
Welcome to the VDOE's webinar on Supporting literacy comprehension across 
multiple access points using effective integration of the 2024 English Standards of 
Learning. I am _______, (title).
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The work of the English and Literacy Program is aligned to Virginia's Strategic 
Priorities, particularly priority 1 – to set and help every learner meet high 
expectations.
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English & Literacy Program Alignment to 
Virginia's Strategic Priorities

Priority 1: To set and help every learner meet high expectations.

The Office of English aims to serve the parents, students, and educators of the Commonwealth by 

developing and supporting opportunities that promote learners who are prepared for post-

secondary experiences. The 2024 English Standards of Learning are grounded in the research-

based approach to reading and reflect current research on the importance of foundational skills 

needed to be strong readers. When compared to the 2026  National Assessment of Educational 

Progress, the 2024 Standards and instructional approaches, developed by the Office of English, 

align to the indicators set forth in the 2026 NAEP Framework.  English resources support the 

integration of skills that prioritize strong writing, communication, research, analytical and 

synthesis skills, which are essential to setting students up to be prepared for life and foster a love 

for learning about the world in which they live and serve.



The 2024 English Standards of Learning were intentionally designed to function 
together to support students' comprehension authentically. This means integrating 
various strands. In today's session, we will dig into concrete examples of sample 
access points that integrate different strands to enhance reading comprehension and 
reinforce the key focus areas. These focus areas are often referred to as “heavy 
hitters” by many educators—which are the standards outlined in the SOL Assessment 
Blueprints.
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Setting Purpose: Why are we here?
The 2024 English Standards of Learning were intentionally designed 
to function cohesively, with the goal of supporting students’ 
comprehension of grade-level texts. Although the SOL Assessment 
Blueprints emphasize three specific strands, all strands must be 
taught consistently throughout the instructional year to ensure a 
comprehensive literacy experience. In this webinar, participants 
will explore sample access points for integrating all strands to 
enhance reading comprehension and reinforce the key focus 
areas—often referred to as “heavy hitters”—highlighted in the SOL 
Assessment Blueprints.



We hope you leave this session with a better understanding of how other strands 
besides the ones tested on the Reading SOL can work together to bolster students' 
comprehension. As we explore various examples of integration, consider the other 
standards as access points that will help students engage with those strands and the 
literary or informational texts in meaningful ways that will not only support their 
understanding of the text, but their ability to think critically about texts and practice 
skills needed to navigate and access complex texts.

4

4

Impact Expected
By the end of this webinar, participants will understand how each 
strand of the 2024 English Standards of Learning contributes to 
student comprehension. They will explore multiple access points 
that enable students to engage with the strands in varied and 
meaningful ways, reinforcing a comprehensive instructional 
approach. Educators will be equipped to immediately apply these 
insights in planning meetings and classroom instruction.



We know that comprehension isn’t a one-time skill. No matter the focus of the 
lesson, or the goal of the task, we have the opportunity to build students' 
comprehension skills throughout the year. We do this through thematic unit planning 
and spiraling skills throughout the year. 

This slide contains a few ways we can do this such as reading conceptually organized 
texts centered around a topic to build background knowledge and conceptual 
understanding, incorporating consistent vocabulary routines, and students 

responding to what they are reading.

It is important to emphasize that we must utilize all the 2024 English Standards of 
Learning strands to support comprehension and not just the standards emphasized in 
the SOL Assessment Blueprints. 
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Teachers Build Opportunities to Practice 
Comprehension Throughout the Year
• Thematic Unit Planning

- Include multiple texts to build background knowledge.
- Establish vocabulary routines to build vocabulary.
- Write about what is read.
- Use what we read to model different modes of writing.
- Utilize all the strands to support comprehension.

• Spiral Skills Throughout The Year
- Continually use Developing Skilled Readers (DSR) standards to monitor 

comprehension every time we read a text.
- Integrate the standards to bolster comprehension.



Here is the framework for evidence-based literacy instruction: When you are creating 
units and lessons, all activities need to be designed to be woven into the unit so that 
each activity builds upon the knowledge and content already being taught. Effective 
integration begins with selecting the unit theme, choosing the texts, and identifying 
the standards that best align with those texts. Only then are examples and activities 
mapped out to ensure coherence. By embedding these activities throughout the unit, 
students revisit and apply comprehension strategies in multiple contexts, ensuring 
skills are strengthened over time. Integration is about purposeful planning—using all 

standards to help students access and practice comprehension skills continuously 
across the school year.
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Framework for Evidence-Based Literacy Instruction

All strands should be taught in each 
grade level. 

✓ Allow texts to lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Understanding 
the Standards 

document



Here is a Grade 8 example of horizontal progression. This visual supports the 
understanding that no standards are taught in isolation and grade-level standards 
were designed to support one another and bolster comprehension. The 2024 English 
Standards of Learning are designed with intentional progressions and 
connections across strands. When these standards are integrated in day-to-day 
instruction rather than taught in fragmented silos, students are more likely to 
build deep, transferable skills. Integration means that when educators plan for 
instruction, they explicitly connect vocabulary, comprehension, writing, 
language usage, communication, and research standards. 

Please note this is only a sample.

As we continue through this webinar, you will see concrete examples of how the 
English standards work together to strengthen student comprehension of grade-
level texts. In the following examples, educators will note the recursive nature of 
the standards and how none can exist in a silo apart from the others. We will 
highlight examples of how Grade 8 educators can leverage this intentional 
connection between the grade 8 standards.
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Integrating Grade 8 Standards

Reading and Vocabulary Standard: 
8.RV.1F Discriminate between the 
meanings of connotative words and 
their denotative meanings.

Reading Informational Text 
Standard: 8.RI.2B Analyze how an 
author's word choice, 
organizational pattern, language 
structure, viewpoints, and 
qualifications impact meaning and 
credibility of a text.

Writing Standards: 8.W.2A Generate 
and organize ideas using the writing 
process (planning, drafting, revising, 
editing) to develop multi-paragraph 
texts. This includes:
v. Developing voice and tone by using 
language that provides vivid and precise 
vocabulary to enhance the meaning of 
the writing.Reading Literary Text Standard: 

8.RL.3C: Compare and contrast 
texts in different forms or genres 
(e.g., stories and poems; historical 
novels and fantasy stories; literary 
nonfiction and informational) in 
terms of their approaches to 
similar themes and topics. 

Research Standard: 8.R.1C 
Evaluate and analyze the 
relevance, validity, and credibility 
of sources (primary, secondary, 
digital, and print) identifying main 
and supporting ideas, conflicting 
information, points of view, 
and any biases.  

Language Usage Standard 
8.LU.1C: Use specific adjectives 
and adverbs to enhance speech 
and writing. 

Developing Skilled Readers and Building Reading Stamina: 8.DSR.C: 
When responding to text through discussion and/or writing, draw 
several pieces of 
evidence from grade-level complex texts to support claims, 
conclusions, and inferences, including quoting or paraphrasing from 
texts accurately and tracing where relevant evidence is located (Textual 
Evidence, K-12).

Communication Standard: 8.C.2A: 
Deliver collaborative and individual 
formal and informal interactive 
presentations. This includes:
iii. Using language and vocabulary 
appropriate to the audience, topic, and 
purpose, including speaking clearly at 
an understandable pace with 
appropriate tone and volume.



In the English classroom, we know students need continuous exposure to the 
standards to gain a deeper understanding and to gain literacy skills necessary for life. 
This is just an example of how you can map out your standards to ensure they appear 
multiple times throughout the year with different text and across different units . This 
sample chart shows reading informational and reading literary standards mapped 
out, however educators should consider creating a similar example for all grade-level 
strands to use during individual and group planning time.
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Teachers Address a Standard Multiple Times Through the 
Year with Different Texts/Units & Supporting Standards: 
Example

SAMPLE Mapping for RL and RI

Standard Unit 1: The 
Fight For More

Unit 2: Effects of 
Fear

8.RI.1A

8.RI.1B

8.RI.1C X

8.RI.2A

8.RI.2B X

8.RI.2C X

8.RI.3A

8.RI.3B X

Standard Unit 3: How Stories 
Preserve the Past

8.RL.1A

8.RL.1B X

8.RL.1C

8.RL.2A

8.RL.2B

8.RL.2C X

8.RL.2D

8.RL.3A

8.RL.3B X

8.RL.3C



That is important because we must reiterate, as educators, we are responsible for 
teaching all strands in the 2024 English Standards of Learning—not just the ones 
emphasized in assessments. Each strand plays a unique role in building student 
comprehension.
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Teachers are responsible for teaching all strands 
in the 2024 English Standards of Learning.

How can all the strands support student comprehension?



Preparing students to do that critical thinking requires students to read a variety of 
texts and integrating various strands. Sometimes, informational texts can be a source 
of difficulty for middle school students. But when we are focused on other skills, such 
as research, we can also use those skills to reinforce reading informational standards. 
This first access point example integrates reading informational standards with 
research. We are not researching in isolation—instead the research is an opportunity 
to reinforce the necessary skills students need when reading a variety of 
informational texts. As students work through these lessons and activities, they are 

the ones doing the learning—actively practicing and reinforcing the heavy hitter 
standards at the heart of the unit. They are carrying the cognitive load.
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When Research Standards are the 
primary focus of a lesson or activity, 

teachers can also reinforce the 
Reading Informational Standards.



In this first sample pathway, the primary goal of the lesson is to evaluate and analyze 
the relevance, validity, and credibility of sources (8.R.1C). To determine if a source is 
relevant, valid, and credible, students must first understand that source. That means, 
as we see in the standard, identifying main and supporting ideas, conflicting 
information, points of view, and any biases. This naturally leads us to the reading 
informational standard where students will trace and evaluate an argument and 
specific claims in a text. This standard is very similar to the research standard; the 
only difference may be your source. In the next slide, we'll provide more details about 

how these standards are connected and can be seamlessly integrated.
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How can Research standards bolster a student's 
understanding of Informational Texts?

The Goal of Instruction
(primary focus for students' understanding)

Research Standard:
8.R.1C: Evaluate and analyze the 
relevance, validity, and credibility of 
sources (primary, secondary, digital, and 
print) identifying main and supporting 
ideas, conflicting information, points of 
view, and any biases.

Reading Informational Standard:
8.RI.1C Trace and evaluate the 
argument and specific claims in a 
text, assessing whether the 
reasoning and evidence are 
relevant and sufficient to support 
the claims. 



The explanations from Understanding the Standards is a great place to start 
whenever you’re trying to determine what standards may support each other and 
how they will work together. Let’s begin by unpacking the rigor of the key standards 
we’re targeting. When it comes to evaluating and analyzing sources, students must 
do more than just summarize their research findings.  They must ask: Is this source 
trustworthy? Is the evidence strong? What’s the author’s agenda? These are the 
questions that prepare them for real-world literacy and to meet the rigor of this 
research standard. This will also help them understand an author’s reasoning and 

how that author was able to craft their viewpoint and argument. And that's where 
the reading informational standards come into play. 

Notice the words in bold. These are just a few important words or phrases that will 
help with lesson planning and instruction. To help students determine the quality of 

the sources when researching, they must first be able to follow the author's 
reasoning (8.RI.1C). As you see in bold under 8.RI.1C, students should examine the 
strength of the argument. There are also a few prompting questions: Does the 
evidence support the claim? Are there any flaws in the reasoning? Are there 
additional counterarguments to consider? You can ask students to reinforce this 

standard.  
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension (1 of 3)

Explanation from Grade 8 Understanding the Standards:

8.R.1 Evaluation and Synthesis of 
Information 
• When evaluating and analyzing sources, 

students determine the quality and 
trustworthiness of sources. Students can 
consider the relevance of the source to the 
topic and the credibility of the author. 
Evaluating and analyzing sources helps 
students decide which sources and 
pieces of information are appropriate for 
their research.

8.RI.1C Key Ideas and Confirming Details

• When students trace an argument, they need to be able 
to follow an author’s reasoning by identifying the main 
claim (thesis statement or argument) and how that 
main claim is supported with specific claims, sub-
arguments, and/or counterclaims. 
• To assess the relevancy of the claim, students need 

to be able to examine the strength of the 
argument by asking questions such as: Does the 
evidence support the claim? Are there any flaws 
in the reasoning? Are there additional 
counterarguments to consider?



Another goal of the research standard is for students to determine which sources and 
pieces of information are appropriate for their research. Determining this when 
researching is an access point to discussing the strength of the argument in 
informational texts.
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We must ensure students have a variety of texts and materials to work with. This is 
just a sample of texts. Please use all the guidance of your local school division to 
determine which texts are appropriate and can be incorporated into your lessons. 
If we want students to truly understand how to evaluate sources for quality and 
appropriateness, they will need multiple opportunities to practice this. That means 
with multiple texts.
This sample unit uses a variety of texts to explore a thematic unit on the impact of 
fear. Students engage with scientific, technical, and/or multimedia sources.

Please note that this is a sample of texts that students can engage with. Divisions 
should reference their division-adopted curriculum and/or division-selected texts as 
well as grade-level Instructional Guides for additional texts and/or text sets. 
Instructional Guides can be found on the VDOE webpage and linked on this slide.
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Students Have A Variety of Texts and Materials To 
Work With

SAMPLE TEXT SET: The Effects of Fear

• Scientific text: Fear Prompts Teens to Act Impulsively– 
Laura Sanders (1090L)

• TED Talk: What Fear Can Teach Us—Karen Thompson 
Walker (1090L)

• Technical text/manual with strategies for overcoming 
fear

Grade Level Instructional Guides



Researching a topic is a great way to bolster reading informational skills because 
students are tracing arguments and evaluating claims in the texts they locate 
throughout the research process. Before students can determine if a source is 
appropriate for their research activity, they must also capture claims of the source, 
examine the reasoning and evidence, and evaluate the author’s argument. The lighter 
blue boxes provide a few example questions students can ask themselves to guide 
each step of this process.

When students are capturing claims from a source found when researching, guide 
them to ask:
What is the author trying to convince me of? 
What points are they making to support it?

When students are examining the evidence and evaluating the author's argument 
of a source when researching, guide them to ask:
Does the evidence support the claim or argument? 
Are any of the arguments weak or biased?
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Students are tracing arguments and evaluating 
claims...

Capture the 
claims from the 

source.

Examine the 
reasoning and 

evidence.

Evaluate 
the author's 
argument.

What is the author trying 
to convince me of? 

What points are they 
making to support it?

Does the evidence support the claim 
or argument?

Are any of the arguments weak or 
biased?



Continued from the previous slide, we know students are tracing arguments and 
evaluating claims as they are researching the selected topic. 
This research activity helps to inform you of the student's understanding of the text, 
how well they identify main ideas, and their ability to analyze the relevance of 
evidence. Using an organizer like this sample helps scaffold students’ thinking as they 
evaluate sources. It prompts them to consider credibility, identify key ideas, and 
justify whether a source is appropriate for their research topic and focus. 

If you find students are struggling with the research process, consider this: students 
cannot accurately evaluate an argument without also considering the credibility and 
perspective of the source presenting that argument. These two standards together 
require students to think critically about the information and claims being made in 
the source.
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...as they are researching the selected topic.

Sample Graphic Organizer

Source Credibility Main Argument/Claims Evaluate the Argument

Enter title, 
author, 
publication date

Is it from a trusted 
publisher, expert, or 
academic site? Is 
the author qualified? 
Are facts backed by 
evidence?

List main ideas, key facts, 
examples, or claims that 
support the main idea.

Does the evidence 
support the claim? 
Is the support 
strong?



Research is an excellent way to bolster students' comprehension skills and determine 
how well they are understanding the information presented in texts. But it is not the 
only way. 

In this next sample, we will show one way to use writing as an access point to 
reinforce Reading Informational Standards.
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When Writing Standards are the 
primary focus of a lesson or activity, 
teachers can reinforce the Reading 

Informational Standards.



Remember, we always let the text lead the way. This lesson may reflect a small 
portion of a larger unit with the conceptual goal of helping students explore the fight 
for better labor practices. These texts pair well as mentor texts or strong exemplars of 
persuasive writing.

Reading strong examples deepens understanding of persuasive techniques, and 
writing requires students to apply those techniques purposefully.

Again, these are just samples of texts that students can engage with. As always, 
reference division-level guidance on text selection as well as grade-level instructional 
guides.
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Reinforcing Informational Standards when 
Analyzing Writing

Students 
are reading strong 
exemplars 
of persuasive 
writing.

Speech (Primary 
source): Truman’s 1946 
speech on the Railroad Strike

Speech (Primary source):
“I’ve Been to the Mountaintop” by 
Dr. Martin Luther King, Jr.

Truman's speech may 
serve as an entry point for 

students to analyze Dr. 
King's speech.

Grade Level Instructional Guides



This sample access points example uses Writing to enhance skills in the Reading 
Informational Text standards. The goal is for students to write persuasively, but they 
must first analyze how authors craft their own persuasive writing by analyzing various 
aspects of their craft and style in persuasive exemplar mentor texts. To do this, 
students will analyze how authors use language, structure, and evidence to shape 
meaning which supports 8.RI.2B. Whenever students are analyzing an author's craft 
and style, they will gain a better understanding of how to apply those elements to 
their own work.
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The Standards Work Together to Enhance 
Comprehension

The Goal of Instruction
(primary focus for students' understanding)

Writing:
8.W.1C Write persuasively, 
supporting well-defined points of 
view effectively with relevant 
evidence and clear reasoning in 
ways that logically advance the 
claim(s) made.

Reading Informational Standard:
8.RI.2B Analyze how an author’s 
word choice, organizational 
pattern, language structure, 
viewpoints, and qualifications 
impact meaning and credibility of 
a text.



Notice the bolded words under 8.W.1C. The goal of students writing their own 
persuasive piece is to develop and defend viewpoints and various arguments. Both 
speeches by Truman and Dr. Martin Luther King Jr. give students the opportunity to 
analyze how the authors did just that.

Students analyze how authors use language, organizational pattern, and tone to 
persuade. Then, as stated directly in the Understanding the standards, "in doing so, 
students can learn to use persuasive techniques in their own writing." This 

reciprocal process deepens their understanding of both reading and writing craft.
It is always helpful to start with this document when unpacking the standards.
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension (2 of 3)

Explanati ons  from  Grade 8 Understandi ng the Standards:

• 8.W.1C Modes and Purposes 
for Writing

•A persuasive text is written to convince 
the reader of a particular viewpoint or to 
suggest a specific  action. Persuasive 
texts are influential and suggest certain 
viewpoints, beliefs,  attitudes, and/or 
behaviors.  By writing persuasive pieces, 
students are able to develop and defend 
viewpoints  and vari ous  argum ents. 

•In eighth grade, students may 
exam ine ess ays , edi tori als, 
adverti sements, and s peeches 
as they learn to support well-
defi ned points of vi ew  effectively 
wi th relevant evidence and clear 
reas oni ng . In doing so, students 
can learn to use persuasive 
techniques in their own wri ting 
(e.g.,  appeal  to emotion, logical 
reasoning, demonstration of 
credibility/expertise, asking  
questions, repetition, and an 
examination of c ounterclaims).

8.RI.2B Craft and Style

•When analyzing an author’s word choice, organizational pattern, language structure, 
viewpoints, and qualifications, students need to be able to consider the author’s writing 
style and how the ideas are presented in the text. 

•An author’s word choices can influence the overall tone, mood, and meaning of the 
text and can shape a reader’s interpretation of the ideas presented in the text. For 
example, students can consider how positive and negative connotations impact an 
author’s argument. 
•The organizational pattern (e.g., compare/contrast, cause-and-effect, chronological, 
descriptive) can affect how a reader understands an idea and/or traces an argument.
•Language structure includes concepts like sentence length, variety, and complexity. 
These concepts impact how readers access and understand a text.
•Viewpoints and qualifications determine the perspective/point of view of the author and 
the author’s credibility when creating and defending an idea/argument. Students need to 
be able to consider how bias or personal beliefs influence a text while also considering 
the trustworthiness of the author.



One way to use Writing standards to boost comprehension of informational texts is 
to analyze the impact of strong word choice.

These sample questions prompt students to analyze the impact of persuasive word 
choice and qualifications on the meaning of the text--preparing them to write their 
own viewpoint on a topic. The speech is a real example of effective persuasive writing 
and the questions here reflect one opportunity to reinforce Reading Informational 
standards when examining this exemplar.

For more support on text-dependent questions, please revisit our Text-Dependent 
Questioning webinar and sample text-dependent question resources found under the 
2024 Instructional Resources page. 2024 SOL Instructional Resources | Virginia 
Department of Education
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Students are analyzing the impact of strong word 
choice...

8.RI.2B:
• What tone do words or phrases like "paralyze" and 

"everyone will be impacted" create?

• How does Truman shape the audience’s perception of 
the strikers with his word choice or phrases? 

• Consider Truman’s qualifications as the President. 
How do his qualifications coupled with his word choice 
impact the audience? What affects does his use of 
“crisis language” have? Use textual evidence. 

These questions encourage students to think about the 
impact of persuasive word choice to prepare them for 

writing their own viewpoint on a topic.



As previously stated, the goal of reading widely and deeply on this thematic topic, 
and analyzing the word choice in the two speech/texts is to help students analyze 
writer’s choices that make their writing more persuasive. 
The next step is to have students apply what they’ve learned by using persuasive 
word techniques in their own writing. This may include: an appeal to emotion, using 
logical reasoning, or persuasive word choice to craft persuasive arguments. 
Furthermore, students will learn how to support their own points of view with 
relevant evidence and clear reasoning by evaluating the relevance and clarity of the 

mentor texts/materials. 
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...to imitate this in their own persuasive writing.

Writing Purpose: 
Persuade & 

Debate

Persuasive 
techniques used 

in speech

Appeal to 
emotion (strong 

word choice)

Logical reasoning

Persuasive 
techniques I will 
use in my debate

Word choice to 
appeal to 
emotion



As we wrap this sample up, remember there are several aspects connecting 
persuasive writing and reading informational texts that teachers may choose to focus 
on. In this specific example, the goal is for 8th grade students to understand the 
impact of word choice on persuasive writing and how it shapes meaning by 
influencing tone, helps the author appeal to the audience, and frames the reader's 
experience. These are all skills students will be using throughout their academic 
careers and in their real-lives.
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Connect Persuasive Writing & Reading 
Informational
• Word Choice to Impact Meaning

- Reveals author's attitude, influences tone, and impacts how the reader 
interprets the text.

• Persuasive Techniques in Informational Writing
- Train students to read persuasive writing critically to identify bias and 

evaluate credibility.



Here is another screenshot of the Grade 8 reading assessment blueprint. Note the 
emphasis on comprehending literary texts and using vocabulary development and 
word analysis strategies. Something to note when looking at this blueprint: take a 
note of the percentage of the test that is made up of these "heavy hitter" 
standards. This helps ensure students receive enough practice and exposure to the 
standards that carry the most weight.
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Consider The Skills With Which Students Need 
Continual Practice



So far, we have explored how Research and Writing standards can support 
comprehension of informational texts and exemplar writing models. To wrap up this 
session, we will explore one last access point that uses a Communication standard to 
bolster students' understanding of literary texts with the goal of preparing students 
with the skills needed to create effective multimodal presentations (in the long-run—
perhaps at the end of the unit).
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When Communication Standards are 
the primary focus of the lesson or 

activity, teachers can also reinforce 
the Reading Literary Standards.



Planning and presenting a multimodal presentation is much more than putting 
together a PowerPoint or media message. When students are tasked with this, it 
shows their ability to analyze, synthesize, and communicate effectively. In this case—
their understanding of how point of view is developed and emphasized. Although the 
focus is on the multimodal presentation, we help students become successful by 
modeling to and teaching them how to analyze how an author develops and contrasts 
points of view of different characters in a text. 8.C.3Aiv and 8.RL.2C pair well together 
because they center on the understanding and expressing of point of view—just in 

different formats.
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Communication Standards Can Bolster Comprehension 
of Literary Text

The Goal of Instruction
(primary focus for students' understanding)

Communication:
8.C.3A Plan and present a multimodal 
presentation that:

iv.  Emphasizes different points of view.

Reading Literary Standard: 
8.RL.2C Analyze how an 
author develops and 
contrasts the points of view 
of different characters or 
narrators in a text. 



During planning for this lesson, teachers should consider how to integrate grade-level 
communication standards such as 8.C.3Aiv: Integrating Multimodal Literacies. As 
students prepare and present multimodal projects, they need to learn how to 
emphasize different points of view. This means acknowledging and incorporating 
multiple perspectives when presenting ideas, which promotes critical thinking, 
deepens understanding, and strengthens credibility.
At the same time, instruction should connect to 8.RL.2C: Craft and Style. Here, 
students analyze how authors develop and contrast points of view in literary texts. 

They practice recognizing whether a text is written in first, second, or third person, 
and whether the narration is omniscient or limited. Understanding point of view 
helps students see how it shapes character development, influences the reader’s 
experience, and determines how information is revealed.
For example, an omniscient narrator gives readers access to multiple characters’ 

thoughts and feelings, while a limited narrator focuses on just one character’s 
perspective. 
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Understanding the Rigor of the Standard(s) & How All Strands Support 
Comprehension (3 of 3)

Explanations from Grade 8 Understanding the Standards:

• 8.C.3Aiv. Integrating Multimodal 
Literacies

•As students plan and present a 
multimodal presentation, they need 
to be able to:
• Emphasize different points of 

view: This means students need 
to be able to acknowledge and 
incorporate multiple 
perspectives and/or viewpoints 
when presenting ideas. 
Emphasizing different points of 
view promotes critical thinking, 
deepens understanding, and 
increases credibility. 

8.RL.2C Craft and style
•In order to analyze how an author develops and contrasts the points of view of different 
characters or narrators in a text, students need to be able to recognize when different points of 
view (e.g., first, second, third, omniscient, limited) are being used and understand that the 
point of view determines who is telling the story and affects how a reader perceives the story. 

•Point of view can influence how characters are developed and the reader’s overall 
experience and engagement with the text. Omniscient point of view allows the reader to 
have access to multiple characters’ thoughts, feelings, and experiences. Limited point of 
view occurs when the text focuses on the thoughts, feelings, and experiences of a 
particular character.
•When an author chooses to tell a story from a point of view or multiple points of view, the 
plot, structure, sequence of events, and reading experience are influenced. Authors make 
point of view decisions in order to control how information is revealed to the reader. 



This is an example how we can help students by integrating the Communication 
standards in the Grade 8 classroom to support reading. To support reading 
comprehension during a lesson primarily focused on this Communication standards, 
we can start by analyzing mentor texts that develop different points of view 
(additional mentor texts may be needed if only one is included in the chosen texts). 
While reading, students must carry the cognitive load of analyzing how the different 
POVs are revealed and emphasized. Then consider the impact of POV—how it shapes 
the reader’s understanding. For this example, it may be easy to do with historical 

fiction compared to real accounts of an event.

27

27

Analyze how Authors Develop the Points of View of 
Different Characters in Literary Texts

How does the dialogue, 
thoughts, and actions 

reveal POV?

How do multiple points of 
view impact how the reader 

perceives the story?

Analyze how different points of vi ew  
are revealed and emphasized 

(8.C.3Aiv) (8.RL .2C).

Discuss how various points of 
views/perspectives  impact the 

reader's understanding



While reading the literary texts, questions like: How does the reader's perception 
change depending on whose point of view is emphasized? will transfer to students' 
own multimodal presentations as they think about the intent behind their 
presentation. Multimodal presentations require organizing information with a specific 
purpose and usually a specific audience. Depending on that purpose, they must 
decide which points of view to emphasize and make intentional choices not to 
emphasize others. 
There are a few questions here that may jumpstart your thinking when doing this 

with your students, such as: Why did the author choose to reveal certain thoughts or 
dialogue? How does the reader's perception change depending on whose point of 
view is emphasized?
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Communication Strengthens Understanding of 
Literary Texts
Developing Various Points of View
• Analyze various points of views used in interviews, speeches, or 

video clips from historical accounts.
• Students will determine which points of views to include in their 

multimodal presentation based on the purpose and desired 
impact.

• Why did the author choose to reveal certain thoughts or dialogue?
• How does the reader's perception change depending on whose 

point of view is emphasized?



Before planning how to spiral standards and ensure they are recursive, it is important 
to discuss ways to get students engaged when reading texts.
These are just a few suggestions that students can do during and/or after reading. 
Furthermore, these help teachers progress monitor and check for student 
understanding, which helps us determine what students may need more support the 
next time we hit the same standards or which standard we need to hit again and 
again.
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Progress Monitoring & Checking for Understanding

Reading 
Strategies

Analyze 
Vocabulary in 

Context

Discussions
Reader's 

Responses 
(Writing)

Text-
Dependent 
Questioning

• Annotati ng
• Questioning
• Summ arizing
• Re-read for fluency

Stopping to dis cus s its 
meaning in the context 
of the text

Refer students back to the 
tex t as m uch as  poss ible

• Write reflectively or with a specific 
purpose (e.g., expos itory, 
persuas ive)

• Use evi dence from the text to 
support pos ition or claim s

• Integrate additional standards
• Require s tudents to us e 

tex tual evidence 



As we close today's session, let’s keep in mind that all strands of the Standards of 
Learning are designed to be taught at every grade level. They’re intentionally 
recursive—each year building on the last to strengthen and deepen students’ literacy 
skills over time.
First, let your texts lead the way. As you internalize and plan around your instructional 
texts, keep the standards at the core of your decision-making. Use your unit maps 
and pacing tools to ensure students encounter key standards through multiple, 
meaningful access points—even when the day’s objective or assessment may focus 

on a different standard.
Revisiting concepts with increasing rigor is essential. It’s how we move students from 
surface-level understanding to true mastery. By integrating multiple standards—
especially the 'heavy hitters' that carry transferable skills—we help students make 
connections across texts, tasks, and disciplines.

Utilize the following planning tools to make this possible:
• Division-adopted texts and/or curriculum
• Unit maps and pacing spreadsheets
• The Understanding the Standards document to ensure alignment and rigor
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Next Steps: Standards are Recursive & 
Were Developed to Work Together

All strands should be taught in each 
grade level. 

✓ Allow texts to lead instruction.
✓ Keep standards in mind when internalizing 

and planning around text.
✓ Map instruction so students revisit key 

standards through multiple access 
points—even while learning other content.

✓ Revisit concepts with increasing rigor to 
deepen understanding.

✓ Intentionally utilize all strands as 
access points to strengthen 
comprehension.

Text(s)

Unit Map or Pacing 
Spreadsheet

Understanding 
the Standards 

document



These tools are here to support you in delivering instruction that is intentionally 
integrated and impactful.
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If you’re looking for additional example pathways that support Reading Informational 
Text standards alongside other standards to strengthen comprehension, explore the 
pathways provided in the other slide decks and webinars. You may primarily work 
with 8th grade students, but the other grade-level pathways are still useful. The 
strands and overall structure are consistent across grades, so you can draw ideas from 
any of them. For instance, a 8th-grade teacher might look at the EOC presentation to 
see how the RV strand can support instruction in reading informational text.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Informational) 

Research & Reading 
Informational

K-2

Grade 3

Grade 5

Grade 6

Grade 7

Grade 8

Communication & 
Reading Informational

K-2

Grade 5

Grade 6

Grade 8 

EOC

Reading and Vocabulary 
& Reading Informational

EOC

Writing & Reading 
Informational 

Grade 4

Grade 5

EOC



The same is true for the Reading Literary Text strand. Additional pathways to support 
the Reading Literary Text strand can be found in the following webinars and 
presentations. Again, use this resource as a starting point—a springboard for 
intentional planning and thoughtful instructional design.
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Refer to Additional Standards & Sample Pathways 
to Support Instruction (Reading Literary) 

Research & Reading 
Literary

EOC

Writing & Reading 
Literary

Grade 3

Grade 6

Grade 8 

EOC

Communication & 
Reading Literary 

Grade 4

EOC

Language Usage & 
Reading Literary

K-2

Grade 4

Reading and Vocabulary 
& R eading Li terary 

Grade 3

Grade 5



We cannot leave without reviewing some of the resources mentioned throughout 
this session. 

• Understanding the Standards documents
• Grade-level Instructional Guides
• Text Dependent Question Samples, Resources, and Webinars
• Planning for Integration Webinars

All of these resources can be found on the Instructional Resources page on the VDOE 
website.
These are powerful planning resources to support planning for literacy 
comprehension using other strands to bolster comprehension. They can be found on 
the VDOE
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Resources to Support Planning for Literacy 
Comprehension

Understanding the

Standards

documents

Grade-level

Instructional

Guides

Text Dependent

Questions |

Samples 

Resources

Planning for

Integration

webinars

Text Dependent

Questions

webinars

Understanding the 
Standards 

documents

Grade-level 
Instructional 

Guides

Text Dependent 
Questions | 
Samples & 
Resources

Planning for 
Integration 
webinars

Text Dependent 
Questions 
webinars



Thank you for joining us today.
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Reference within this document to any specific commercial or non-
commercial product, process, or service by trade name, trademark, 

manufacturer or otherwise does not constitute or imply an 
endorsement, recommendation, or favoring by the Virginia 

Department of Education.


