Understanding the K-12

Comprehension VDOE
Walkthrough Tool

Administrator and Building Leader Training

Facilitator’s Deck to accompany
the Facilitator’s Guide

(Accompanying resources are available
on the 2024 SOL Instructional Resources
| Virginia Department of Education webpage.)

Hello and welcome to the training on using the K-12 Comprehension VDOE
Walkthrough Tool for building administrator and building leaders.




Introduction

Note catcher (PDF | Word)

Introduce yourself and have participants introduce themselves.




Session Qutcomes

By the end of this session, participants will:

- Be familiar with the Core Actions outlined in the
VDOE K-12 Comprehension Walkthrough Tool

- Develop division/building specific Look Fors for
each core action

- Learn about VDOE Resources to support
educators with each Core Action

- Share Division expectation for using the VDOE K-
12 Comprehension Walkthrough Tool

During our time together, we have four major outcomes.

1- Becoming familiar with the core actions that make up the K-12 Comprehension
Walkthrough tool.

2- Develop division/building specific look fors for each of the core actions in the
walkthrough using division selected instructional materials.

3- Learn about VDOE supports for each of the core actions that building
administrators can use to support their teachers.

4- Share division expectations for using the VDOE K-12 Comprehension Walkthrough
Tool




Welcome & Agenda

v'Introduction of the VDOE Walkthrough Tools

v'Introduce Core Action 1: Grade-Level Complex
Texts

v'Introduce Core Action 2: Text Dependent Questions
and Task

v'Introduce Core Action 3: Opportunities for Student
Engagement

v'Division/Building Level Next Steps

Our agenda today will follow the structure of the VDOE K—
12 Comprehension Walkthrough Tool. Over the next 90 minutes, we’ll explore each

Core Action within the tool and conclude our session by discussing next steps at both
the division and building levels.



VDOE English Language Art
Walkthrough Tools

Let’s begin by exploring the purpose and value of the tool—examining how it can be
used to support grade-level, building, and division goals.




Understanding Which Toolis Needed

Alphabet Knowledge

K-3 Foundational Decoding
Skills Walkthrough Encoding
Fluency
Tool
FFR & FFW

Literal and Inferential Questions
Analyzing Authors Choices
Gaining Knowledge

K-12 Building Vocabulary

Comprehension
Walkthrough Tool RL, RI, RV

Reading is a multidimensional process, influenced by many factors that contribute to
a student’s ability to comprehend text. To support division and building leaders, two
Walkthrough Tools are available. For this session, we will focus on the K-

12 Comprehension Walkthrough Tool, which can be used to identify strengths and
areas for growth across specific grade levels, buildings, and divisions.

If you support elementary educators, you know that teaching foundational skills and
comprehension occurs in parallel throughout the instructional day. It’s essential to
understand the goals of the lesson you are observing so that you can select and use
the appropriate tool.



The K-12 English Language Arts Walkthrough Tool

. Genetions and tasks address tha specife Wats] o hand by

The VDOE K-12 English Language e e e
Arts Comprehension Walkthrough
Tool articulates the vision for
Virginia’s English classrooms where
allstudents are developing as
skilled readers by way of teacher
practices that are backed by
research.

The VDOE walkthrough tools

are notintendedtobe used as

an evaluative tool for teachers

or principals, but a document
that providesa common
language that supports

systems-level change.

The VDOE K-12 English Language Arts Comprehension Walkthrough Tool articulates
the vision for Virginia’s English classrooms where all students are developing

as skilled readers by way of teacher practices that are backed by research. You'll
notice that the VDOE K-12 English tool is divided into three Core Actions, Core Action
1: Grade-Level Complex Texts, Core- Action 2: Text Dependent Questions and Tasks
and Core Action 3: Opportunities for student engagement.

We'll dive into what all these sections mean and can look like further throughout our
time together.

Please keep in mind that the VDOE walkthrough tools are not intended to be used
as an evaluative tool for teachers or principals, but a document that provides a

common language to support systems-level change.

Either hand out or direct participants to review the tool at their table quickly.




Play YouTube Link
Video 1

Understanding the i

Walkthrough Tool A

;
EBUeroR

Now we are going to hear from the VDOE English team about how the tool should be
used and other key considerations.
https://www.youtube.com/watch?v=NEp5ukwalol




Resources to Support the K-12 Comprehension

Ak EBUERTION

Walkthrough Tool

i EBUCRTION

English Langusge Arts Walkthrough Tools

2024 Standards of Learning for English 2024 SOL Instructional Resources 9

We first are going to take some time to bookmark critical VDOE supports. The first
webpage is the 2024 Standards of Learning for English. This webpage has the
standards themselves, along with grade level instructional guides and understanding
the standards documents, and the strand progression charts.

The second is the 2024 SOL Instructional Resource page. This page contains webinars
and additional supports for high quality literacy instruction that aligns to the 2024
English Standards of Learning. We will be using resources from both pages
throughout our time together.

Take time to circulate the room and make sure that all participants have bookmarked
the webpage for later.



Core Action 1
Grade-Level Complex Texts

Now we are going to examine Core Action 1 that focuses on Grade-Level Complex
Texts.




Core Action 1

Core Action 1
Grade-Level Complex Texts: /s the lesson focused on a high-guality text(s)? (DSR.A; DSR.B)
Descriptor Frequency Notes
A. Students spend the majority of the lesson reading, listening*, Yes
writing, and/or in discussion about text(s). Maostly
*Listening should only be a primary instructional strategy for Somewhat
comprehension in grades K-2. Mot Yet
B. Variety of complex literary and informational texts are at or Yes
above the complexity level expected for the grade level based Mostly
on the VDOE Analysis Chart for Determining Text Complexity Somewhat
and/or provided by the division adopted HQIM. Not Yet
C. The text{s) exhibit exceptional key ideas and details, craft Yes
and style, integration of concepts, and/or provide Mostly
meaningful knowledge. Somewhat
Not Yet
D. Texts lead authentically into writing and allow reading and Yes
writing to exist as complementary learning rather than as Maostly
separate subjects. Somewhat
Not Yet
E. Teacher provides IEP-aligned, 504-aligned, or English Learner- Yes
(EL) aligned supports that eliminate barriers for students to Mostly
access and engage with grade-level high-quality texts. Somewhat
Not Yet
F. Teacher provides ELs with opportunities to build knowledge Yes
on topics through more accessible texts in preparation for Maostly
reading grade-level texts. Somewhat
Not Yet
"

Core Action 1 includes six distinct descriptors. For Components E and F, ratings should
only be assigned when the observer has a clear understanding of the specific needs
of the students in that classroom. External observers—such as central office
personnel—may not have access to this information. In those cases, leaders should
instead document evidence-based practices that promote access for all students
while maintaining high learning expectations.

Take three minutes to review the descriptors and become familiar with them, then
share with a partner at your table what stands out to you.
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ELA- Core Action 1:

Focus on High-Quality, Grade-Level Text(s).

ioriti i i Thi Look like:
v'Prioritize Complexity and Quality of Text Ismaytook ke

- Whatis the qualitative and quantitative complexity of « Teachersincorporating texts that
the text(s)? have topics and concepts relevant

- Balance of literary and informational texts (evident in and interesting to students.
lesson plan orinstruction) * Studentsreading grade-level

complex texts and writingin
responseto what they read.
» Teacher facilitating a class
discussion based on the text.
v’ Access to Text * Informal, small-group discussions
aboutthe details, craft, and theme
ofthe text.

- Text is rich in examples of key ideas and details, craft
and style, and allows for the integration of concepts.

- Do students have access to the text while answering
questions?

- Are students engaging in the text by themselves (e.g.,

reading, writing, discussing, or listening)?

When reviewing the walkthrough tool and Core Action 1, it’s clear that students’
engagement with grade-level complex texts is essential. While this process begins
during planning, classroom visits should ensure that students have access to the text
as they answer questions and take on the cognitive lift themselves. Students should
actively engage with the text through reading, writing, discussion, and particularly in
lower elementary, listening.

This may look like:

Teachers selecting texts with topics and concepts that are relevant and interesting
to students.

Students reading grade-level complex texts and writing in response to what they
read.

Teachers facilitating class discussions centered on the text.

Informal, small-group discussions exploring the text’s details, craft, and theme.

12



Text is at the Center of the Lesson

The standards call educators to move away fromisolated, skills-
based instruction and instead put a high-quality complex text at the
center of lessons.

No longer do

we, start with a
standard and The 2024 English Standards of
pick/a text to Learning, have educators start

“tgach” to that with a high-quality, complex text
7 standard. and use the'standaftds in service
of understanding the deeper
meaning of that text.

When thinking about providing high quality literacy instruction, a critical starting
point is that the texts we use, not selecting standards, should lead each lesson. As the
text leads the way, students read, write, and speak about grade level complex

text. Text should be appropriately complex for each grade level. If texts do not meet
complexity for each grade level, the text will not provide the opportunities for
students to engage with the grade level standards. You cannot teach an 8" grade
standard, using a 4th grade text.

13



Play YouTube Link
Video 2

High-Quality, Complex Texts are Essential

Selecting high-quality complex, grade-level text
is a priority. It will be difficult to meet the depth
of the standards without an appropriate text.

¥" Students are unable to meet the rigor of the grade-level standards without
reading grade-level text. o

v' Quantitative and Qualitative Rubrics are available in the Appendix of the -
2024 English Standards of Learning to support educators in the planning fgf;\
and instruction of grade-level, complex text. IPE

Now we are going to listen to the VDOE English team about Core Action 1 and the
ratings for Core Action 1 descriptors.

Play video https://youtu.be/YxHT _KYWGQO
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Activity: Understanding Grade-Level Complex Text

(1 0f2)

- Understand the Quantitative and
Qualitative Text Complexity guidance in the
appendix of the 2024 English Standards of
Learning (page 105).

- Examine a text from your division adopted
HQIM or division selected resources.

o What characteristics of the text do you notice

o Why is grade levelcomplextext needed for
students to meet the rigor of the RL and Rl
standards?

o Why isitimportantthatthe students are
reading the text?

Now we are moving into our first activity focused on understanding grade-level
complex texts. On your table you will find copies of the appendix of the 2024 English
Standards of Learning. Please take the next 3 minutes to examine both the
qualitative and quantitative rubrics for determining a texts complexity independently
before sharing with your table. After you become familiar with the rubrics, please
examine a text from an upcoming unit from (division adopted HQIM or division
selected text)

As you are examining the text consider

* What characteristics of the text do you notice?

* Why is grade level complex text needed for students to meet the rigor of the RL
and Rl standards?

* Why is it important for the students to be reading the texts.

15



Activity: Understanding Grade-Level Complex Text

(2 of 2)

Discuss as a Table:

1. Whyisitimportant to use both the
quantitative and qualitative rubrics
when determining a text’s complexity?

2. Why is itimportant that the students are
reading the text?

1. What could this look like inyour
classrooms?

3. Create 3 Look Fors for Core Action 1
based on division resources and
expectations.

Now, let’s take some time to collaborate with your table.

Discuss the questions displayed on the screen, then work together to create three
Look Fors for Core Action 1 based on your division-selected HQIM and/or chosen
texts.

Consider: What evidence or observations in the classroom will help us accurately rate
Core Action 1?

16



- Look Fors for Core Action 1

o What evidence will we see in our
classrooms that Core Action 1 is being
met?

Tables share with the larger group.

Build a division created Look For for Core Action 1.

17



VDOE Supports for Core Action 1:
Grade-Level Complex Texts

There are additional resources and supports available from the VDOE around Core
Action 1.

18



Play YouTube Link
Video 3

What Does Teacher Preparation Look Lik #

Determining Text Complexity?

Quantitative Measure
Fahrenheit 451 + B90L

* Grade 4-5 Lexile band

Qualitative Measure
* Language Features
* Meaning
* Knowledge Demands

No one measure is sufficient to Q?
determine complexity, and the novelon ‘€&
| thisscreenisaveryclear gase in point.

@) J 3427425 {EE R ]

Next, we'll hear from the VDOE English team about additional supports available and
the importance of grade level text, specifically, why it’s critical for students to read,
discuss, and write about complex texts at their grade level. This video clip, from the
Grades 4 & 5 Developing Skilled Readers and Building Reading Stamina webinar,
focuses on examples from those grade levels; however, the process can be applied
across all grades.

The grade-band Developing Skilled Readers webinars are available on the
2024 SOL Instructional Resources webpage for further grade-specific examples.

Play video clip https://www.youtube.com/watch?v=BjwhhF2aYxs
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K-12 ELA Core Action 1: Supports when Planning

Grade Levels ATOS

are no text complasity demands for these grades

Quantitative Analysis Chart for Determining Text Complexity
Dagrass of il

Frameworl

2.75-5.14

42-54

198-5.34

420820

437-7.03

52-80

451-773

7401010

7.00-9.88

57-67

6511034

9251185

9.67-12.01

62-72

8321212

1050-1335

11.20-14.10

57-74

10.34-142

11851385

Text Complexity Charts (Qualitative and
Quantitative) found in the Appendix of the

2024 English Standards of Learning

Refer to the Developing Skilled Readers & Build Reading Stamina

Webinars for guidance on planning for opportunities for ALL studentsto
read and access grade level text.

Division-Adopted Texts or HQIM

To support the effective planning and implementation of Core Action 1, educators

should reference:

Text complexity charts and/or division-adopted materials or high-quality instructional
materials (HQIM) to ensure texts meet grade-level expectations.

The Developing Skilled Readers (DSR) webinars offer additional guidance on selecting
and using complex texts to support comprehension and literacy development.

These resources help ensure that students are consistently engaging with
appropriately challenging texts that build stamina, knowledge, and critical thinking

skills.

20



Activity: Understanding Grade-Level Complex Text

- How can you supportteachers
understanding Core Action 1?

- How can educators use the Quantitative
and Qualitative rubric during planning to
support students’ reading grade-level
text?

- Examine a text from your division adopted
HQIM and identify qualitative features that
studnets may need support with.

o What could teachers do to support students
comprehend this text?

21

The next step in supporting teachers is helping them understand how to use the
rubrics to guide their planning.

Take three minutes to consider how educators might use the quantitative and
qualitative rubrics during planning to identify scaffolds and supports for a particular
text.

For example:

* Is there a new literary element, such as flashbacks, that students may need
support with before reading?

* |s the vocabulary particularly complex, and should key words be explicitly taught
ahead of time?

21



Activity: Understanding Grade-Level Complex Text

(2)

Discuss as a Table:

1. How are your educators currently using
grade-level texts?

2. Why s itimportant that teachers are
aware of both the quantitative and
qualitative rubrics?

3. How can the rubrics support teachers
during planning?

22

Now lets share as a table some of your thoughts about supporting teachers
understand core action 1.

22



- How can the rubrics support educators
determine texts that meet the grade-
level complexity?

- What are next steps to support
educators as a division/building?

23

Now, let’s come together as a larger group to share how the rubrics can be used to
support planning and identify the necessary scaffolds for our students. We'll also
discuss our next steps as a division to strengthen this work moving forward.

23



Core Action 2
Text-Dependent Questions

and Tasks

24

Now that we have an understanding of how grade level complex texts serve as the
basis for high quality literacy instruction, we are not going to discuss core action 2-
text- dependent questions and tasks.




Core Action 2
Text Dependent Questions and Tasks: Does this lesson employ questions and tasks, both oral and written, which integrate
the standards and build students’ comprehension of the text(s) and its meaning? (DSR.C, DSR. D)

Descriptor Frequency Notes
A. Questions and tasks integrate grade-level Reading (RL, RI), Yes
Writing (W, LU), Vocabulary (RV), Communication (C, LU),
Mostly
and Research (R) standards in service of deep
Somewhat
understanding of the text(s) and/or topics under
Mot Yet
consideration.

B. Questions and tasks address the specific text(s) at hand by Yes
attending to its qualitative features: text structure, language Mostly
clarity, knowledge demands, and purpose. (RL &RI) Somewhat

Not Yet

C. Questions and tasks require students to use evidence from Yes
the text to support claims, conclusions, and inferences when Mostly
responding to texts through discussion and/or writing. (RL & Somewhat
RI) Not Yet

D. Questions and tasks attend to words, phrases, and Yes
sentences within the text that matter most to build Mostly
students’ vocabulary and deepen understanding of the text. Somewhat
(RV, RL, & RI) Not Yet

E. Questions and tasks are sequenced to deepen students’ Yes
understanding of the text, the author’s craft, and/or the topic Mostly
under consideration. (RL & RI) Somewhat

Not Yet

F. Teacher provides IEP-aligned, 504-aligned, or EL-aligned Yes
supports that eliminate barriers for students to access text- Mostl
specific questions and tasks that address analytical thinking Sumew:at
required by grade-level standards and allows students to

X Not Yet
maintain ownership of the .

G. Teacher addresses the language demands inherent in the
content (functions, form, and vocabulary) and provides EL-

Yes
aligned supports that eliminate barriers for students to Mostl
access text-specific questions and tasks that address Snmew:sl
analytical thinking required by grade-level standards by NotYet
aligning content to the related WIDA standard for EL

instruction.

Core Action 2 focuses on text-dependent questions and tasks that students engage
with throughout their lessons. It includes seven descriptors. For DescriptorsF and G,
ratings should only be assigned when the observer has a clear understanding of the
specific needs of the students in that classroom. External observers, such as central
office personnel, may not have access to this information. In those cases, leaders
should instead document evidence-based practices that promote access for all
students while maintaining high learning expectations.

Take three minutes to review the descriptors and become familiar with them, then
share with a partner at your table what stands out to you.

25



ELA- Core Action 2:

Focus on Text-Dependent Questions and Tasks

v'Integration of Standards This may Look like:

- Standards areintegrated purposefully and
sequenced to help students gain a deeper
understanding of the topic and text.

v'Textual Evidence as a Priority

* Studentsresponding to text-
dependent questions citing textual
evidenceto support answers.

» Studentsusingtextual evidence to
write a reflection of the text.

- Students referencing texts in writing and  Analyzing the author's word choice
discussion or teachers referring students back to the (e.g., words, phrases, and
text consistently. sentences) to deepen their
. R understanding of the text.
\/Strateglc Sequencing + Studentsincluding vocabulary
- Questions and tasks follow a logical flow to help from the text in their writing.

students make connections, make the text more
accessible, and enhance comprehension of the
text.

26

Core Action 1, which focuses on grade-level complex texts, lays the foundation for
effective literacy instruction. Core Action 2 builds on this foundation by emphasizing
text-dependent questions and tasks—requiring thoughtful planning and instruction
that align with grade-level standards.

During classroom instruction, students should be consistently referencing texts in
both writing and discussion, while educators guide them back to the text to support
deeper understanding. When well-planned, questions and tasks logically flow from
the text to enhance comprehension and ensure full integration of the standards.

This may look like:

* Students responding to text-dependent questions, citing textual evidence to
support their answers

* Students using textual evidence to write reflections or analyses of the text

* Students analyzing the author’s word choice—including specific words, phrases,
and sentence structures—to deepen their understanding of meaning and craft

These instructional moves ensure that literacy instruction is rigorous, standards-
aligned, and centered on meaningful engagement with complex texts.

26



Play YouTube Link

Video 4

Questions and Tasks

vIntegration of Standards

- Standards are integrated purposefully and
sequenced to help students gain a deeper
understanding of the topic and text.

v'Textual Evidence as a Priority

- Students referencing texts in writing and
discussion or teachers referring students back to the
text consistently.

v'Strategic Sequencing
- Questions and tasks follow a logical flow to help
students make connections, make the text more

accessible, and enhance comprehension of the
text.

Core Action 2: Focus on Text-Dependent

This may look like:

Students responding to text-
dependent questions citing textual
evidence to support answers.
Students using textual evidence to
write a reflection of the text.
Analyzing the author's word choice
(e.g., words, phrases, and
sentences) to deepen their
understanding of the text.

+ Students including vocabulary

from the text in their writing.

Now we are going to listen to members of the VDOE English
team https://youtu.be/BINRzzsNGbU
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Activity: How do the Progression Charts Support

Core Action 2

* Explore the Progression Charts for
Reading Informational Texts or Reading
Literary Text Standards PP —

- Why are the Progression Charts important e
touse toensure therigor meets Core
Action 27

- Why s it critical that students use
evidence from the text to justify their
thinking?

- How can planning support educators
ensure they are meeting the rigor of the
standards?

28

Our next activity will explore the Reading Informational Texts and Reading Literary
Text progression charts. These can be found on the 2024 Standards of Learning for
English webpage.

Think about how the rigor of the standards builds from year to year. It is not enough
to hear and see students discussing characters when you complete a walkthrough,
you need to ensure that students are engaging with the content at the rigor of the
grade level standards.

Take a quick moment to examine the progression charts and think about how they
can be used by you when determining the scoring for Core Action 2.

28



Activity: Understanding the Rigor of the Reading

Literary and Reading Informational Text Standards

Discuss as a Table:
1. What does instruction look like with Text
Dependent Questions and Tasks?

2. Create 3 Look Fors for Core Action 2
based on division resources and
expectations.

29

Now, let’s come together with your table group to share key insights after examining
Core Action 2 and the progression charts. Discuss what it looks like when students are
actively engaging with text-dependent questions and tasks. Then, collaborate to
identify three Look Fors for Core Action 2.

29



Share Out Core Action 2:

- Look Fors for Core Action 2

o What evidence will we see in our
classrooms that Core Action 2 is being
met?

Tables share with the larger group.

Build a division created Look For for Core Action 2.

30



VDOE Supports for Core Action 2:
Text-Dependent Questions and
Tasks

Now, we’re going to learn about the different supports available from the VDOE to
help educators implement Core Action 2 effectively.

31



Play YouTube Link
Video 5

K-12 ELA &
Core Action 2: VDOE Supports when Plan..... _©

e EBUCKTION
READING LITERARY TEXT PROGRESSION BY GRADE

Understanding the Standards
documents

Refer to the Text Dependent Questions and Planning for Integration

Vveninars Tor guigance on ensuring tasks ana questions meet e
Ch) 0:06 /358 Opriate grade level standards and level of rig(gg) @ =)

32

https://www.youtube.com/watch?v=QXrQK3D6J4s




Core Action 2: VDOE Supports when Planning

i EBSUCRITN
READING LITERARY TEXT PROGRESSION BY GRADE

Understandingthe Standards

Progression Charts
g documents

Refer to the Text Dependent Questions and Planning for Integration

Webinars for guidance on ensuring tasks and questions meet the
appropriate grade level standards and level of rigor.

To support effective planning and implementation of Core Action 2, educators can
reference the Text-Dependent Questions and Planning for Integration webinars. These
resources provide guidance on designing tasks and questions that align with
grade-level standards and reflect the appropriate level of rigor.

During the planning process, educators should also use the Progression Charts and
Understanding the Standards documents. These tools help ensure that questions and
tasks are closely aligned with grade-level expectations and foster meaningful student
engagement with complex texts.
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Activity: Resources to Support Core Action 2

* Explore the Text-dependent Questions:

Text-dependent Questions: Samples and
Resources

Samples and Resources webpage
- How can these resources and guidance be
used to support educators planning text-
dependents questions and tasks?
- Why are the Progression Charts a key
resource to support planning?
- How can educators use the grade level

Understanding the Standards documents
as supports?

Sample Text-Dependent Questions Using Paired Passages-
Aligned to 2024 English Standards of Learning

Teet dnpansars Comatien: + Hinds
sy « Gradh

Additional Resources for using Text-Dependent Questions

Another key resource for helping educators understand the importance of
text-dependent questions is the Text-Dependent Questions: Samples and Resources
webpage. Take a moment to review this page and explore the supports available.

Consider the following:

* How can these resources and guidance be used to support educators in planning
text-dependent questions and tasks?

* Why are the Progression Charts a key resource for effective planning?

* How can educators use the grade-level Understanding the Standards documents to
strengthen their instructional supports?
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Activity: Resources to Support Planning for Text

Dependent Questions and Tasks

Discuss as a Table:

1. What guidance is available to educators
around using text-dependent
questions?

2. What do teachers need in order to ask
text-dependent questions that meet the
rigor of the grade level standards?

3. What are our next steps as a division or
building?

As a table share about the resources that are available to support planning and using
text dependent questions and tasks.

Think through what are our next steps as a division?

35



Share Out use of Text Dependent Questions

- How can the division and building
leaders support educators using text-
dependent questions and tasks that
meet the rigor of the standards in their
lessons?

- What are next steps to support
educators as a division/building?

Now, let’s come together as a larger group to share your key takeaways from

Core Action 2.

Reflect on the role of the Progression Charts in supporting observers, and consider
what resources are available to help educators plan and prepare for high-quality

literacy instruction.
Finally, discuss what next steps we can take as a division or school to continue

supporting educators in this work.
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Core Action 3
Opportunities for Student

Engagement

Core Action 1 establishes the foundation for high-quality literacy instruction by
ensuring that the texts students use meet appropriate grade-level complexity.
Core Action 2 builds on that foundation by emphasizing text-dependent questions
and tasks that students engage with throughout their lessons. Core Action 3 brings
everything together by focusing on Opportunities for Student Engagement.

Even with a well designed lesson that uses high-quality texts and rigorous,
text-dependent tasks, meaningful student outcomes depend on cognitive
engagement. If students are not actively thinking, discussing, and interacting with the
content, the intended learning gains will not be realized.
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Core Action 3
Opportunities for Student Engagement: Are all students cognitively eng

aged in the work of the lesson from start to finish?

Descriptor Frequency Notes
A. Students do the majority of the work of the lesson: listening Yes
(Grades K-2), speaking, reading, and/or writing (Grades 3-12). Mostly
Somewhat
Mot Yet
B. Students reason and make meaning of texts to persevere Yes
through difficult texts. When teachers provide support, Mostly
students still own the complex thinking. Somewhat
Mot Yet
C. Students talk and ask questions, both literal and inferential, Yes
about each other’s thinking to improve their understanding Mostly
about the text or topic. Somewhat
Mot Yet
D. Students provide text evidence to support their ideas and Yes
use topic or text-specific language in their oral and/or Mostly
written responses. Somewhat
Mot Yet

Core Action 3 focuses on opportunities for student engagement. There are four

descriptors for Core Action 3.
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Core Action 3: Focus on Student Engagement

v'Student-Centered Classroom This may look like:
- Are students cognitivel d? * Teachersfacilitating discussions
g y engaged: (e.g., posing questions) while
- Students should be doing majority of the cognitive students are doing majority of the
lifting (reading, discussing, and responding) to grade-|  thinking, citing textual evidence, and
level text. talking.

* Peer collaboration to clarify
understanding and build upon each
v'Strategies for Student Engagement other'sideas.
» Students making connections
to others'ideas.
Students utilizing various reading
strategies (e.g., annotating or
. summarizing) to persevere through
‘/EVIdence-based Responses challenging texts (or sections).
- Are students using academic vocabulary or citing Teachers encouraging students to
textual evidence? annotate, discuss, critique, and ask
theirown questions about texts.

- Are there opportunities for student discussion and
collaboration around texts? .

- Questions and tasks should require students using
textual evidence. 29

In Core Action 1, students engage with grade-level complex texts. In Core Action 2,
instruction is anchored in questions and tasks aligned to grade-level standards,
requiring students to use textual evidence to support their thinking.

Core Action 3 shifts the focus entirely to students—specifically, their engagement and
ownership of learning. This core action ensures that students are carrying the
cognitive lift by actively reading, discussing, and responding to grade-level texts.

When observing Core Action 3, ratings should be based on:

What students are doing

What students are saying

What students are reading and writing

How students are using academic vocabulary and textual evidence

This may look like:

Teachers facilitating discussions by posing questions, while students do the majority
of the thinking, citing evidence, and engaging in dialogue

Peer collaboration to clarify understanding and build on one another’s ideas
Students making connections to others’ contributions during discussion
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Use of reading strategies such as annotating, summarizing, or questioning to
persevere through challenging sections of text
Teachers encouraging students to annotate, critique, discuss, and generate their own

guestions about the text

These indicators reflect meaningful engagement and signal that students are actively
constructing knowledge through rigorous, text-based instruction.
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Play YouTube Link
Video 6

There are two critical types of ownership teachers
should seek.

Stamper, Clara (DOE)

Frackillo.,  Hassell

Castdlla...  Nogliia
Eizabeth-.  Rule: Do,
Tanetla ‘..,.n

\ipt/

THINKING PARTICIPATION

The depth and quality of the thinking students

are engaged in. Who participates and how often.

Maximizing it means opportunities to get all
students involved in speaking, responding to
questions, thinking actively, processing ideas in
writing, as often as possible.

Maximizing it requires strong texts and strong
questions and tasks that require students to be
thinking at the analytic level of the standards to

facilitate truly productive engagement

Students cannot be responsible for the thinking without both.

Now we will hear from the VDOE English team about using the Walkthrough Tool and
specifically Core Action 3. https://www.youtube.com/watch ?v=WrDZS5yGFrw
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Activity: Student Engagement

Discuss as a Table:

1. Why is student cognitive engagement
critical?

2. Review a lesosn from your division
adopted HQIM, where are there
opportunities for student engagement?

3. How canyou support educators
planning for student engagement?

4. Create 3 Look Fors for Core Action 3
based on division resources and
expectations.
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Now, take a few minutes to discuss with your table why cognitive engagement is
critical for effective instruction. How does engagement differ from simple
participation? Then, collaborate to identify three Look Fors for Core Action 3 that
reflect what authentic student engagement looks like in practice.
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Share Out Core Action 3

- Look Fors for Core Action 3

o What evidence will we see inour
classrooms that Core Action 3 is being
met?

o What does student engagement look like
when students are;

* Reading

* Writing

* Researching

* Communicating
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Now lets share out as a larger group about what student engagements looks like.
Think about our division resources and curriculum.
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VDOE Supports for Core Action 3:
Opportunities for Student
Engagement

Just like with Core Action 1 and 2, there are supports available to help teachers when
planning for student engagement.
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Play YouTube Link
Video 7

Bite-Sized Professional Development Series:

Who's Carrying the Cognitive Load?
Ensuring Students Own the Complex
Thinking

Grades 3-12

This is an example of one of the Bite Sized PD offered from the VDOE English team.
This Bite Sized PD is focusing on Carrying the Cogitative Load.
https://youtu.be/2K6Z2SFfAEI
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K-12 ELA
Core Action 3: VDOE Supports when Planning

i EBTERTION
2024 ENGLISH
STANDARDS OF LEARNING

Grade 8 Instructional Guide

Grade LevelInstructional Guides

Refer to the Planning for Integration Webinars for more specific

guidance, by grand-band for integrating all grade level strands when
propelling student engagement.

To ensure students are actively carrying the cognitive workload in the classroom,
educators can utilize the grade-level instructional guides. These guides provide
valuable support—particularly within the Text-Dependent Questions and

Skills in Practice sections, which offer concrete strategies for deepening
comprehension and engagement.

For more targeted guidance, educators are encouraged to explore the
Planning for Integration webinars. These webinars provide grade-band-specific
insights on integrating all strands of the English Standards of Learning in ways that
enhance student engagement and elevate instructional impact.
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Activity: Resources to Support Core Action 3

* Explore one Grade Levellnstructional
Guide.
- Where are there opportunities toincrease
student engagement?
* Consider the difference between
engagement and participation.

* Review your division adopted HQIM
and/or resources.
- How are students engaging with the
lessons?
- Are there opportunitiesto increase student
engagement?
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For our final activity, please explore one Grade-Level Instructional Guide found on the
2024 Standards of Learning for English webpage.

As you review, look for examples of opportunities for student engagement, as well as
routines and protocols that could be incorporated to further support your educators.
Additionally, examine your division-adopted HQIM and/or instructional resources to
identify opportunities to enhance student engagement throughout your lessons.
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Activity: Resources to Support Planning for

Student Engagement

Discuss as a Table:

1. How canyou increase student
engagement during literacy instruction?

2. How can the Instructional Guides and
your HQIM/division resources support
planning for student engagement?

3. What are the next steps needed for your
division/building to support educators?
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Now, let’s discuss as a table how we can support educators in thinking through
student engagement and what that looks like across reading, writing, researching,
and communication lessons.

Consider how we can help educators use the Grade-Level Instructional Guides
alongside their HQIM to strengthen engagement strategies.

Finally, collaborate to identify our next steps as a division to continue supporting
educators in this work.
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Share Out Student Engagement

- How canyou support educators plan
for student engagement during literacy
instruction?

- What are next steps to support
educators as a division/building?
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Instructional Improvement Cycle

Observe with
Walkthrough Tool

LITERACY PLANNING CYCLE

A \
0‘({4
Support

for E
Lesson Feedback Lesson Walk Throughs
Teachers DUCATION

School leadership an Schoollsadership,
-
- .4
;
‘-_—'

What must leaders and specialists who are conducting walkthroughs do to integrate
their observations, patterns, and tre nds into the literacy planning cycle? What would
that looklike?

Name the change
youwant to see

Share Progre ss Ongoing

high-qulity
e i

Miaritiar Develop a plan of

support
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Again, we want to stress that walkthroughs should never feel random or
disconnected from the daily work of your teams. Instead, they should be embedded
within a continuous improvement cycle—purposeful, expected, and ultimately
helpful.

It’s essential to establish a clear vision for walkthroughs, including how the
information gathered will be shared back with stakeholders. Transparency and
alignment are key to making walkthroughs a meaningful part of instructional
leadership.

This first cycle illustrates a typical approach that school leaders or specialists might
use to drive ongoing improvement. In parallel, the Literacy Planning Cycle represents
how teachers experience this process in their own planning and instruction.

Together, these cycles reflect a shared commitment to instructional growth. Every
component plays a critical role as leaders work to propel student outcomes and
ensure high-quality literacy instruction across classrooms.
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Additional Supports for the K-12 Walkthrough Tool

Core Action1- Core Action 2-
Grade Level Texts Text-DependentQuestions and Tasks

Qualitative Rubric

Core Action 3-
Student Engagement

. Grade Band Webinars Grade Level
Standards of Learning Text-Dependent Questions Instructional Guides
Appendix (pg. 105)
Quantitative Rubrics -
. . . & S
Standards of Learning Consm.lqratmns for Crafpng Text e Siz
i Specific Questions Guidance Carrying the Cognitive Load
Appendix (pg. 105)
Grade Band DSR Webinars Sample Text-Dependent LU LG .
DSRB Sections Questions UsingPaired Passages Strategies to Support Summarizing &
Mo nitoring
Bite Sized PD Bite Sized PD Bite Sized PD
Accessing Complex Text Aligning Text Dependent Questions Reading Fluency K-8

We highlighted many resources that you can use with educators to help them
understand the why behind the different core actions. If you would like
additional information and resources to support each core action, please refer to
the following supports provided from the VDOE English team.
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Purposeful Planning Series

Purposeful Planning: Planning Standards Based Literacy Instruction (Part 1 of a three-

part series)
Grade Band Files
Elementary PPT | PDF | i Webinar Recording
Secondary PPT | PDE | I Webinar Recording

Purposeful Planning: Intellectual Preparation (Part 2 of a three-part series)
Grade Band Files

Elementary PPT | PDF | i Webinar Recording

Secondary PPT | PDE | @ Webinar Recording

Purposeful Planning: Analyzing Student Work (Part 3 of a three-part series)

Grade Band Files
Elementary PPT | PDF | @ Webinar Recording
Secondary PPT | PDF | @ Webinar Recording
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Additionally, if you are thinking about your planning structures this summer, and how
to support PLCs within your school, please refer to the Purposeful Planning Series
found on the 2024 SOL Instructional Resource webpage.

Information in these webinars can support you in helping grade level teams or
department teams plan and prepare for high-quality literacy instruction.
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Reflection:

- How does the VDOE K-12
Comprehension Walkthrough Tool
complement division level resources?

- How is the VDOE K-12 Comprehension
Walkthrough Tool different than a tool
for teacher evaluation?

-Why isitimportant to use the
Progression Charts with the VDOE K-12
Comprehension Walkthrough Tool?

As we prepare to wrap up, let’s take a moment for internal reflection. We’ve explored
a variety of information and resources designed to support you and the educators in
your division or building.

Take a few minutes to reflect on your key takeaways related to using the K-

12 Comprehension Walkthrough Tool and the additional VDOE supports available.
Consider how these tools can strengthen instructional planning, observation, and
ongoing professional growth.
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Next Steps from Division/School:

<<Divisions and/or School Teams, may edit this slide with your
owh next steps and/or expectations for teams.>>
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Thank you!
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The Office of English

Jill Nogueras
Associate Director of K-12 English & Literacy
Jill.Nogueras @doe virginia.gov

Amanda Hassell
Early Literacy Specialist
Amanda.Hassell@®doe.virginia.gov

Ellen Frackelton

Coordinator of Elementary Reading & Literacy Ciara Stamper . o
Ellen.Frackelton@doe.virginia.gov Secondary Intervention Specialist

Ciara.Stamper@doe virginia.gov

Colleen Cassada

Coordinator of Secondary English & Literacy Emily McMillen
Colleen.Cassada@doe.virginia.gov Division Support Specialist

Emily.McMillen@doe.virginia.gov

English Program
VDOE.English@doe.virginia.gov

For additional support please do not hesitate to reach out to any member of the
VDOE English team.
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