Understanding the K-3
Foundational Skills
VDOE Walkthrough Tool

Administrator and Building Leader Training

Facilitator’s Deck to accompany the Facilitator’s
Guide

(Accompanying resources are available on the 2024
SOL Instructional Resources | Virginia Department
of Education webpage.)

Hello and welcome to the training of using the K-3 Foundational Skills VDOE
Walkthrough Tool for building administrator and building leaders.




Introduction

Note catcher (PDF | Word)

Introduce yourself and have participants introduce themselves.




Session Qutcomes

By the end of this session, participants will:

- Be familiar with the Core Actions outlined in the
VDOE K-3 Foundational Skills Walkthrough Tool

- Develop division/building specific Look Fors for
each core action

- Learn about VDOE Resources to support
educators with each Core Action

- Share Division expectation for using the VDOE K-3
Foundational Skills Walkthrough Tool

During our time together, we have four major outcomes.

1- Becoming familiar with the core actions that make up the K-3 Foundational Skills
Walkthrough tool.

2- Develop division/building specific look fors for each of the core actions in the
walkthrough using division selected instructional materials.

3- Learn about VDOE supports for each of the core actions that building
administrators can use to support their teachers.

4- Share division expectations for using the VDOE K-3 Foundational Skills Walkthrough

Tool



Welcome & Agenda

v'Introduction of the VDOE Walkthrough Tools
v'Introduce Core Action 1: Alighed Content

v'Introduce Core Action 2: Teacher-Directed
Instruction

v'Introduce Core Action 3: Student Practice
v'Division/Building Level Next Steps

Out agenda today is going to mirror the VDOE K-12 Comprehension Walkthrough
Tool. We have 90 minutes together and we will look at each core action within the
tool and then end our time together discussing division and building next steps.



VDOE English Language Arts
Walkthrough Tools

Lets start by digging into understanding the place and purpose of the tool and how it
could be used to support grade level, building, and division goals.




Understanding Which Toolis Needed

Alphabet Knowledge

K-3 Foundational Decoding
Skills Walkthrough Encoding
Fluency
Tool
FFR & FFW

Literal and Inferential Questions
Analyzing Authors Choices
Gaining Knowledge

K-12 Building Vocabulary

Comprehension
Walkthrough Tool RL, RI, RV,

Reading is a multidimensional process, and many different factors contribute to a
student's ability to comprehend texts. To support division and building leaders, there
are two Walkthrough Tools available. For this session we are going to focus on the K-
3 Foundational Skills Walkthrough Tool. This tool can be used to determine strengths
and areas of need for specific grade levels, buildings, and divisions as a whole.

If you support elementary educators, you understand that teaching foundational skills
and comprehension occurs in parallel throughout the instructional day. It is key that
you know what the goals of the lesson you are observing so that you can use the
correct tool. Itis critical that division and building leaders use both tools to identify
strengths and needs for your Kindergarten- Grade 3 classrooms. If you are only
gathering data on foundational skills in these classrooms, you are not going to have a
complete picture of the instructional needs for those students. Using both tools
purposefully, allows division and building leaders to identify strengths, and develop
goals based on the different factors that support students’ literacy development.




The Kindergarten-Grade 3 Foundational Skills

Walkthrough Support Document

The VirginiaReading and Writing
Foundational Skills Walkthrough
Toolis designed to build
understanding and experience
with best practices to support the
explicit teaching of foundational
skills.

The VDOE walkthrough tools
are notintended to be used
as an evaluative tool for
teachersor principals, but a
document that provides a
common language that
supports systems-level
change.

The Virginia Department of Education Kindergarten-Grade 3 Foundational Skills
Walkthrough Tool articulates understanding and experience with best practices
to support explicit teaching of foundational skills. You'll notice that the tool is
divided into three Core Actions: Core Action 1- Aligned Content, Core Action 2-
Teacher-Directed Instruction, and Core Action 3- Student Practice. We will dive
into what each of these core actions mean and can look like throughout this
webinar.

Please keep in mind thatthe VDOE walkthrough tools are not intended to be
used as an evaluative tool for teachers or principals, but a tool that provides a
common language to support systems-level change.



Play Video Link
Video 1

Instructional Improvement Cycle
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https://www.youtube.com/watch?v=k8 GN5pMR770
Now we are going to hear from the VDOE English team about how the tool should be
used and other key considerations.




Resources to Support the K-3 Foundational Skills

Ak EBUERTION

Walkthrough Tool

i EBUCRTION

English Langusge Arts Walkthrough Tools

2024 Standards of Learning for English 2024 SOL Instructional Resources 9

We first are going to take some time to bookmark critical VDOE supports. The first
webpage is the 2024 Standards of Learning for English. This webpage has the
standards themselves, along with grade level instructional guides and understanding
the standards documents, and the strand progression charts.

The second is the 2024 SOL Instructional Resource page. This page contains webinars
and additional supports for high quality literacy instruction that aligns to the 2024
English Standards of Learning. We will be using resources from both pages
throughout our time together.

Take time to circulate the room and make sure that all participants have bookmarked
the webpage for later.



Core Action 1
Alignhed Content

Now we are going to examine Core Action 1 that focuses on Aligned Content.
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Core Action 1

Core Action 1: Aligned Content: /s the lesson intentionally and explicitly focused on grade-level reading
foundational skills? (Refer to FFR and FFW Standards of Learning for grade-level expectations.)

Descriptor Frequency Notes
A. The foundational skill(s) observed in the lesson reflect grade- Yes
level standards, present in both Foundations for Reading Mostly
(FFR) and Foundations for Writing (FFW) and are appropriate Somewhat
for the time of year. Not Yet
Yes
B. The foundational skill(s) observed in the lesson is partof a Mostly
systema‘:lzsclz;pzand seguen::e provu;led by division Somewhat
approved HQIM (Core or Supplemental). Not Yet
Y
C. Teacher provides |IEP-aligned/504-aligned or English Learner- Moes!:ly
aligned supports that ellmlnalie barrle.rs f?r stude.nts to Somewhat
access to grade-level foundational skills instruction. Not Yet

Core Action 1 has three different descriptors. For Component C, ratings should only
be assigned if the observer has a clear understanding of the specific needs of
students in that classroom. External observers—such as central office personnel—
may not have access to this information. In these cases, leaders should instead

document evidence-based practices that support access for all students without

lowering learning expectations. Take 3 minutes to read through the descriptors to
become familiar with them and then share with a partner at your table what stands

out to you.

11



Core Action 1: Aligned Content (1 of 2)

/ . .
Lesson Alignment to 2024 English This may Look like:

Standards of Learning * Progression charts used to ensure
- Look forevidencein the lesson plan that the skills alignment between scope and
taught align with the grade level expectations. sequence and grade level standards
based on 2024 English Standards of
Leaming.
v'Observe Skills Aligned to Scope and e Instruction follows a systematic and
Sequence cumulative scope and sequence from

) . . the division adopted materials.
- Ensurethat skills progress in complexity and that . feachers reviewing previously

lesson progression follows the division selected taught skills.
scope and sequence.

Core Action 1is focused on ensuring contentis aligned to the 2024 English
Standards of Learning and follows your division-adopted, approved materials
scope and sequence for foundational skill instruction.

Core Action 1 could be observed by using the Foundations for Reading and
Foundations for Writing Progression charts to ensure that the content of the

lesson aligns with the grade level expectations in the 2024 English Standards of

Learning. Observers may also see teachers reviewing previously taught skills

throughout a lesson and ensuring that educators are following the pacing of the

scope and sequence within your division-adopted HQIM.

12



Play YouTube Link
Video 2

Considerations for Literacy Leaders

A EBTCATION

Now we are going to listen to the VDOE English team discuss considerations for using
the K-3 Foundational Skills Walkthrough Tool for Core Action 1, Aligned Content.
https://www.youtube.com/watch?v=qJCrSENGQuQ
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Activity: FFR & FFW Progression Charts

- Examine the Foundations for Reading and Py er—
Foundations for Writing Progression FOUNDATIONS TOR READING
Charts.

o Inwhat grades do the FFR and FFW standards
mirror each other?

o Inwhat grades arethere differences between
the FFR and FFW standards?

- Examineyourdivision adopted HQIM

o Wherearethere consistencies between the
FFRand FFW standards and your HQIM?

o Wherearethere opportunities to extend
student learning to meet the rigor of the
standards?

il
T

Ak EBUCRTION
FOUNDATIONS FOR WRITING
PROGRESSION BY GRADE

Key for Prsgression Charts

Now we are going to do our first activity focused on understanding the expectations
and rigor of the 2024 English Standards of Learning. On your table you will find
copies of the Foundations for Reading, and Foundations for Writing Progression
Charts. Please take the next 3 minutes to examine both independently before sharing
with your table. After you become familiar with the end of the year expectations,
review your division adopted HQIM'’s scope and sequence.

As you are examining the scope and sequence consider;

* Where are there consistencies between the standards and your HQIM?

* Where are there opportunities to extend student learning to meet the rigor of the
standards?



Activity: Understanding Alighed Content

Discuss as a Table:

1. Why s it so important that instruction is
aligned to the rigor of the 2024 English
Standards of Learning?

2. Create 3 Look Fors for Core Action 1

based on division resources and
expectations.

Now we are going to take the opportunity to collaborate with peers.

Discuss the questions on the screen and then create 3 Look Fors for Core Action 1
based on (division selected HQIM).

What will we observe in a classroom to help us rate Core Action 1?

15



- Look Fors for Core Action 1

o What evidence will we see inour
classrooms to know that Core Action 1is
being met?

Tables share with the larger group.

Build a division created Look For for Core Action 1.

16



VDOE Supports for Core Action 1:
Aligned Content

There are additional resources and supports available from the VDOE around Core
Action 1.

17



Play Video Link
Video 3

"We teach children to
decode so they don't
have to."

-Walpole & McKenna

&

Now the VDOE English team will offer some additional insights around the
Foundations for Reading strand of the 2024 English Standards of Learning. As you're
watching, pay attention to what Amanda shares about the purpose of the
Foundations for Reading Strand.

https://www.youtube.com/watch?v=SkwLK9csFJQ
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Play Video Link
Video 4

Joan Sedita's Writing Rope and the Engli
Standards of Learning

Knowledge of form
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e

.o o
refining IO TR

Spelling & phonological
awareness

Foundations for Writing (FFW)
Handwriting

Transcription

Punctuation

Now we will hear about the Foundations for Writing strand from the VDOE English
team. Pay attention to what is shared about the importance of building automaticity
in foundational writing skills.

https://youtu.be/HedKgwaX-qQ

19



Core Action 1: Aligned Content (2 of 2)

Is the lesson intentionally and explicitly focused on
grade-level reading foundational skills?

Begins during planning:

Ensure foundational skills scope Ensure instruction is explicit,
and sequence and lesson aligns systematic and cumulative.
tograde level expectations.

20

Core Action 1 sets the foundation for strong foundational skill instruction during
the planning process. Educators begin by examining their lessons to ensure they
are explicit, systematic and cumulative. They should follow their division-
adopted approved materials scope and sequence and meet the grade level
expectations as outlined in the 2024 English Standards of Learning.

20



Core Action 1: Supports when Planning

EngliSh IRGINIA DEPARTMENT OF
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ER00Ms Lessons b EDUCATION

March 2024 FOUNDATIONS FOR WRITING

TN PROGRESSION BY GRADE

To support planning for foundational skill instruction, educators can reference the
following materials. The 2024 English Standards of Learning and Foundations for
Reading and Foundations for Writing Progression Charts can ensure instruction aligns
with the grade level expectations and that the rigor increases as students move from
grade to grade.

Teachers can also refer to the grade band Foundations for Reading and Foundations
for Writing Grade Level Expectation webinars for additional support. The two videos
we just watched were form the Kindergarten-Grade 1 webinar in this series. There
are webinars for Grades 2-3, and Grades 4-5 as well, and teachers are encouraged to
watch the webinars that meets their needs.
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Activity: Understanding Grade-Level Rigor for the

FFR and FFW Strands

- How can you supportteachers | EBORAON
FOUNDATIONS FOR READING

understanding Core Action 1? e

- How can educators use the Progression
Charts to understand the expectations for

students?

i
3 alals
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Ak EBUCRTION
FOUNDATIONS FOR WRITING
PROGRESSION BY GRADE

Key for Prsgression Charts

22

Next steps for supporting teachers is understanding how to use the Progression
Charts to support their planning.

Take 3 minutes to think through how educators may be able to use the progression
charts along side their scope and sequence from their HQIM.
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Activity: Understanding Grade-Level Aligned

Content

Discuss as a Table:

1. What supports are available to ensure
students are meeting the rigor of the FFR
and FFW standards by the end of the
year?

2. Why is itimportant that students meet
those standards?

3. What supports are available to
educators?

23

Now lets share some of your thoughts about supporting teachers understanding of
Core Action 1.

23



Share Out Next Steps

- What are next steps for supporting
educators as a division/building?

24

Let’'s come together as a whole group to discuss how the rubrics can guide planning
and help identify the scaffolds students need, as well as determine our next steps as
a division.



Core Action 2
Teacher-Directed Instruction

Now that we have an understanding of how grade-level aligned content sets the
groundwork for high-quality foundational skill instruction, let's look at Core Action 2,
Teacher Directed Instruction.




Core Action 2: Teacher-Directed Instruction: Does the teacher make the foundational skills of the lesson

explicit and allow time for student practice?

Descriptor Frequency Notes
Yes
A. Foundational skill{s) instruction is explicit, systematic, and Mostly
cumulative. Somewhat
Not Yet
Yes
B. The lesson includes adequate time for aligned teacher Mostly
instruction and student practice of targeted skill(s). Somewhat
Not Yet
C. The elements of the lesson are presented in an engaging and Yes
student-friendly manner. The use of manipulatives, text Mostly
resources, and hand motions enh and support | Somewhat
and do not distract from skills being taught. Not Yet
D. The teacher models appropriately to support student learning Yes
and elicits student practice through a variety of classroom Mostly
routines appropriately defined within approved HQIM (Core or Somewhat
Supplemental). Not Yet
E. Theteacher explicitly addresses skills that transfer between Yes
languages (e. g., /s/ across Spanish and English), as well as Mostly
non-transferable skills (e. g., /h/ in Spanish vs. English) Somewhat
(DL) and provi the L instruction r Yy to ensure Not Yet
that ELs can connect foundational skills to meaning making.
Yes
Mostly
F. Teacher collects student data (formal and/or informal). Somewhat
Mot Yet
Yes
G. Teacher responds to data and adjusts instruction accordingly Mostly
to support students. Somewhat
Not Yet

26

Core action 2 focuses on Teacher Directed Instruction which include seven

descriptors. It is important to note that with a quick 10-15-minute walkthrough you

will not be able to see all of the descriptors. Take 3 minutes to look over the

descriptors, and then share with someone at your table what you notice and your big

take aways.
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Core Action 2: Teacher-Directed Instruction

v Explicit, systematic, and cumulative

instruction. - t look lik
L . . . ismight look like:
- Look forexplicit instruction that is teacher directed. . Teacher modeling foundational skills.

- Evidence for opportunities for previously taught skillsto « |nstruction following the gradual
be reviewed throughoutthe lesson. release of responsibility model.
* Evidence of manipulatives to support
student learning (e.g., Elkonin boxes,
v'Data collection and analysis to drive magnetic letters, letter tiles).
instructional decisions. * Teacher pronounces sounds clearly

. and correctly.
- Look for both formal and informal opportunities for Y
teachersto collect student data.

- Evidence of teachers using data to support students

Core Action 2 focuses on teacher-directed instruction. For this core action the
focus is on the instruction that is provided by the teacher and the teacher’s
actions.

This may look like the teacher modeling using foundational skills, the teacher
clearly and correctly pronouncing the phonemes or sounds in a lesson, and/or
the teacherdirectly stating when and how to use the foundational skill when
reading and spelling.

Observers may also see evidence of teachers using data to support student
needs. This could look like, teachers reteaching skills in a small group setting,
differentiated individual supports such as students’ using personal Elkonin
boxes.
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Play Video Link
Video 5

Core Action 2: Teacher-Directed Instruction

v Explicit, systematic, and cumulative
instruction.
- Look for explicit instruction that is teacher directed.
- Evidence for opportunities for previously taught skills to
be reviewed throughout the lesson.

This might look like:

* Teacher modeling foundational skills.

* Instruction following the gradual
release of responsibility model.

+ Evidence of manipulatives to support
student learning (e.g., Elkonin boxes,

v'Data collection and analysis to drive magnetic letters, letter tiles).
instructional decisions. + Teacher pronounces sounds clearly

and correctly.
- Look for both formal and informal opportunities for Y

teachers to colle: tudent data.

- Evidence of teachers using data to support students

Now we are going to listen to members of the VDOE English team explain the ratings
for Core Action 2. Pay attention to what is shared about explicit instruction.
https://youtu.be/9ZCmdTMDWCO
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Activity: What is the role of Explicit Instruction?

* Explore a grade level Instructional
Guide for FFR & FFW

- Pay attention to Instructional Approaches
for Integrating Strands.

- Where are there examples of explicit
instruction?

- How are the FFR & FFW standards
integrated during explicitinstruction?

29

Our next activity is to explore the grade level Instructional Guides, specifically the
Foundations for Reading and Foundations for Writing section. During your review,
look for examples of teacher directed instruction, paying close attention to the
Instructional Approaches for Integrating Strands column.

Think about the instructional approaches offered in the Instructional Guide and
where you can see logical connections to your HQIM. Do you see similar routines?
Are there opportunities to use any of the instructional approaches from the
Instruction Guides with your HQIM?

29



Activity: What is the role of Explicit Instruction?

(Core Action 2)

Discuss as a Table:

1. What does instruction that is explicit,
systematic, and cumulative look like?

2. Create 3 Look Fors for Core Action 2
based on division resources and
expectations.

Now let's share about some of the key insights after examining Core Action 2 and the
and the Instructional Guides. What are some division/building Look Fors for Core
Action 2 Teacher Directed Instruction?

30



Share Out Core Action 2 Look Fors:

- Look Fors for Core Action 2

o What evidence will we see inour
classrooms to know that Core Action 2is
being met?

Tables share with the larger group.

Build a division level Look For for Core Action 2.

31



VDOE Supports for Core Action 2:
Teacher-Directed Instruction

Now we are going to learn about different supports available to educators from the
VDOE to support Core Action 2.
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Core Action 2- Descriptors F & G

F. Teacher collects student data (formal and/or informal).

Yes
Mostly
Somewhat
Not Yet

G. Teacher responds to data and adjusts instruction accordingly
to support students.

Yes
Mostly
Somewhat
Not Yet

Two key descriptors of Core Action 2 are teachers collecting student data and using
that data to adjust instruction to meet student needs. Effective use of data is
essential for high-quality foundational skills instruction. To help educators understand
the purpose and practical application of data in foundational skills, they can refer to
the Foundations for Reading and Foundations for Writing, Part 2 Grade Band webinars

for real-world examples and guidance.

33



Why Do We Assess Foundational Skills?

* Identify students who may need additionalinstruction in
foundational skills.

* Evaluate the effectiveness of our instruction.
* Determine what students know, and where they need instruction.

Let’s begin by considering why it’s important to assess foundational literacy skills.
First, assessments help identify students who need additional support. Once
identified, targeted instruction can be provided to help them meet grade-level
expectations.

Next, assessments allow us to evaluate the effectiveness of our instruction. Student
data helps us reflect on teaching practices and make adjustments to ensure
instruction is explicit and includes opportunities for guided practice with feedback.
Finally, student data reveals what learners already know and what they need to learn
next, guiding instructional planning and differentiation.

This version improves clarity, flow, and tone while maintaining all key ideas

34



Play Video Link
Video 6

:

Using Decoding and Encoding Assessment&=...

* Decoding is a recognition task while encoding is a production task.

* Analyze both decode and encoding tasks together.
- Are students using the same phonics features in both?
- Are students able to use some phonics features in one but not the other?
- Where are students consistent in errors and inconsistent?

Now, let’s watch a segment from the Grade 2 and 3 Using Data webinar. This portion
focuses on using progress monitoring data for decoding and encoding to inform
scaffolds and supports for students. As you watch, note how the strategies apply to
both Tier 1 and Tier 2 instruction.

https://youtu.be/xsjBn4QV1ds
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Core Action 2: Teacher-Directed Instruction (2 of 2)

Does the teacher make the foundational skills of the
lesson explicit and allow time for student practice?

Begins during planning:

Ensure adequate time for both Plan for data collection,
teacher instruction and student informal and formal, to monitor
practice. student progress and make
instructional adjustments.

36

Core Action 2 centers on teacher-directed instruction in foundational literacy skills.
Educators should allocate sufficient time for both explicit instruction and modeling,
as well as for student practice throughout the lesson. They should also use formal
and informal data to guide instruction and organize flexible small groups that support
students in mastering foundational literacy skills.

36



Core Action 2: Supports when Planning

Understanding the Standards - Grade 4

Ah BBOCRTION
2024 ENGLISH
STANDARDS OF LEARNING

Grade 2 Instructional Guide

[ i et e e e T e Refer to the Foundational Skills Webinar Series Part 1 which
i el i i focuses on grade level expectations & Refer to the Foundational
Skills Webinar Series Part 2 which focuses on using data to
supportinstruction.

&)
J

To support effective planning and implementation of Core Action 2, Teacher-
directed Instruction, educators can use the Understanding the Standards
documents to take a deeper look at definitions and instructional best practices.
Educators may also reference the Instructional Guides which provide
considerations for planning for foundational skills.

The Foundational Skills webinar series can also offer support with planning and
implementation of Core Action 2. Educators can reference Part 1 which focuses
on grade level expectations of the Foundations for Reading and Foundations for
Writing strands and Part 2 which focuses on using data to support instruction.
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Activity: Resources to Support Core Action 2

* Explore your division adopted HQIM
and identify opportunities for the
descriptors in Core Action 2.

i EBUCATION
2024 English
Standards of Learning

* How can you support educators using
the grade level instructional guides and
their HQIM ?

Grade 1 Instructional Guide

Again, the grade level Instructional Guides are critical supports for educators. Take a
moment to review the Foundations for Reading and Foundations for Writing section
of an Instructional Guide, only this time through the lens of supporting teachers with
data collection and progress monitoring.

Consider:

1. What are your current
practices for formative
data collection for
foundational skills

38



1. lessons?
2. What are our next steps
as a division or building?

38



Activity: Resources to Support Planning for

Teacher-Directed Instruction

Discuss as a Table:
1. What guidance is available to educators
around the descriptorsin Core Action 27?
2. What are your current practices for
formative data collection for
foundational skills lessons?

3. What are our next steps as a division or
building?

As a table share about the resources that are available to educators to support
planning and using student data to inform instruction.

Think through next steps as a division.

39



Share Out Core Action 2 Next Steps:

- How can division and building leaders
support educators in delivering high-
quality foundational skills instruction?

- What are next steps to support
educators as a division/building?

40

Now we are going to share out as a larger group about what your big takeaways are
for Core action 2.

Think about the supports that are available to educators with Core Action 2. What
are some of the next steps to support educators in understanding the Core Action of

Teacher Directed Instruction.

40



Core Action 3
Student Practice

41

Core Action 1 sets the foundation for high quality foundational skills instruction by
ensuring that the content is aligned to the rigor of the 2024 English Standards of
Learning. Core Action 2, highlights the importance of teacher directed and explicit
instruction to foundational skills. Core Action 3, shifts the focus to the students by
looking for evidence of student practice.

41



Core Action 3: Student Practice: Do students practice foundational skills in a variety of ways to support mastery
during the lesson?

Descriptor Frequency Notes
A. Allstudents practice with written and/or oral tasks that are Yes
aligned to targeted content and skills. Mostly
Somewhat
Not Yet
B. As appropriate, students practice skills out of context (not Yes
embedded in text). Students apply explicitly taught skill to Maostly
decode (read) and encode (spell) words. (FFR & FFW) s hat
omewha
Not Yet
C. As appropriate, students practice in context with decodable Yes
text* (FFR, FFW & DSR). *Students will transition from Mostly
decodable to grade-level text as their phonic knowledge 5 hat
increases. omewna
Not Yet
D. Allstudents persevere with productive struggle when practice Yes
calls for additional attempts, extended practice time, and/or Mostly
trial and error of target foundational skills. Somewhat
Not Yet
E. Theteacher provides behavior specific, corrective feedback to Yes
students when needed. Mostly
Somewhat
Not Yet
F. Teacher provides IEP-aligned/504-aligned or EL-aligned Yes
supports that eliminate barriers for students to practice Mostly
foundational skills to build automaticity and make meaning Somewhat
from text. Not Yet
G. Teachers support students to connect foundational Yes
vocabulary, syntactic and grammatical concepts and newly Maostly
acquired foundational skills to make meaning while reading. Somewhat
Not Yet

Core Action 3 focuses on opportunities for student practice. Core Action 3 has seven
descriptors. Take 3 minutes to review the descriptors and then share with your table
what you notice and any key takeaways.
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Core Action 3: Student Practice

v'Student-Centered Classroom This may look like:
- Look forteachers providing behavior specific feedback * Students haV? op DOft{JNitieS during the
on students practice attempts. lesson decoding/reading and

encoding/spelling.
*  Opportunities for students to practice
skills inisolation and within texts.

v'Strategies for Student Engagement + Students read decodable and grade
- Look forevery pupil response techniques throughout level texts to practice phonics
the lesson. features learned.

Core Action 3 emphasizes student practice. Students should have multiple
opportunities to practice both decoding (reading) and encoding (spelling) throughout
the lesson using activities both within and outside of text, including decodable and
grade-level complex texts. This action represents the “We Do” and “You Do” phases
of the gradual release of responsibility model referenced earlier.

It’s essential that all students are actively engaged in practicing foundational skills for
the entire lesson. Every student should read and write all words or sentences
presented. This may include choral responses, using whiteboards to spell words or
write dictated sentences, or practicing in purposeful partnerships.

Purposeful teacher feedback is a key component of Core Action 3. Feedback should
focus on the specific behaviors students demonstrate—clearly reinforcing correct
practice or guiding adjustments when improvement is needed.
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Play Video Link
Video 7

Out of Context & In Text Student Practice

44

Now we will hear from the VDOE English team about using the Walkthrough Tool,
specifically Core Action 3. Pay attention to the information that is shared about the
types of practice students need with foundational skills.

https://youtu.be/zI- TWm2xkY
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Activity: Student Practice

As aTable:

1. Examine your division adopted HQIM
and identify opportunities for students
to practice.

Discuss

1. Opportunities for students to practice
both inisolation and in connected texts.
2. Create 3 Look Fors for Core Action 3

based on division resources and
expectations.

Now share out with your table about why student practice is critical for instruction.
Examine an upcoming unit from your division adopted HQIM and identify
opportunities for students to practice their foundational skills both in isolation and in

connected texts.

Come together to create 3 Look Fors for Core Action 3.



Share Out Core Action 3:

- Look Fors for Core Action 3

o What evidence will we see inour
classrooms that Core Action 3 is being
met?

o What does student practice look like when
students are:

* Practicing in isolation
* Practicing in connected texts

46

Now let's share out as a larger group about what student practice looks like using our
division adopted HQIM.
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VDOE Supports for Core Action 3:
Student Practice

Just like with Core Action 1 and 2, there are supports available to teachers to help
them when planning for student engagement.
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Play Video Link
Video 8

Components of
Effective Student
Practice

Next, we'll watch a segment featuring the VDOE English team discussing the
importance of student practice and teacher feedback. As you watch, focus on how
teacher feedback supports student learning and why it’s essential. This clip is from
Part 3 of the Foundational Skills series for Kindergarten and Grade 1. For additional,
grade-specific examples, refer to the other grade-band Student Practice videos.
https://youtu.be/3B4evTy4lLyo
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Core Action 3: Student Practice (2 of 2)

Do students practice foundational skills in a variety
of ways to support mastery during the lesson?

Begins during planning:

Ensure ALL students are
decoding and encoding
throughout the duration of the
lesson.

Ensure ample timeis provided
for students to practice
foundational skills both out of
contextand in text.
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Core Action 3is focused on student practice of foundational literacy skills.

Educators should ensure that all students are decoding/reading and

encoding/spelling through the lesson. There should be multiple opportunities
provided to students to practice foundational literacy skills both in text and out of

text.
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Core Action 3: Supports when Planning

A EISOERTIEN
2024 ENGLISH
STANDARDS OF LEARNING

Grade 2 Instructional Guide

Refer to the Foundational Skills Webinar Series Part 3
which focuses on effective student practice.

To support effective planning and implementation of Core Action 3, Student
practice, educators can use the grade level Instructional Guides which provide
considerations for planning for foundational skills.

The Foundational Skills webinar series can also offer support with planning and
implementation of Core Action 3. Educators can reference Part 3 of the webinar
series which focused on student practice and teacher feedback.
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Activity: Resources to Support Core Action 3

* Explore either Grade K-1 or Grade 2-3
Foundational Skills Part 3 webinars,
paying attention to teacher feedback.

* Review your division adopted HQIM Effective Student Practice
and/or resources of Foundational Skills

- What guidance on behavior specific
feedback is available for teachers?

| Skills: Three Part Series, Part 3

For our final activity, choose either the Kindergarten & Grade 1 or

Grade 2 & Grade 3 Foundational Skills Part 3 webinar. Clicking the recorded webinar
link will take you to YouTube. Each webinar includes classroom video examples of
teachers and students engaging in foundational skills lessons, highlighting student
practice and teacher feedback.

After viewing, review your HQIM to identify the guidance provided for teachers on
delivering effective feedback to students.
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Activity: Resources to Support Planning for

Teacher Feedback

Discuss as a Table:

1. How canyou support teachers using
behavior specific feedback to student
practice?

2. What are the next steps needed for your
division/building to support educators?

At your tables, discuss how we can help educators think through student practice and
what it should look like throughout foundational skills lessons. Consider how to
support teachers in providing opportunities for practice both in isolation and within
connected text. Reflect on how educators can use the grade-level Instructional
Guides alongside their HQIM, and conclude by identifying next steps as a division to
strengthen this work.
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Share Out Next Steps for Behavior Specific

Feedback:

- How canyou support educators using
behavior specific feedback?

- What are next steps to support
educators as a division/building?

Let’'s come together as a whole group to discuss our next steps for supporting
educators in providing multiple opportunities for student practice throughout
foundational skills lessons and in delivering effective feedback on that practice
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Continuous Instructional Cycle

Student
Practice

Teacher-
Directed
Instruction

Aligned Content

The Core Actions outlined in the Kindergarten-Grade 3 Foundational Skills
Walkthrough Tool work together, as a continuous instructional cycle, to ensure
effective foundational skillinstruction for all students. Alighed content, ensures
that the lesson is explicit, systematic and cumulative and aligns with the grade

level standards for Foundations for Reading and Foundations for Writing strands.

Teacher-directed instruction is explicit, and data driven. Students are given
multiple opportunities to practice foundational skills to become grow as readers
and writers.
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Instructional Improvement Cycle

Observe with
Walkthrough Tool

LITERACY PLANNING CYCLE

A \
0‘( A
for

Lesson Feedback E DUCATION Lesson Walk Throughs
Teachers

School leadership an Schoollsadership,
-
- .4
;
‘-_—'

What must leaders and specialists who are conducting walkthroughs do to integrate
their observations, patterns, and tre nds into the literacy planning cycle? What would
that looklike?

Name the change
youwant to see

Share Progre ss Ongoing
Support

high-qulity
e i

Miaritiar Develop a plan of

support
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Walkthroughs should never feel random or disconnected from the daily work of your
teams. Instead, they should be embedded within a continuous improvement cycle—
purposeful, expected, and genuinely supportive.

It’s important to establish a clear vision for walkthroughs, including how collected
information will be shared with stakeholders. Transparency and alignment make
walkthroughs a meaningful part of instructional leadership.

This first cycle illustrates a typical approach school leaders or specialists might use to
drive ongoing improvement. In parallel, the Literacy Planning Cycle shows how
teachers experience this process through their own planning and instruction.
Together, these cycles demonstrate a shared commitment to instructional growth.
Each component plays a vital role in advancing student outcomes and ensuring
high-quality literacy instruction across classrooms.
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Additional Supports for the K-3 Foundational Skills

Walkthrough Tool
Core Action1: Core Action 2: Core Action 3:
Aligned-Content Teacher-Directed Instruction Student Practice

Foundational Skills Webinar Foundational Skills Webinar Foundational Skills Webinar
Series Part 1 Grade Level Series Part 2 Using Datato Series Part 3 Effective Student
Expectations Support Instruction Practice
Purposeful Planning Webinar Grade Level Grade Band Webinars
Series Instructional Guides Foundations for Writing
Bite Sized PD Bite Sized PD
Syllable Types Word Chaining
Bite Sized PD

Reading Fluency K-8

We highlighted many resources that you can use to help plan forinstruction. If
you would like additional information and resources to support each of the core
actions, please referto the following supports provided from the VDOE English
team.
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Purposeful Planning Series

Purposeful Planning: Planning Standards Based Literacy Instruction (Part 1 of a three-
part series)

Grade Band Files

Elementary PPT | PDF | I Webinar Recording
Secondary PPT | PDE | I Webinar Recording

Purposeful Planning: Intellectual Preparation (Part 2 of a three-part series)
Grade Band Files

Elementary PPT | PDF | i Webinar Recording

Secondary PPT | PDE | @ Webinar Recording

Purposeful Planning: Analyzing Student Work (Part 3 of a three-part series)
Grade Band Files
Elementary PPT | PDF | @ Webinar Recording
Secondary PPT | PDF | @ Webinar Recording
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As we've stressed throughout this training, purposeful, effective instruction in
foundational literacy skills starts during planning. If you are thinking about your
planning structures this summer, and how to support PLCs within your school, please

refer to the Purposeful Planning Series found on the 2024 SOL Instructional Resource
webpage.

Information in these webinars can support you in helping grade level teams or
department teams plan and prepare for high-quality literacy instruction.
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Reflection:

- How does the VDOE K-3 Foundational
Walkthrough Tool complement division
level resources?

- How is the VDOE K-3 Foundational
Skill Walkthrough Tool different from a
tool for teacher evaluation?

As we prepare to wrap up this afternoon, let's end by taking a moment to internally
reflect. We provided lots of information and resources to support you and the
educators in your division and/or building. Take a moment to reflect on your key
takeaways around using the K-e Foundational Skills Walkthrough Tool and the
additional VDOE supports available.
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Next Steps from Division/School:

<<Divisions and/or School Teams, may edit this slide with your
owh next steps and/or expectations for teams.>>
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Thank you!
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The Office of English

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov
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For additional support please do not hesitate to reach out to any member of the

VDOE English team.
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