
key ideas presented in the discussion. 
Paraphrasing and summarizing foster 
comprehension skills and allows 
students to show new understandings in 
a meaningful and personal manner.  

o Students need to be able to reflectively 
write to share their insights, thoughts 
and reactions to key ideas that were 
presented within the discussion. This 
will foster personal connections to the 
topic presented from the discussion.

Integration of Concepts 
• Analyzing ideas within and between selections contributes 
to the development and meaning of ideas and aids in comprehension 
and critical thinking. When readers analyze ideas within and between 
selections, they examine themes, concepts, or messages and look for 
similarities, differences, and relationships among the ideas 
presented in the texts.

o Students can consider ideas within and between texts, 
including how specific sentences, paragraphs, or sections 
contribute to the development of ideas, by exploring a topic via 
a complex text set. 
o To examine ideas within and between selections, 
students can compare and contrast ideas, describing similar or 
differing claims and determining how ideas are built within one 
text or across multiple texts.



As always, we must give students a variety of text and materials to work with. On this 
slide, you’ll see one sample text set, centered around the guiding question: “Is Space 
Exploration Important?”

Please note that this is a sample of texts that students can engage with and all of 
these samples are conceptually organized around a thematic topic. 
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Students Have a Variety of Texts and Materials to 
Work With and Discuss

• NASA Solar System Exploration – “What Is the Universe?” (overview 
of astronomy concepts).

• National Geographic Kids – “Journey to Mars” (human exploration 
challenges).

• Smithsonian Tween Tribune – “James Webb Space Telescope 
Reveals New Galaxies” (current science news).

• Space.com – “How Astronauts Train for Space Missions” (technical 
and practical details).

• PBS Learning Media – “The International Space Station” (video + 
transcript).

Sample Text Set

Grade Level Instructional Guides



Students will begin the pathway by reading, analyzing, and summarizing a variety of 
texts. The teacher models the process by summarizing Journey to Mars, showing how 
to highlight key sentences and craft main idea statements. Students then practice 
writing their own summaries, demonstrating how ideas develop across different 
sections of a text. 
Next, students move into analyzing ideas within and between texts. They conduct a 
close reading of the James Webb Telescope article, annotating which sentences 
introduce new ideas and which reinforce or expand existing ones. They then compare 

NASA’s Solar System Exploration with National Geographic Kids, engaging in small-
group discussions about how different authors emphasize facts or reasoning in 
unique ways when writing about space exploration.

The unit continues with paraphrasing, summarizing, and reflective writing. Students 

practice paraphrasing sentences from the International Space Station transcript, then 
write reflective responses to the question: “What does space exploration teach us 
about human innovation and risk?” Finally, they participate in peer review, 
exchanging summaries and reflections to check for accuracy, clarity, and depth of 
understanding.
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Students Read, Analyze, and Summarize a Variety 
of Texts in their Discussions and Writing

• Teacher models summarizing 
Journey to Mars.

• Students highlight key sentences 
and create  one-sentence m ain 
idea statements.

• Write summaries showing how 
ideas develop ac ross sec tions.

Summarize and 
Create Main Idea 

Statement 

• Close read James Webb Tel escope 
articl e. Annotate: Which 
sentences introduce new ideas?  
Which reinforce or expand?

• Com pare NASA Solar System 
Exploration with National 
Geographic Kids.

• Smal l-group discuss ion: How do 
authors emphasize different facts 
or reasoning about s pace 
exploration?

Analyzing Ideas 
Within & Between 

Texts • Practice paraphrasing sentences 
from International Space Station 
transcript.

• Write reflective res pons es: “What 
does space exploration teach us 
about human innovation and risk? ”

• Peer review: Exchange summaries 
and reflections, check for accuracy 
and clarity.

Paraphrasing, 
Summarizing, and 
Reflective Writing 
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These kinds of questions or engaging activities allow students to make connections 
between using summarization as a strategy can make their reflective writing 
stronger.
Students read, analyze, and summarize a variety of texts, which ensures they 
understand the author’s ideas and can discuss them accurately.
Students paraphrase, summarize, and write reflectively in response to those ideas, 
which builds their ability to communicate understanding clearly, restate ideas in their 
own words, and connect them to personal or broader contexts.

Reflective writing and discussion push students to move beyond comprehension into 
expression, modeling how communicators engage with texts to form new insights.

By practicing both at once, students see that strong communication grows directly 
from strong reading and from learning new information — they learn to use texts as 

springboards for thoughtful dialogue and written reflection.
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Students are reading, analyzing, and summarizing a variety of 
texts to use in various modes of communication...
• Summarize & Reflect on Author’s Ideas

- After reading a text, summarize the author’s main ideas in your own words. 
Then, communicate your response by reflecting on how those ideas 
connect to your own experiences or perspectives.

• Paraphrase & Analyze for Discussion
- Choose a key passage from the text and paraphrase it accurately to a 

partner. Then,  in a written response, explain how the author’s ideas 
contribute to the overall meaning of the text.



Let's wrap up this sample pathway with a sample culminating task.

For the culminating task, students will use the space exploration text set to answer 
the guiding question: “Is Space Exploration Important?”
They will share their positions and supporting evidence through a short presentation 
or class discussion. As part of this process, students paraphrase one key idea or a few 
key ideas aloud and reflect on the meaning, demonstrating both comprehension and 
critical thinking. Finally, they may pose a discussion question to their peers—for 

example, “Should we spend more money on telescopes or human missions?”—to 
extend the conversation and engage in collaborative dialogue.
This example shows you how we can use our communication skills to reinforce 
reading informational skills and how these two standards in particular work well 
together.

31

31

...and they are paraphrasing, summarizing, and 
writing reflectively in response to the ideas being 
discussed.  

Culminating Task: Students will use the space exploration text set to 
answer the guiding question of Is Space Exploration Important? 

A short presentation or 
class discussion where 

students share their 
position and evidence.

Students paraphrase one 
key idea aloud and reflect 

on its meaning.

Pose one discussion 
question to peers (e.g., 

“Should we spend more 
money on telescopes or 

human missions?”).



While we only explored a few sample access points today, they all demonstrates how 
different texts and different instructional approaches can support comprehension in 
meaningful ways. These samples can serve as a planning template you can adapt and 
bring into your classrooms tomorrow.
As you continue to spiral instruction throughout the year, you’ll revisit these 
standards again and again—each time with deeper complexity. That’s the power of 
the recursive nature of the 2024 English Standards of Learning.

32

32

Your Turn & Takeaways 
All strands work together to bolster comprehension



Before planning how to spiral standards and ensure they are recursive, it is important 
to discuss ways to get students engaged when reading texts. 
These are just a few suggestions that students can do during and/or after reading. 
These help teachers progress monitor and check for student understanding, which 
helps us determine what students may need more support the next time we hit the 
same standards and which standards may need to be revisited more often.
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Progress Monitoring & Checking for Understanding

Reading 
Strategies

Analyze 
Vocabulary in 

Context

Discussions
Reader's 

Responses 
(Writing)

Text-
Dependent 
Questioning

• Annotati ng
• Questioning
• Summ arizing
• Re-read for fluency

Stopping to dis cus s its 
meaning in the context 
of the text

Refer students back to the 
tex t as m uch as  poss ible

• Integrate additional standards
• Require s tudents to us e 

tex tual evidence 

• Write reflectively or with a specific 
purpose (e.g., expos itory, 
persuas ive).

• Use evi dence from the text to 
support pos ition or claim s



As we move forward, it’s important to remember that all strands of the Standards of 
Learning are meant to be taught at every grade level. They’re recursive by design—
building on each other and reinforcing key skills over time. Let the text guide 
instruction. As you internalize and plan around your texts, keep the standards front 
and center. Use your unit maps and pacing tools to ensure students revisit key 
standards through multiple access points—even while the goal of a lesson, or what's 
assessed in the lesson may be an alternative standard.
Revisit concepts with increasing rigor to deepen understanding. Integrate multiple 

standards to meet the complexity of the 'heavy hitters'—those standards that house 
transferable skills students can apply across texts and tasks.

Don’t forget the planning tools that made this possible:
• Division-selected texts and division-adopted curriculum or materials
• Unit maps and pacing spreadsheets

• The Understanding the Standards document to ensure alignment and rigor

As a next step, reflect on where you see standards spiraled throughout your units. 
Consider how you’re supporting the full range of standards while continuing to 
emphasize the heavy hitters that drive comprehension and skill development across 

the year.

34

34

Next Steps: Standards are Recursive & 
Were Developed to Work Together

All strands should be taught in each 
grade level. 

✓ Allow texts lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Grade 7 Understanding the Standards 
document



If you’re looking for additional example pathways that support Reading Informational 
Text standards alongside other standards to strengthen comprehension, explore the 
pathways provided in the other slide decks and webinars. You may primarily work 
with 7th-grade students, but the other grade-level pathways are still useful when 
planning access points. The strands and overall structure are consistent across grades, 
so you can draw ideas from any of them.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Informational) 

Research & Reading 
Informational

K-2

Grade 3

Grade 5

Grade 6

Grade 7

Grade 8

Communication & 
Reading Informational

K-2

Grade 5

Grade 6

Grade 8 

EOC

Reading and Vocabulary 
& Reading Informational

EOC

Writing & Reading 
Informational 

Grade 4

Grade 5

EOC



As previously stated, this is just the beginning of our series of sample pathways to 
support instruction. For instance, if you're looking for ideas on using Communication 
strands to support students when reading literary text, consider referencing the 
Grade 4 webinar.

Again, use this resource as a starting point—a springboard for intentional planning 
and thoughtful instructional design.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Literary) 

Research & Reading 
Literary

EOC

Writing & Reading 
Literary

Grade 3

Grade 6

Grade 8 

EOC

Communication & 
Reading Literary 

Grade 4

EOC

Language Usage & 
Reading Literary

K-2

Grade 4

Reading and Vocabulary 
& R eading Li terary 

Grade 3

Grade 5



As always, we cannot leave without reviewing some of the resources mentioned 
throughout this session. These are powerful planning resources to support planning 
for literacy comprehension using other strands to bolster comprehension.
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Resources to Support Planning for Literacy 
Comprehension

Understanding the

Standards

documents

Grade-level

Instructional

Guides

Text Dependent

Questions |

Samples 

Resources

Planning for

Integration

webinars

Text Dependent

Questions

webinars

Understanding the 
Standards 

documents

Grade-level 
Instructional 

Guides

Text Dependent 
Questions | 
Samples & 
Resources

Planning for 
Integration 
webinars

Text Dependent 
Questions 
webinars
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Thank you 
Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras@doe.virginia.gov

Ellen Frackelton
Coordinator of Elementary Reading & Literacy
Ellen.Frackelton@doe.virginia.gov

Colleen Cassada
Coordinator of Secondary English & Literacy
Colleen.Cassada@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@doe.virginia.gov

Ciara Stamper
Secondary Intervention Specialist
Ciara.Stamper@doe.virginia.gov

Emily McMillen
Division Support Specialist
Emily.McMillen@doe.virginia.gov
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.


