VIRGINIA DEPARTMENT OF EDUCATION
DUE PROCESS HEARING



IN RE: XX, a minor, 
By and through the Parent,
XXXXXXXXXXXX
	
Petitioner,	FINDINGS OF FACT AND DECISION
		
Date of Decision: 04/06/2026
							
		   - Against -				           
								Case No. 26-068 
 
XXXXXXXXXXXXX PUBLIC SCHOOLS,		Tiziana Ventimiglia, Esq., 
Hearing Officer
			Respondent.




INTRODUCTION AND
PROCEDURAL BACKGROUND
	This matter comes before the undersigned Hearing Officer on the Petitioner (hereinafter “Parent”) Notice of Due Process Complaint, filed on January 28, 2026 (hereinafter, “Complaint”). [footnoteRef:1] [footnoteRef:2]  This Hearing Officer was appointed on January 29, 2026 to preside over this matter,[footnoteRef:3] and issued an Introduction Letter to the Parties on the same day.[footnoteRef:4] On February 5, 2026, Respondent (hereinafter “School District” or “LEA”), by and through counsel, filed a Response to the Complaint.[footnoteRef:5]  On February 5, 2026, a First Pre-Hearing Conference (hereinafter “PHC”) was held to set the date and location of the hearing, identify the issues, and discuss various procedural matters, including deadlines, pertaining to the hearing, and on the same day this Hearing Officer issued a 1st PHC Summary and Order.[footnoteRef:6] On February 9, 2026, this Hearing Officer issued subpoenae requested by the Parent. On February 9, 2026, Patrick Andriano, Esq. and Jamie Ibrahim, Esq / Sands Anderson PC entered their appearance as substituted counsel for the LEA.  The Parties held a mediation session, but could not reach an agreement.  On February 10, 2026, this Hearing Officer issued subpoenae requested by the LEA. The Parties exchanged timely disclosures, including exhibits and witness lists, on February 23, 2026.  The Parties submitted written closing arguments on March 6, 2026.[footnoteRef:7] [1:  The Hearing Officer Exhibits will be referred to as “HO” followed by the exhibit number; Parent’s Exhibits will be referred to as “P” followed by the exhibit number; and, LEA’s Exhibits will be referred to as “SD” followed by the exhibit number.  References to testimony rendered during the Hearing will be referenced at “Testimony” followed by the volume and page number. ]  [2:  HO-1 – Notice of Due Process Complaint ]  [3:  HO-2 – Letter of Appointment of Hearing Officer. ]  [4:  HO-3 – Introduction Letter to the Parties]  [5:  HO-4 – LEA’s Response to the Complaint.]  [6:  HO-5 – 1st Prehearing Conference Summary and Order.]  [7:  HO-6 – Parties’ Written Closing Arguments] 

The two-day hearing was held on Monday, March 2, 2026, and March 3, 2026. It was a closed hearing at the request of the Parent. 
Each day, present at the hearing were: Ms. XXXXXXXx , the Parent, and her counsel, Sarah. Cook, Esq.; XXXXXXXXXx , Director – Special Education; XXXXXXXXXXX  , Executive Director – Special Education – XXXXXXXXXXXXX Public Schools, and Jamie Ibrahim, Esq., counsel for the LEA. For the duration of the hearing, in attendance was also Mr. Brian Miller, Esq., VDOE Case Evaluator.     

JURISDICTION
	The due process hearing was held, and a decision in this matter is being rendered, pursuant to the Individuals with Disabilities Education Act (hereinafter, “IDEA”),[footnoteRef:8] 20 U.S.C. § 1400 et seq., and its implementing regulations, 34 C.F.R. § 300 et seq., and the Regulations Governing Special Education Programs for Children with Disabilities in Virginia, 8 VAC § 20-81 et seq.  [8:  In 2004, Congress reauthorized the Individuals with Disabilities Education Act as the Individuals with Disabilities Education Improvement Act.  See Pub. L. No. 108-446, 118 Stat. 2647 (Dec. 3, 2004), effective July 1, 2005. The amendments provide that the short title of the reauthorized and amended provisions remains the Individuals with Disabilities Education Act.  See Pub. L. 108-446, § 101, 118 Stat. at 2647; 20 U.S.C. § 1400 (2006) ("This chapter may be cited as the 'Individuals with Disabilities Education Act'" or “IDEA.”)] 


BACKGROUND
The Student is X years old and attends the XXXXX  grade at Xxxxxxxxxxxx School. The Student currently receives accommodations through a 504 plan, pursuant to Section 504 of the Federal Rehabilitation Act of 1973. The Parent argues that the LEA failed to provide the Student with a Free Appropriate Public Education (FAPE) when it failed to recognize on January 23, 2026, that the Student has a disability that requires specially designed instruction through an IEP rather than a Section 504 Plan. The LEA argues instead that the Special Education Eligibility Committee appropriately determined that the Student is not eligible to receive special education as a child with a disability under the IDEA. 

ISSUES AND RELIEF SOUGHT
[bookmark: _Hlk164255600][bookmark: _Hlk206174117][bookmark: _Hlk87118014]	ISSUE: Whether the Student should have been found eligible for Special Education as a child with a disability.  
[bookmark: _Hlk164809067]
RELIEF: The Complaint identified the following relief sought by the Parent: 
A. Development of an IEP  
B. Compensatory education from 1/23/2026 
C. Prospective tuition for private placement.



STIPULATIONS

The Parties stipulated, during the hearing, that the Student does not have a learning disability. 
FINDINGS OF FACT
(By a Preponderance of the Evidence)

After considering all the evidence presented, as well as the argument of Counsel, this Hearing Officer’s findings of fact that support this decision are as follows:[footnoteRef:9]  [9:  The findings of fact are not intended to be a summary of every witness’s testimony, rather they are the relevant findings that support this Hearing Officer’s decision.] 


1. At all times concerned in this proceeding, the Student has been a resident of the School District in Virginia. The Student lives at home with the Parent.[footnoteRef:10] [10:  HO-1] 

2. The Student has medical diagnoses of Attention-Deficit/Hyperactivity Disorder (ADHD), Autism Spectrum Disorder Level 1, Anxiety, Post-traumatic Stress Disorder (PTSD), and Central Auditory Processing Disorder (CAPD).[footnoteRef:11] [11:  LEA’s Exhibit SD-17] 

3. On January 23, 2026, the eligibility team comprised of the Parent, the Parent’s attorney, a school psychologist, a school social worker, an occupational therapist, an assistant principal, the Student’s XXXXX  grade teacher, and a special education supervisor met to determine whether the Student is eligible for special education and related services.[footnoteRef:12] [12:  LEA’s Exhibit SD-13] 

4. The Special Education Committee considered input from the teacher and the parent, the school social worker, the school psychologist, the occupational therapist, the administrator; it reviewed assessment results, the psycho-educational evaluation, the socio-cultural report, the occupational therapy evaluation, the classroom observation, the vision and hearing screening, outside agency evaluations and data, disability worksheets, medical diagnoses, as well as the academic and behavioral summary.[footnoteRef:13] [13:  LEA’s Exhibit SD-16] 

5. The team completed the worksheets related to the three relevant categories for the Student: Autism, Other Health Impairment, and Emotional Disability. Ultimately, the Special Education Committee determined that the Student does not meet the criteria as a student with a disability under the IDEA and is not eligible for special education and related services, at this time.[footnoteRef:14]  [14:  LEA’s Exhibit SD-13] 

6. The Student began receiving behavioral therapy at XXXXXXXXXX in 2024.[footnoteRef:15] The focus of the initial treatment plan was on coping skills, emotional regulation for heightened emotions, and identification of friends vs. foe.[footnoteRef:16] Later, a Behavioral Intervention Plan was developed, and it focused on reduction of tantrum behaviors.[footnoteRef:17]  [15:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-29, 23]  [16:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-30, 11; P-1,13]  [17:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-31, 3; P-1, 14] 

· XXXXXXXXXXXXXX is an expert in applied behavior analysis and he worked with the Student. 
· Because a treatment plan works best when it is implemented across settings (home, community and school[footnoteRef:18]), Mr. XXXXXXXx provided the plan developed at XXXXXXXXXX to the Student’s XXXX grade teacher, Ms. XXXX.[footnoteRef:19] He also reached out to the Student’s XXXXX  grade teacher, Ms. XXXXx, for coordination of care on October 2, 2025, but did not provide her with the plan.[footnoteRef:20] Ms. XXXXx shared with Mr. XXXXXXXx that the Student had some difficulty with Math and Virginia Studies, made note about concerns regarding scheduling of therapy times, and reported that she was following the 504 plan in place at the time.[footnoteRef:21]    [18:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-32, 2]  [19:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-31, 16]  [20:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-41, 20]  [21:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-36, 2] 

· According to Mr. XXXXXXX, the Student’s still struggles with coping skills and emotional regulation. However, overall the Student is doing well, and is showing progress.[footnoteRef:22] The Student’s reported triggers are interactions with certain peers, while observed triggers are denied access (i.e. not getting what the Student wants.)[footnoteRef:23]  However, his clinical notes from the observation also report that the Student is able to speak for a socially appropriate amount of time, stays engaged with programs presented, and only needs minor vocal redirection to stay on topic. [footnoteRef:24] He also noted that the Student is very good at expressing himself, is an active participant and does not engage in challenging behaviors. [footnoteRef:25] The Parent reported to Mr. XXXXXXXx that the Student is also good at Reading and Math.[footnoteRef:26]  [22:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-39, 16]  [23:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-40, 19]  [24:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-46, 1]  [25:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-46, 10; T-46,14]  [26:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-46, 20] 

· Mr. XXXXXXX’s testimony, although credible, is discounted in part because he did not observe the Student in the school setting as all therapy sessions took place via telehealth at the Student’s home.[footnoteRef:27] [27:  Testimony of XXXXxxxxxxxxxxxx; Day 1 T-42, 22] 

7. XXXXXXXXXXXXXXX is a licensed professional counselor with the Community Service Board, with expertise in mental health counseling. She provides comprehensive outpatient therapy services for youth and adolescents.[footnoteRef:28] Ms. XXXXXXXX has been working with the Student since August of 2024.[footnoteRef:29]  [28:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T-88, 11]  [29:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T-88, 25] 

· Ms. XXXXXXXX created a safety plan for the Student which was formalized in December 2025:[footnoteRef:30] The safety plan was developed because the Student had been struggling with emotions, depression, and anxiety; the Parent reported that the Student had communicated thoughts of self-harm, of no longer wanting to be here, of feeling discouraged, sad, depressed and upset.[footnoteRef:31]  [30:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T-89, 23]  [31:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T-90, 2] 

· Reportedly, the Student’s relationship with school is conflicted, ambivalent, sometimes volatile.[footnoteRef:32] Reported triggers for the Student are excessive noise and distractions in the classroom, teachers yelling, being touched (which causes the Student to go into a panic mode), being provoked by others, and peers saying mean things about the Parent. [footnoteRef:33] There is a self-loathing component to the Student’s feelings which is another piece that led to the safety plan because the Student feels so badly about the way the Student reacts.[footnoteRef:34] Reportedly, the Student feels distraught, unsupported and unsafe in the school environment, [footnoteRef:35] which leads the Student to not wanting to go to school, and not wanting to get out of bed.[footnoteRef:36] The Student is fearful of disappointing the Parent, worries a lot about her; according to Ms. XXXXXXXX this stems from a lot of traumas the Student was exposed to in the home environment and in the community.[footnoteRef:37] [32:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T-103, 1]  [33:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T-104, 1]  [34:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T- 105,20]  [35:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 110, 14]  [36:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 110, 23]  [37:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 123, 10] 

· According to Ms. XXXXXXXX, XXXX grade was a very difficult year for the Student which significantly impacted the Student’s ability to learn because the Student did not have the right tools in place.[footnoteRef:38] Reportedly, the biggest trigger is school itself; for this reason, Ms. XXXXXXXX believes that the Student needs more specific supports than what is in place with the 504 plan.[footnoteRef:39] She is also of the opinion that because of the diagnoses and challenges of the Student, all criteria for the implementation of an IEP are met.[footnoteRef:40] Supports for the Student would include being able to step out or have a plan in place when emotional challenges arise.[footnoteRef:41] According to Ms. XXXXXXXX, the Student is not always able to exercise control, with impulsivity related to ADHD and PTSD.[footnoteRef:42] However, direct observation of the Student by Ms. XXXXXXXX reveal that the Student has not made recent expressions of a desire to self-harm, has not had any aggressive behaviors in the sessions with her, has never attempted to elope her office, [footnoteRef:43] and responds to redirection.[footnoteRef:44] [38:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 105, 11]  [39:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T- 107, 2]  [40:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 108, 1]  [41:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 109, 18]  [42:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T -110, 1]  [43:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T -120, 22]  [44:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 121, 12] 

· Ms. XXXXXXXX’s testimony, although credible, is discounted in part because she did not attend the January 23, 2026 meeting, and because she did not speak with any school staff regarding the Student.[footnoteRef:45]  [45:  Testimony of XXXXXXXXXXXXXXXX; Day 1 T – 117, 1; T-117, 19] 

8. XXXXXXXXXXX, is a licensed and registered occupational therapist at XXXX Therapy [footnoteRef:46] where he works with patients on their functional self-care skills and daily engagement skills, to promote independence at home and in the community.  He is also certified by the National Board of Certification in Occupational Therapy (NBCOT certified).[footnoteRef:47] He was found to be an expert in Clinical Occupational Therapy. [46:  Testimony of XXXXXXXXXXx ; Day 1 T – 140, 5]  [47:  Testimony of XXXXXXXXXXx ; Day 1 T – 136, 6 ] 

· Clinical occupational therapy focuses on skills at home and in the community, whereas school-based occupational therapy focuses more on needs specifically related to engagement in daily school activities, such as visual motor, handwriting, and sensory regulation. 
· Mr. XXXXXx  worked with the Student from June 2024 to June 2025, focused on self-care skills, emotional regulation, and transitions in the clinic. 
· On 10/6/2023 the Student underwent an OT evaluation.[footnoteRef:48] The Student was administered the Bruininks-Oseretsky Motor Proficiency Test: he scored in the average range.[footnoteRef:49] The Student had some difficulties with visual spatial skills and visual motor skills which can impact a child’s ability to engage in tasks that they need to complete. The Student struggled with vision, and with completing novel tasks; the Student required significant increased amount of instruction, explanation, and alternative cues.[footnoteRef:50] The Student would need to be demonstrated the task, have a visual checklist of steps, or be talked though it extensively with concurrent explanation on how to complete that task if it is unfamiliar.[footnoteRef:51]  The Student reported struggling with conflict with peers in the neighborhood, at home and at school.[footnoteRef:52] [48:  P-4, 3]  [49:  Testimony of XXXXXXXXXXx ; Day 1 T –146, 23]  [50:  Testimony of XXXXXXXXXXx ; Day 1 T – 149, 9]  [51:  Testimony of XXXXXXXXXXx ; Day 1 T – 151,9]  [52:  Testimony of XXXXXXXXXXx ; Day 1 T – 158,19] 

· The Student progressed well enough in outpatient OT that it was no longer medically necessary for the Student to continue with this type of therapy.[footnoteRef:53] [53:  Testimony of XXXXXXXXXXx ; Day 1 T – 141, 13] 

· Mr. XXXXXx  testimony is discounted in part because he never observed the Student in the school setting, never spoke with the Student’s teachers, and never attended any school meeting involving the Student.[footnoteRef:54]  [54:  Testimony of XXXXXXXXXXx ; Day 1 T – 156, 1] 


9. XXXXXXXXXXXX was a xxxxxxxxxxxxx teacher when she met the Student (she is a pre-K teacher now.)[footnoteRef:55] The Student’s final grade were:  [55:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 165, 12] 

· English (Reading and Writing) and Math: N (i.e. not progressing toward end-of-year grade level standards). 
· Science and Social Studies: M (meets end-of-year grade level standards) [footnoteRef:56]  [56:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 165, 24; 166, 1] 

· The Student showed progression and was doing much better at focusing and refraining from calling out, started doing the work quietly and would attempt to do an activity and focus on it instead of pushing it away and tapping on the desk.[footnoteRef:57] The Student, as the year progressed, started to meet the goals, six out of ten times or seven out of ten times.[footnoteRef:58] [footnoteRef:59] The Student’s positive behavioral goals included staying on task, working quietly, and raising the hand to speak.[footnoteRef:60] Ms. Xxxxxx  used a visual schedule with notes that would go home to the Parent.[footnoteRef:61]  [57:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 169,16]  [58:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 174, 5]  [59:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 174, 7; Parent’s Exhibit P-5]  [60:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 168, 5]  [61:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 171, 20] 

· The Student had a lot of illness and missed school days[footnoteRef:62], specifically 61 days,[footnoteRef:63] although the Student was not receiving any outside therapy.[footnoteRef:64]  [62:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 170, 2]  [63:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T- 173, 4]  [64:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 173, 8] 

· Although sometimes the Student had to go speak with the counselor for disrupting, and being very loud,[footnoteRef:65] in time the Student’s behavior improved. This was also the first year that the Student attended school in person because the prior school year,  due to the COVID pandemic, instruction was done virtually. Other students struggled with this in-person transition as well.[footnoteRef:66]  [65:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 170, 15]  [66:  Testimony of Xxxxxxxxxxxxxxx ; Day 1 T – 172, 13] 

10. Xxxxxxxxxxxxxxxxxxxxxx , now an English as a Second Language (ESL) teacher, was the Student’s xxxxxxxx  grade teacher.[footnoteRef:67]   [67:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T-177] 

· The Student’s final grade in Math (xxxxxxxx  grade) was N which means that the Student did not progress to mastery.[footnoteRef:68]  The Student did not complete the work in a timely manner because of distractions, including distractions from others. According to Ms. Xxxxxxxxxxxxxxxxx , the Student needed support in listening skills as well as staying focused while working independently. [footnoteRef:69] For this reason, the Student’s desk was close to the teacher so that she could give redirections.[footnoteRef:70] [68:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 177, 17]  [69:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 178, 20]  [70:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 182, 10] 

· The Student had daily conflicts with one other student; they had different spots in the classroom; the Student would whisper that other student’s name continuously, they could not be next to each other in line or in the cafeteria.[footnoteRef:71] The Student’s behavior was not normal[footnoteRef:72] and needed behavioral supports, but not special education.[footnoteRef:73] Also, according to Ms. Xxxxxxxxxxxxxxxxx  there is always going to be conflicts at that age group with annoying behavior; the Student did not engage in property destruction, did not have tantrums or meltdowns, did not require assistance with toileting or clothing;[footnoteRef:74] the Student only required assistance with opening snack packages that were hard to open. [71:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 180, 7]  [72:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 181]  [73:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 185, 23]  [74:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 187 and 188] 

· The Student was able to read 68 words correctly, while grade level is about 80 to 100.[footnoteRef:75] Overall, the Student was average when compared academically to peers in the classroom.[footnoteRef:76] He showed improvement by the end of the school year; the handwriting was “amazing”, above average.[footnoteRef:77] The Student’s handwriting was the best Ms. Xxxxxxxxxxxxxxxxx  has seen in xxxxxxxx  grade.[footnoteRef:78] The Student knew the letter sounds and knew all of the phonics coming into xxxxxxxx  grade.  [75:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 183, 3]  [76:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 184, 11]  [77:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 184, 22; Testimony of Ms. Xxxxxxx ; Day 1 T – 305, 5]  [78:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 184, 25] 

· Ms. Xxxxxxxxxxxxxxxxx  did not have any academic concerns for the Student.[footnoteRef:79] The Student demonstrated ability to complete the activities with a partner or the teacher, demonstrated to have learned the skills or to have practiced the skills.[footnoteRef:80] [79:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 185, 18]  [80:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 186, 13] 

· In xxxxxxxx  grade the Student was absent for a total of 49 days, missing core instruction, [footnoteRef:81] but the strong foundation coming into first grade, helped the Student also in xxxxxxxx  grade. [footnoteRef:82]  [81:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 186, 23]  [82:  Testimony of Xxxxxxxxxxxxxxxxxxxxxx ; Day 1 T- 187, 8] 

11. Xxxxx  XXXX is a general teacher, but also covers other roles: she is a Quest Coordinator for an after-school tutoring program, a Virginia Tiered Systems of Support (VTSS) Coordinator, a Greater Peninsula CARES Program Coordinator. She is an expert in elementary education, behavior support, and academic support.[footnoteRef:83] [83:  T – 240, 6] 

· Ms. XXXX was the Student’s XXXX grade teacher for the xxxxxxxx  half of the school year,[footnoteRef:84] when the Student was transferred to her class reportedly due to an altercation in the neighborhood with another student.[footnoteRef:85] [84:  Testimony of Xxxxxxxxxxx ; Day 1 T- 192, 8]  [85:  Testimony of Xxxxxxxxxxx ; Day 1 T- 222, 2] 

· In Reading, the Student was working below grade level in Core Five which is a reading plan in place at that time; but that could have been due to the Student not meeting the minutes because he was tardy quite often.[footnoteRef:86] [86:  Testimony of Xxxxxxxxxxx ; Day 1 T- 195, 7] 

· The Student received several accommodations through the 504 plan, such as chunking, test dividers, preferential seating, breaking down information, restating what the teacher just explained, verbal reminders, and clarification of directions. [footnoteRef:87] [87:  Testimony of Xxxxxxxxxxx ; Day 1 T- 196 and 197] 

· Verbal reminders did not help consistently; the teacher focused on quality versus quantity: for example instead of having ten questions, the teacher would reduce them to five questions, using chunking and breaking down the information. The Student did not get overwhelmed because of these accommodations.[footnoteRef:88] [88:  Testimony of Xxxxxxxxxxx ; Day 1 T- 198] 

· Ms. XXXX gave the Student extra attention because he had a 504 plan, but the Student’s behavior was not an outlier in the classroom.[footnoteRef:89] The Student performed along the same line as the other children; the Student was average [footnoteRef:90] and responded very well to redirection.[footnoteRef:91] [89:  Testimony of Xxxxxxxxxxx ; Day 1 T- 204, 25]  [90:  Testimony of Xxxxxxxxxxx ; Day 1 T- 206, 2]  [91:  Testimony of Xxxxxxxxxxx ; Day 1 T- 206, 22] 

· In XXXX grade the Student missed multiple days, was late often, and left early. The Student did not attend Thursdays because he had therapy[footnoteRef:92] and was gone one full week to attend a football event.[footnoteRef:93]  [92:  Testimony of Xxxxxxxxxxx ; Day 1 T- 223, 4]  [93:  Testimony of Xxxxxxxxxxx ; Day 1 T- 223, 13] 

· Grades in Social Studies and Science, which were taught at the end of the day, reflect missed instruction. The Student missed a lot of assignments. The teacher would send the missed assignments home, but at times she would get them back with the Parent’s handwriting instead of the Student’s.[footnoteRef:94] Similarly, Reading was taught in the morning, and the Student was often late which impacted the Student’s grades.[footnoteRef:95]  [94:  Testimony of Xxxxxxxxxxx ; Day 1 T- 207, 4]  [95:  Testimony of Xxxxxxxxxxx ; Day 1 T- 207 and 208, 19] 

· According to Ms. XXXX, the Student’s final grades in XXXX grade are not a reflection of the Student’s academic ability; the Student is very smart; the Student passed SOLs in Math and Reading[footnoteRef:96] at the first try.[footnoteRef:97] Third grade SOLs are difficult because it is the first year that students receive grades, they are very long, yet the Student passed them both. The Student was one of only two students – out of twenty-one – who passed both SOLs.. [footnoteRef:98] [96:  Testimony of Xxxxxxxxxxx ; Day 1 T- 209, 6]  [97:  Testimony of Xxxxxxxxxxx ; Day 1 T – 245, 15]  [98:  Testimony of Xxxxxxxxxxx ; Day 1 T- 210, 21] 

· Overall, Ms. XXXX who has 25 years of experience and has worked with hundreds of students, would not even identify the Student has having behavioral problems or concerns; the Student was able to communicate effectively, driving conversations like a leader. The Student was not socially awkward, never engaged in behaviors that would cause harm to self or others, never destructed property, had lots of friends in class, never had tantrums or meltdowns, and never lost temper. The teacher never had to assist with clothing, toileting or eating, and the Student never eloped.[footnoteRef:99]  [99:  Testimony of Xxxxxxxxxxx ; Day 1 T- 212] 

· It is Ms. XXXX’s opinion that the Student does not compare at all with those who have significant behavioral issues, and according to Ms. XXXX the 504 Plan is sufficient to meet the Student’s needs related to the Student’s disability.[footnoteRef:100] [100:  Testimony of Xxxxxxxxxxx ; Day 1 T – 253, 9-22] 

· When students miss instruction in the elementary years, it builds; the foundations are not there and the students cannot always go back and get them, always playing catch up, even if attendance improves.[footnoteRef:101] [101:  Testimony of Xxxxxxxxxxx ; Day 1 T – 240 and 241] 

· In situations such as the Student’s, the school will recommend some type of tier intervention, like math and reading intervention, after school tutoring, or summer school. But nothing replaces the initial sitting in the classroom instruction because the student is always playing catch up.[footnoteRef:102]   [102:  Testimony of Xxxxxxxxxxx ; Day 1 T – 241 and 242] 

· Ms. XXXX recommended that the Student attend the QuEST WeLeap program[footnoteRef:103] The Student took the fall and winter growth assessment and fell in the category of a “Bubble Kid”, meaning a student who would do well, just needing a little push.[footnoteRef:104] [103:  Testimony of Xxxxxxxxxxx ; Day 1 T – 243, 15]  [104:  Testimony of Xxxxxxxxxxx ; Day 1 T – 244, 4] 

· The Student continues to participate in WeLeap which runs from 4:15 pm to 6:15 pm but often misses hours of instruction when the Parent picks up the Student at 5:15 pm.[footnoteRef:105] [105:  Testimony of Xxxxxxxxxxx ; Day 1 T – 246] 

12. Xxxxxxxx  XXXXx is the Student’s XXXXX  grade teacher with 29 years of experience in teaching, and expertise in elementary education teaching.
· According to Ms. XXXXx, the Student seems to be a typical child, not an outlier, not standing out as a student who needs more help than the next student. 
· The Student had a scuffle, but nothing major, a typical XXXXX  grade behavior. 
· The Student falls asleep in class, but not consistently; some weeks not at all, some others two to three times per week. [footnoteRef:106] The Parent also reported fatigue issues.  [106:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 274, 21] 

· Ms. XXXXx implements 504 accommodations such as redirecting, sending notes home, small group testing, and verbal reminders daily (for example to check the mailbox.)[footnoteRef:107]  [107:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 277, 2] 

· According to Ms. XXXXx the Student does not need more reminders than the other students in the class.[footnoteRef:108] It is Ms. XXXXx’s opinion that the Student does not even need to be redirected.[footnoteRef:109] Ms. XXXXx follows the 504 plan nonetheless. The Student is making progress academically. The Student is a “good kid, seems to be well-manners, well-taken care-of, encouraged young [individual] who has been raised properly.”[footnoteRef:110] Ms. XXXXx does not see any need for extra services. The Student is doing well with the 504 plan; when alert, the Student is aware, has questions, and does very well verbally.[footnoteRef:111]   [108:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 277, 13]  [109:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 284, 2]  [110:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 284, 23]  [111:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 283] 

· Ms. XXXXx noted that in October the Student could not focus, but currently this stopped happening because they have a better relationship and understanding.[footnoteRef:112] [112:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 279, 10] 

· According to Ms. XXXXx, the Student is not doing well on assessments because the Student gets picked up early and has to resume the assessment the following day. But the Student falls behind and is playing catch up because of new assessments that need to be taken the following day as well. The Student worries about what the Parent thinks. 
· Despite verbal reminders, the Student has forgotten to take the notebook home a few times, but Ms. XXXXx believes that this happened because the Student is still a child and Ms. XXXXx has 24 other students in the classroom.[footnoteRef:113] [113:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 287, 13] 

· The Student takes a while to do the assessments; if it is a day the Student is sleeping, the teacher cannot keep the Student awake, and has trouble redirecting. This behavior, however, is not consistent.[footnoteRef:114] [114:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 288, 5] 

· Ms. XXXXx only saw the Student acting aggressively once at the cafeteria toward another student who took his spot.[footnoteRef:115] The Student has friends in the classroom. There was one incident in the bathroom when the Student would not come out; the Parent said to tell him she loves him. Eventually the Student came out. Generally speaking, however, there are no behavioral issues. The Student never complains of stomach pain; only recently - on a Thursday - the Student complained of a headache.[footnoteRef:116] [115:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 306, 3]  [116:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 307, 20] 

· Ms. XXXXx participated in the January 23, 2026 Eligibility Meeting. The eligibility team did not find that the Student is eligible for special education because the Student’s disabilities do not affect the Student academically to the point of requiring specially designed education.[footnoteRef:117] [117:  Testimony of Xxxxxxxx  Xxxxxxx ; Day 1 T – 308, 8] 

13. Xxxxxxxxxxxxxx is the school social worker[footnoteRef:118] and an expert in school social work. She did a 30-minute classroom observation on January 12, 2026, and was present at the eligibility meeting.  [118:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 317, 11] 

· During the classroom observation, the Student was engaged in a group activity with two other peers. They were measuring different items in the classroom, such as water bottles, hand sanitizer, a staple, and a scale. They were learning how to read a scale.[footnoteRef:119] While transitioning from weighing the objects to doing a math activity, when Ms. XXXXx asked the Student a question, the Student was not paying attention. When Ms. XXXXx rephrased the question, the Student answered it without any problems.[footnoteRef:120] During the whole group instruction, the Student was sitting at the table, was playing with the scale, alternated between attending to instruction and manipulating the scale. The Student was not focused on Ms. XXXXx the entire time, but one could tell that the Student was still engaged in listening. When the Student removed several pencils from the pencil box, Ms. XXXXx redirected the Student to complete a classroom test and the behavior stopped. This was a typical behavior: it was a transition time, it was not whole group instruction, and others were also engaging in similar behavior playing with objects on their desk.[footnoteRef:121] The other students were being redirected as well.[footnoteRef:122] During the classroom observation, the Student only needed instruction repeated or redirected twice.[footnoteRef:123] [119:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 318, 18]  [120:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 319, 2]  [121:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 321, 7]  [122:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 321, 18]  [123:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 322, 15] 

· The Parent completed the BASC and it was scored in the Extreme Caution Range, meaning that the Parent has a highly negative overall perception of the Student’s behavior.[footnoteRef:124] When this happens, they are supposed to interpret it with extreme caution and use additional resources, and sources of data. In this case, Ms. Xxxxxxxxx ’s observation in the school setting is not consistent with the Parent’s observation of the Student.[footnoteRef:125]  Ms. Xxxxxxxxx ’s opinion is that the Student’s needs are adequately addressed through the section 504 plan. The Student engaged with peers, was respectful to classmates and Ms. XXXXx, there were no disruptive behaviors unlike the Parent’s reports of frequent impulsive, disruptive, aggressive, argumentative, defiant and uncontrolled behaviors.[footnoteRef:126] [124:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 340, 21]  [125:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 341, 11]  [126:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T –343, 15 and 344, 24] 

· In the 2022-2023 school year, the Student had 21 excused absences and 6 unexcused absences; in the 2023-2024 school year, the Student had 40 excused absences and 9 unexcused; in the 2024-2025 school year, the Student had 45 excused absences and 12 unexcused; and in the current school year, the Student has 4 excused absences and 2 unexcused absences.[footnoteRef:127] Regardless of whether an absence is excused or unexcused, it is still considered an absence. In the Student’s case, due to the large number of absences, this is considered chronic absenteeism.[footnoteRef:128] [footnoteRef:129] [127:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 323, 23 and 324. Parent’s exhibit P-6]  [128:  Testimony of Xxxxxxxxxxxxxx ; Day 1 T – 328, 12]  [129:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 119, 13] 

14. Xxxxxxxxxxxxxxxxxxxxxxxx  is a school psychologist and an expert in school psychology. He was present at the January 23, 2026 eligibility meeting.  He helped the Team review the evaluation that was completed by another school psychologist[footnoteRef:130] and answered questions regarding the results of the psychoeducational report.[footnoteRef:131] [130:  Parent Exhibit P-8]  [131:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 19, 4 ] 

· The Woodcock Johnson, which measures academic performance, shows that the Student’s performance was within the average or above average range, with a 97 in reading, a 92 in math, and 101 in written language. [footnoteRef:132] [132:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 20, 2] 

· The BASC-3 is for a broadband measure of behavior and social emotional functioning. It includes observations from the teacher in the school setting, and a self-report completed by the Student.  The self-report contained information that was considered at risk range: anxiety, attention problems or difficulties, and hyperactivity. They were clinically significant: depression, sense of inadequacy, and interpersonal relations.[footnoteRef:133] However, this alone is not an indication of a diagnosis or special education eligibility; rather, it indicates that these are areas that need follow-up. [footnoteRef:134] One needs to know how does that actually look like for the student in the classroom, and how the student is performing and functioning day-to-day.[footnoteRef:135] He reviewed the classroom observation report and recalls that the Student was engaged, asked interesting questions, and when the Student lost focus, it appeared that the Student quickly started to participate again and was able to function along with class peers.[footnoteRef:136] [133:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 23, 20 and 23, 5]  [134:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 26, 5]  [135:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 26, 22]  [136:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 27, 16] 

· The report mentions possible impact of sleepiness and slower writing fluency. However, the Student’s writing fluency was in the average or expected range.  The evaluation recommends classroom strategies to add structure and predictability, structured peer activities and guided practice to help support positive social interaction and communication, as well as supported classroom practices that include emotional regulation and self-advocacy. [footnoteRef:137] These recommendations, however, are simply suggestions of what might be of benefit for the Student; the evaluation is not outlining any sort of outcome, just that these things might be useful, in theory, based on the report as a whole.[footnoteRef:138] They are very generic, broad suggestions that would be useful for any student.[footnoteRef:139] [137:  LEA’s Exhibit SD-11; Parent’s Exhibit P-8]  [138:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 41, 3]  [139:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 41, 8] 

· The challenges identified in the evaluation do not suggest that the Student requires specially designed instruction because they do not indicate the functional impact of these potential challenges in the school or classroom setting.[footnoteRef:140]  [140:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 40, 15] 

· The eligibility meeting lasted between three and four hours. The team spent approximately 30 minutes on the evaluation.[footnoteRef:141] If there was a question about social skills, he would redirect the question to see if there were actual concerns in the classroom, deferring to teachers. The teacher’s input was relevant to the ultimate determination of eligibility.[footnoteRef:142] Ms. XXXXx was present for the entire eligibility meeting, she provided a lot of input.[footnoteRef:143] This allowed the team to benefit from a variety of data sources, not just the psychological report.[footnoteRef:144] [141:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 43, 20]  [142:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 44, 12]  [143:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 55, 6]  [144:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 55, 21] 

· It is Mr. Xxxxxxxxx ’s opinion that the Student does not require specially designed instruction. Also, some of the recommendations can be implemented in the general education classroom setting. For example, for writing supports, the Student can have planning tools such as graphic organizers, additional time or access technology, which can be in the classroom setting without an IEP.[footnoteRef:145] [145:  Testimony of Xxxxxxxxxxxxxxxxxxxxxxxxx ; Day 2 T – 49, 12] 

15. Xxxxxxxxxxxxxx is an expert in special education eligibility.[footnoteRef:146] She is the 504 Coordinator and the Special Education Coordinator.[footnoteRef:147]  [146:  SD27-17-18]  [147:  Testimony of Xxxxxxxxxxxxxx ; Day 2 T – 60, 18] 

· The Student was first found eligible for a 504 plan in October 2023.[footnoteRef:148] [148:  Testimony of Xxxxxxxxxxxxxx ; Day 2 T – 60, 21; LEA Exhibit SD-1] 

· Ms. Xxxxxx participated in the January 23, 2026 eligibility meeting. Her role was to help facilitate the  meeting; making sure that the parents are advised on their special ed procedural safeguards, honoring the 65-day timeline, ensuring all components requested for the meeting have been completed and uploaded in the system, making sure the right team members are at the table, ensuring all participants are able to provide input and, ultimately, to make a determination regarding eligibility and to discuss next steps.[footnoteRef:149] [149:  Testimony of Xxxxxxxxxxxxxx ; Day 2 T – 62 and 63] 

· The Team considered three disability categories: Autism, Other Health Impairment, and Emotional Disability. 
· For Other Health Impairment, the Team found that vitality and alertness were affected by the Student’s disability due to ADHD, anxiety and depression related diagnoses. [footnoteRef:150] However, they noted that the current data does not indicate that these conditions adversely affect the Student’s educational performance to the degree requiring special education, and that classroom-based concerns related to attention, organization, and task completion appear manageable with general education strategies.[footnoteRef:151] [150:  Parent Exhibit P-10 and LEA’s Exhibits SD-15 and SD-16 ]  [151:  LEA’s Exhibit SD-16] 

· For the Emotional Disability worksheet, the Team considered the outside agency reports, reviewed the teacher report, classroom data and the self-report. The Team found that the concerns included in those sources do not adversely affect the Student’s educational performance to a marked degree. [footnoteRef:152] The Team found that there was not any data or evidence to support that the Student’s behaviors prevented access to the general curriculum, rather that the Student was able to participate, engage with peers, with teachers, and complete activities. The Student may have needed possibly verbal reminders to remain focused.[footnoteRef:153] [152:  Testimony of Xxxxxxxxxxxxxx ; Day 2 T – 70, 11]  [153:  Testimony of Xxxxxxxxxxxxxx ; Day 2 T – 70 and 71] 

· Although the worksheet does not include a qualifier for educational impact (i.e. giving consideration to the degree of impact on the Student’s performance), the Team wanted to acknowledge the medical diagnoses and the fact that the Student has a 504 plan, and that the accommodations in place in the 504 plan were being implemented and they were effective.[footnoteRef:154] [154:  Testimony of Xxxxxxxxxxxxxx ; Day 2 T – 73, 1] 

· The Definition of Emotional Disability of the worksheet reads as follows: “Emotional disability means a condition exhibiting one or more of the following characteristics over a long period of time and to a marked degree that adversely affect a child’s educational performance.”[footnoteRef:155] [155:  LEA’s Exhibit SD-15] 

16. Xxxxxxxxxxxxxxxx is the assistant principal. She is an expert in school administration and  supervision, as well as in elementary education.[footnoteRef:156]  [156:  LEA’s Exhibit SD-27-21] 

· Ms. Xxxxxxx  sees the Student almost every day[footnoteRef:157] in the hallways, the classroom, and the Morning Show. She was involved in the development of the Student’s 10/22/2024 504 plan.[footnoteRef:158] In this updated plan the Parent requested extra time.[footnoteRef:159] [157:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 99, 1]  [158:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 99, 10]  [159:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 100, 8] 

· The basis for the 504 are medical diagnosis of ADHD, adjustment disorder, autism, generalized anxiety disorder, post-traumatic stress disorder, and central auditory  processing disorder.[footnoteRef:160] [160:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 101, 21] 

· The Student participates in the Morning Show, which is a live show that is recorded in the library that explains what is going on in the school for the day. It is filmed by the school counselor. The Student is one of the hosts, twice a week.[footnoteRef:161] The Student does not appear to be anxious, seems happy in the role.[footnoteRef:162] The Student started volunteering for the Morning Show late September 2025, early October 2025.  [161:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 134, 9]  [162:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 136, 17] 

· The Student does not have a disciplinary record.[footnoteRef:163]  [163:  SD-23] 

· The Student’s health incidents list [footnoteRef:164] only shows one report of stomachache on 10/17/2023 and one report of headache on 4/25/2025.  [164:  SD-24] 

· Ms. Xxxxxxx’s     opinion is that the Student is not in need of specially designed instruction, and that the 504 plan seems to be serving the Student well with the accommodations it provides.[footnoteRef:165] [165:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 150, 16] 

· Extended time on assignments is an accommodation that affords extra time to complete assignments if work is missed. The Student is given two to three school days to complete assignments.[footnoteRef:166] The additional time would be given during other parts of the day like lunch, recess, small group instruction, not during Tier 1 instruction.[footnoteRef:167] [166:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 158, 4]  [167:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 159, 18] 

· The school division supports students who are chronically absent by putting attendance plans in place, trying to work with the families. Summer school is available, as well as after-school programs like WeLeap.[footnoteRef:168] [168:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 161, 1] 

17. The Parent believes that not all accommodations are being implemented with fidelity from the 504 plan. One of the Student’s accommodations is taking notes home daily for Virginia Studies and Math. However, the Student has not been taking notes home to study at least twice or more a week, and the Parent has to send messages to the teacher through ClassDojo.[footnoteRef:169] [169:  Testimony of Parent; Day 2 T – 166, 14] 

· For Math and Virginia Studies, the Student is supposed to review the notebook for materials they went over in class and to have extra time to review that material; if the Student can’t keep up with the teacher, she is supposed to send home her booklet so that the Student can copy the teacher’s notes into the book.  However, at times the Student does not have the notes; or there may be the notebook, but not the teacher’s notes so the Student does not have anything to copy into the notebook. [footnoteRef:170] [170:  Testimony of Parent; Day 2 T – 167, 1] 

· Other accommodations included in the 504 plan that according to the Parent are not being provided are: check-ins, and extended time on assignments. The Student reports to the Parent that no extra time is being provided and that no verbal reminders are given to bring things home or to turn things in. The Student at times goes to school with something to give to the teacher and comes back home with it. [footnoteRef:171] [171:  Testimony of Parent; Day 2 T – 168, 20] 

· The Student has a nervousness with Ms. XXXXx, when she yells at him. The Student does not like being made fun of in front of the class and gets anxiety when she is getting on him about something in front of the class. The Student does not have the relationship that was there at the beginning of the year. The teacher used to attend the Student’s football games at the beginning of the year, but this no longer happens.[footnoteRef:172]  [172:  Testimony of Parent; Day 2 T – 170 ] 

· There was one incident where the Student asked Ms. XXXXx to slow down. Ms. XXXXx told the Student that the reason the Student was not keeping up is because the Student was not paying attention. The Student feels that it is not possible to speak up or advocate for oneself.[footnoteRef:173] [173:  Testimony of Parent; Day 2 T – 172] 

· According to the Parent, the Student does not get along with everybody in the classroom and is described, by some of the other students who are also in the neighborhood, as “annoying.”[footnoteRef:174] The Student does not have a good relationship with peers.[footnoteRef:175] [174:  Testimony of Parent; Day 2 T – 173, 3]  [175:  Testimony of Parent; Day 2 T – 173, 18] 

· The Student was transferred to Ms. XXXX’s class in XXXX grade because the Student got struck with an Orbeez gun in the side of the eye causing bodily damage and a concussion by someone who was in the same class.[footnoteRef:176]  At the beginning, the relationship with Ms. XXXX was good, but although the Parent asked Ms. Xxxxx  to send home work, she did not send enough and when she did it was when it was time for SOLs.[footnoteRef:177] Ms. Xxxxx  was not aware that the Student had a 504 plan, which she eventually got from the office. [footnoteRef:178]  [176:  Testimony of Parent; Day 2 T – 174, 11]  [177:  Testimony of Parent; Day 2 T – 176, 1]  [178:  Testimony of Parent; Day 2 T – 176] 

· Ms. XXXX complained about the Student’s behavior and stated that the Student was messing with the other kids. The Student got into a scuffle, not enough to warrant suspension, but a phone call home.  The Student had tantrums at schools, the Parent was called, she would get the Student in control and then the Student would be sent back to class.[footnoteRef:179] This also happened with Ms. Xxxxxxxx and Ms. Xxxxxxxxxxxxxxxxx .[footnoteRef:180] Therapy helped with this behavior.[footnoteRef:181] [179:  Testimony of Parent; Day 2 T – 177, 15]  [180:  Testimony of Parent; Day 2 T – 177, 22]  [181:  Testimony of Parent; Day 2 T – 178, 6] 

· Ms. Xxxxxx did a behavioral chart where the Student had to wear something around the neck, smiley face, sad face. Ms. Xxxxxx  also had a behavioral chart. The Parent had to pick up the Student early every day in xxxxxxxxxxxxx at 11:00 am because of behavior.[footnoteRef:182]  [182:  Testimony of Parent; Day 2 T – 178, 18] 

· The Student has bowel issues, so the Student will avoid using the bathroom at school for fear of being embarrassed for staying in the bathroom for one hour and missing instructional time. [footnoteRef:183] [183:  Testimony of Parent; Day 2 T – 181, 15] 

18. The Student did not elope on October 22, 2025. 
· During the afternoon program (the Quest program), the Parent called the office and told Ms. Xxxxxxx  that the Student would be a bus rider that day. Ms. XXXX spoke with the Student and the bus driver. The bus driver attempted to drop off the Student at the bus stop, but reportedly the Student refused to get off the bus. A little girl who was also on the bus instead told the Parent that the Student was just staring out of the window.[footnoteRef:184]  The Parent called Ms. XXXX before the bus driver, who was still enroute, had an opportunity to call and explain what was happening. In the meantime, not seeing the Student, the Parent called the police. Eventually the bus driver circled back around and dropped off the Student; the bus driver relayed to Ms. XXXX that no one was there to greet the Student, but eventually Ms. XXXX spoke with the Student’s aunt who reassured and confirmed that the Student was back home with the Parent. This is not an elopement, rather a situation where the Student did not want to get off the bus.  [184:  Testimony of Parent; Day 2 T – 183, 8] 

19. Xxxxxxxxxxxxxxx is an expert in school psychology and IDEA eligibility.[footnoteRef:185] She is the Executive Director of Special Education and Student Support Services at XXXXXXXXXXXXX Schools.[footnoteRef:186] [185:  LEA’s Exhibit SD- 27 -15]  [186:  Testimony of xxxxxxxxxxxx; Day 2 T – 187, 12] 

· Results of evaluations must be evaluated in the context in which the evaluation was provided; evaluations conducted by private providers may not have sought input from teachers. They may not have come to school to observe within the natural school environment and may be solely based on either their own observations or reports from the parent or family. [footnoteRef:187] [187:  Testimony of xxxxxxxxxxxx; Day 2 T – 194] 

· Generally speaking, private evaluations land on some sort of DSM-based diagnosis based on observations. In the school setting instead, the school is tasked with answering different questions, i.e. not just looking at the presence of impairments, characteristics, and behaviors, but also determining how that is impacting the student and the educational environment, as well as determining whether the student needs specially designed instruction.[footnoteRef:188]  [188:  Testimony of xxxxxxxxxxxx; Day 2 T – 195] 

· The degree of impact on a student’s educational setting matters because it informs the question of whether specially designed instruction is needed. When there are pretty significant educational impacts, you may get to a point where there is a need for explicit, systematic instruction to address that particular impact.[footnoteRef:189] [189:  Testimony of xxxxxxxxxxxx; Day 2 T – 196, 9] 

· In Section 504 eligibility, the impairment must have an impact on a major life activity, which often is in education. Accommodations are not the same as specially designed instruction. Accommodations remove barriers, switching things in the environment to mitigate the effects of the disabling condition or impairment.[footnoteRef:190] In specially designed instruction, it is not enough to have accommodations, instruction actually has to be different. There must be a change in the way instruction is being delivered for the student to be able to make progress and access the general curriculum.[footnoteRef:191] Similarly, related services are not the same as specially designed instruction. Counseling services are not considered specially designed instruction, neither are mental health therapy or occupational therapy.[footnoteRef:192]  [190:  Testimony of xxxxxxxxxxxx; Day 2 T – 198, 3]  [191:  Testimony of xxxxxxxxxxxx; Day 2 T – 198, 12]  [192:  Testimony of xxxxxxxxxxxx; Day 2 T – 199, 18] 

· If a student has suicidal ideations, that student does not necessarily require specially designed instruction. There are support services for that student: counseling services, access to school counselors, check-ins, ongoing individual sessions, and group sessions. XXXXXXXXXXXXX has a school mental health workforce with 18 mental health therapists.[footnoteRef:193]  The Student has mental health accommodation in the latest 504 plan.[footnoteRef:194] Incidentally, this LEA’s mental health workforce is available to all students.[footnoteRef:195] [193:  Testimony of xxxxxxxxxxxx; Day 2 T – 200, 6]  [194:  Testimony of xxxxxxxxxxxx; Day 2 T – 200, 24]  [195:  Testimony of xxxxxxxxxxxx; Day 2 T – 202, 2] 

· If a student receives D’s and F’s that alone is not determinative of whether the student requires specially designed instruction.[footnoteRef:196] A number of supports are available; within the classroom environment, Tier 2 or Tier 3 supports and small groups are available, then there are after-school programs, Quest or WeLeap, and summer school.[footnoteRef:197] [196:  Testimony of xxxxxxxxxxxx; Day 2 T – 202, 9]  [197:  Testimony of xxxxxxxxxxxx; Day 2 T – 202, 21] 

· The Student’s therapy-related absences are not disability-related in that the Student does not have a disabling condition that is preventing the student from coming to school. Instead, the Student is not coming to school because of appointments[footnoteRef:198] [198:  Testimony of xxxxxxxxxxxx; Day 2 T – 204, 7] 

· In her expert opinion, Ms. xxxxxxxx ’s does not believe that the Student requires special education at this time.[footnoteRef:199] [199:  Testimony of Xxxxxxxxxxxxxxxx ; Day 2 T – 205, 11] 

  
CONCLUSIONS OF LAW AND DISCUSSION
	Based upon the above Findings of Fact, the arguments of counsel, as well as this Hearing Officer’s own legal research, the Conclusions of Law of this Hearing Officer are as follows: 
1. LEA is the prevailing Party.
2. The LEA correctly determined that the Student is not eligible, at this time, to receive specially designed education through an IEP. 

Burden of Proof
In this administrative due process proceeding initiated by the Student’s Parent, the burden of proof and burden of persuasion is on the Parent/Petitioner.  Schaffer, ex rel. Schaffer v. Weast, 546 U.S. 49, 126 S.Ct. 528 (2005).  The standard of proof shall be met by a preponderance of the evidence, pursuant to 8VAC20-81.O.13. See. e.g., Cty. Sch. Bd. of Henrico Cty., Va. v. R.T., 433 F. Supp. 2d 657, 671 (E.D. Va. 2006) (Hearing Officer’s factual conclusions supported by the preponderance of the record evidence.)	  

Analysis
While the issue before this Hearing Officer is limited to the Eligibility Determination that took place in the 2025-2026 school year, on January 23, 2026, the Parties introduced evidence relating to prior school years to provide context. 
In this proceeding, the issue revolves around a claim of denial of a Free Appropriate Public Education (FAPE), when the LEA allegedly failed to recognize that the Student should receive specially designed instruction through an IEP, rather than receiving accommodations through a 504 plan. 
504 plans and IEPs both ensure that children with disabilities can access the general curriculum. 504 plans focus on removing barriers to learning, changing the environment and conditions, while IEPs tailor the delivery of instruction to a student, changing the manner in which a student is taught that is different in method, structure, or intensity compared to the other children in the classroom. Accommodations, services, and various supports are present in both scenarios. A FAPE is a central component of 504 plans and IEPs, and they both require a determination of eligibility. In this case, the Student was found eligible under Section 504 of the Federal Rehabilitation Act of 1973 and currently has a 504 plan in place, which the Parent argues is not (or no longer) sufficient.  
Pursuant to 8VAC20-81-10, FAPE refers to special education and related services that: 
1. Are provided at public expense, under public supervision and direction, and without charge;
2. Meet the standards of the Virginia Board of Education;
3. Include an appropriate preschool, elementary school, middle school, or secondary school education in Virginia; and
4. Are provided in conformity with an individualized education program that meets the requirements of [the regulations that govern special education programs for children with disabilities in Virginia.]

In Virginia, a FAPE must be available to all students with disabilities between the age of 2 and 21, inclusive. A “Child with a disability” means a child: 1) evaluated in accordance with IDEA regulations pursuant to 34 C.F.R. §300.304-300.311; 2) as having characteristics of one of the 13 enumerated disability conditions; and 3) who, by reason thereof, needs special education and related services. [34 C.F.R. §300.8(a)]   
Under the IDEA, a team of qualified professionals, which also includes the parent, must determine eligibility. 34 C.F.R. §300.306(a)(1); 8VAC §20-81-80(D)(5)  
Pursuant to 8VAC§20-81-80(C)(2) the eligibility group must be comprised, at minimum, of: 
(1) Local educational agency personnel representing the disciplines providing assessments;
(2) The special education administrator or designee;
(3) The parent(s);
(4) A special education teacher;
(5) The child's general education teacher or if the child does not have a general education teacher, a general education teacher qualified to teach a child of the child's age; or for a child of less than school age, an individual qualified to teach a child of the child's age; and
(6) At least one person qualified to conduct individual diagnostic examinations of children, such as school psychologist, speech-language pathologist, or remedial reading teacher.

On January 23, 2026, an eligibility meeting took place. In this case, the group met the requirements of 8VAC§20-81-80(C)(2) above, as it was comprised of the Parent, the Parent’s attorney, a school psychologist, a school social worker, an occupational therapist, an assistant principal, the Student’s XXXXX  grade teacher, and a special education supervisor.  Ms. Xxxxxx credibly testified that the timeline was honored, that the meeting was properly convened and that the team had all the necessary data and documents to make an eligibility determination.  The Special Education Committee considered input from teacher(s) and the parent, school social worker, school psychologist, occupational therapist, administrator. The team reviewed assessment results; the psycho-educational evaluation, the socio-cultural report, the occupational therapy evaluation, the classroom observation, the vision and hearing screening, outside agency evaluations and data, the disability worksheets, the medical diagnoses, as well as the academic and behavioral summary. 
	The eligibility team must determine whether the Student has an impairment or disorder; whether that impairment or disorder adversely affects the Student; and whether the impairment or disorder adversely affects the Student in such a way that specially designed instruction is necessary for the Student to be able to access the general curriculum. It is multistep analysis, and the evidence shows that the Team followed all the steps required to reach a determination, taking into consideration all data and input available to them.  
	The Parent was not successful in presenting evidence that for reasons of ADHD and emotional disability, the Student is not able to make educational progress and needs special education to help with testing anxiety, social-emotional regulation, and social relationships.  The evidence shows that, in this case, there is a substantial difference between what is being reported by the Student and/or the Parent, especially in the BASC, and what is being directly observed by professionals in and outside of the classroom and school setting. For example, Mr. XXXXXXXx testified that a Behavioral Intervention Plan was developed to help with reported tantrum behaviors. However, Mr. XXXXXXX’s own clinical notes from his observation show that the Student does not engage in any challenging behaviors. Similarly, Ms. XXXXXXXX testified that the Student has not had any aggressive behaviors in the sessions with her, and that the Student has never attempted to elope her office.  The Student’s current teacher, Ms. XXXXx, does not report consistent behavioral issues either, and the few instances that she testified about are not outside of typical behavior similar to those in the Student’s classroom.  The classroom observation also shows that the Student is respectful and shows no disruptive or destructive behavior. Lastly, the evidence shows that the Student has never been disciplined; specifically, although there has been testimony regarding incidents of scuffles with other students, none were serious enough to warrant discipline, rather at most a phone call to the Parent. 
	The Parent further argued that the Student has not been able to advocate for himself or communicate effectively. However, Mr. XXXXXXXx observed and noted that the Student is very good at expressing thoughts, is an active participant, and stays engaged. 
As far as relationship with peers, the Parent testified that the Student does not have friends at school or at most one friend, and that in the neighborhood the Student is described as “annoying” by other children who are in the same classroom. Ms. XXXXx instead testified that she only saw the Student acting aggressively once toward another student, and that,  generally speaking, the Student has a good relationship with peers.  This Hearing Officer does not find the testimony of the Parent necessarily inconsistent with Ms. XXXXx’s because the statements of those children are from an environment different from the school setting.  Overall, it appears that the Student is a well-mannered young person with no atypical behaviors (which may include occasional scuffles with peers.)  
This is not the only example of testimony that appears to be inconsistent at first, but that may simply be the result of different prospectives. For example, the Parent testified that the Student eloped in one instance when coming back on the bus from school. Testimony regarding the event shows instead that things happened simultaneously and very quickly with information being shared at different times among multiple individuals. Specifically, the teacher testified that the Student was riding the bus home and that the bus driver reported that the Student refused to get off the bus; the Parent instead testified that a little girl told her that the Student was just sitting there on the bus looking outside the window. At the same time, once alerted of the Student not getting off the bus, the teacher contacted the bus driver, who returned to the bus stop to attempt once again to drop off the Student. These details are not necessarily inconsistent; they may simply be a description of different moments in time of the same event that took place over the course of several minutes. Ultimately, communication among the teacher, the bus driver, the Student’s aunt, and Parent resulted in the Student safely getting off the bus and returning home.   
The Parent was not successful in proving that because of disability, the Student is not managing to focus, learn or keep up with assignments to such as degree that specially designed instruction is necessary. The classroom observation conducted on January 12, 2026 by Ms. Xxxxxxxxx , the school social worker, who is an expert in school social work, shows that the Student was engaged, had typical age appropriate behaviors, only needed instruction repeated or needed to be redirected twice, and was engaged with peers and the teacher. This is consistent with the testimony of the Student’s current XXXXX  grade teacher, Ms. XXXXx, who credibly testified that, in her opinion, the Student does not need more reminders than other children in her class. Ms. XXXXx has almost three decades of experience in teaching and is an expert in elementary education teaching. She testified that the Student seems to be a typical child, not an outlier. She further testified that she follows the 504 plan and that the Student is making academic progress. 
Extensive testimony was offered regarding the Student’s grades. While the Student is not an A student, the evidence shows that the Student’s grades are not a reflection of the Student’s abilities. In fact, the Student was only one of two students who passed both SOLs in XXXX grade. On the other hand, the evidence shows that the Student’s grades are more a reflection of chronic absenteeism. The Student has missed a great deal of core instruction for the past four years, being chronically absent.  The Student is making the expected progress based on his specific circumstances. The evidence shows that the Student’s absences have been a combination of excused (the majority to attend therapy sessions) and unexcused absences, resulting in 221 absences since 2020 as shown in the overall summary included in the Attendance and Educational History of the Eligibility Determination. This is considered chronic absenteeism as explained by Ms. Xxxxxxxxx  and Ms. Xxxxxxx . The Parent argues that missing core instruction for medical appointments should warrant specially designed instruction because those absences are disability related. However, Ms. xxxxxxxx  testified that therapy-related absences are not disability-related in that the Student does not have a disabling condition that is preventing the student from coming to school. The impact of missing core instruction is significant for the Student. Ms. XXXX, the Student’s XXXX grade teacher, credibly testified that the Student often arrived late or left early, something that it not reflected in the noted absences because they only affect part of the school day. Ms. XXXX, who is an expert in elementary education, stated that Social Studies and Science are taught at the end of the day, while Reading is taught early in the day. Therefore, the low grades in these subjects are a direct reflection of missed instruction.  The Student has been given supports to address the chronic absenteeism: within the classroom environment, Tier 2 or Tier 3 supports, small groups; then after-school programs, QuEST or WeLeap, and summer school are available to the Student. Extra time to complete assignments has also been added to the Student’s 504 plan. 
As far as specially designed instruction, while there was testimony by Ms. XXXXXXXX, an expert in mental health counseling, that the Student has been struggling with emotions, reporting for example excessive noise, teachers yelling, being touched as triggers that make the Student go into panic mode, thus requiring additional supports through an IEP, she could not describe – in practice – what, if any, additional (i.e. in addition to those already provided in the 504 plan) supports would be necessary, nor what type of specially designed instruction would be required for the Student.  
The Parent further argues that because the team found that the Student’s disabilities have an adverse effect on the education performance, the Student should have been found eligible for special education. However, the evidence shows that although the team checked “yes” for educational impact on the worksheet for Emotional Disability for example, they also noted in the space provided for the description of such impact that current evaluation data from teacher reports and classroom data indicate that these concerns do not adversely affect the Student’s educational performance to a marked degree. The Parent argues that the team should not have considered the degree of impact on performance. Ms. xxxxxxxx , the Executive Director of Special Education and Student Support Services, who is an expert in School Psychology and IDEA Eligibility, credibly testified instead that the degree of impact on a student’s educational setting matters in determining whether a Student is eligible for specially designed instruction. This is consistent with the definition of Emotional Disability of the worksheet which reads as follows and is derived from 34 CFR 300.8(c)(4): “Emotional disability means a condition exhibiting one or more of the following characteristics over a long period of time and to a marked degree (emphasis added) that adversely affect a child’s educational performance.” 
Although the Parent’s testimony revealed that the Student’s 504 plan may need additional revisions or that implementation of the same may need to be assessed/evaluated, these are not issues before this Hearing Officer. Overall, the Parent has failed to meet her burden of proof and persuasion. The evidence shows that the Special Education Committee correctly determined that the Student, at this time, does not meet the criteria for specially designed education through an IEP.  
For these reasons, based also on the findings of fact listed above, I find that the LEA is the prevailing party. 

 
SO ORDERED.
DATED:  April 6, 2026										
								Tiziana Ventimiglia
_________________________ 
								HEARING OFFICER
								Tiziana Ventimiglia, Esq
Ventimiglia Law, PLLC

NOTICE OF RIGHT TO APPEAL
This decision is final and binding unless either party appeals in a federal district court within 90 calendar days of this decision, or in a state circuit court within 180 calendar days of the date of this decision. 

Certificate
I hereby certify that a true copy of the foregoing Decision was sent by e-mail on April 6, 2026, to: 

	Xxxxxx  XXXXXXXx 
xxxxxxxxxxxxxxxxxxxxxxxxx  
Xxxxxxxxxxxxxxxx, Virginia xxxxxxx   
xxxxxxxxxxxxxxxxxxxx@gmail.com
Student’s Parent 

Sarah Cook, Esq
Staff Attorney, Disability Rights Unit
Legal Aid Society of Eastern Virginia
125 St Paul Blvd Suite 400
Norfolk, Va 23510
Sarahc@laseva.org
Counsel for the Parent
	XXXXXXXXXx 
Director, Special Education
XXXXXXXXXXXXX Public Schools
xxxxxxxxxxxxxxxxxxxxxx  
Xxxxxxxxxxxxxxxx, VA xxxxxxx
Xxxxxxxxxxxxxxxxxxx
Representative for LEA 

Jamie Heisler Ibrahim 
Patrick Andriano, Esq. 
Sands Anderson PC 
919 E. Main Street, Suite 2300 
P.O. Box 1998 
Richmond, VA 23218 
jibrahim@sandsanderson.com  
PAndriano@sandsanderson.com 
Counsel for LEA



cc Hallie Bereny, Coordinator of Due Process Services
Office of Dispute Resolution and Administrative Services
Division of Special Education and Student Services
Virginia Department of Education
hallie.bereny@doe.virginia.gov     

Brian Miller, Esq., Case Evaluator
millerlawlimited@aol.com  
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 APPENDIX A – PERSONALLY IDENTIFIABLE INFORMATION
XXXXXXXXXXX, XX. v. XXXXXXXXXXXXX PUBLIC SCHOOLS
Case No. 26-068

	Student’s Name
	Xxxxxxxxxxxxxxxxxxxx 

	Date of Birth
	XX/XX/XXXX

	Student’s I.D. Number
	xxxxxx

	Attending School
	Xxxxxxxxxxxxxxxxxxxxxxxxxxx 

	Recommended School
	N/A

	Parent / Legal Guardian
	Xxxxxx  XXXXXXXx 

	Parent’s Counsel / Advocate
	Sara Cook, Esq./ Sands Anderson PC

	Lea’s Representative 
	XXXXXXXXXx 
Director, Special Education


	LEA’s Counsel 
	Jamie Ibrahim, Esq. 
Patrick Andriano, Esq.

	Witness: ABA therapist with Answers Now
	Xxxxxxxxx  XXXXXXX

	Witness: CSB therapist
	XXXXXXXXXXXXXXX

	Witness: OT XXXX therapy
	XXXXXXXXXXX

	Witness: Former Xxxxxxxxxxxxx Teacher (now teacher, xxxxxxxxxxxxxx xxxxxxxxxxxxxxxxxx)
	Xxxxxxxxx  Xxxxxx 

	Witness: Former Xxxxxxxx  Grade Teacher (now Teacher, xxxxxxx xxxxxxxxxxxxx School)
	Xxxxxxxxxxxxxxxxxxxxxx 

	Witness: XXXX Grade Teacher
	Xxxxx  XXXX

	Witness: XXXXX  Grade Teacher
	Xxxxxxxx  XXXXx

	Witness: School Social Worker
	Xxxxxxx  Xxxxxxxxx 

	Witness: School Psychologist
	Xxxxxxxxxxxxxxx Xxxxxxxxx 

	Witness: Assistant Principal
	xxxxxxxxx Xxxxxxx 

	Witness: Executive Director Special Education and Student Support Services
	xxxxxxx xxxxxxxx 

	Witness: Special Education Supervisor
	xxxxxxxxxxxxx

	Witness: Parent
	Xxxxxx  xxxxxxxx

	Hearing Officer
	Tiziana Ventimiglia, Esq.

	VDOE Case Evaluator
	Brian Miller, Esq.
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APPENDIX B – LIST OF EXHIBITS CITED

XXXXXXXXXXXXXXXXXXXX  v. XXXXXXXXXXXXXPUBLIC SCHOOLS
Case No. 26-068
 
	List of Exhibits Admitted into the Record


	Hearing Officer’s Exhibits 

	HO-1
	Notice of Due Process Complaint 

	HO-2
	Letter of Appointment of Hearing Officer 

	HO-3 
	Introduction Letter to the Parties

	HO-4
	LEA’s Response to the Complaint

	HO-5
	1st PHC Summary and Order

	HO-6
	Parties’ Closing Arguments

	
	

	Joint Exhibits

	n/a
	

	
	

	Parent’s Exhibits

	P-01
	Emails between School Staff and Student’s Care Plan

	P-04
	Outside OT Evaluation 

	P-05
	Academic Transcripts

	P-06
	Classroom Observation

	P-08
	Psychoeducational Report

	P-10
	Special Education Eligibility Committee Documents

	P-13
	XXXXXXXX’s CV

	P-14
	XXXXXXXXXXX’s CV

	
	

	LEA’s Exhibits

	SD-02
	Daily Attendance Profile

	SD-04
	Section 504 Plan

	SD-05
	Grade 3- SOL Math and Reading

	SD-06
	Summer School Daily Attendance

	SD-07
	Daily Attendance Profile

	SD-08
	Section 504 Plan

	SD-10
	Classroom Observation

	SD-11
	Psycho-Educational Report

	SD-12
	Sociocultural Report

	SD-13
	Eligibility Determination

	SD-15
	Emotional Disability Worksheet

	SD-16
	OHI Worksheet

	SD-17
	Prior Written Notice

	SD-20
	Daily Attendance Profile

	SD-21
	Class averages for assignments

	SD-22
	WE LEAP Participation Tracking

	SD-23
	Disciplinary History

	SD-24
	Student Health History

	SD-25
	Current Student Work Samples

	SD-27, 3
	Xxxxxxxxxxxxxx – CV

	SD-27, 15
	Xxxxxxxxxxxxxxx – CV 

	SD-27, 17
	xxXxxxxxxxxxxx – CV

	SD-27, 19
	xxxxxx XXXXx – CV

	SD-27, 22
	Xxxxx  XXXX – CV

	SD-27, 26
	Xxxxxxxxxxxxxxxxxxxxxxxx  – CV



